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ABSTRACT
The thesis addresses three main questions about school-industry  
innovations:-
What are  the assumptions, exp ec ta t io n s  and experiences of 
p art ic ip an ts  in  some ex is tin g  situations?
To what extent may the e f fe c t  of school-industry innovations  
be improved?
How do such in n o va tio n s  a f fe c t  the cu rr icu lu m  of the  
secondary school?
The aim of the thesis is  to analyse the e f fe c ts  of some school- 
industry innovations. The methodology employed to evaluate, or come 
to  an inform ed understanding o f  such in n o v a t io n s ,  is  a pragm atic  
one, in v o lv in g  a type of p rogress ion  through case s tu d ie s .  This  
lo g ic a l  progression is  a consequential investiga tion  of the problems 
within the structure  of the education system of England and Wales. 
A s e r ie s  o f case s tu d ie s  focuses on d i f f e r e n t  le v e ls  w i th in  the  
system. This produces a 'sp o tlig h t e f fe c t '  at various points on the 
's ta g e ' ,  resu lt in g  in  a degree of overa ll  i l lu m in a tio n .
Several dominating focal points arise  at each le v e l ,  impinging 
upon the n a tu re  of cu rr icu lu m  development a t  the  s c h o o l- in d u s try  
i n t e r f a c e .  These are  d e s c r ib e d , analysed and r e la t e d  to o ther  
l e v e ls ,  thus 'p a in t in g '  a p ic t u r e .  This a l lo w s  c re a t io n  o f a 
c l im a te  fo r  personal i n t e r p r e t a t i o n  on the p a r t  o f  the  reader and 
formulation of recommendations on the part of the author.
A major recommendation of t h is  study is  th a t  schools and 
school-industry agencies must develop a symbiotic re la tionsh ip  over
discussion of planned s tra te g ie s ,  fo r curriculum development in  th is  




One of the tasks of the Royal Society of Arts in  Industry Year 
1986 was to "ensure co-operation with ex is t in g , relevant 'agencies' 
and i n i t i a t i v e s "  (RSA, 1 9 8 4 ) .  Some of these 'a g e n c ie s ' a re  the  
s u b jec ts  o f t h is  rese arch . The term 'agency' needs c a r e fu l  
d e f in it io n  to avoid misconceptions about the f ie ld  of study. I t  is  
thought to be an organisation external to the school, which seeks to 
provide resources or sim ply g u id e l in e s ,  in  o rder to in f lu e n c e  the  
school curriculum. The agencies specified in  th is  research are seen 
as d is t in c t  from National Government, Local Education Authority and 
Examination Board s tra te g ie s ,  and aim to promote the development of 
e d u catio n -w o rld  of work l in k s  in  the secondary school curriculum. 
T h e ir  purpose is  to a f f e c t  the development of young p e o p le 's  
knowledge and perception of the world of work by a var ie ty  of means.
The e f f e c t s  or changes i n v e s t i g a t e d  in  t h i s  s tu d y  a re  
in terpreted by the author as covering a wide spectrum. They range 
from impressions produced on s p e c ta to r s  or h e a r e r s ,  e i t h e r  
i n d iv id u a l l y  or c o l l e c t i v e l y ,  to changes which are subsequently  
brought about by an action or cause. (Hawkins, 1983).
I f  school-industry agencies are e f fe c t iv e ,  u lt im ate ly  they w i l l  
produce change, a fre sh  o u t lo o k ,  a movement from one phase to  
an o th e r,  a d i f f e r e n c e  in  the school c u rr ic u lu m . Thus they may be 
regarded as in n o v a t io n s ,  in tro d u c in g  new processes, ideas or 
information in to  the secondary school.
The curr icu lum  is  a confusing concept to many. I t  is  not
viewed narrowly here, equivalent to a syllabus, or subject content, 
but is  seen as a w ider concept, encompassing a l l  ed u c a t io n a l  
encounters w hils t a pupil is  at school. Curriculum development must 
be seen in  a broad, pedagogic se tt in g . (Becker and Maclure, 1978).
During the re s e a rc h ,  the term " s c h o o l- in d u s try  l in k "  was 
problematic. Most respondents who commented on th e ir  understanding 
of i t s  meaning, defined industry broadly, as does the author. This 
d e f i n i t i o n  in c o rp o ra te s  the lo c a l  economic community, p u b lic  and 
private  sectors, manufacturing and service economies. However, the 
term 'world of work1 was more acceptable to some, and thus the words 
industry and world of work are synonymous throughout the research.
Research is  d e f in e d  by Stenhouse (1 9 8 1 )  as "s ys tem atic ,  
c r i t i c a l  enquiry made pub lic" . The author's systematic approach is  
described in  chapter 2 , and the  e n q u iry 's  f in d in g s  discussed in  
chapters  5 -1 0 .  The case study approach used, aims fo r  " f in e  
g ra in e d ,  d e s c r ip t iv e  d e t a i l "  (Macdonald and W alker, 1976) and 
h ig h l ig h ts  the va lue  o f  case study fo r  any in -d e p th  e n q u iry .  The 
author does not re ly  on her own in te rp re ta t io n  of e f fe c ts  caused by 
the s c h o o l- in d u s try  age n c ies ,  but d e r iv e s  in fo rm a t io n  from the  
p a r t ic ip a n ts  in  the schemes, a s k in g  f o r  t h e i r  a s s u m p tio n s ,  
exp e c ta t io n s  and exp erien ces  w h i ls t  in  some e x is t in g  s i t u a t io n s .  
The p a r t ic ip a n ts  are  a ls o  in  th e  best p o s it io n  to  comment on 
suggestions fo r  improvement. Hence, the research  is  la r g e ly  
concerned with the innovations' e f fe c ts  upon p art ic ip a n ts ,  and how 
th is  leads to an e f fe c t  upon the curriculum of the secondary school. 
These aims, summarised as research  questions  in  the  A b s tra c t ,  
p r o v id e  th e  b a s is  f o r  a l l  l i n e s  o f  e n q u i r y .  An in - d e p t h  
investigation  of a l l  l in e s  of enquiry using the systematic approach
(Chapter 2 ) ,  r e s u l ts  in  severa l issues being ra ised  (Chapter 9 ) .  
the research strategy may be summarised as in  F ig .1 .1 .















(summarised in F ig .9 .1)
The m u l t i tu d e  o f  s c h o o l - in d u s t r y  agencies have n e i th e r  
uniformity of practise nor purpose. Two agencies feature greatly in  
th is  research -  Young E n te rp r is e ,  and Understanding In d u s try .  A 
th ird ,  the Schools' Curriculum Industry Project, merely provides a 
backcloth to the work, being the ethos behind school-industry work 
in  the area investigated.
L i t t l e  attempt has been made in the past, e ith er  to gather data 
on the two school-industry agencies featured, by means of in-depth  
case studies, or to evaluate th e ir  e ffec ts  to such a degree. I t  is
hoped th a t  t h is  study w i l l  p rov ide  readers  w ith  a more informed  
understanding of the ro le  of school-industry agencies in  curriculum  
development. I f  th is  is  the case, readers should be able to re la te  
the s i tu a t io n s  described  to t h e i r  own es tab lish m en t and i t s  
surroundings. This study should be b e n e fic ia l  to p rac t it io n ers  and 
agencies active  in  the f i e ld  of industry/education co-operation, and 
at a more fundamental l e v e l ,  to  those concerned w ith  cu rr icu lu m  
theory and p rac t ice .
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CHAPTER TWO 
EVALUATION THROUGH CASE STUDIES
EVALUATION
As se t  out in  chapter 1, t h is  research embodies a case study  
approach to ed u c a t io n a l e v a lu a t io n  in  order to  i d e n t i f y  va r io u s  
e f f e c t s  o f  some s c h o o l- in d u s try  agencies on the secondary school 
c u rr ic u lu m . In th e  co n tex t  o f t h is  re s e a rc h ,  e v a lu a t io n  i s  seen 
as :-
" th e  c o l l e c t io n  and p ro v is io n  o f  evidence on the  
bas is  o f which d ec is io n s  can be taken about the  
f e a s i b i l i t y ,  e f fe c t iv e n e s s  and educational value of  
c u rr ic u la ."  (Cooper, 1976).
Such decisions are made based upon a c lea re r  s ta te  of knowledge 
or understanding which the data provides. This, according to Lacey 
(1979 ) should be achieved through a " c l a r i f i c a t i o n  of issues"  
during, or a f te r  the process of evaluation.
Q u a lita t ive  and Q uantita tive  Methods
The process of evaluation in  th is  research is  more a n a ly t ic a l  
than the measurement o f  the  achievement o f  o b je c t iv e s ,  and f a r  
broader than mere t e s t in g .  The agencies investigated put forward 
broad statements of in te n t ,  which they include w ith in  descriptions  
of th e i r  schemes. Unlike sp e c if ic  ob jectives, these are d i f f i c u l t ,  
i f  not impossible to measure q u a n t i ta t iv e ly ,  e .g .
"To p r o v id e  s tu d e n ts  w i t h  an understand ing  of 
in d u s try  and commerce." (Understanding In d u s try  
booklet, undated).
The problem there fore , has defined the eva luative  method used.
The author, with Kitwood (1976) acknowledges th a t:
" th e re  is  a p lace  fo r  a whole body o f  ed u c a t io n a l  
research whose f in d i n g s  a re  p r e s e n te d  in  non-  
q u a n t i f ia b le  form , where p a r t i c u la r  a t t e n t io n  has 
been paid to accuracy of understanding."
The author views the research methodology as "being about
p r o c e s s ,  r a t h e r  th a n  outcom es; about causes r a t h e r  than  
c o r r e la t io n s  and d i f f e r e n c e s ."  ( P a r le t t  and Hamilton, 1972). In 
t h is  sense, the research has been conducted la r g e ly  w ith in  the  
socio-anthropological paradigm. Quantitative methodology, standing 
on i t s  own, i s  seen to g ive  an "im poverished view " (Lawton, 1980)  
and to be " a r t i f i c i a l "  (P a r le t t  and Hamilton, 1972).
Other problems associated with the q u a n tita t ive  approach are 
that i t :
" takes  no account th a t  an innovatory  programme 
undergoes change during the period of study, 
neglects other data,
i s  in s e n s i t iv e  to lo c a l  p e r tu rb a t io n s  and unusual 
e f fe c ts ,  and
r e s t r a i n s  th e  t r a d i t i o n a l  e v a lu a t o r  to  seek  
generalised findings along preordained l in e s ."
(P a r le t t  and Hamilton, 1972).
N a tu ra l is m , r a th e r  than the p o s i t i v i s t  approach, seeks to  
e v a lu a te  to  show a "process of e x p lo r a t io n " .  (Hammersley and 
Atkinson, 1983). What ac tua lly  occurs in  practice , is  the base fo r  
concern. As Lawton (1980) s tates:
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"one cannot evaluate a curriculum action in  terms of 
i t s  c o n tra p u n ta l  q u a l i t y  -  how f a r  i t  accords w ith  
e s ta b l is h e d  ru le s  and c h e c k l is t s ,  predeterm ined  
o b je c t iv e s  and concepts, what m a tte rs  is  how i t  
sounds, the practice of the ac t ion . "
This research  th e r e f o r e ,  i s  concerned p r im a r i ly  w ith  the  
p r a c t ic e  o f the a c t io n ,  to describe  the e f f e c t  o f s c h o o l- in d u s try  
agencies upon the curriculum and ind iv idua ls  involved.
However, th e re  are b e n e f i ts  assoc ia ted  w ith  the use of  
q uantita t ive  methodology in co n ju n c tio n  w ith  q u a l i t a t i v e .  W h ils t  
the case study approach to evaluation is  seen as being ess en tia lly  
q u a l i t a t i v e ,  E isner (1985) adv ises  th a t  one should not r e j e c t  a 
s c i e n t i f i c  approach to research  methodology. He argues th a t  
"binocular vision" should be used, accounting fo r  both s c i e n t i f i c  
and a r t i s t i c  s ty le s .  "Looking through one eye," he says, "never did  
prov ide  much depth o f  f i e l d . "  Macdonald and Walker (1977) a lso  
advocate "a fusion of the a r t is t  and the s c ie n t is t ,  to provide the 
case studies which we believe education needs".
S in ce  q u a n t i t a t i v e  m ethodo logy  i s  r e s t r i c t i v e  and has  
l im i t a t i o n s  s tand ing  on i t s  own, the author views the case study  
approach to e v a lu a t io n  as being e s s e n t ia l l y  q u a l i t a t i v e ,  but 
in c lu s iv e  o f  q u a n t i t a t i v e  d a ta ,  where such data  adds to a b e t te r  
understanding of the case. In fa c t ,  by incorporating q u a l i ta t iv e  
and qua n tita t ive  data, case study research may w ell be worthy of a 
sep ara te  paradigm, a view held by Kemmis (1 9 8 0 ) .  The aim of t h is  
research is  thus to paint as r e a l is t i c  a p icture  as possible of the 
e f f e c t s  o f  s c h o o l- in d u s try  agencies on the secondary school 
c u rr ic u lu m , by whatever research  method is  a p p ro p r ia te  to the
s itu a t io n .
Case Study as a Research Method
Case study i s  a develop ing  research method. The 1st and 2nd 
Cambridge Conferences and the r e s u l t in g  p u b l ic a t io n s  Beyond the 
Numbers Game (1977 ) and Towards a Science of the Singular (1980) 
in d ic a te  the trends  o f thought concerning case study research  in  
Great B r i ta in .  Walker (1983) s t i l l  fee ls  the need to describe case 
study work as "analogous to a cumbersome and p r im it ive  p la te  camera 
that we have scarcely learnt to handle". The author has had cause 
to draw upon v a r io u s  a r t i c l e s ,  such as W a lk e r 's ,  which tend to  
in d ic a te  how not to  approach case study work, s p e c ify in g  b lunders  
which ought to  be avoided in  s im i la r  s i t u a t io n s .  However, th ere  
s t i l l  appears much value in the approach. Sara Delamont, in  Burgess 
(1984), states her app lication  to higher degree work as "a learning  
e x e rc is e ,  an a p p re n t ic e s h ip " .  In in c o rp o ra t in g  so many research  
methods, case study c e r ta in ly  affords th a t .
Adelman et a l  (1980) define case study as "an umbrella term fo r  
a family of research methods". The data provided forms an archive  
of d e s c r ip t iv e  m a te r ia l  which a ttem p ts , by e x p la n a t io n ,  to  
understand how f a c t o r s  r e l a t e  in  a r e a l  s i t u a t i o n .  The ' r e a l i t y '  
f a c t o r  is  s tro n g ,  although "data  o fte n  proves d i f f i c u l t  to  
o r g a n is e " .  ( I b i d ) .  T h is  found to  be t r u e ,  th e  d a ta  i s  
n e v e r th e le s s ,  " r ic h  w ith  the sense of human en co u n ter" . (S ta k e ,  
1978).
The author b e l ie v e s  th a t  research  re p o r ts  o f  case study work 
are  more u s e fu l  and p r o f i t a b l e  than a re  s t a t i s t i c a l  accounts , fo r  
the p r a c t is in g  te a c h e r ,  s ince  case s tu d ie s  are more l i k e l y  to be
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"epistomologically in  harmony with the reader's  experience" (Stake, 
1978), and are seen by the author as providing a more natura l basis 
fo r  personal i n t e r p r e t a t i o n .  Although a case study cap tu res  an 
instance, in  time (of varied length) and space, i t  can then "be held 
against a moving, changing r e a l i t y "  (Walker, 1983) in  order t o : -  
"portray complexity, 
convey h o l is t ic  impression -  
the mood,
even the mystery of the experience." (Stake, 1978).
The Pragmatic Approach
The pragmatic case study approach used fo r  data co llec t io n  and 
a n a ly s is ,  i s  one which seeks through a s e r ie s  of case s tu d ie s  to  
i l lum ina te  the whole case, or "stage", by shedding l ig h t  at several 
points.
Light focused at various points on a stage w i l l  cause a merging 
o f  l i g h t  around th e  p o i n t s ,  g iv in g  some d eg re e  o f  o v e r a l l  
i l l u m in a t io n .  As l i g h t  d i f fu s e s  and r e f l e c t s ,  l in k s  between the  
points become v is ib le ,  the re la tionsh ip  between them being brought 
in to  q u e s tio n . These p o in ts ,  or l e v e ls ,  are  areas in  which 
d e c is io n s  a re  made w i t h i n  e d u c a t io n .  They a r e  l i n k e d  
methodologically by a type of progression which is  consequential and 




In the model fo r  the research (F ig .2 .1 ) ,  the national scene was 
viewed f i r s t .  From th is ,  one loca l Education Authority emerged as 
the most feas ib le  fo r  fu r th e r  investigation  (page 21 ) .
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The outcome from the research  at County and School le v e ls  was 
that Young Enterprise and Understanding Industry were chosen as the 
agencies to be investigated (page 153). Of the four schools which 
were v i s i t e d  f r e q u e n t ly ,  one school in  p a r t i c u l a r  le n t  i t s e l f  
towards fu rth e r  study (page 222). Within that school, the research 
cen tred  around one teacher in  p a r t ic u la r  (page 2 2 5 ) .  Hence, the  
resu lts  and constraints revealed a f te r  a leve l had been researched 
provided the basis fo r  fu r th e r  dec is ions  and research  s t r a t e g ie s .  
This, the author c a l ls  the consequential aspect of the progression 
within the o v e ra ll  case study.
JTi£ Logical Aspect
Movement from one le v e l  to the next w ith in  the research  
process, was brought about a f te r  consultation w ith representatives  
at the d i f fe re n t  leve ls  of the h ierarch ica l system of education in  
th is  country. I t  was necessary, in  terms of e t iq u e t te ,  to approach 
th e  L o c a l  E d u c a t io n  A u t h o r i t y  b e fo r e  th e  s c h o o ls ,  and th e  
Headteachers b e fo re  t h e i r  s t a f f .  This i s  d e f in e d  as the l o g ic a l  
aspect o f the progression.
A Comparison with Progressive Focusing
Whereas P a r le t t  and Hamilton (1972) in  th e i r  paper Evaluation  
as I l lum ina tion  seek "s y s te m a tic a l ly  to reduce the  breadth  of th e  
e n q u iry ,  to  g ive  concentra ted  a t te n t io n  to the emerging is s u e s '* , 
t h is  research  p u rp o rts  not to  focus u n t i l  a l l  data has been 
co llected , ra ther  l ik e  an ethnographer, who categorises his data, o»r 
formulates his theories a f te r  the event. The author was then able  
to view the whole before any issues were selected fo r  analysis , thus
17
F ig .2,1 The Model fo r  the Research
The E ffe c ts  o f some S ch oo l-indus try  Agencies on the Secondary School 
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making the s e le c t io n  a l l  the more in fo rm ed . A l l  d a ta ,  as in  
Macdonald's (1971 ) h o l i s t i c  approach, are seen to be p o t e n t i a l l y  
re levant. Whereas P a r le t t  and Hamilton seek to i l lu m in a te  a p a r t ,  
or p a r ts  o f the stage to a g rea t  e x te n t ,  they become narrower in  
t h e i r  fo cu s in g , and do not attem pt to p ro v id e  a comprehensive  
p ic tu r e  o f the s ta g e ,  which lends i t s e l f  to  f u r t h e r ,  s tro n g e r  
i l lu m in a t io n  during  fu tu r e  rese arch . P a r l e t t ' s  and H a m ilto n 's  
approach ignores the rest of the stage, as focusing proceeds. This 
present research  i s  an attem pt to i l lu m in a te  the whole s ta g e ,  the  
case of school-industry agencies and th e ir  e f fe c ts  on the secondary 
school curriculum, by developing a number of case studies. The case 
s tu d ie s ,  which supply broad t re n d s ,  s i g n i f i c a n t  fe a tu r e s  and 
patterns of va r ia t io n  based on the three questions at the beginning 
of the research, seem to be in t r ic a te ly  l inked, un it ing  each le v e l .  
They th e r e fo r e  p ro v id e  an o v e r a l l  p ic t u r e .  I t  can be argued th a t  
fo r  cu rr icu lu m  development to proceed in  t h is  c o u n try ,  a n a t io n a l  
data bank o f  case s tu d ie s  is  r e q u ire d ,  in  o rder to exp lo re  the  
d iv e rs ity  of practice  and expertise which is  our educational system. 
This present research would contribute to such a data bank.
THE f.IELD WORK PROCESS 
The Chronological Plan
The ex te n t  o f  the research was e s ta b l is h e d  a t  the o n se t,  by 
p la c in g  the in v e s t ig a t io n  in to  a wide con tex t b e fo re  drawing  
boundaries . S evera l schemes, w ith  a c h ro n o lo g ic a l  p la n ,  were 
w ritten  and modified during the course of the research. Overleaf is  
the resu ltan t chronological plan of data co llec t ion  over a two-year 
period:
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F ig .2.2 Chronological Plan of Data Collection and Decisions Made
DATES COLLECTION DECISIONS MADE 
ABOUT:
October -  December 
1983 1983
H is to r ic a l  survey; 
v is i ts  to contacts
December -  A p ril  
1983 1984
January -  A p ri l  
1984 1984
May -  July 
1984 1984
Postal enquiries to 
Local Education 
A uthorit ies  and Agencies; 
v is i ts  to contacts
Headteachers* in te r ­
views in 38 schools
Postal questionnaires  
to Heads of Departments
The Local Education 
Authority in  which 





September -  July 
1984 1983
A pril  -  July 
1985 1985
Weekly v is i ts  to 
Schools 1, 11, 31 & 33, 
to attend Young Enter­
prise and Understanding 
Industry sessions.
Data co llec t io n  by a 
varie ty  of methods
Case Study work in  
School 33
Data c o lle c t io n  
methods
The school fo r  Case 
Study work
Data c o lle c t io n  
methods
Postal Enquiries to Local Education Authorit ies  and Agencies
Contact was established with a l l  Local Education A u thorit ies  in  
the United Kingdom, by w rit ing  to advisers with re s p o n s ib i l i ty  fo r  
the secondary school curriculum. I t  was decided l a t e r ,  to l im i t  the 
investigation  to the 104 Local Education Authorit ies  in  England and 
Wales, s ince  a d m in is t r a t iv e  s t r u c tu r e s  d i f f e r  in  Scotland  and
20
Northern I r e la n d .  Documentation was requested (Appendix 1) 
o u t l in in g : -
Authority policy regarding school-world of work l in k s  
Current schemes of work and agencies used 
Names and addresses fo r  fu r th e r  contact 
The response rate  was 78%.




Deta ils  of th e ir  work in  schools and with teachers 
Recent evaluative data.
Over the course of two years, the response ra te  was 100%.
County Investigation
County X was chosen f o r  an in -d e p th  survey of the work o f  
school-industry agencies in schools because i t  had:
A history of work in th is  area.
( I t  was one o f  5 p i l o t  A u th o r i t ie s  f o r  the Schools1 
Council Industry P r o je c t . ) *
. . I t  has i t s  own Committee fo r Industry-Education work, 
which aims to promote school-world of work a c t iv i t i e s  
in  the school curriculum.
There is  a good c ro s s -s e c t io n  o f  community types  
w ith in  the County, a g r i c u l t u r a l ,  i n d u s t r i a l ,  urban 
and r u r a l .
*  Now the Schools' Curriculum Industry Partnership.
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The County was convenient in  terms o f  access, time  
and cost.
The U n i v e r s i t y ' s  School o f  E d u c a t io n  had an 
established rapport with the County.
Permission to work in  the County's schools was gained a f t e r  a 
v i s i t  to the Local Education Authority Chief Adviser, who was also 
asked to p rov ide  in fo rm a t io n  concerning the  County 's  involvement  
with school-industry agencies. (Chapter 5 ) .
The Semi-Structured Interviewing of Headteachers
The information-gathering technique most a p p ro p r ia te  a t  t h is  
stage of the research was the in terv iew , conducted with Headteachers 
in  the County's secondary schools. I t  presented a means of personal 
contac t w ith  a l l  schools fo r  l a t e r  in fo rm a t io n  g a th e r in g .  The 
in terv iew  is
"an approach e s p e c ia l ly  recommended where complex 
issues are involved, and when one's knowledge of them 
is  s t i l l  in  a vague and unstructured form."
(Cohen and Manion, 1980).
The semi-structured in terv iew  was favoured because i t  "allows 
respondents to express themselves, but o f fe rs  enough shape to l im i t  
aim less ra m b lin g " .  (Wragg, und ated ).  I t  can also produce 
information that might not o therw ise  emerge. L inked w ith  another  
method fo r  g a th e r in g  in fo rm a t io n  ( th e  p o s ta l  q u e s t io n n a ire  to  
Department Heads -  Appendix 4 ) ,  i t  served as a f i r m  fou n d a tio n  on 
which to base dec is io n s  regard ing  fu r th e r  re s e a rc h , and the two 
techniques (being complementary) e s ta b l is h e d  convergent v a l i d i t y .  
Together they provided information concerning the use of agencies in
schools, and more s p e c if ic a l ly ,  the use of agencies w ith in  subject 
areas.
An introductory l e t t e r  from the Chief Adviser was undoubtedly 
help fu l in  ensuring that a l l  38 secondary schools (11-16, 11-18) in  
the County, p a rt ic ip a ted . The interview  questions were p i lo ted  with  
co lleag u e s  and the f i r s t  3 in te rv ie w s  regarded as ' t r i a l s ' .  
Subsequent small changes were made before continuing (Appendix 5 ) .  
The Headteachers were asked fo r :
a past h istory of school-work l inks  in  the school 
the school policy on such a c t iv i t ie s  
the nature of present l inks
the curriculum of the school and the ro le  of parents 
and Governors in  determining the curriculum  
th e ir  perceptions of s t a f f  views about sch o o l-w o r ld  
of work l in k s
the fu ture plans of the school in  th is  f i e ld  of work.
The author was aware of the charge o f  p o t e n t ia l  b ias  le v e l le d  
at the in terv iew  technique, and de liberate  attempts were made to act 
cons is ten tly ,  for example using the same in f le c t io n s  of voice to ask 
in te rv ie w e e s  the qu e s tio n s . Care was taken to ensure th a t  the  
mental frames of re fe re n c e  of in te rv ie w e r  and respondent were the  
same. Handwritten notes and a tape-recorder were used to record the 
c o n f id e n t ia l  d a ta ,  which was l a t e r  c a te g o r is e d  fo r  a n a ly s is  and 
in te rp re ta t io n .  The analysis of data gained must be viewed in  the 
l ig h t  of human discourse taking place, aware though the in terv iew er  
may be, of a f fe c tin g  re s u lts .
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The Questionnaire to Department Heads
In the th ird  term of the f i r s t  year of the research, in d u s tr ia l  
action by teachers constrained the process, so that much information  
r e q u i r e d  g a t h e r in g  in  a s h o r t  p e r io d  o f  t im e .  The p o s t a l  
questionnaire proved to be the only v iab le  method of conducting the 
enquiry. The contacts, those who were interviewed previously, in  
each sch oo l,  were asked to d i s t r i b u t e  a two-page, f a c t - f in d in g  
q u e s t io n n a ire  (Appendix 4) to a l l  Department Heads. I t  was 
considered that Heads of Departments ought to be the rec ip ien ts  of 
the questionnaires since they would be able to report on work done 
w ithin th e ir  own departments. I t  would have proved too expensive, 
time-consuming and too large a task to administer a questionnaire to 
every member o f s t a f f  in  the County. The q u e s t io n n a ire  served to  
gain information about the use of agencies w ith in  subject areas, and 
to p rov ide  in fo rm a t io n  fo r  a l a t e r  choice o f  case-study domains. 
Use of agencies outside spec if ic  subject areas, or across areas had 
already been investigated during the interv iew s, with Headteachers. 
The q u e s tio n n a ire  th e r e fo r e  provided the in fo rm a t io n  which was 
needed, in  order to g ive  a f u l l  p ic tu r e  o f  agency use in  the  
County's schools. Agencies s p e c i f ie d  on the q u e s t io n n a ire  were 
th o sew h ich  were mentioned f re q u e n t ly  during  the in te rv ie w s  w ith  
Headteachers. The questionnaire was p ilo ted  with a Head of English 
and Head of Chemistry, to establish face v a l id i t y .  A paper was sent 
as feedback to a l l  p a r t i c ip a t i n g  schools . This was l a t e r  updated  
and forms part of chapter 5 (pages 145-150).
Based on in fo rm a tio n  gained from l in e s  o f enquiry  a t  t h is  
l e v e l ,  and p r e v i o u s l y ,  th e  c h o ic e  o f  a g e n c ie s  f o r  f u r t h e r  
investigation  and schools fo r the investigation  to take place, could
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be made (chapters 6 and 7 ) .
Evaluative Lines of Enquiry : The Macro Approach to Case Study
Work was done in  fo u r  schools during  one year ( th e  Macro 
Approach). At the end of the same y e a r ,  one o f  these schools was 
chosen for a more in-depth study (the Micro Approach).
When co n tac t  was made w ith  the fo u r  schoo ls , i t  was not c le a r  
how the d if fe re n t  agencies f i t t e d  in to  the general context of each 
school's operation. I n i t i a l l y ,  i t  was f e l t  important to spend some 
t im e in  each school to i l lu m in a te  l in e s  o f en q u iry  and s t r a te g ie s  
for co llec t io n  o f information (based on the three questions posed at 
the beginning of the research). Having observed the agencies used 
in an in s tru c tio n a l s itu a t io n  fo r  two weeks, the following l in e s  of 
enquiry were defined
(1) The in t e r p r e t a t io n  of the aims of each agency by the
ind iv iduals  involved.
(2) The experiences of p a r t ic ip a n t s  over the len g th  o f  the
courses.
(3) In d iv id u a l 's  views o f  the agencies and suggestions fo r
improvement.
(4),- The adm inistration and ro le  of the agencies w ith in  the broad
framework of the school curriculum.
These l ines  of enquiry then d ictated  the methods used to gather 
information. D if fe re n t  techniques were combined to shed l i g h t  on 
the work of agencies in  schools. No method was used in  is o la t io n ,  
t r ian g u la tio n  procedures being employed to va lida te  the information  
gained.
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Methods for Gathering Information
Data was collected using the fo llow ing methods:
Documentation c o l l e c t io n  from the schools. (Prospectuses, 
past pub lications, minutes of meetings.)
A d ia r y  o f classroom a c t i v i t i e s  w ith  a broad framework fo r  
recording, e .g .  teaching s ty le s ,  
pupil behaviour, 
s t a f f  involvement, 
advice given by adults present, 
comments from p art ic ip a n ts ,  
subject matter conveyed. (Appendices 8 & 10).  
P u p il  e v a lu a t io n  s h e e ts ,  so th a t  in d iv id u a l  p u p i l  p r o f i l e s  
could be constructed. (Appendices 12 & 13).
Semi-structured interviews and informal ta lk s  with -
teachers -  Appendices 14 & 16
speakers (U I)  -  Appendix 18
advisers (YE) -  Appendix 20
selected pupils -  Appendices 22 & 24
An a t t i tu d e  questionnaire ( ' L ik e r t ' - ty p e )
Appendix 26 (YE) and Appendix 27 (U I)
" L ik e r t  sca le s  tend to perform  very w e l l  when i t  comes to a 
r e l i a b l e  rough o rd e r in g  o f people w ith  regard  to  a p a r t i c u la r  
a t t i t u d e . "  (Oppenheim, 1 9 6 6 .)  In  t h is  case, the a t t i t u d e  in  
question was pupils ' a t t i tu d es  to the agency (course). L ik e r t  was 
chosen in  p re fe re n c e  to  Guttman's s c a le  which measures a t t i t u d e  
change and h ie r a r c h ic a l  s t r u c t u r e ,  or Thu rs ton e 's  s c a le ,  which 
highlights  group d ifferences. ( Ib id . ) .  The questionnaire was used 
s o le ly  as a s e le c t io n  in s tru m e n t,  g iv in g  h ig h , medium or low
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a t t i t u d e s  to each agency ( s e t t in g  p u p i ls  on a l in e  in d ic a t in g  
"favourably or unfavourably disposed towards the c o u rs e s " ) .  Such 
dispositions were calculated using the mean and standard dev ia tion ,  
so th a t  f u r th e r  q u a l i t a t i v e  in fo rm a t io n  could be o b ta in e d .  The 
method enjoyed no p r iv i le g e d  s ta tu s  w ith in  the study and m erely  
contributed to the data co llected (pages 180 ff  and 2 0 8 f f ) .  (P a r le t t  
and Hamilton, 1972).
D e£ i£ i£g _ th £ j)u e£ ti££n £ ire
An item  pool was c o l le c t e d ,  by in te rv ie w in g  p u p i ls  who had 
taken part in  Young Enterprise or Understanding Industry previously  
(Annexes 25 and 3 6 ) ,  and who were in  d i f f e r e n t  schools to the one 
being v i s i t e d .  Each q u e s t io n n a ire  was p i lo t e d ,  te s te d  fo r  
r e l i a b i l i t y  and then a d m in is te re d .  Owing to  the  sm all numbers o f  
pupils involved, the r e l i a b i l i t y  o f  the  Young E n te rp r is e  a t t i t u d e  
scale was gained a f te r  adm inistration.
Rel_iabili_ty^ of_th_e_At_ti_t£de_ £uest_i£nnair£
Cronbach' s a is  the  mean va lue  o f  a l l  the p o s s ib le  s p l i t - h a l f  
r e l i a b i l i t y  c o e ff ic ie n ts .  These are scores randomly chosen on h a lf  
of the t e s t ,  c o r re la te d  w ith  scores on the o th e r  h a l f  (3upp and 
M i l l e r ,  1 9 8 0 ) .  Such a measurement g ives  a measure of in t e r n a l  
consistency. Generally, r e l i a b i l i t y  is  defined as "the extent to  
which a tes t gives a consistent re s u lt  i f  applied more than once to 
the same people under standard conditions". ( Ib i d ) .
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T r ia l  school 33 
(14 cases)
0.78 * * * *
3 schools 





T r ia l  school 
(No. 33)
(22 cases)
0 .90 110 18.4
Sc. 11 
( 2 l  cases)
0 .84 108 13.4
* Cronbach's CL (the mean of all split-half coefficients).
** Mean scores and standard deviation for Sc.33 (YE) incorporated in column below.
No other schools in the County were conducting Understanding Industry courses, 
therefore School 33 was used as a 'trial* school.
R e l ia b i l i t y  of the Whole Research
In ethnographic work, r e l i a b i l i t y  r e la t e s  to  the e x te n t  to  
which two observers agree c o n s is te n t ly  over an a n a ly s is  o f  some 
social s i tu a t io n .  Whilst no formal observation occurred, the author 
attended sessions and kept a d ia ry  o f eve n ts .  The s u p erv is o r  was 
in v i te d  to a t te n d  and record independently  o f  the a u th o r .  The 
r e s u l ts  were discussed a f te rw a rd s .  A high accuracy and l e v e l  of  
c o m p a ta b i l i ty  between the two sep ara te  records was ach ieved .  
According to 3upp and M i l l e r  ( 1 9 8 0 ) ,  r e l i a b i l i t y  i s  a d i f f i c u l t  
measure a p p lie d  to  case study work, owing to r e l ia n c e  on n a tu r a l
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settings at one instance in  time.
The Case Study School
During the la s t  two terms o f data c o l l e c t io n ,  the  agencies  
needed p la c in g  in  the w ider con tex t  of a school c u r r ic u lu m , to 
a s c e r ta in  the  process and c o n s tra in ts  o f  such schemes being  
implemented.
Evaluative Lines of Enquiry : The Micro Approach to Case Study
Having worked in  the  school during  the Macro stage of the  
e v a lu a t io n  o f  agencies , the scene was a lre a d y  ' s e t 1 f o r  the  
fo llowing l ines  of enquiry
The po licy , ethos or understanding w ith in  the school towards 
school-industry l in k s .
The process lead in g  towards cu rr icu lu m  development and the  
ro le  of school-industry l in k s  in the school.
The ro le  of the Industry Awareness teacher and the e f fe c t  of 
agencies (Young E n te r p r is e ,  Understanding In d u s try  and 
others) on her teaching.
The d i f f e r e n t  in t e r p r e t a t io n s  by s t a f f ,  of the  work o f the  
agencies.
The permeation of the agencies' key concepts and ideas w ith in  
the school, and the acceptance or re je c t io n  of them by s t a f f .  
The views of school leavers -  some who have p a rt ic ip a ted  in  
Understanding Industry and/or Young Enterprise, and some who 
have experienced n e i t h e r  (a b u i l t  in  s c i e n t i f i c  c o n t r o l ) .  
This is  presuming no other permeation through the curriculum. 
(See Questionnaire re s u lts ,  chapter 8 ) .
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The views and involvement of parents, governors, the Careers 
Service representative and people from the local community.
Collection of Information
I t  was decided not to observe classes being taught, but to use 
the in terv iew  approach as much as possible. This is  in keeping with 
Stenhouse (1982) who w rites:
" th e  p e o p le  I i n t e r v i e w  a re  p a r t i c i p a n t s  and 
observers of themselves. They are r e f le c t iv e  about 
th e ir  experiences, and i t  is  th e ir  observations, not 
mine, that I  am a f t e r . "
The following methods were employed to investigate  the case of 
the e f fe c ts  of school-industry agencies in  one school: 
Semi-structured interviews w ith : -  
a l l  s ta f f  (Appendix 28)
some parents (who had pupils in  d i f fe re n t  years) 
(Appendix 32)
the Chairman of the School Governors (Appendix 34)
the Chairman of the Parent-Teacher Association 
(Appendix 40)
-  the School's Careers O ff ice r  (Appendix 36)
-  local in d u s t r ia l is ts  (Appendix 38 ).
Questions to a l l  the above encompassed:-
what are your views of school-industry links?  
do you know of spec if ic  school-industry links?
-  what do you in t e r p r e t  the p o l ic y  o f th e  school in  t h is
f i e l d ,  to be?
Documentation c o l le c t io n : -
-  Headteacher's log book
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syllabuses
-  minutes o f m eetings, e .g .  c u rr icu lu m  development, 
academic, and s t a f f  meetings.
A f a c t - f in d in g  q u e s t io n n a ire  g iven  to  a l l  s c h o o l- le a v e rs  
before they l e f t  the school. (Appendix 49)
V ideo tap ing  o f  the  In d u s try  Awareness lessons , showing the  
r o le  o f the te a c h e r ,  r e l a t i n g  to  the  work o f  the Schoo l's  
Curriculum Industry P ro ject. (Tape Annex 46 ).
In fo rm a tio n  a lre a d y  gained from the M a c ro -e v a lu a t io n .  As 
before, tr ian g u la tio n  procedures were employed to establish  
v a l id i t y .
THE ETHICS OF CASE STUDY RESEARCH
At the County l e v e l ,  perm iss ion  was gained to  e n te r  schools ,  
and entry was f a c i l i t a t e d  as a re s u l t .  The research was conducted 
on the understanding that any eva luative  work done would be fo r  the  
purpose of the research, and not on behalf of the Local Authority .  
No in terim  resu lts  were to be forwarded to any representative of the 
A u th o r i ty ;  these were to  be viewed by the same, only a f t e r
publication of the thes is .
/
The Role and Responsibility  of the Researcher
The a u th o r  had d i f f i c u l t y  s u s t a i n i n g  such a l e v e l  o f  
c o n f i d e n t i a l i t y .  W h ils t  s u b je c ts  were a llow ed c o n tr o l  over d a ta  
( i . e .  d iscussion  over the  a u th o r 's  p re s e n ta t io n  o f  r e s u l t s  as a 
means o f  cross -check ing  the  v a l i d i t y  o f t h e i r  answ ers), a l l  
p a r t ic ip a n ts  in  the res e a rc h  have the r ig h t  to  know the r e s u l t s .  
Those involved with sch o o l- in d u stry  work were r i g h t l y ,  in te r e s te d
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w h i ls t  the research was in  progress . This paradox, between the  
r ig h t s  o f the su b jec ts  and the  audience i s  h ig h l ig h te d  by Jenkins  
(1980 ) in  h is  a r t i c l e  An Adversary's Account of S a f a r i s  Ethics of 
Case Study. He takes the adversary's position towards Macdonald's 
s ty le  of democratic evaluation for the SAFARI (Success and Fa ilu re  
and Recent In n o va tio n s )  P r o je c t ,  see ing an e t h ic a l  problem a t  the  
h e a rt  o f  case study re s e a rc h . The e th ic s  o f  access to s e n s i t iv e  
d a ta ,  and the e th ic s  o f  re le a s e  of such d a ta ,  he says, form a 2 x 2 
dichotomy, as featured below:- 
F ig .2 .4  Jenkins' 2 x 2  Dichotomy
ACCESS TO SENSITIVE DATA
1.
Low access to 
sensitive data
r -  
I 2.




Low a b i l i t y  to 1 High a b i l i t y  to
release sensitive 1 release sensitive
data 1 data
i
ABILITY TO RELEASE DATA
(A fte r  Jenkins (1980) p .153)
The researcher is  constantly s tr iv in g  to obtain high access to 
s e n s i t iv e  d a ta .  In doing t h is  she has to  break down an e t h i c a l  
b a r r ie r ,  between boxes 1 and 2. In obtaining access, the researcher 
promises c o n f i d e n t i a l i t y ,  and overcomes the e t h ic a l  b a r r i e r .  
However, the e t h i c a l  b a r r i e r  between boxes 2 and 4 , c a l le d  the  
e th ic s  o f  re le a s e  b a r r i e r ,  meant t h a t ,  in  re le a s in g  the d a ta ,  the  
o b l ig a t io n  the rese arch er  has to  a w ider audience comes in to  
question. Should one maintain c o n f id e n t ia l i ty  and l im i t  the release
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of d a ta ,  or not? Macdonald gave p a r t ic ip a n ts  access and c o n tro l  
over data, but Jenkins disagrees with the extent of th is  control and 
says he has an o b l i g a t i o n  to  h is  a u d ie n c e  and h is  own 
professionalism. There ex is ts , therefore, a c o n f l ic t  of in te re s t  
between the c o n f i d e n t i a l i t y  of in fo rm ation  given, which ensures a 
high v a l id i t y ,  and the extent to which the information is  released  
to  b e n e f i t  a w ider audience and perhaps the whole teach ing  
prof ession.
The author experienced very much these disturbed fe e l in g s . A 
high degree of in te r - p e r s o n a l  s k i l l s  was needed, s ince  th e re  was 
involvem ent a t  County l e v e l ,  in  the H eadteachers1 s tu d ie s ,  in  
s ta ffro o m s and in  classrooms -  a lso  on business premises and in  
parents' homes. I t  must be stated however, that the author was not
inexperienced at dealing with s t a f f  w ith in  education and was able to
e s t a b l is h ,  e v e n tu a l ly ,  a good rap p o rt  w ith  a l l  persons connected  
with the research. Relationships had to be b u i l t  up over the course 
of two year 's  data c o l le c t io n .  This was a time-consuming a c t i v i t y ,  
and involved more work than i f  the author had been working on behalf 
of an e s ta b l is h e d  research  p r o je c t  w ith in  the U n ivers ity .  Having 
b u i l t  up a rapport with the subjects of the research, i t  is  no doubt 
true, that they were able to be more honest in  th e ir  responses. The 
author attempted a 's o f t ly - s o f t ly '  e th ica l  approach, encouraged by 
P a rle tt  and Hamilton (1972) who suggest that a researcher should be: 
"unobtrusive, w ithout being s e c r e t iv e ,  
supportive, without being c o llu s iv e ."
On Junker's scale (1960) in  Hammersley and Atkinson (1983), the 
ro le  was in te rp re ted  as being between the complete observer and the
observer as p art ic ip a n t (F ig .2 . 5 ) .
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A fter Junker (1960) in  Hammersley and Atkinson (1983)
where I = Complete P a rt ic ip an t
I I  = P art ic ipant as Observer 
I I I  = Observer as Part ic ipant  
IV = Complete Observer
Within the area of comparative detachment, where the research 
was conducted, lay  ground fo r  some involvem ent which made the  
a u th o r 's  o b j e c t i v i t y  more d i f f i c u l t .  Because o f  the range of  
research methods used, d i f fe re n t  approaches were needed, to maintain  
o b j e c t i v i t y  on each occasion data  were c o l le c t e d .  O b je c t iv i t y  
became more d i f f i c u l t  owing to  in c re a s in g  f a m i l i a r i t y  and ra p p o rt  
w ith  some te a c h e rs ,  Headteachers, p u p i ls ,  a d v is e rs ,  speakers ,  
parents, loca l businessmen and County and agency r e p r e s e n ta t iv e s .  
The author's ro le  th e re fo re ,  a l te re d ,  depending upon the research 
method used and the degree o f ra p p o rt  w ith  respondents, which 
changed over time, and with circumstances.
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Fig.2 .6a Circumstances Affecting the Author's Role during Data 
Collection with Young Enterprise Groups
An instance where the
author was asked to 
take the te a c h e r *^  
role ^
\ Administration of 
\ Questionnaires & 
Pupil] Evaluation Sheets
INVOLVEMENT NON-INVOLVEMENT
F ig .2 .6b Circumstances Affecting the Author's Role during Data
Collection with Onderstanding Industry Groups
An instance when the author 
was constantly involved
by a speaker
\ Administration of 
1 Questionnaires & 
Pupil Evaluation Sheets
An instance when the 
author was asked to 
*  take the session
v INVOLVEMENT NON-INVOLVEMENT
KEY for Figures 2.6a and b:
—  Interviewing -—  Diary completion
—  Establishing rapport with s ta f f  -------Specific instances
X  A normal session
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Figures  2 .6 a  and 2 .6 b ,  based upon an a d a p ta t io n  o f  Ju n ker 's  
model, i l l u s t r a t e  c irc u m s ta n c e s  which o c c u r re d  d u r in g  d a ta  
c o l le c t io n ,  causing the author to question her own o b je c t iv i ty .
I t  was im possib le  to  remain t o t a l l y  unmoved by d iscu s s io n s ,  
questions, a t t i tu d e s ,  happenings in  classrooms, a t  interv iews, in  
sta ffroom s and Headteachers ' s tu d ie s .  One could on ly  be aware o f  
one 's  own p r e ju d ic e s ,  assumptions and b e l i e f s  and how they might 
d is to r t  the recording, co lle c t io n  and analysis of data.
An Example of the Eth ica l Approach at School Level
When the Headteacher of the case study school 33 was approached 
as to  whether the author cou ld  have access to the whole school, a 
f r ie n d ly  working re la t io n sh ip  had already been formed owing to the 
a u th o r 's  attendance a t  Understanding In d u s try  sess io ns . The 
Headteacher w i l l in g ly  allowed the research to continue on a larger  
s c a le .  The only re t ic e n c e  expressed was the  u n c e r ta in ty  o f  s t a f f  
re a c t io n  because o f union involvem ent over the te a c h e rs ' pay 
dispute. A fter a meeting to discuss methods of enquiry, questions 
to  be asked, c o n f i d e n t i a l i t y ,  feedback to  the  school and the  
a u th o r 's  access to docum entation , i t  was agreed th a t  the s t a f f  
should be asked i f  they wished to p a r t ic ip a te  at the next informal 
s t a f f  meeting (h e ld  w e e k ly ) .  No-one ob jec ted  v e r b a l ly  to being  
in te rv ie w e d  a t  th a t  s ta g e .  The s t a f f  were then requested by 
in d iv id u a l  l e t t e r s  (Appendix 27b) whether they would agree to be 
interviewed. A formal in te rv ie w  schedule was designed and f o r t y -  
seven of the f i f t y  s t a f f  were in te rv ie w e d  over a per iod  of  
approximately s ix  weeks. Those not interviewed indicated by l e t t e r  
that they thought th e i r  lack of involvement in  the school-industry
work of the school would be valueless to the research.
At a l l  s tages during the case study work, the  Headteacher was 
kept informed and was approached before each research technique was 
used. This c o n s id e ra t io n  is  seen as being in s e p a ra b le  from the  
methodology o f the e t h ic a l  approach to case s tudy . At the end o f  
data  c o l l e c t io n ,  the Headteacher was given a w r i t t e n  r e p o r t ,  a 
resume, in  gen era l term s, w h i ls t  the  anonymity o f  in d iv id u a ls  was 
maintained.
Partic ipant Control over Data
The Headteacher was asked, i f  he saw f i t ,  to c irc u la te  the same 
documents to the  In d u s try  Awareness teach er (T 41 ) and th e  Senior  
s t a f f  (T9, T34 and T40). A meeting with these persons was agreed, 
and served to support and add to the research  f in d in g s .  The 
re a c t io n s  of the p a r t ic ip a n t s  was considered very im p o r ta n t ,  the  
comments at the meeting having the same status in  the f in a l  report 
(c ircu la ted  to a l l  s t a f f  in  the school) as those of the author. The 
group was also  asked to  comment at t h is  stage on the  degree of  
d is tu rbance  caused by the a u th o r 's  presence w i th in  the sch oo l,  to  
which the response was:-
‘ "You've made me th in k ."  (Head)
" I 'v e  thought, changed and improved."
"At the beginning, the pupils were in h ib ite d ."
(Annex No.38, Appendix 4 8 ) .
A copy of a video-recording of Industry Awareness lessons (Tape 
Annex 46) was given to the school.
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The Release of Data
The author accepts th a t  e v a lu a t io n  cannot be d ivo rced  from 
development and thus, with the Headteacher's permission, a l e t t e r  
was sent to the County O f f ic e r  fo r  S c h o o l- in d u s try  l i a i s o n ,  to  
n o t i f y  him th a t  copies o f  the v id e o - ta p e  were a v a i la b le  from the  
schoo l.  I t  i s  hoped by a l l  in d iv id u a ls  in v o lv e d ,  th a t  the v ideo ­
tape w i l l  serve as a fo c a l  p o in t  fo r  school-based in -s e r v ic e  
t ra in in g  and in -s e rv ic e  tra in in g  at other venues.
Notes o f  th a n k s  to  th e  H e a d te a c h e rs  and s t a f f  o f  a l l  
p a rt ic ip a t in g  schools were c ircu la ted  at the end of data c o l le c t io n ,  
with n o t i f ic a t io n  of the approximate date of thesis  pub lication .
VALIDITY OF THE RESEARCH AND RESEARCH METHODS
V a lid ity  re fe rs  to "the extent to which a t e s t ,  questionnaire  
or other opera tiona lisa tion  is  r e a l ly  measuring what the researcher 
intends to measure". (Jupp and M i l l e r ,  1980).
V a lid ity  of the A tt itude  Questionnaire
According to Oppenheim (1966 ) th e re  i s  no sure method of  
f in d in g  the v a l i d i t y  o f an a t t i t u d e  q u e s t io n n a ire .  However, 
interviews of selected pupils (gaining high, medium and low scores) 
served to va lid a te  the questionnaire, since the questions asked at  
in te rv ie w s  (Appendices 22; 24 ) were those which fe a tu re d  on the  
questionnaires. (Appendices 26; 27 re s p e c t iv e ly . )
Establishing V a l id i ty
Applied to case study research, where measurement i s  not a main 
consideration, the v a l id i t y  of the research is  the extent to which
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one can re ly  upon and tru s t  a l l  the published f ind ings , statements 
made and in t e r p r e t a t io n s  of ac t io n s  seen, depending on the  
ju s t i f ic a t io n  of use of the methodology employed. A strong source 
of v a l id i t y  is  that the same trends emerge from separate sources of  
information. I t  is  these very trends which become the focal points  
of chapter 9.
During in te rv ie w in g  and q u e s tio n n a ire  a d m in is t r a t io n  i t  was 
im p ortan t th a t  the respondents understood the questions  and 
responded t r u th f u l ly .  For th is  to happen, the author was care fu l to  
d escrib e  the purpose of the research  and to  c l a r i f y  any p o in ts  
before beginning. Wording of items on questionnaires and in te rv iew  
q u e s t io n s  were c a r e f u l l y  p i l o t e d ,  in  o r d e r  to  m in im is e  
misconceptions o f the questions asked.
Trianqulation
The correctness of answer is  "usually assessed by re p l ic a t io n  
or in ter-instrum ent agreement". (House, 1980). The answers were 
cross-checked throughout the research  by using the  process of  
tr ian g u la tio n  -  se tt in g  data against data to establish ' t r u t h ' .
Examples of Triangulation Within the Research 
Pu£ijLs_-_p£r£e£tiLojis_and__a£hiLe_vemen_ts^
Responses on a t t i t u d e  q u e s t io n n a ire s  were re ferred  to during  
interview ing of selected pup ils . S ta f f  and advisers/speakers were 
asked o f  t h e i r  p e r c e p t io n s  o f  i n d i v i d u a l  p u p i l s  and t h e i r  
achievements. The pupils constructed th e ir  own p ro f i le s  to give an 
idea of the e f fe c t  of the agencies on them.
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^cho£l_-_Industry^ ^i^i^ori wo£k
Questions were asked o f te a c h e rs ,  Headteachers and a t County 
l e v e l  concerning the work o f  in d u s try -e d u c a t io n  l ia i s o n  in  the  
County. Printed matter was also re fe rred  to .
Agen£ie£j-__national^ £nd^  Co£nt_y_adm£nis£r£ti_o£
L o c a l  r e p r e s e n t a t i v e s ,  s t a f f  from schools and n a t io n a l  
r e p re s e n ta t iv e s  were asked fo r  t h e i r  views on some agencies ' 
a d m in is t r a t iv e  work. Documentation was a lso  su p p o rtive  o f these  
f in d in g s .
Since " v a l id i ty  depends on the match between the evaluation and 
the experiences of the part ic ipan ts"  (House, 1980), i t  was necessary 
to in v i te  comments on a l l  d ra f t  reports c irc u la te d . This feedback 
to the author provided e x tra ,  valuable data .
External V a lid ity /G e n era l is a tio n
"E x te rn a l v a l i d i t y " ,  according to  Jupp and M i l l e r  (1 9 8 0 ) ,  
"refers  to the extent to which resu lts  can be generalised beyond the 
immediate sample or s e t t in g ."
The major concept to be overcome during case study research is  
how to generalise, although Hamilton (1981) fee ls  that "the problem 
l ie s  with the p sy ch o -s ta t is t ic a l  paradigm and i t s  re s tr ic te d  concept 
o f g e n e r a l is a t io n " .  G e n e r a l is a t io n ,  accord ing to  E isner (1985)  
occurs by "a build-up of common general fea tu res , recognised in the 
p a r t i c u l a r " .  Golby (1985 )  d e f in e s  the p a r t i c u la r  as "though 
ind iv idu a l and s p e c if ic ,  an i n t e l l i g i b l e  thing or event which may be 
re la ted  under a method of descrip tion  to others of i t s  kind".
During a n a ly s is  o f  d a ta  w ith in  t h is  re s e a rc h ,  fo c a l  p o in ts  
which emerge a t  a l l  case study l e v e ls  a re  described  and analysed.
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Focal p o in ts  a t  c e r t a in  le v e ls  may be n o t ic e a b ly  absent,  but 
nevertheless form part of the whole p ic tu re  being described. "The 
broad trends across each case are  im p o rtan t but e q u a lly  im p ortan t  
are the p a t te rn s  o f v a r ia t io n  across c a s e s ."  (Stenhouse, 1 9 8 2 ) .  
The consideration of foca l points at various leve ls  may then provide  
in s ig h t  in to  o th e r  s i tu a t io n s  where s im i la r  c ircum stances e x i s t .
G e n e ra l is a t io n  is  a rece n t to p ic  fo r  d iscuss ion  in  t h is  
co u n try .  Wehlage (1981) says th e re  is  a " la ck  o f c l a r i t y ,  as to  
form, content and power of genera lisa tion" . However, two statements 
are claimed in support of a b i l i t y  to form generalisations from th is  
research work.
F i r s t ly ,  the t ru th  contained in a successful case study report  
is  "guaranteed by shock of recognition" (genera lisation  by analogy). 
(Adelman et a l , 1980). I t  w i l l  be l e f t  to the reader to recognise 
areas of s im i la r i ty  with h is /her  own p ra c t ic e .
Secondly, "a school may be in d iv id u a l  and unique, but i t  is  
s t i l l  part of the genera lity  of ' a l l  schools '" . (Hamilton, 1981). 
In  d e s c r ib in g  and an a lys in g  c e r t a in  is s u e s ,  a t  each case study  
l e v e l ,  what occurs a t each in s ta n c e  o f  t im e researched, i s  s t i l l  
part of the "true p ic ture"  gained. Truth, in i t s  turn, re la te s  to 
th e ,v a l id i ty  of the research f ind ings .
According to Hamilton (1981) the e f f ic ie n c y  of research tools  
can "always be improved upon by fu r th e r  thought, experimentation and 
lo g ic a l  a n a ly s is " .  This study has served to h ig h l ig h t  a reas  of 
f u tu re  research (c h a p te r  10) and has c o n tr ib u te d  to the  a u th o r 's  
research  t r a i n i n g .  I f  beginning aga in  th e re  i s  no doubt th a t  the  
author would approach the  research  from another s ta n c e ,  and hence 
the methodology would d i f f e r .  However, an awareness o f  the
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s tre n g th s  and weaknesses of the re s e a rc h , the lo c a t io n  and 
a m e l io ra t io n  o f the weaknesses where p o s s ib le ,  make the study a l l  
the more v a l id .
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CHAPTER THREE
BACKGROUND TO THE SCHOOL-INDUSTRY MOVEMENT IN BRITAIN
TOWARDS STATE INTERVENTION 
Early Schools
In the 17th and 18th  c e n tu r ie s ,  no s ta te  system of education  
existed in  B r i ta in .  The f i r s t  In d u s tr ia l  Revolution was caused by 
unrest due to "s tru c tu ra l changes in the nature and organisation of 
in d u s try "  (T a s k e r ,  1985) and i n d u s t r i a l i s a t io n  was ach ieved w ith  
" v i r t u a l l y  no support from e d u c a t io n " .  (damieson and L ig h t fo o t ,  
1 9 8 2 ) .  At the beg inn ing  o f the 19th c e n tu ry ,  the  schools which 
e x is te d  were dame schoo ls , c h a r i t y  schools, endowed p u b l ic  and 
grammar schools , p r iv a t e  schoo ls , or schools o f  in d u s t r y .  The 
l a t t e r  were fostered by the Society fo r  Bettering the Condition and 
Increasing the Comfort of the Poor, but employers objected to them, 
for i t  meant diminished attendance at the m i l ls .  There was a dearth 
of schools fo r  the working c la s s ,  because o f  a f e e l in g  among the  
middle and upper classes that th e ir  positions as leaders of society  
and employers might be th rea ten ed  i f  the workers were educated.  
(W eslake-H ill ,  1974).
„Many of the ear ly  educational pioneers came from Non-Conformist 
backgrounds. The Church influence was so strong tha t:
"Those who seek to measure the re la tionsh ip  between 
education and economic development should note the  
degree to which the e a r ly  o f f i c i a l  concepts of 
e ff ic ie n c y  in education meant p r im a r i ly  a schooling  




At the beg inn ing  o f the 19th c e n tu ry ,  when the I n d u s t r ia l  
Revolution caused such social unrest, several educational reformers 
were committed to  promoting change in  the school c u rr ic u lu m .  
(Reeder, 1979). Their aim was to bridge the gap between education, 
w ith  i t s  l i t e r a c y - c l a s s i c a l  curr icu lum  entrenched in  Church 
t ra d i t io n ,  and industry, which was fas t  developing to make B r i ta in  
the "workshop of the world". (Jamieson and L ightfoot, 1982).
Robert Owen, the e n e rg e t ic  campaigner fo r  mass e d u ca t io n ,  
wished to restore the d ig n ity  of labour and was convinced that the 
educational needs of the in d u s tr ia l  masses needed to be planned in  
con ju n c tio n  w ith  the new s o c ia l  and economic system. He b e l ie v e d  
that education, co rrec tly  d irected , would create the idea l soc ie ty .  
( W es lake -H i11, 1 9 7 4 ) .  He echoed to an e x te n t ,  the philosophy of  
John Dewey, who, in  America, voiced h is  concern to " tran s fo rm  the  
e x is t in g  s o c ia l  o r d e r ,  r a th e r  than improve i t s  e f fe c t iv e n e s s " .  
(R e e d e r ,  1 9 7 9 ) .  Owen was more con cerned  w i th  th e  i n i t i a l  
re c o g n it io n  and improvement o f c o n d it io n s  fo r  the p r o l e t a r i a t  in  
B rit is h  society . Dilemmas existed then, as they do today, according 
to Reeder, about the assumptions underlying the aims of schooling, 
and the nature of the in d u s tr ia l  order.
Attempts To Legislate
The problem of p ro v id in g  education fo r  a l l  was too la rg e  fo r  
organised p h i la n th ro p y ,  such as the e f f o r t s  of Owen, or Robert 
Raikes, the founder of the Sunday School Movement. Their pressure 
meant that s ta te  in te rven tion  ensued.
In the 1802 Fac tory  A c t,  ap p re n tic e s  were to  be in s t r u c te d  in
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the three Rs and given Religious Instruction  fo r  one hour on Sundays. 
( W e s la k e - H i l l , 1 9 7 4 ) .  E ducationa l l e g i s l a t i o n ,  th e r e fo r e ,  was 
in troduced  as p a r t  o f  a measure designed to  improve the  l o t  o f a 
small minority of the nation 's  ch ild ren .
France, P ru ss ia  and Saxony had a lre a d y  in trod uced  systems of  
compulsory, popular education. Roebuck, in  1833, in  B r i ta in ,  put 
forward a Reform B i l l .  In introducing i t  to the House, he said:
" I  wish the people to  be e n l ig h te n e d  th a t  they may 
use the power w e l l ,  which they w i l l  in e v i t a b ly  
o bta in ."  ( I b id ) .
He proposed schools of in d u s t r y ,  w ith  a very l i b e r a l  cu rr icu lu m  -  
in c lu d in g  the  th re e  Rs, A r t ,  Music, Hygiene, N a tu re ,  C iv ic s  and 
t ra in in g  in some trade . His B i l l  was not accepted, but a long keen 
debate showed growing in te re s t  amongst the nation 's  p o l i t ic ia n s .
The V ictorian/Technical Age
A c o n f l ic t  over the nature o f schooling is  h ighlighted by 
Watts (1983) who says:
"The e l i t e  e d u c a t io n a l  i n s t i t u t i o n s  from  th e  
V ic to r ia n  e r a ,  tended to propagate a p a r t i c u la r  
academic and c u l t u r a l  h e r i ta g e  which was associated 
with a gentlemanly disdain fo r  vocational app lication  
and p a r t ic u la r ly  fo r  in d u s tr ia l  manufacture."
Conversely, the vocational demands and motives of the reformers on 
behalf of the masses, meant a "gradual extension of schooling from 
select and priv ileged  groups." ( Ib id ) . The Government intervened, 
r e s u l t i n g  in  u n i v e r s a l  e le m e n ta r y  s c h o o l in g  in  1 8 7 0 .  I t s  
in te r v e n t io n  was caused a ls o  by g e n e r a l  a n x i e t i e s  o ver  th e
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p o s s ib i l i ty  of soc ia l and economic d isorganisation, the ro le  of the 
Crown, the war with Germany and national e f f ic ie n c y  in  the l ig h t  of 
growing competition from France. The question of the fu tu re  of work 
in  urban society was ra ised . Indeed, several p a ra l le ls  may be drawn 
with the s ta te  of the nation today (page 60 of th is  chapter).
Pressure groups in  the l a t e  n in e te e n th  c e n tu ry ,  s tresse d  the  
country's de fic ienc ies  in  s c ie n t i f ic  and technical knowledge. The 
aim of one such group, the National Association fo r  the Promotion of 
Secondary and Technical Education, was to "modernise schools in the 
l ig h t  of in d u s tr ia l  requirements". (Reeder, 1979).
The Trades' Union Congress was e s ta b l is h e d  in  the l a t e  19th  
century, which "showed i t s  concern with general issues of provision, 
of payment fo r education and the access of working-class ch ildren to 
the system". (Jamieson and L igh tfoo t,  1982).
Thus, the end o f  the  19th cen tury  saw the  s c h o o l- in d u s try  
debate w e ll-g rounded  in  is s u e s ,  not d is s im i la r  to  the  ones being  
questioned today a t  the onset of the Techno log ica l Age, or as the  
economist Daniel Bell suggests -  "P o s t- In d u str ia l  Society". (B e l l ,  
1967).
THE JaCHUQL-INDUSTRY DEBATE AMIDST THE EVOLUTION OF PRESENT DAY
SECONDARY EDUCATION
Background
The B a lfo u r  A ct, g iv in g  c o n tro l  o f education  to  County and 
Borough Councils (a f te r  the formation of the Board of Education in  
1900), became another turning point -  a negative tu rn , according to  
Reeder (1979), who says that "older t ra d it io n s  and idea ls  were drawn 
back in to  the system". This was perhaps understandable, as most of
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the p o l i t i c i a n s  had experience o f the g re a t  p u b l ic  schools o f the  
Victorian  era.
In the e a r ly  1900s, the employers' p ressure  groups could not 
agree amongst themselves. Some thought the formulation of a t t i tu d e s  
and behaviour of workers was the r o le  of the education  system, 
w h ils t  o thers  thought mechanical s k i l l s  were more r e le v a n t  fo r  
fu ture jobs. (Jamieson and L ightfoo t, 1982). The argument between 
the purpose of education, and whether i t  had a ro le  in  t ra in in g ,  had 
begun (page 59 of th is  chapter).
In 1926, s c h o o l- in d u s try  l i a i s o n  appears to  have been w e l l -  
established. The Hadow Report (p .117, para .2 0 ) ,  s ta tes :
"A number of Headteachers have established re la t io n s  
with loca l employers and have atta ined useful resu lts  
th e re b y .  We th in k  however, th a t  in  g e n e ra l ,  th e re  
has not been s u f f ic ie n t  contact between teachers and 
employers and th a t  in  f u tu r e  i t  would be d e s ira b le  
fo r  Headteachers to  o b t a in  th e  v iew s  o f  l o c a l  
employers and employees befo re  g iv in g  any tre n d  or 
b ias , p a r t ic u la r ly  of an in d u s tr ia l  character, to the 
c u rr ic u lu m .. ."
‘Those a c t i v e ly  engaged in  p rese n t-d ay  l ia is o n  a c t iv i t i e s  are  
often found to quote from the same report:
"For schools and in d u s try  are  d i f f e r e n t  fa c e ts  of a 
single soc ie ty , and the habit of mind which iso la tes  
them from each other is  a habit to be overcome."
I t  is  a paradox, that development of academic examinations in  
the e a r ly  1900s ( C u r t i s ,  1965) which gave s tandards fo r  job  
appointments in  in d u s try  as w e l l  as academia, c rea ted  more
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d i f f i c u l t y  fo r  d e ta i le d  changes to be p rescr ib ed  in  schools , a t  a 
time when the school-industry debate was extremely lu c id .
The case fo r  l i a i s o n  continued to be made. In 1928, the  
Malcolm Committee on Education and In d u s try ,  se t  up a g a in s t  a 
background of complaints in the press about standards of l i te r a c y  in  
the elementary schools, made the following statement:
"Industry must define th e ir  needs, and no other body 
can do i t  fo r  them, but i f  such d e f i n i t i o n  i s  to be 
of any use, i t  should be based on a reasonably  f u l l  
and sympathetic knowledge of what schools are doing, 
and try in g  to do."
W hils t  t h is  message was resounding, developments w ith in  education 
made such l ia is o n  d i f f i c u l t  to achieve.
The T r ip a r t i te  System
Spens (1936 ) had "favoured the es tab lish m en t o f  te c h n ic a l  
secondary schools w ith  en try  requirem ents on a par w ith  those fo r  
grammar sch oo ls" . (Richmond, 1 97 8 ) .  The Norwood Report (1941)  
which preceded the 1944 Act and secondary education fo r  a l l  to the 
age of f i f t e e n  years , recommended th re e  types o f  school based on 
threp types of ind iv idu a l:
" th e  grammar school p u p il  (who is  in te r e s te d  in  
le a rn in g  fo r  i t s  own sake and can hold h is  mind in  
suspense),
the te c h n ic a l  school p u p i l  (whose in t e r e s t s  and 
a b i l i t i e s  l i e  markedly in  the f i e l d  of a p p lie d  
science or applied a r t ) ,
-  the modern school p u p i l  (who dea ls  more e a s i ly  w ith
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concrete things than id eas )."
The te c h n ic a l  schools never became equal to  grammar, or 
secondary modern schools. The Journal o f  New Secondary Education  
(1947 ) h a i le d  the schools as " c a te r in g  fo r  a m in o r i ty  of ab le  
c h i ld re n  who a re  l i k e l y  to make t h e i r  best responses when the  
curr icu lum  is  s t ro n g ly  co loured  by i n d u s t r i a l  and commercial 
in te re s ts ,  both from the point of view of career and because subject 
matter of th is  kind appeals to them."
A few te c h n ic a l  schools b u i l t  up a f in e  r e p u ta t io n  ( e . g .  Bath 
and West R id in g )  though only r a r e ly  d id  they r e c r u i t  a body o f  
pupils of equal c a l ib re  with the grammar school. They were always 
supported by a lo y a l ,  i f  small body of opinion which believed them 
to  be u n iq u e ly  v a lu a b le .  By 1976, under tw e n ty - f iv e  te c h n ic a l  
schools existed, and several of these were amalgams -  ca lled  Grammar 
Technicals. (Dent, 1977). Reasons fo r  th e ir  comparative f a i lu r e ,  
within  what could be generally  ca lled  a b ip a r t i te  system, are that  
the te c h n ic a l  schools had to contend w ith  the p r e s t ig e  o f  grammar 
schools and share accommodation, s t a f f  and equipment with technical  
c o l le g e s  in tended f o r  mature s tu d en ts .  Not l e a s t ,  the  te c h n ic a l  
schools usually admitted entrants at the age of twelve or th ir te e n ,  
by which time the most ab le  had most l i k e l y  been o f fe r e d  p laces  a t  
grammar schools and accepted them. (Richmond, 1978). Whatever the 
reason, in  most a rea s , the  te c h n ic a l  school ceased to  e x is t  as a 
separate e n t i ty .  Swift (1973) c r i t ic is e s  the systems
"The grammar schools c le a r ly  led to  'w h ite  c o l l a r 1 
occupations, while the secondary modern schools led  
to 'blue c o l la r '  occupations."
In  th e  seco n d ary  s c h o o ls ,  th e  medium o f  th e  e x t e r n a l
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examinations played a considerable p a rt ,  and as such, "cast doubts 
on the long-term ac c e p ta b il i ty  of the new secondary modern schools" 
(Gosden, 1983), whose c r e d ib i l i t y  came to be measured by pass ra tes .  
By the l a t e  1950s, though the  t r i p a r t i t e  system e x is te d  in  name, 
"the o r ig in a l ly  sharp d iv id ing  l ines  between types of schools had in  
many p la c e s  become b l u r r e d "  ( D e n t ,  1 9 7 7 )  and a number o f  
comprehensive schools were set up.
Comprehensive Education
The pace of change, s o c ia l ,  economic and techn ica l,  was forcing  
the pace o f  ed u ca tio n a l change to an unprecedented e x ten t  in  the  
1960s and 70s. The id e o lo g ic a l  concern fo r  g re a te r  e q u a l i t y  o f  
o p p o r tu n i ty ,  to g e th e r  w ith  the demands fo r  a more h ig h ly  s k i l l e d  
w orkforce from a then prospering  economy, provided  a c l im a te  in  
which the d ec is io n  was made to merge the d i f f e r e n t  types o f  
secondary schools in to  comprehensive schools, catering fo r  the f u l l  
range o f a b i l i t y .  Attempts have been made to band, s e t ,  or p lace  
pupils in  mixed a b i l i t y  groups in comprehensive schools, but Watts 
(1983 ) m ain ta ins  th a t  the  change to comprehensive education  can 
never be f u l ly  implemented w hilst the p r iva te  system continues for  
th e . ,e l i t e .
Curriculum Pressures
In  1962, the M in is t r y  of Education se t  up a C urricu lum  Study 
G ro up , w hich would co n cern  i t s e l f  w i t h  th e  c u r r ic u lu m  and 
Examinations. (Gosden, 1983). By 1964, th is  had expanded to form 
the Schools’ Council fo r  the Curriculum  and E xam inations. ( I b i d ) . 
With the r a is in g  o f  the school le a v in g  age in  1972 , th e re  came a
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demand for a curriculum suited to the needs of those pupils who had 
to remain a t  school w h i ls t  ta k in g  few, or no p u b l ic  exam inations .  
The S c h o o ls '  C o u n c i l  was l i m i t e d  in  i t s  fu n c t io n ,  s ince  i t  
acknowledged s eg re g a t io n  o f  s p e c ia l i s t  s u b je c ts ,  and was most 
concerned w ith  producing p r o je c ts  fo r  the le s s - a b le ,  r a t h e r  than  
view ing the cu rr icu lu m  as a whole. ( K e l ly ,  1 9 8 2 ) .  In  the e a r ly  
days, the Council was more concerned w ith  the outcomes o f  i t s  
pro jects , ra ther than the process of innovation. I t s  own Impact and 
Take-Up P ro je c t  (1980 ) re p o r ts  th a t  be fo re  1974 l i t t l e  n o t ic e  was 
taken of dissemination or a f t e r - c a r e  of p r o je c t s .  In c i r c u l a t i n g  
questionnaires to seven and a h a lf  thousand teachers in England and 
Wales, the Impact and Take-Up Project concluded that "projects which 
did  not have s p e c i f ic  resources fo r  dissemination ava ilab le  a f te r  
the date o f p u b l ic a t io n  are  not so w ide ly  known o f ,  or used by 
teachers, as those which did have."
Another conclusion was th a t  "those p r o je c ts  which are  cross­
c u r r i c u la r  have not in  genera l achieved such high le v e ls  o f  
' f a m i l i a r i t y '  or 'u se ' as the s in g le  s u b je c t  p r o je c t s . "  I t  i s  
notew orthy , however, th a t  the supplementary re p o r t  (R aggett  and 
Tutt,  1980) concluded "some teachers desired co-ord inated/in tegrated  
courses, and a lso  p r o je c ts  th a t  were geared to the needs of  
industry ."  #The School Council Industry Project was set up in  1977, 
a year a f te r  the Impact and Take-Up Project was in i t ia te d  (page 52 
of th is  chapter).
*Now the Schools' Curriculum Industry Partnership.
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SCHOOL INDUSTRY LIAISON -  THE PRESENT DAY MOVEMENT
Trades Union Congress Involvement
D isco n ten t w ith  comprehensive education and i t s  organisation  
arose in  the 1980s amidst soc ia l and economic problems. The Trades 
Union Congress (TUC) entered the debate when reacting to the lega l  
im plications of se tt in g  up work experience schemes suggested by the 
Newsom Committee (1 9 6 3 ) ,  which gave examples of some e f f o r t s  by 
schools "to in je c t  an element of realism in the content of the f in a l  
year’ s course". The then Secretary of State fo r  Education, Margaret 
Thatcher, argued fo r le g is la t io n  in 1972, which the TUC opposed on 
grounds of s a fe ty  asp ec ts .  The TUC d is t r u s te d  "the schools '  
cap ab il i ty  to handle vocational choice and preparation of any kind". 
(Jamieson and L igh tfoo t, 1982).
In 1972, the TUC proposed there might be a project on industry,  
to the Schools' Council. Together with the Confederation o f B r it is h  
Industry " i t  was agreed to introduce the Schools' Council Industry  
P ro je c t  fo r  p u p i ls  13-19  years o f  a l l  a b i l i t i e s " .  ( I b i d ) . The 
modern movement t h e r e f o r e ,  predated the Ruskin speech, which is  
usually credited with i t s  genesis. This is  supported by examples of 
s c h o o l- in d u s try  l i a i s o n  work in  lo c a l  a u t h o r i t i e s ,  p re -R u s k in .  
County X , investigated in  th is  thes is , held a school conference for  
in d u s t r ia l is ts ,  trade unionists and educationists in  April  1975, as 
a r e s u l t  of which a c o n s u l ta t iv e  group met r e g u la r ly  to discuss  
education  and in d u s t r y .  (See chapter 5 ) .  Another county , Y, 
responded to press c r i t ic is m  and a f te r  various meetings in  the mid­




The Ruskin speech succeeded in  bringing several issues to the 
f o r e ,  and accord ing to Oamieson (1985) i t  " i n s t i t u t i o n a l i s e d  
l ia is o n " .  When dames Callaghan, the Prime M in is ter made h is  speech 
a t  Ruskin C o lle g e ,  O xfo rd , on 28th  October 1976, he s a id  he was 
"concerned to f in d  complaints from industry that new re c ru its  from 
schools sometimes do not have the  bas ic  to o ls  to do the job  
r e q u ire d " .  He s tresse d  the  need to improve r e la t io n s  between 
in d u s try  and education  and i n s t r u c t e d  te a c h e r s  to  meet th e  
requirements of parents and industry, and the needs of the pup ils ,  
in  what they were .teaching. Furthermore, he noted that "many of our 
h ig h e r  a b i l i t y  p u p i l s  have no d e s i r e  to  e n t e r  i n d u s t r y " .  
(Callaghan, 1976).
From the Great D ebate , a "back to  bas ics" movement began. 
"Fringe concerns on the curriculum", w rites  B a ll  (1979), "were seen 
to downgrade standards of l i t e r a c y  and numeracy." The Debate also  
encouraged people to  b e l ie v e  th a t  "many aspects o f  the education  
system ac tive ly  in h ib ite d  the p r o f i t a b i l i t y  and growth of industry".  
(Finn, 1985).
Reaction to the Government's Green Paper -  Education in  
Schools : A consultative Document (Cmnd.6869), produced in  1977, to 
c o n s o lid a te  the Ruskin speech, was s tro n g . The Centre fo r  
C o ntem porary  C u l t u r a l  S t u d ie s  (1 9 8 1 )  d e c la r e d  t h a t  " th e  
su b o rd in a tio n  of sch oo ling  to  the requ irem ents  o f  in d u s try  was 
complete". Watts (1983) said that th is  was an exaggerated view and 
that wider goals were implied in  the Green Paper, since the needs of 
those in  unemployment were g iven  g re a te r  prominence a f t e r  the  
pub lication . The Green Paper was a d ire c t  appeal to schools to give
in d u s try  a b e t t e r  image. As a r e s u l t ,  s c h o o l- in d u s try  ag e n c ies ,  
some of which were already in existence, mushroomed, in an attempt 
to change that image. The development of such agencies is  discussed 
in  chapter 4 .
Further Government Publications
Subsequently, the Department of Education and Science published 
s e v e ra l  documents r e l a t i n g  to the school c u rr ic u lu m , and the  
schools' ro le  in soc ie ty . Among these were:
Cu it ic ^ l  £m_ l  (.19 7_7_)_
This s tresse d  the need fo r  rew arding c o -o p e ra t io n  between 
schools and industry, which should be "organised, managed in  d e ta i l  
and s u s ta in e d " .  The cu rr icu lu m  was seen as being " c o n t in u a l ly  
reviewed and n e g o tia te d  in  the l i g h t  o f d i f f e r e n c e s  between the  
changing demands and expectations of society and current educational 
philosophies". The debate over the r e la t io n s h ip  between economic 
and s o c ia l  development and e d u c a t io n a l p r o v is io n  is  taken up by 
Reeder (1979) in  h is  a r t i c l e ,  "A Recurring  Debate". In i t ,  he 
voices concern over "the i n f l e x i b i l i t y  and in s u la r i ty  of the school 
system".
Attempting to a l t e r  the s i tu a t io n ,  a l e t t e r  concerning school- 
in d u s try  l in k s  was sent to  a l l  C h ie f  Education O f f ic e r s  from the  
Department of Education and Science in July 1978.
"The purpose o f  t h i s  l e t t e r  is  th e r e fo r e  to  i n v i t e  
you to rev iew  the e f fe c t iv e n e s s  of s c h o o l- in d u s try  
l ia is o n  in your area and to consider whether any new 
steps are des irab le ."  (DES, 1978).
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As a re s u lt ,  posts fo r  school-industry l ia is o n  o f f ic e rs  were created  
in  a number of A u t h o r i t i e s .  A study by Wood (1983 ) showed th a t  in  
1977 th e re  were seven o f f i c e r s ,  w h i ls t  in  1982, th e re  were f i f t y -  
s ix .  Many of these had dual ro les  such as Schools' Council Industry  
P ro je c t  lo c a l  c o -o r d in a to r s  or Understanding B r i t i s h  In d u s try  
regional organisers. This is  a pointer to the comparative success 
of agencies such as Understanding B r i t i s h  In d u s t ry ,  s ince t h e i r  
personnel were a b le  to be used by Local Education A u th o r i t ie s  in  
answer to Government 'p ressure '.
C r i t ic is m s  e x is t  o f  the r o le  o f  s c h o o l- in d u s try  l i a i s o n  
o f f i c e r s .  N isbet (1982 )  sa id  th a t  "few see t h e i r  fu n c t io n  as 
in fluencing curriculum change or are indeed aware of the mechanism 
th a t  i s  needed f o r  th a t  change". This seems p a r t i c u l a r l y  harsh ,  
since those o f f ic e rs  associated with the Schools' Council Industry  
Project esp ec ia lly ,  would have had a b r ie f  which stressed the need 
fo r curriculum development, and indeed, laboured the process of such 
development. A noteworthy c r i t ic is m  is  one made by Wood ( ib id ) when 
he found th a t  only ten  out of f i f t y - s i x  s c h o o ls - in d u s try  l i a i s o n  
o f f i c e r s  who responded to  h is  survey were seconded from in d u s t r y .  
T w o -th ird s  were secondary teach e rs .  W hils t  the Department of  
In d u s try  p layed a p a r t  in  fu n d in g , only one o f f i c e r  in  the  survey  
was funded com ple te ly  by in d u s try  (through the  C o nfedera t ion  o f  
B r it is h  Industry ).
The Welsji O ff ice  Paper^ _'_The_ £cho£l_C£r£i£u luni' _ ( i_981_)_ was able to  
draw a t t e n t io n  to the v a r io u s  agencies which had mushroomed and 
lo c a l  i n i t i a t i v e s  which had been devised to a ttem p t to  change the  
school curriculum. The paper stated that a study of the nature and
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coverage of such a c t i v i t i e s ,  th e ir  e ffectiveness and ways in  which 
th e y  may be enhanced had been "com m issioned from  a S e n io r  
In d u s t r ia l is t" .  (N e v i l le  Cooper, of Standard Telephones and Cables 
L im ite d ) .
The subsequent Cooper Report (1982 ) can be viewed as a poor 
attem pt a t  research  in  a l im i t e d  per iod  o f  t im e .  The Science and 
Technology Regional Organisations Panel (SATRO/81/5) expressed i t s  
"gravest d isap p o in tm en t" .  I t  s a id ,  "an im p o rtan t o p p o r tu n ity  to  
take the school-industry debate forward has been missed". N e v il le  
Cooper, accord ing to  the  P a n e l,  made no taxonomy o f  l i n k  schemes, 
which needed categoris ing, and had ignored the p r in c ip a l feature  of 
l in k  schemes -  loca l co-ord ination  and c a ta ly s is .  The Panel showed 
the then present s ta te  of school-industry l ia is o n  by c r i t i c is in g  the 
choice of rec ip ients  of the questionnaires.
"We doubt whether Chief Education O ff ic e rs  yet have 
enough sympathy fo r  s c h o o l- in d u s try  l i a i s o n  to be 
re l ie d  upon un iversa lly  as the main reference point 
fo r  information and advice."
This i s  f u r th e r  s u b s ta n t ia te d  by the a u th o r 's  work, which 
addressed questions to Chief Education O ff ice rs  or Secondary School 
Advfsers in  1983. Most in fo rm a t io n  was gained from S choo l's  
In d u stry  L ia is o n  O f f ic e r s ,  to  whom response to  the i n i t i a l  l e t t e r  
was delegated (chapter 2 ) .
Morris (1982) ca lled  the Cooper Report a 'rag-bag' containing  
"a great deal of m ateria l of questionable value". I t  is  d i f f i c u l t  
to speculate whether the re s u lt in g  report would have been b e tte r  i f  
more time had been scheduled fo r  i t s  completion.
Cooper (1982) c a l le d  fo r  less  c o n fu s io n , a co n s id e rab ly
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increased e f fo r t  by a l l ,  and co-ordination. He propsed a 'Group of 
T h ir ty 1 -  representatives of large concerns to oversee developments, 
and to co-ord inate . The c a l l  fo r  co-ordination echoed developments 
in  the  U n ited  S ta te s ,  where the N a t io n a l  A s so c ia t io n  fo r  In d u s try  
Education C o -o p era tio n  serves as "a c le a r in g  house, o p e ra tes  
information serv ices, conducts e v a lu a t io n s  and i n i t i a t e s  research  
and policy s tud ies ."  (C la rk , 1984).
There is  a demand fo r  c o -o rd in a t io n  by some in  t h is  country  -  
fo r  example, the Association fo r  Industry Education Co-operation had 
i t s  in a u g u ra l  meeting in  October 1985, and the Education Working 
P arty  fo r  In d u s try  Year 1986, suggests c o -o r d in a t io n  o f  l i a i s o n  
a c t i v i t i e s  as one o f  i t s  aims. (RSA, 1 9 8 4 ) .  However, i t  appears  
th a t  one o f the s tre n g th s  o f  in d u s try /e d u c a t io n  c o -o p e ra t io n  in  
Great B r i t a in  is  th a t  i t  i s  l o c a l ly  managed and the "ownership o f  
a l l  the a c t i v i t i e s  l i e s  w ith  p a r t ic ip a n ts  a t  the grass r o o t s " .  
(Maden, 1 9 8 4 ) .  S h ir le y  W il l ia m s ,  in  1977, a lthough r e f e r r in g  to  
Central Government con tro l,  had already stated that school-industry  
l i a i s o n  i s  "an area where no amount o f  c e n t r a l  d i r e c t io n  can take  
the place of loca l in i t i a t i v e s " .  (Cmnd.6869).
Present Government Policy
W h ils t  the Cooper Report faded in to  in s ig n i f i c a n c e ,  the  
Department of Education and Science, and i t s  policy-making, did not.  
One could not ignore  the e f f o r t s  to ' d i r e c t '  the  cu rr icu lu m  from  
Government le v e l .  At the North of England Conference on 6th January 
1984, S i r  K e ith  Joseph, Education S e c re ta ry ,  advocated the  
formulation of a curriculum policy drawn up by each Local Education 
Authority, fo r  a l l  pupils of a l l  a b i l i t i e s  and aptitudes. He used
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the word ' c l u t t e r '  to e x p la in  the content o f  the c u rr ic u lu m  as i t  
exis ted , and stressed that "the curriculum should be re levant to the 
r e a l  w orld  and to  the p u p i ls '  experience of i t " .  (Joseph, 1 9 8 4 ) .  
"The technical and vocational aspect of school learn ing ,"  he said ,  
"should have i t s  proper p lace ."  ( Ib id ).  S ir  Keith Joseph's plans 
fo r  the curriculum of secondary schools are w ell documented in  the 
Government White Paper, B e t te r  Schools ( 1 9 8 3 ) . The Government 
p o l ic y  i s  to  " take  the lead in  promoting n a t io n a l  agreement about 
the purposes and content o f  the c u r r ic u lu m " ,  and to  "encourage  
schools to do more to f u l f i l  the v i t a l  function of preparing young 
people fo r  work". The c re a t io n  o f new schemes such as the  
C e r t i f ic a te  of Pre-Vocational Education (CPVE), and the Techn ica l  
and Vocational Education I n i t i a t i v e  (TVEI) has given new emphasis to  
the s c h o o l- in d u s try  debate . C e r ta in ly  the  l a t t e r ,  adm in is te red  
through the "quas i- independent t r i p a r t i t e "  Manpower S erv ices  
Commission (MSC) (Stewart, 1978) has s u f f ic ie n t  resources ava ilab le  
to provide f u l l  backing to school-industry schemes. In formulating  
new s y l la b u s e s ,  w ith  l i t t l e  concern fo r  minimal e x p e n d itu re ,  
teachers  are ab le  to consider a fre s h  the va lue  o f s c h o o l- in d u s try  
l in k s .  Hence, i t  may be forecast r e a l i s t i c a l l y ,  that the Department 
of In d u s t r y 's  Mini-Company scheme w i l l  be taken up and used 
sub stan tia l ly  in  Industry Year. Pickard (1985) stresses that TVEI, 
w ith  i t s  massive input of Government monies " is  not meant to  be 
permanent, but a 'c a ta ly s t '  fo r  curriculum change". A f u l l  report 
of the achievements of the  I n i t i a t i v e  w i l l  not be a v a i la b le  u n t i l  
the form al e v a lu a t io n  by the N a t io n a l  Foundation fo r  Educationa l  
Research is  published a f te r  1988. I t  i s  d i f f i c u l t  to speculate the 
e f fe c t  of the I n i t i a t i v e  once monies are withdrawn.
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C ritic ism  of the Manpower Services Commission
C orfie ld  (1984) questions the co-existence of the Department of 
Education and Science and the Manpower Services Commission, part of 
the Department of Employment. He says, "might we not recognise the 
need to fuse t r a i n i n g ,  work and education  by in t e g r a t in g  the two 
departments?" Some of those who debate e d u c a t io n 's  r o le  in  the  
education  or t r a in in g  of young peo p le , and who see a g re a t  vo id  
between school and work fe e l  the same. Others, led by Lord Young, 
sp e cu la te  about a u n i f i c a t i o n ;  " t r a in in g  i s  about work r e la te d  
s k i l l s  and is  in t im ate ly  connected with employment". (Young, 1983). 
The Inspectorate connects vocational education with employment: 
"V o c a tio n a l e d u c a t io n  i s  to  be i n t e r p r e t e d  as 
education in  which the s tuden ts  are  concerned to  
acq u ire  g e n er ic  or s p e c i f i c  s k i l l s  w ith  a view to  
employment." (HMI, 1985).
That such a u n i f i c a t i o n  seems more than l i k e l y  i s  expressed by 
Tomlinson (1986) when he s a id  a t the  North o f  England co n feren ce ,  
"the  d is t in c t io n  between education  and t r a in i n g  is  less  and le s s  
re levant" . Enoch Powell, however, in  an attempt to uphold a balance 
between c lass ica l and economic education said in  The Guardian:
"The state which t r ie s  to use i t s  power to exa lt  and 
promote the one kind of learning to the disadvantage 
of the o ther i s  an inhuman and barbarous s t a t e . "
(January 7th 1985).
Many teachers and employers are wary of the Government schemes 
which provide tra in in g  fo r  school-leavers p r io r  to taking jobs. The 
Youth T ra in in g  Scheme, aga in  c o n t r o l le d  by the Manpower S e rv ice s  
Commission, is  seen by Rees and Gregory (1981 ) as having "an
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e d u c a t io n a l element b u i l t  i n ,  to  make good the d e f i c i t s  o f  the  
education system".
Recession and Expansion
Such changes, implemented by the Government, have heightened 
the school-industry debate to new peaks. Stewart (1978) said that  
education  always expands during the 'downside' ( re c e s s io n ,  or 
depression) of a business cycle. Conversely, there is  a contraction  
of a c t i v i t y  w i th in  education during the  upsurge o f economic 
a c t iv i t y ,  counter to the cycle. His counter-cyc lica l theory re la te s  
to the school-industry debate, prevalent amidst unemployment and the 
decline of manufacturing, in  B r i ta in  today.
'The State of the Nation'
The 'S ta te  o f the  N a tio n ' was the t i t l e  of a BBC Radio 4 
programme, presented by Redhead, on 13th December 1984. He reported  
th a t  B r i t i s h  s h ip -b u i ld in g  was in  d e c l in e ,  th a t  the car in d u s try  
r e l i e d  on tw o - th ir d s  im p o rts ,  and th a t  on ly  one q u a r te r  of the  
population was employed in  manufacturing. Cassels (1979) says that  
1.3 m il l io n  workers have been lost in manufacturing, in  the period 
1967’-79. I t  i s  taken fo r  gran ted  th a t  B r i t a in  stopped being the  
workshop o f the world a long tim e ago. A comparison w ith  Germany 
shows th a t  "60% of the German w orkforce i s  v o c a t io n a l ly  q u a l i f i e d  
compared w ith  30% in  B r i t a i n " .  (TES, 1 3 / 4 / 8 4 ) .  Owen (1981) in  a 
Centre fo r  the Study o f Comprehensive Schools Report says th a t  
"economic growth over the  l a s t  f i f t e e n  years  has been about 2%". 
Most of the economic forecasters agree that 2% growth w i l l  give us 
seven m i l l io n  unemployed by the year 2000 . ( I b i d ) .  When the
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Department o f  Employment p u b l i s h e d  i t s  f i g u r e s  i n  1983 ( F i g . 3 .1 )  
t h i s  upward t rend o f  unemployment was conf i rmed.
F i g . 3.1.  Unemployment and Vacancies: United Kingdom 1963-83.
Three  m o n th  m o v in g  a v e ra g e  s e a s o n a lly  a d ju s te d
























•V a ca n c ie s  at J o h c c n tre s  a te  o n ly  a b o u t a th ird  o t to ta l vacanc ies
Source: Department tit Employment (1983c, table C l)
Speaking on the rad io  programme ( o p . c i t . )  Redhead sa id  t h a t :
" la ck  o f  t e c h n ic a l  knowledge i s  a n a t io n a l  scandal .
The f i r s t  computer was made i n  Manchester, yet  we d id  
not  adopt the  change t h a t  was n e c e s s a ry .  New 
te c h n o lo g y  does not  d e s t r o y  j o b s ,  i t  i m p l i e s  t h a t  
jo b s  must be changed,  and c r e a t e d ,  bu t  t h i s  we d i d  
not do . "
Handy (1986) says th a t  " the B r i t i s h  have a de te rm ina t ion  not to  
n o t i c e  what i s  happening and s tum b le  backward i n t o  the  f u t u r e " .  
P r e s e n t l y ,  " u n e m p lo y m e n t  i s  h a v i n g  an a d v e r s e  e f f e c t  b o t h  
economical ly and s o c i a l l y " .  (Owen, 1981). The moral e t h i c  o f  work,
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u n d e r s ta n d in g  unemployment to  be s h a m e fu l ,  i s  c a u s in g  
d is i l lu s io n m e n t .  O rw e l l ,  in  1937, found th a t  the same re a c t io n  
existed:
"The th in g  th a t  h o r r i f i e d  and amazed me was to f in d  
that many of them were ashamed of being unemployed."
To describe the s i tu a t io n ,  Musgrove (1973) coins the phrase "post- 
conventional m orality" -  an in d iv id u a l 's  understanding of the moral 
obligation  to work.
Watts (1983 ) advocates a new le is u r e  c la s s ,  in c lu d in g  job ­
s h a r in g ,  p a r t - t im e  jo b s , re d u c tio n  o f the working week, longer  
holidays and a ban on overtime. Handy (1986) fee ls  that ind iv iduals  
must begin to th in k  o f " p ro v id in g  a s e rv ic e  to consumers, r a th e r  
than o f f e r in g  f i v e  'O' l e v e ls  or a degree". He th in k s  th a t  
"adequate education  is  needed, so th a t  everyone should acq u ire  a 
p o r t fo l io  of s k i l ls  to enable them to meet a need fo r which they can 
be paid". ( Ib id ) .  Gershuny (1978) believes our society w i l l  become 
an 'Emerging Self Economy', a s e lf -s e rv ic e  society.
A mammoth change is  th e r e fo r e  necessary in  our s o c ie ty ,  to  
adapt to the change which has already occurred. To Musgrove (1973),  
th is  means:
■ " a n t ic ip a t in g  the d isplacem ent of work from the  
c e n t r a l i t y  o f  our l i v e s  s ince  Luther brought i t  out 
of the monasteries and san c tif ied  i t  fo r  p r o f i t . "
C e r t a in ly ,  we seem to be "unique in  our loss  o f the s ta b le  
s ta te "  ( i b i d ) ,  exp er ien c in g  change unprecendented. I t  i s  against 
t h is  backc lo th  th a t  the s c h o o l- in d u s try  debate has a t ta in e d  i t s  
highest peak.
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The Role of Education
How is  education a f fe c te d  by the s t a te  o f the n a t io n ?  May 
(1979) agrees that "society does expect i t s  schools to be aware of 
the country's professional and in d u s tr ia l  needs and to do something 
about them". The im plications of the new technology w i l l  probably 
only improve the job chances of a p r iv ileged  margin of pupils  (Rees 
and Gregory, 1 9 8 1 ) ,  and so education  must address i t s e l f  to  the  
q u e s t io n  o f  how to  e d u c a te  f o r  th e  2 1 s t  c e n tu r y  -  f o r  th e  
' A l t e r n a t i v e  S o c ie t y '  w hich T o f f l e r  c a l l e d  an " a d h o c ra c y "  
(Musgrove, 197 1 ),  a s o c ie ty  formed fo r  the s p e c i f ic  purpose of  
meeting employment and economic needs.
Evans (1983) saw the bureaucracy o f ed u ca tio n , c o n t r o l le d  by 
the MSC, the DES and the LEAs as a stum bling b lock to fu tu re  
curriculum development, when he s a id : -
" w i l l  the LEAs, the DES and the  MSC, a l lo w  the  
teachers  the o p p o r tu n i t ie s  and resources to b r in g  
about reforms -  to estab lish  new cu rr icu la  pathways, 
which are f l e x i b l e ,  and meet the  needs o f young 
people?"
Watts (1983) th in k s  th a t  the  increased  a t te n t io n  and value  
given• to work outside unemployment, challenges (and threatens) the 
present bureaucratic structure  of the education system. Education 
i n s t i t u t i o n s ,  he says, "should ac t  as c a t a ly s t s  o f  change towards 
more p o s i t iv e  scenarios  o f  th e  f u t u r e " .  Weiner (1981 ) blames the  
bureaucracy w ithin education fo r  attempting to g en tr ify  the working 
class. He says the ch ie f agent transm itt ing  these standards was the 
i n s t i t u t i o n  th a t  f i r s t  p rov ided  a n e g a tiv e  view of the l i f e  of  
business and industry -  the education system.
The Gulf Between Education and Industry
Industry has always, to some extent, voiced i t s  discontent with  
the education system. ’ Trespassing', a book which is  a c o lle c t io n  
of various businessmen's thoughts about education, is  p a r t ic u la r ly  
damning of the teaching profession. (Peacock, 1984). Educationists  
are accused of having a "closed-shop m entality" (Brophy, 1984), and 
of being "dogmatic" ( i b i d ) . Weinstock (1 9 7 6 ) ,  in  an a r t i c l e  
e n t i t le d ,  " I  Blame the Teachers", made a d ire c t  a ttack:
" te a c h e rs ,  having them selves chosen not to  go in to  
in d u s t ry ,  o f te n  d e l i b e r a t e l y ,  o r  more u s u a l l y  
unconsciously, i n s t i l  in  th e ir  pupils a s im ila r  b ias.
In  doing t h i s ,  they are  not se rv in g  the  dem ocratic  
w i l l . "
Robert Lindley (1981) takes the blame fu rth e r:
" the  poor, lo n g -te rm  performance o f  the B r i t i s h  
economy is  b e l ie v e d  to be due p a r t ly  to  the lack  of  
educational p o l ic ie s ."
Jackson (1979) puts the Trades Union Congress view:
"teachers  lack  the  exp erien ce  needed to  understand  
the nature of in d u s tr ia l  employment. Teaching w i l l  
have to r e f l e c t  the  r e a l  d i f fe r e n c e s  th a t  e x is t  in  
in d u s tr ia l  soc ie ty ."
A w ider view is  expounded by A rthur (1979) who c i t e s  in d u s try  as 
eq u a lly  respo ns ib le  fo r  i t s  bad image. D e scr ib in g  the v ic io u s  
c irc le  of low esteem ( F ig .3 .2 ) ,  she says that "the education system, 
the teachers, Local Education A u tho rit ies , industry i t s e l f ,  are a l l  
involved in  emphasising the bad image that industry has gained".
64
Fig.3.2. The Vicious Circle of Low Esteem




v Smaller pool of s k i l ls  
ava ilab le
Whilst the employers complain of low standards in  l i te ra c y  and 
numeracy amongst re c ru i ts ,  i t  is  notable here, that part of the low 
esteem of industry in  society is  derived from those w ith in  industry,  
c r i t i c a l  o f low i n d u s t r i a l  perform ance. I f  the  problems a r is e  
within  education, industry provides no correcting mechanism. Whilst 
c r i t i c i s m  appears to be r i f e ,  th ere  seems to  be l i t t l e  p o s i t iv e  
comment about what industry expects education to produce. C orfie ld  
(1984 ) re q u ire s  the "mismatch between supply and demand to be 
overcome by the education system". Leeson (1983 ) p o in ts  out th a t  
" in d u s try  wants schools to  encourage c e r t a in  a t t i t u d e s  in  p u p ils  
compatible with an e f f ic ie n t  re l ia b le  workforce". This, according 
to  th e  a u t h o r ,  may be i n t e r p r e t e d  as a n arro w  v iew  by th e  
'conservative' teaching profession.
Research performed by Maquire and Ashton (1981) "h ighlights a 
great g u lf  between the m ajority of employers and educationists". Of 
th re e  hundred and f i f t y  i n s t i t u t i o n s  researched, 23% of employers 
were very c r i t i c a l  of the education system.
Industry 's  complaints are t ra d i t io n a l  gripes that can be found 
to appear a t  va r ious  p o in ts  throughout t h is  c e n tu ry .  A London 
workstudy, (Townsend e t a l ,  1982), suggests that "many employers do
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not in  fa c t  know what is  re q u ire d  to perform  jobs in  t h e i r  own 
o rg a n is a t io n s " .  This b r in g s  us to the co n c lu s io n , according to  
Jamieson (1985) th a t  "em ployers, l i k e  most o th e rs  in  the s c h o o l-  
industry f i e l d ,  do not have any well-founded notions of the sort of  
school education which f i t s  the demand of economic e f f ic ie n c y " .
The Department o f In d u s try ,  in vo lved  in  the s c h o o l- in d u s try  
f i e l d  through the function of i t s  Education-Industry Un it, and w e l l -  
grounded in  a knowledge of present day p r a c t ic e ,  g ives  a more 
consoling view of the ro le  of education:
"Education o ffe rs  the best hope of making progress."
(Bates, 1979).
C e r t a in ly ,  the f in d in g s  o f  the Schools' Curricu lum  In d u stry  
Project (Jamieson and L ightfoo t, 1982) give a more favourable view 
of schools, and teachers in  p a r t ic u la r .  I t  was found that "teachers 
have a comparatively sop h is tica ted  view of in d u s t r y ,  perhaps more 
than most would believe" ( ib id ) , and that "there is  no evidence to 
suggest th a t  teachers are  the  source o f  p u p i l  a t t i t u d e s  towards 
in d u s try  and trad e  un ions". ( I b i d ) .  Indeed Jamieson (1985) has 
shown t h a t ,  a f t e r  an Understanding B r i t i s h  In d u s try  one-year  
secondment, a l l  teachers  in vo lved  "m ainta ined th a t  t h e i r  o v e r a l l  
picture  of industry had changed, and that the change was generally a 
more 'p o s it iv e '  a t t i tu d e " .  Generally , one could say that there is  
room fo r  some c r i t i c i s m  from in d u s t r y ,  and th a t  education  can 
improve, doing i t s  p a r t  to  b e t t e r  in d u s t r y 's  image, by using such 
l in k  schemes as feature in th is  research.
Industry Year 1986
Industry Year was in i t ia te d  by the RSA which aimed to increase
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understanding o f the r o le  o f in d u s try  and i t s  s e rv ic e  to the  
community. The bas ic  premise o f  In d u s try  Y ear, was, th a t  school 
le a v e rs  and graduates have an a n t i - i n d u s t r i a l  a t t i t u d e .  The 
Education Working Group meeting in  July 1984 saw i t s  ro le  "to boost 
a c t i v i t i e s ,  w ith  the re c o g n it io n  th a t  the problem in  the  past has 
not been lack  o f  id e a s , but lack  of e f f e c t i v e  d e l i v e r y " .  (RSA, 
1 9 8 4 ) .  I t  suggested the  es tab lishm ent o f  school-based working  
p a r t ie s  to look at cu rr icu lu m  development, to  be made up of  
in d u s t r ia l is ts ,  educationalists  and unionists . At a la te r  meeting 
(RSA, 7 /11 /84) the Working Group voiced i t s  in ten tion  to build  upon 
the work of the  Schoo ls ’ Curricu lum  In d u s try  P r o je c t ,  and to  
encourage the establishment of a school company in  every secondary 
school by the end of 1986. Bates voiced the in te n t io n  o f the 
Department of Trade and Industry to complement Industry Year's aims, 
by extending the mini-company scheme, and encouraging every LEA to 
have one schools-industry worker. The concern of the Industry Year 
committees was th a t  In d u s try  Year should have a la s t in g  impact on 
the c u rr ic u lu m , through the  'b ig -b a n g ' a c t i v i t i e s  o f the year as 
w e ll  as through d iscuss ions  behind the  scenes. T o l le y  (1 9 8 4 ) ,  
Chairman o f the Education Working Group, re q u ire s  a "sense of  
balance between the 'b ig -b a n g ' a c t i v i t i e s  of 1986, and a c t iv i t i e s  
that w i l l  be more in  the nature of useful and necessary 'r ip p le s  in  
the pool' that w i l l  be continuing beyond i t " .  I t  can be noted that 
the s t r a te g ie s  f o r  communicating s c h o o l- in d u s try  in n o va tio n  to  
schools are v i t a l l y  important.
A l l  LEAs and Headteachers received documentation, ou tl in in g  the 
in tentions of the Education Working Group. Various agencies, such 
as Understanding Industry, made known th e i r  in tentions fo r  increased
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a c t i v i t y  in  In d u s try  Year (c h a p te r  4 ) .  I t  remains to be seen how 
success fu l such an e ve n t,  w ith  increased  i n t e r e s t  and monies, can 
be, in attempting to change the school curriculum in  the long-term. 
At the t im e o f  w r i t in g  no e v a lu a t io n s  o f In d u s try  Year were 
a v a ila b le .
THE CURRICULUM -  CONSTRAINTS, CONFLICT AND CLIMATE
W hils t  th e re  are  changes o cc u rr in g  in  s o c ie t y ,  and pressures  
put on education  to change as a r e s u l t ,  c o n s id e ra t io n  should be 
g iven  to  the f a c t  th a t  th e re  a re  c o n s tra in ts  and c o n f l i c t s  w ith in  
the education  system which impinge upon the n a tu re  o f  the school 
curriculum and the ro le  of the teacher.
The Present Climate
According to Bloomer (1985), most involved w ith education w i l l  
agree w ith  the broad concept o f  s c h o o l- in d u s try  l i a i s o n ,  and the  
author i s  convinced th a t  1986 being In d u s try  Year presents  a 
dram atic  o p p o rtu n ity  to  reassess what schools and in d u s try  can 
achieve to g e th e r .  However, the present developments w ith in  
education have thrown the system in to  tu rm o il.  Whilst attempting to 
give.,--guidelines for the General C e r t i f ic a te  of Secondary Education 
s y l la b u s e s ,  and by in tro d u c in g  the Techn ica l and V o catio n a l  
Education I n i t i a t i v e ,  the Government has centra lised  education to a 
c e r t a in  e x t e n t .  There i s  some r e s is ta n c e ,  e x e m p li f ie d  by Chanan 
(1981) who says tha t:
" i f  th e re  is  one product which fo r  the h e a l th  and 
prosperity  of the nation should not be standardised, 
i t  is  people’ s minds."
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With teacher assessment linked to a fu ture  pay award being disputed, 
the climate in schools is  not conducive to an enormous increase in  
take-up of the work of school-industry agencies. In f a c t ,  so many 
l in k  schemes ex is t  (eg. Appendix 43 ) ,  that the market (the schools) 
may soon become saturated a f te r  such bombardment in  the past. The 
existence of the phenomenon now commonly known as " l in k - w i l t "  (RSA, 
1984) suggests that there is  a l im i t  to the number of loca l contacts  
th a t  can be used over a p e r io d  o f t im e ,  p a r t i c u l a r l y  in  more r u r a l  
areas.
The school-industry movement Mis  not an homogeneous co lle c t io n  
of groups united by a common purpose, except in  the most general of  
senses". (Jamieson, 1 9 8 5 ) .  Hence, teach e rs  are  faced w ith  a 
" fo rm id ab le  and u n fo r tu n a te ly  competing ca ta lo g u e  o f  agenc ies ,  
organisations and c o n f l ic t in g  propaganda" (P o lla rd ,  1984), so that  
the scenario is  one o f confusion in  many cases. Although there is  
"but a score of Local Education Authorit ies  with no school-industry  
post" (Jamieson, 1 9 8 5 ) ,  the  ro le s  of s c h o o l- in d u s try  l i a i s o n  
o f f i c e r s ,  l i k e  t h e i r  o f f i c i a l  t i t l e s ,  vary co n s id e rab ly  (Wood, 
1983), as does the school curriculum in  d i f fe re n t  A u tho rit ies .
According to the  a u th o r ,  s u f f i c i e n t  lack  o f c e n t r a l  c o n tro l  
over, the cu rr icu lu m  is  r e q u ir e d ,  to  a l lo w  f o r  lo c a l  in n o v a t io n s ,  
w h i ls t  g iv in g  teach e rs  a c le a r  view o f  o p p o r tu n i t ie s  fo r  l i a i s o n  
which ex is t n a t io n a l ly .  From th is  ove ra ll  view, they would be able  
to make an inform ed cho ice  f o r  lo c a l  im p lem en ta t io n . This would 
mean a cen tra l ,  co-ord inating  body which l ia is e s  with schools, but 
which has no p o licy , or adm inistrative  control over school-industry  
agencies. I f  th is  i s  a main aim of the Association fo r Industry and 
Education C o -op era tion  (A IE C ) ,  then i t  is  a welcome development.
U n fo r tu n a te ly ,  a t  i t s  in a u g u ra l  meeting held  in  October 1985, the  
Association encountered various problems in  deciphering i t s  aims for  
fu ture  action.
So many agencies and in d iv id u a ls  are  a c t iv e  in  the sc h o o l-  
in d u s try  f i e l d ,  as i s  e x e m p li f ie d  by the s t r u c tu r e  o f  the va r io u s  
In d u s try  Year Committees, th a t  Pedley (1982) has been caused to  
s ta te ,  in expressing his reservations about the current position of 
the school-industry debate:
"we are in  danger o f b u i ld in g  up a t h e o r e t ic a l  
elephant, and ending up with a p ra c t ic a l  mouse."
Frame Factors
Various "frame fa c to r s "  (Orlowsky and Sm ith , 1 97 8 ) ,  which 
in f lu e n c e  the c u rr icu lu m  and ’ f ra m e 1 the o p e ra t io n  o f  agencies in  
schools , were examined by Bloomer (1985 ) as p a r t  o f research  
attem pted by the Advisory Committee f o r  Teacher Education in  the  
Mid-South (ACTEMS). One hundred and e ig h t y - th r e e  schools were 
surveyed w ith  a q u e s t io n n a ire  e n t i t l e d  'L in k in g  Schools and 
In d u stry '.  F ig .3.3 ind icates the rankings, by teachers, of problems 
connected with school-industry l ia is o n  a c t i v i t i e s .
' vIn th is  research, in v ite d  comments on the problems associated 
w ith  s c h o o l- in d u s try  work showed t h a t  s h o r ta g e  o f  t im e  was 
emphasised, often in  conjunction with the higher p r io r i t ie s  given by 
s t a f f  and p a r e n t s ,  to  e x a m in a t io n  work w i t h i n  s u b je c t  
specialisms.
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1 Shortage of time in  competition with other 
a c t iv i t i e s
85
2 Limited range of firms in  the school area 28
3 Some fe e l in g  in  the school that th is  work 
has low p r io r i t y
28
4 Shortage o f funds 27
3 Shortage of s t a f f  with re levant background 
and experience
21
6 D i f f i c u l t y  in  id e n t ify in g  su itab le  l in e s  of 
approach
19
7 Negative a t t i tu d e s  of some pupils in  the 
current recession
15
8 Shortage of s t a f f  with re levant in te re s t 14
9 Lack of in te re s t  on the part of loca l  
industry and commerce
12
10 Lack of re levant loca l in -serv ice  f a c i l i t i e s  
fo r s ta f f
12




Reeder (1979) b e l ie v e s  th a t  su b jec t  specialism encouraged by 
t h is  c o u n try 's  exam ination  system, a product of the  V ic to r ia n  
concept of the German model of the U n ivers ity , " la id  the basis fo r  a 
ch ie f impediment to an in d u s t r ia l ly  re la te d  curriculum". Durkheim, 
in  the 19th century wrote:
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"a d ivergence has occurred between the occupational 
in te res ts  of teachers in contemporary lycees, shut up 
in  th e ir  own subject specialisms, and other groups in  
the community."
I t  is  t ru e  to  say th a t  a "su b jec t  dominated cu rr icu lu m  s t i l l  
exists  today, in  which decisions about the worthiness of some kinds 
of knowledge have m ain ta ined  the predominance o f academic or so-  
c a l le d  h ig h -s ta tu s  s u b je c ts  at the expense o f the needs o f  many 
pupils and even society as a whole". (Leeson, 1982).
In  1968, the Schools' Council Enquiry N o . l ,  found th a t  most 
teachers gave low p r io r i t y  to vocational preparation, whereas most 
school leavers wanted th e i r  teachers to provide the necessary s k i l l s  
fo r fu ture  employment.
Pollard (1984) s tates the "crude t ru th " :  "The secondary school
cu rr icu lu m  is  su b jec t-b ase d  and very l i t t l e  use is  made of i t s  
connections". Where attempts have been made to break down sub jec t-  
b a r r i e r s  le a d in g  to  i n t e r - d e p a r t m e n t a l  c o - o p e r a t i o n ,  th e  
developments are r e s t r i c t e d  owing to  the exam ination  s y l la b u s e s .  
School-industry l in k  schemes, accord ing  to the Oxford Delegacy of  
Local Examinations, "have generated considerable enthusiasm in  those 
who-have been involved, but th e ir  inc iden ta l nature has given them 
an e x t r a - c u r r i c u la r  image fo r  o ld e r  secondary p u p i ls " .  (Leeson,  
1982). Such 'low -s ta tus ' subjects do not ra te  highly while "goals 
in  schools are public examinations, and not self-confidence, or the 
a b i l i t y  to deal with others". (Raven, 1977).
I t  i s  a l l  too easy to  in v o lv e  p u p i ls  of lower a b i l i t y ,  who do 
not have such r i g i d  t im e ta b le  p a t te r n s  r e la te d  to  exam ination  
s u b je c ts ,  in  new c u rr icu lu m  in n o v a t io n s .  P o l la rd  (1 9 8 4 ) ,  a
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Headteacher, a ff irm s that many educationalis ts , to avoid the problem 
of the examination tim etab le , "applaud the im p lication  that only the 
le s s -a b le  should be c l ie n t s  in  the e d u c a t io n - in d u s try  l i n k " .  I t  
seems obvious to suggest that m ateria ls are needed "not fo r  subjects  
w ith in  the curriculum, but fo r the whole curriculum" (Booth, 1975), 
and across a l l  a b i l i t i e s .  Hence, th e re  is  a c a l l  fo r  more non­
examined work in schools, which emphasises exp e r ie n tia l  learn ing . A 
reticence of some to take a c ross -curricu lar approach is  based upon 
a c e r t a in t y  th a t  t h e i r  p u p ils  would be put at a d isadvantage i f  
others did not take the same approach.
External Examinations
Schools, however, are s e le c t in g  agents fo r  the  job m arket.  
They are p a r t i c u l a r l y  v u ln e ra b le ,  "the d i r e c t  producer o f a major 
and expensive commodity -  la b o u r" .  (Jamieson, 1 9 8 5 ) .  W h ils t  
schools exh ib it  such e f f ic ie n t  functionalism in  devising a system of 
early  d i f fe r e n t ia t io n  and a l lo c a t io n , i t  is  " iron ic  tha t they should 
be accused by some o f  having a cu rr icu lum  whose e f f e c t s  are  
disastrous to the economy". (Leeson, 1982).
I t  i s  d i f f i c u l t  to  understand th a t  a t  a time when the present  
schcrbl-industry movement emerged strongly, the proportions of pupils  
a tte m p tin g  p u b l ic  exam inations befo re  le a v in g  sch o o ls , and those  
le a v in g  w ith  'A ' l e v e l  q u a l i f i c a t io n s  both doubled. (C e n t ra l  
S ta t is t ic a l  O ff ice , 1973). Perhaps the 1 b a c k - to -b a s ic s ' movement 
which emerged alongside the Great Debate, encouraged the dichotomy 
which now ex is ts  between standards of l i t e r a c y  and numeracy and the 
necessity fo r  l i f e  s k i l l s .
W atts  (1 9 8 1 )  sees  th e  main re a s o n  f o r  th e  p r im a cy  o f
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exam inations " ly in g  in  the pow erfu l con tro l mechanism i t  provides 
w ith in  schools". I t  de livers  control in to  the hands of the teacher. 
Perhaps teachers  d e r iv e  a c e r t a in  amount of professional security  
from the e x te rn a l  exam ination  system. They seem to  p lace  a g rea t  
amount of stress on the importance of educational q u a l i f ic a t io n s ,  as 
do p a re n ts ,  an emphasis which em ployers, accord ing  to  Maquire and 
Ashton ( o p .c i t . ) ,  do not share.
How is  the establishment of a curriculum based upon c o n f l ic t in g  
demands to be avoided? Tomlinson (1986) says th a t:
" t r a d i t i o n a l  exam inations and the school t im e ta b le  
w i l l  have to be je tt isoned  i f  the examination system 
is  to meet the challenges of work and unemployment in  
the post in d u s tr ia l  world."
With the onset of p r o f i l in g ,  perhaps we witness the beginning 
of the end o f  sub jec t-know ledge  t e s t in g  and norm r e fe r e n c in g ,  the  
end of a system of b u i l t - in  f a i lu r e  ra tes . For th is  to be the case,
the modular t im etab le , according to Tomlinson ( i b id ) needs to become
"the teachers' servant and not th e i r  master".
The Examination Boards
The Examination Boards have developed a number of syllabuses in  
an a ttem pt to meet the  demands o f  the Great Debate (eg . Appendix 
A3). The new examinations, other than various Economics syllabuses,
include:  s ^
' In d u s tr ia l  S tud ies ',  'A/O' Level (Jo int M atr icu la tion  Board) 
'O' Level " In d u s tr ia l  Studies' (the Associated Examining Board)
'A' Level ' In d u s t r ia l  Studies' (the Oxford Board).
The Associated Examining Board has in trod uced  an 'A /0 '  Level
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'P erson a l and Business F in a n c e ' ,  but the Board i s  c r i t i c i s e d  by 
Leeson (1982) fo r  having an academic, and not exp er ien tia l  approach, 
w hich  i s  i n h i b i t i n g  th e  c r o s s - c u r r i c u l a r  w o rk . 'A '  L e v e l  
' I n d u s t r i a l  S tu d ie s '  however, he applauds, as g iv in g  a means o f  
encouragement to academics fo r  entry to industry .
Careers Work
The find ings of the research conducted by Bloomer for ACTEMS in  
1983, concluded th a t  ap art  from Careers work, and s p e c ia l i s t  
exam ination  s y l la b u s e s ,  involvem ent with industry fo r most pupils  
appeared to be s l i g h t .  The questions thus a r is e  as to whether 
careers work in  schools has an occluding e f fe c t  on wider c u rr ic u la r  
a c t iv i t i e s  re la t in g  to industry and commerce, and whether there is  a 
danger o f  assuming th a t  a l l  th a t  needs to be taught is  in c lu d ed  
under the heading o f  C areers . There i s  a f u r t h e r  danger, th a t  
l ia is o n  w i l l  be confused with careers and recruitment. In Bloomer's 
f in d in g s ,  the aim o f  l i a i s o n  ranked f i r s t  amongst teachers  was 
"helping pupils to prepare fo r  decisions about future careers".
A description of the development of Careers work in  schools may 
c l a r i f y  the present pos it ion . Ward (1983) points to three separate  
models o f Careers work:-  
( i ) The work-finding model
Careers guidance in  the  e a r ly  6 0 ' s meant h e lp in g  p u p i ls  to  
f in d  fu ture  jobs.
( i i ) The in d iv id u a lis t  model
A new model of the 70 's based on the in d iv id u a lis t  ideology. 
Careers edu cation  became a developm ental and ed u cative  
approach, p ro v id in g  choice r a t h e r  than a c a re e r .  Careers
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E d u c a t io n  became a s e p a r a t e  t i m e - t a b l e d  s u b j e c t ,  or  
in te g r a te d  in to  S o c ia l  and Personal Education , or General 
Studies.
( i i i )  The economic model
The newest model, cha llenges  i n d iv i d u a l i s t  id e o lo g y , and 
demands th a t  ca re e rs  guidance should e x is t  to review  the  
needs o f  the  employment s t r u c t u r e .  The fo cu s , owing to  
unemployment, is  seen to be on em ployab ility .
Many, th u s ,  see ca re e rs  work today i n t r i c a t e l y  l in k e d  w ith  
in d u s t r y ,  because o f  the emphasis p laced on work e xp er ien ce , as a 
resu lt  of the new ideology.
Work Experience
Much has been w r i t t e n  about work experience in  the  past few 
years, by Eggleston (1982) and Watts (1983), among others. Several 
s c h o o l- in d u s try  agencies fu n c t io n  by p ro v id in g  p u p i ls  w ith  work 
e x p e r ie n c e .  P ro je c t  T r id e n t ,  fo r  example, aims to r e l ie v e  the  
teacher o f the a d m in is t r a t iv e  problems and to  se t up l in k s  w ith  
industry fo r a period of three weeks' work experience. Watts (1986) 
says that "the measurable outcomes of work experience are p o s it iv e ,  
i f  modest". Whilst work experience is  seen to focus on work tasks, 
and work v i s i t s  on work processes, work shadowing has a prim ary  
focus on the r o le  o f  the  w orker. I t  i s  work shadowing th a t  is  now 
becoming p o p u la r ,  being supported by the Schools' Curriculum  
In d u s try  P r o je c t ,  and analysed by W atts , f o r  the  P ro je c t  in  SCIP 
News 14. Work shadowing o ffe rs  students a number of opportunities  
to  le a rn  about in d u s t r y ,  and can a ls o  help to  extend the two-way 
l inks  between school and f irm , known as 'tw in n in g '.
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C onflic ting  Theories
The var io u s  t h e o r e t ic a l  t r a d i t i o n s  of the school cu rr icu lu m  
have l e f t  us a legacy which has led to an unsystematically framed, 
c o n f l i c t i n g ,  dynamic e n t i t y .  The idea  o f knowledge being worth  
having fo r  i t s  own sake led to the subject-centred curriculum, which 
had i t s  foundation  in  the c la s s ic s  approach to e d u c a t io n , the old  
grammar school t ra d it io n  of producing f in e  Christian gentlemen. In 
the 1960s and 70s, education was thought to be a great s ta b i l is in g  
f a c t o r ,  "the c o n t in u a t io n  o f  a c u l t u r e ,  r a th e r  than a means of  
coping w ith  a changing c u l t u r e " .  (N is b e t ,  1 9 8 2 ) .  C e r t a in ly ,  
schools were "not agents of change". (Hoyle, 1969). Demands fo r  a 
broader, vocational curriculum, gave r is e  to the ch ild -centred  view 
of education, one which is  more concerned with educating the ’whole 
person', to develop a l l  aspects of personality . V/hilst Watts (1986) 
sees the education  o f  the whole person as in c lu s iv e  o f  the r o le  o f  
the w orker, most who hold the c h i ld -c e n t r e d  view would uphold  
fo rm a tio n  o f a good moral c h a ra c te r  as being more im p o rtan t than  
education fo r  the needs of the economy. Chanan (1981) has taken the 
theorising fu r th e r .  He says that "our model of the educated person 
must be subordinate to a model of an educated community", Jamieson 
(198-5) has noted th a t  d u r in g  a time o f  economic d e c l in e ,  the  
cu rr icu lum  veers towards conforming to the  needs o f the economy, 
w h ils t ,  during an economic boom period, more consideration is  given 
to  the needs of the in d iv id u a l .  Not only do c u r r i c u la r  trends  
fo llow  the v ic iss itudes of the economy, but they are s t i l l  heavily  
weighted by the t r a d i t i o n s  discussed p r e v io u s ly .  Hence, the  
cu rr icu lu m  i s  held in  f in e  b a lan c e , described  on the  one hand, by 
Jam ieson ( i b i d ) as "show ing  c l e a r  s ig n s  o f  becom ing more
77
in d u s t r ia l ly  o rien tated", and on the other hand by Leeson (1982) as 
being "fo r the m ajority of young people a cruel deception".
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CHAPTER FOUR 
SCHOOL-INDUSTRY AGENCIES AND CURRICULUM CHANGE
INTRODUCTION
The m u l t ip l ic i ty  of agencies is  the unique feature of school- 
in d u s try  work. No o ther aspect o f the cu rr icu lum  has had to l i v e  
with such a wide range of in te res ts  and pressure groups. They range 
from Understanding B r i t i s h  In d u s try  (U B I ) ,  which has a very  wide  
cu rr icu la r  rem it,  to those with a spec if ic  subject area viewpoint, 
such as the Standing Conference on Schools' Science and Technology 
(SCSST). The p a t te r n  i s  f u r t h e r  confused by a number o f sm all  
s p e c ia lis t  organisations, whose purpose is  narrowly defined, such as 
Project T rident, Young Enterprise (YE), Understanding Industry (U I)  
and Index. (Appendix 43 ).
Origins
Following the Ruskin speech in  1976, a f te r  " l ia is o n  had become 
i n s t i t u t i o n a l i s e d "  ( o p . c i t . p p .3, 1 1 ) ,  numerous attem pts  to  l in k  
schools and in d u s try  were i n i t i a t e d .  At the same t im e ,  agencies  
in i t ia te d  in  the 1960s, consolidated th e ir  positions in  the 1970s, 
e .g .  Young E n te r p r is e .  A conference held  a t  S t .  George's House, 
Windsor, in  1978, e n t i t l e d ,  "Let a Thousand P ro je c ts  Bloom", 
supported the random development of s c h o o l- in d u s t ry  p r o je c ts .  
(Cooper, 1981). Many were lo c a l ly  based, urged on by the Schools' 
Council Industry Pro ject, and involved concepts such as twinning -  
the l in k in g  o f  one business and one sch oo l.  F igure  4 .1  shows the  
commencement of several national school-industry agencies.
Fig.4.1 A Chronology of Various National School-industry Agencies
INDUSTRY YEAR
THE INAUGURAL MEETING OF THE ASSOCIATION FOR 
INDUSTRY-EDUCATION CO-OPERATION
WOMEN IN SCIENCE AND ENGINEERING (WISE)
INDEX; CRAC INSIGHT PROGRAMME






























ASE Association of Science Education
BAAS B rit is h  Association fo r  the Advancement of Science
CBI Confederation of B r it is h  Industry
CRAC Careers' Research and Advisory Centre
DTI Department of Trade and Industry
ECIS Engineering Careers Information Service
NCST National Centre for Schools' Technology
SATRO Science and Technology Regional Organisation
SCIP Schools' Curriculum Industry Project
SCSST Standing Council fo r  Schools' Science and Technology
SICCI Schools' Information Centre on the Chemical Industry
UBI Understanding B r it is h  Industry
UI Understanding Industry
YE Young Enterprise
A CLASSIFICATION OF SCHOOL-INDUSTRY AGENCIES
An attempt to study school-industry organisations was made by 
Mr. N e v i l l e  Cooper o f Standard Telephones L im ited  in  1980 (see  
chapter 3 ) .  He succeeded in o u t l in in g  a c t i v i t i e s ,  but his research 
wasvm ain ly  d e s c r ip t iv e  and he did  not a ttem p t any grouping of the  
o rg a n is a t io n s  he co n ta c te d . At b e s t ,  Cooper (1981) mentions  
"s e v e ra l  are devoted to the  in t e r e s t s  of p a r t ic u la r  s e c to rs  of  
business" but o therw ise he r e f e r s  to them a l l  as " l in k -sch em es" .  
The SATRO panel reacted strongly to t h is : -
"Mr. Cooper appears to regard  a l l  the v a r io u s  
organisations, including the SATROs, as link-schemes, 
whereas th e re  are  4 main types o f  o rg a n is a t io n s
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within the generic title 'school-industry liaison'".
(1981).
These i t  saw as : -
"Those o r g a n is a t io n s  whose main a c t i v i t i e s  are  in  
careers work, careers education and the production of 
supportive l i t e r a t u r e  and audio-visual materia ls etc .
Those o r g a n is a t i o n s  whose main a c t i v i t i e s  a r e  
concerned with arranging work experience for  pupils .
Those o r g a n i s a t i o n s  whose main a c t i v i t i e s  a re  
concerned w i th  a r ran g in g  an improved understanding  
f o r  a d u l t s ,  e . g .  t e a c h e r s  i n t o  i n d u s t r y ,  
i n d u s t r i a l i s t s  i n t o  schools ,  showing ideas on the  
nature of management etc .
Those o r g a n is a t io n s  involved in considering changes 
i n  the  c u r r i c u l u m  a s s o c i a t e d  w i t h  a b e t t e r  
understanding of the world of work, and changes that  
are  brought about by t e c h n o lo g i c a l ,  economic and 
socia l  factors ,  e t c . . . "
Several agencies f a l l  in to  more than one of these categories.  
I t  i s  believed by the author,  that u l t im ate ly ,  a l l  school-industry  
l i a i s o n  leads to some e f f e c t  on the school c u r r ic u lu m ,  no m at ter  
what the strategy employed. The SATRO panel  c l a s s i f i c a t i o n  f a l l s  
short  of  being able  adequate ly  to descr ibe the p i c t u r e  as i t  i s  
today,  f o r  th e re  i s  increased  involvement from many d i f f e r e n t  
sectors, a l l  of  which involve school-industry a c t i v i t i e s .  Appendix 
43 a t tem pts  a c l a s s i f i c a t i o n  by in c o r p o r a t in g  examples of  as many 
types of s c h o o l - in d u s t r y  r e l a t e d  a c t i v i t i e s  as p o s s ib le .  The 
examples are agencies which responded to the a u th o r 's  o r i g i n a l
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enquiry l e t t e r  (Appendix 2) and thus they formed a basis for  th is  
invest igat ion .  Such examples are found under eight headings, which 
a r e : -
National organisations, embracing spec i f ic  or numerous tasks
Careers orientated organisations
Subject- l inked organisations
Industrial/Commercial  organisations
Professional Bodies and Training Boards
Local Centres and Committees
Publisher Involvement
Examining Bodies (Appendix 43)
Those agencies which have been chosen for  in-depth study, SCIP 
(as a backcloth  to the r e s e a r c h ) ,  YE and U I ,  f a l l  w i t h i n  the f i r s t  
ca tego ry .  The a u t h o r 's  choice was governed by the n a tu re  of the  
agencies '  involvement in  County X (chapter  2 ) .  The work of  the  
agencies is  aimed at the curr icu lum  o f  the school ,  but aims to  
a f f e c t  i t  in  vary ing  areas by d ive rse  methods. SCIP has a cross  
curr icu lar  approach, UI is  aimed at Business Studies and Economics 
p u p i ls  and YE is  de f ined  as ' e x t r a - c u r r i c u l a r ' .  In  order to  
eva lu a te  the r o l e  each has in  curr icu lum  change, a d e s c r ip t i v e  
account ,  c o n s t r u c t i v e l y  in t r o d u c in g  each scheme to the read e r ,  
f  ol lows.
YOUNG ENTERPRISE
The Development of Young Enterprise
In 1959, Walter Salamon, a United Kingdom banker, v is i ted  the 
U n i t e d  S t a t e s  and was im p re s s e d  by a scheme c a l l e d  J u n io r  
Achievement Incorporated, which involved se t t ing  up small businesses
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in  schools .  In 1960, he i n i t i a t e d  a s i m i l a r  scheme, c a l l e d  Young 
E n te r p r is e ,  which was r e g is t e r e d  as a c h a r i t y  w i th  the C h a r i ty  
Commissioners. The p i l o t  p r o je c t  in  1963 was w i th  113 school  
children in Chatham.
The Aims of Young Enterprise
In Achiever News ( 1 9 8 4 ) ,  the monthly p u b l i c a t io n  of  YE, the  
scheme's aims have been out l ined . These are that a l l  part ic ipants  
should have:
an understanding of the working of a l im i ted  company engaged 
in  the manufacture of a product,
obtained some knowledge of the usual structure of a business 
organisation and of the various functions of l ine  management 
and an awareness o f  the r e s p e c t iv e  r e s p o n s i b i l i t i e s  and 
mutual re lat ionship  of the major departments, 
acquired  an a p p r e c ia t io n  of  the r o le  of the production  
process in an in d u s t r ia l  enterpr ise,
obtained an understanding of  market ing p r i n c i p l e s  and of  
sales function and an appreciation of the importance of the 
prompt s a t i s f a c t i o n  o f  customer demand, w ith  p a r t i c u l a r  
re fe re n c e  to p r i c i n g ,  q u a l i t y  and r e l i a b i l i t y  of  s e rv ic e  
before and a f te r  sa le ,
an a p p re c ia t io n  o f  the importance of the success of a 
business, of cost accounting and f ina nc ia l  procedures, 
obtained an appreciation of the importance of good ind u s t r ia l  
re la t io n s ,
a sense of  r e s p o n s i b i l i t y  and s e l f - c o n f i d e n c e  to  acquire  
experience of decision-making,
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an appreciation of the value of co-ordinated team e f f o r t  as 
applied to the solution of problems of work in an indust r ia l  
enterpr ise .
The Scheme’ s Administration
YE i s  a scheme f o r  15-19 year  o ld s ,  c a l l e d  Achievers ,  who may 
be p a r t  of the Youth T ra in in g  Scheme, or s i m i l a r  schemes, t r a in e e  
apprentices, or s t i l l  at  school. I t  i s  administered by a Director  
General, 3 Directors o f  Regions, 5 Regional Directors (seconded for  
1 or 2 years)  and D i s t r i c t  Organisers  ( F i g . 4 . 2 ) .  The Local  
Education Authority may be represented on the Area Board and may co­
ordinate school involvement. The D i s t r i c t  Organisers help to f ind  
l o c a l  i n d u s t r i a l i s t s  who are  w i l l i n g  to become Advisers f o r  the  
scheme. I d e a l l y  th e r e  should be s u f f i c i e n t  Advisers to adv ise on 
accountancy, production and marketing . School involvement may be 
i n i t i a t e d  by the Company, by the school, or v ia  the Local Education 
Authority.
In 1980, Taylor described YE as "the fastest  growing movement 
fo r  youth t h i s  s ide  o f  the A t l a n t i c " .  The growth of  YE, which has 
now spread to s e v e r a l  o ther  c o u n t r i e s ,  i s  e v e r - in c r e a s in g  in  
B r i ta in ,  possibly due to the present Government's emphasis on small 
business development. This ra te  of growth of YE is  borne out by the 
graph in Fig.  4 .3 .
A Description of the Scheme
YE in v o lv e s  s e t t i n g  up a company, e l e c t i n g  workers and 
managers, and thinking of  a product to be manufactured, or services 
to be performed. The Company chooses i t s  name, se l ls  shares (£130
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Fig.4.2 The Administrative Hierarchy of Young Enterprise
SCOTLAND, N.ENGLAND & N.IRELAND EASTERN C E N T R A L ,  S OUTHERN & WESTERN
SOOTH AND S.WEST S.WALES LONDONN.of the THAMES S .o f the THAMES
CENTRAL NORTH SOOTH BOARDS
comprised a County C o -o rd ina to r ,  D i s t r i c t  Organiser 
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share c a p i t a l  was the l i m i t  f o r  1984 -5 )  and the Achievers market ,  
produce and s e l l .  They have r e g u la r  board meetings and choose 
whether to pay wages or not. The Company l iqu idates  in May, a f te r  
nine months, when f i f t y - f i v e  hours of Company time have been spent.  
The A d v is e r s  and A c h ie v e r s  meet e i t h e r  on e d u c a t i o n a l  or  
industr ia l /business premises. In Great B r i ta in ,  YE is  usually held 
a f te r  school hours and is  thus termed ex t ra -c u r r ic u la r ,  although i t  
is  p a r t  of  the exper iences  o f f e r e d  to the p u p i l  by the school .  In 
the United S t a te s ,  Jun ior  Achievement Incorpora ted  i s  p a r t  of  the  
curriculum in Ohio and New York State.  In Great B r i ta in ,  th is  may 
well  become a more common occurrence when YE attempts a merger with 
UI. (U I ,  1986).
A Mark of Success?
In chapter  2,  i t  was s ta te d  t h a t  the  scheme's success is  
d i f f i c u l t  to measure in  terms of i t s  aims. YE pub l ishes  i t s  
examinat ion r e s u l t s  as a mark of i t s  success. The Achievers have 
the opt ion  of  s i t t i n g  an examinat ion (Appendix 44 ,  Sample P a p er ) ,  
and more than h a l f  choose to do so. The paper at tempts to 
i n v e s t i g a t e  w h e th e r  A c h ie v e r s  have an a p p r e c i a t i o n  o f  the  
fu n c t io n in g  of a smal l  business by posing questions which r e q u i r e  
essay-type answers. The syllabus is  unwrit ten,  but consists of the 
experience of Achievers whi ls t  on YE. A l e t t e r  from the D i rec to r -  
General to the author indicates that add it ional  marks are given when 
an Achiever quotes from " rea l  happenings". The steady growth of YE, 
measured by i t s  examination resu l ts ,  is  exemplified by F ig .4 .4 .
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Fig.4.4 An Analysis of Examination Performance by Achievers.
1978-1985





2 56 347 284
1978 0.29% 00/0/0 50% 41% 689 83
6 86 534 324
1979 0.63% 00/0/0 56% 34% 950 123
13 101 1,181 814
1980 0.62% 4.8% 56% 38% 2,109 232
57 572 1,715 515 approx
1981 2.0% 20% 60% 18% 2,859 350
45 405 3,096 940
1982 1.1% 9% 69% 21% 4,486 414
105 588 3,051 1,127
1983 2.0% 12% 63% 23% 4,841 469
87 774 3,624 779
1984 1.7% 14.6% 68.6% 15.1% 5,284 540
83 1,073 4,127 644
1985 1.4% 18.1% 69.6% 10.9% 5,927 560
65+% 55-64% 40-54% under 40%
D is t inc t ion Credit Pass Ungraded
The Young Enterprise Competition
Achievers who gain the highest examination passes are inv i ted
to the United  S ta tes  to take p a r t  in  the N a t io n a l  Conference of  
Jun ior  Achievement In c o rp o ra te d .  In  Great  B r i t a i n ,  each Company
presents  i t s  products  and f i n a l  r e p o r t  be fore  a l o c a l  panel of  
judges at a P re s e n ta t io n  Evening arranged l o c a l l y .  The winning  
Company takes part in  the National F ina l .  Trophies are presented by 
sponsoring companies.
Summary
In 1980, YE won the C e r t i f i c a t e  of Recogni t ion  under the  
Education for Capabi l i ty  scheme of the Royal Society of Arts.  After  
th is  achievement, Maier (1982) s ta tes ,  "Young Enterprise is  helping  
young people to become r e s p o n s ib le ,  d e c is iv e  and e n t e r p r i s i n g " .  
C e r t a i n l y ,  the e x p e r i e n t i a l  approach has a number of  advantages,  
summarised by Bray (1983),  who describes YE as a p a r t ic u la r  kind of  
work exp er ien ce ,  " l e a r n in g  how to become a teenage tycoon".  She 
says:
"through the roles they assume, the r e s p o n s ib i l i t ie s  
they meet and the r isks  they must take, the Achievers 
have come to terms w i th  the human, economic and 
i n d u s t r i a l  fo rc e s  o f  a r e a l  wor ld . . . .  a l b e i t  on a 
m i n i - s c a l e ,  but a sca le  which makes the r i s k s ,  
rewards and res p o n s ib i l i t ie s  i n t e l l i g i b l e . "
, 'M a ie r  (1982)  sees YE as " c r e a t in g  a mood in  s o c ie ty  which 
values enterprise as i t  deserves to be valued". He maintains that  
"learning by doing" and "for  doing" helps to e f fec t  a psychological,  
as w e l l  as an e d u c a t io n a l  preparedness f o r  the world o f  work, and 
expects t h a t  i t  w i l l  " in f lu e n c e  the eventua l  c r e a t io n  o f  new 
employment opportunit ies".  ( I b i d ) .
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Future Developments and Trends
To c re a te  more employment by encouraging ' E n t e r p r i s e '  i s  a 
trend encouraged by the present Government. Hence, during Industry 
Year, the National Westminster Bank and the DTI sponsored the M in i -  
Company scheme, which aims to in t ro d u ce  the idea  of  e s t a b l i s h i n g  
smal l  businesses to a l l  sch oo l -  c h i l d r e n ,  not merely those o f  a 
p ar t ic u la r  a b i l i t y .  Bray (1983) has suggested that  the conceptual 
level  of YE is  too high, that the documentation is  overpowering, and 
that the help of an accountant i s  d e f i n i t e l y  needed. Whilst YE is  
designed fo r  only a l im i ted  range of senior pupils ,  and is  fur ther  
r e s t r i c t e d  by the number of f i rm s  able to sponsor i n d i v i d u a l  
c om pa n ie s ,  th e  M in i -Com pany scheme represen ts  a very r e a l  
a l te rn a t iv e .  Bray ( i b i d ) notes also,  that YE's primary concern is  
management t ra in in g ,  whilst  the Mini-Company scheme emphasises the 
product. Since there is  an in f lu x  of f inanc ia l  aid fo r  the l a t t e r  
scheme, and the s ta te d  aim of  the scheme i s  to  a f f e c t  every  
secondary school during Industry Year, i t  remains to be seen whether 
YE w i l l  achieve the same rate of success in the next few years. I t  
may well  have a ro le  as the natural  follow-on to the simpler scheme, 
when pupils reach the s ix th  form.
UNDERSTANDING INDUSTRY 
Introduction
U n d e r s t a n d in g  I n d u s t r y  was d e v is e d  in  1 9 7 6 ,  by G e r ry  
Richardson,  the Managing D i r e c t o r  o f  I n v e s t o r s  i n  I n d u s t r y  
Consultants Limited (then ICFC-Numas). His s is t e r ,  a Headteacher at  
a Comprehensive School in  the Thames V a l l e y ,  prompted him, as she 
deplored the lack of knowledge school leavers had of wealth creation
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and the operations of companies. In 1978, three p i lo t  Authori t ies  
(County X being one) ran the scheme, and in 1979, i t  went nat ional .
Aims
UI aims to "demonstrate to s ixth  formers, the future 'Captains 
of I n d u s t r y ' ,  how a company operates and how necessary i t  i s  to  
c rea te  w e a l th " .  ( U I ,  1983) .  Various aims are l i s t e d  in  i t s  
publicat ions,  for  example:
"To h e lp  s c h o o ls  to  p r o v i d e  s t u d e n t s  w i t h  an 
understanding o f  in d u s t ry  and commerce w ithout  
s i g n i f i c a n t l y  adding to the a d m i n i s t r a t i v e  work of  
schools,  working w i th in  the e x i s t i n g  t im e ta b le  
arrangements and making f u l l  use of ava i lab le  teacher 
resources."
"To provide s ix th  form students with an understanding 
of industry and commerce."
"To p r e s e n t  t h i s  u n d e r s t a n d i n g  i n  a r e g u l a r  
structured pattern through the medium of the school 
t imetable."
"To involve teachers in the v i t a l  subject of creating  
the country's wealth."
In June 1984, UI stated i t s  aim as:
"To improve f i r s t  year s i x t h  form a t t i t u d e s  to 
commerce and i n d u s t r y .  The N a t i o n ' s  f u t u r e  
p r o s p e r i t y  depends on the q u a l i t y  of our f u t u r e  
l ead ers  of commerce and in d u s t r y .  We need to be 
ta lk ing  to them now."
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The Scheme
A p u b l i c a t io n  from UI in  October 1983 descr ibes  the scheme as 
having fo u r te e n  Regional Organisers a t  th a t  t im e .  V/ith the p r i o r  
agreement of the LEA, each Regional Organiser sets out to provide a 
course of  e i g h t ,  one and a q u a r t e r  hour s t r u c tu r e d  t a l k s  in  up to 
t h i r t y  schools each year.  The eight sessions are e n t i t l e d :
In t r o d u c t io n  ( i t  i s  recommended th a t  the Meta l  Box bookle t  




Manufacture and Production 
Human Relations 
Management
Summary (usually involves a panel of speakers).
Speakers
The speakers are volunteer managers from local  companies. They 
are experts  in  each p a r t i c u l a r  to p ic  and they are  encouraged to 
discuss t h e i r  own exper ience using i l l u s t r a t i o n s  from the l i f e  of  
thei^r own company, and to adopt a h ig h ly  p a r t i c i p a t i v e  classroom  
s ty le .  (Speakers' notes, UI,  1983).  UI (October 1983) states that  
there is  "no recru i t ing  in tent ion" .  The speakers are provided with 
prepared notes and overhead projector  s l ides .  A preliminary meeting 
at  a school i s  organised by the Regional O rgan iser ,  who books the  
speakers to t a l k .  At t h i s  meet ing,  speakers are given speakers  
notes and are able  to meet the te a c h e rs ,  who have t h e i r  own 
instruct ions ,  given by UI.  (Teachers' notes, UI,  1985).
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Funding
The advent o f  the C B I 's  UBI p r o je c t  about the same t ime as UI 
caused some con fus ion .  ( The D i r e c t o r , November 1982 ) .  The UBI 
project natura l ly  shows more f inanc ia l  support from companies with 
CBI membership. Companies were prepared to release speakers, but 
f in a n c ia l ly  supported UBI. However, the Department of Industry has 
pledged f inanc ia l  support for UI u n t i l  f i f t y  percent of s ix th  forms 
are covered.  UI i s  a lso  supported by the I n d u s t r i a l  Education  
T ru s t ,  donat ions and covenants from over two hundred and f i f t y  
companies; the DE5 pays the sa lar ies  of the Regional Organisers and 
headquarters  s t a f f ,  and f o r  the p r i n t i n g  of  the t e x t -b o o k .  A 
handbook re leased  in  1985 e n t i t l e d  Understanding Industry  Today 
(Richardson, 1985) replaced a series of six booklets.  The cost of 
the t e x t  i s  met by the schools ,  who pay £ 2 .0 0  f o r  every p u p i l  who 
takes the course and the Local Education Authority pays an i n i t i a l  
reg is t ra t ion  fee of £1,000. A l l  finance is  channelled through the 
Industr ia l  Training Foundation, a registered char i ty  controlled by 
ten t rustees.  I t  i s  estimated that a region costs £10,000 per annum 
to operate UI.  (UI ,  1983).
The^Development of Understanding Industry
" I t  is  believed that  no other education/industry-commerce l ink  
scheme has approached th is  ra te  of  expansion or leve l  of  contact in  
i t s  f i r s t  s ix  ye a rs ."  ( U I ,  1 98 5 ) .  (See F i g . 4 . 5 ) .  Near ly  30 ,000  
pupils have been reached. At present,  there are 19 Organisers, and 
a Berkshire seconded teacher who develops course m a t e r i a l .  There 
are at  present  19 r e g io n s ,  reach ing  15% o f  schools in  England and 
Wales. Emphasis i s  now being placed on the qua l i ty  of the courses,
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h e lp in g  the  speakers  w i th  te c h n iq u e s  f o r  c om m u n ica t ion .  The 
Regional Organisers a lso have to  a ttend a t r a in in y  course organised 
by the Bank Education Serv ice.
















( a f te r  Understanding Indus try  -  The F i r s t  Six Years, 1985)
Previous Research
In May 1983, B i r t w h i s t l e  c a r r i e d  ou t an a p p r a is a l  o f  the  
UI c o u rs e .  He worked f o r  an e l e c t r o n i c s  f i r m  and was n o t  an 
e d u c a t i o n a l i s t .  He con c lu d e d , by a s s e s s in g  a t t i t u d e s ,  t h a t  the  
scheme had been m ode ra te ly  s u c c e s s fu l  in  some s c h o o ls ,  bu t 
i n e f f e c t i v e  in  o th e r s .  H is  o v e r a l l  c o n c lu s io n  i s  t h a t  the  scheme 
re p re s e n ts  an a m b it io u s  programme w i t h  some un ique  f e a tu r e s  and 
deserves con t inu ing  support.  However, based on a very sm all sample,
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with only four schools responding, his resul ts  are questionable.  In 
a l e t t e r  dated 20 .7 .84 ,  the Consultant and Project Manager wrote to 
the author:
" . the B i r tw h is t le  Report i s  out of date.
. Understanding Industry is  a f i r s t  steps programme 
and should be seen as the f i r s t  stage of a la rger  
p r o je c t .
. Understanding Industry is  increasingly interested  
i n  support ing  the c u r r ic u lu m ,  f o r  example 'A'  
leve l  Business Studies."
The B i r t w h i s t l e  Report c r i t i c i s e s  the d e l i v e r y  of  speakers .  
Understanding Industry has responded to th is ,  as in i t s  l a te s t  copy 
of notes for  speakers (055HU/1-4, 1985) i t  reaf f i rm s:
"we are s t r o n g ly  encouraging the managers, who 
v o lu n te e r  to lead  sessions in  the classroom to 
involve the students in  p a r t ic ip a t iv e  exercise."
S i m i l a r l y ,  Warner ( 1 9 8 5 ) ,  who researched the op in ions  o f  f i f t e e n  
Regional Organisers by q u e s t io n n a i r e ,  s t resse s  the need f o r  such 
exercises -  "managers should be strongly encouraged to incorporate a 
game or s im u la t io n  i n t o  t h e i r  p r e s e n t a t i o n " .  His summary i s  t h a t  
"Understanding Indus t ry  has been ach iev in g  i t s  aims. I t  should  
a n t i c i p a t e  continued growth and increased  e f f e c t i v e  in f l u e n c e  in  
education." ( I b i d ) .
Industry Year
To achieve fur ther  in fluence,  UI stated i t s  aims fo r  Industry  
Year 1986. ( R e f .  0 7 3 9 U /9 ) .  I t  i s  s i g n i f i c a n t  t h a t  the e x te n t  to  
which p a r t i c i p a t i v e  e x e r c is e s  are being stressed, has resulted in
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the intent ion  to col laborate  with YE. The further  aims were to 
increase the number of courses to 320 
public ise a c t i v i t i e s
produce a manual of 25 p a r t ic ipa t ive  exercises
hold a reception for  managers, and give them a small momento
for  t h e i r  contribut ion to Industry Year
organise a special  event for  the 1,000th course
to hold a special course in each region.
THE SCHOOLS CURRICULUM INDUSTRY PROJECT 
DEVELOPMENT
The Industry Project was proposed by the TUC, and discussions 
had taken place with the CBI and the Schools' Council, long before  
the Ruskin Speech a t  Oxford i n  1976.  The p i l o t  phase of  SCIP was 
i n i t i a t e d  in  1977, and invo lved  f i v e  Local Education A u t h o r i t i e s  
chosen for t h e i r  contrasting ind u s t r ia l  areas. County X was one of  
these .  In  1981, 21 LEAs were in v o lv e d ,  in  1983, 36 ,  and in  1985,  
the number rose above 50. Since 1980, the P ro je c t  has been in  i t s  
Disseminat ion and Development Phase, and a measure o f  i t s  success 
has been i t s  s u r v i v a l  under the School Curr iculum Development 
Committee, a f t e r  the disbanding of  most of  the Schools'  Counci l  
projects.  A new phase* in the development of the Project ,  emerged 
from c o n s u l ta t io n s  i n v o lv in g  the DES, DT I ,  CBI, TUC, i n d i v i d u a l  
companies and LEAs in January 19S7.




U n l i k e  o t h e r  s c h o o l - i n d u s t r y  a g e n c i e s ,  SCIP c o n s i d e r s  
the mechanism of  c u r r i c u l a  development.  I t  d i f f e r s  from o ther  
agencies in  th a t  i t  takes i n t o  c o n s id e ra t io n  the c h a ra c te r  of  
measures which schools adopt.  I t  i s  e s s e n t i a l l y  concerned w i th  
making change permanent in schools. Hence, i t s  aims focus p r im ar i ly  
on the school curriculum:
"To bring about changes in  the school curriculum, as 
a r e s u l t  o f  which p u p i l s  w i l l  g a in  a b e t t e r  
u n d e r s t a n d i n g  of  th e  r o l e  o f  i n d u s t r y  i n  th e  
in d u s t r ia l  society in which they l i v e ;  and a greater  
a b i l i t y  to p a r t ic ipa te  in and shape the development 
of our indust r ia l  soc ie ty ."
"To encourage those with experience of  the in d u s t r ia l  
world to become involved in  these curr icu la r  changes 
bo th  by w o rk in g  w i t h  t e a c h e r s  to  change the  
curriculum and also being involved with students in  
the learning process." (Pef fe rs ,  1985).
The Administration of SCIP
SCIP subscribes to the shared-management model -  the Local  
Educat ion A u t h o r i t i e s  being respo ns ib le  f o r  50% of  the funding  
l o c a l l y .  SCIP funds the o ther  50%. The Department of Trade and 
Industry grants £4,000 per year to the salary of  SCIP co-ordinators  
in  each p ar t ic ipa t ing  LEA. SCIP co-ordinators are usually teachers 
who have been seconded f o r  th re e  ye a rs .  They aim to v i s i t  four  to  
six schools over a period of t ime, report ing on the extent to which 
the curr icu la r  changes in favour of  in d u s t r ia l  relevance. The co-
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o r d in a t o r s  are expected to move to o ther  schools nominated by the  
Local  A u t h o r i t y ,  once change has commenced. The London-based,  
centra l  team, during the i n i t i a l  phase of  the Project ,  consisted of 
a D i r e c t o r ,  a P ro jec t  E v a lu a to r ,  four  p a r t - t i m e  e v a lu a to rs  and 
administrat ive and c l e r i c a l  assistance.* The co-ordinators met with 
the c e n t r a l  team approxim ate ly  tw ice a term to rep o r t  and share  
exp er ien ces .  In  l e a r n in g  how change was best f a c i l i t a t e d  from 
common exper ience they were ab le  to encourage new s t r a t e g i e s  when 
r e t u r n in g  to the schools .  R e s id e n t ia l  conferences were also held 
twice year ly ,  to support the action research model.
Strategies
SCIP adopts a cross-curriculum approach, encompassing teachers 
of a l l  d i s c i p l i n e s .  The aim i s  to help schools develop t h e i r  own 
ideas ,  and thus SCIP prov ides  no ready made package or s o l u t io n ,  
only encouragement. In  going to a small number of schools and then 
moving out ( Ma well  documented strategy, o f fe r ing  the best hope of 
ach iev ing  a development w i th  any sense of  permanence" ( P e f f e r s ,  
1 9 8 5 ) ) ,  SCIP is  concerned w i th  l o c a l  s o lu t io n s  to  l o c a l  problems,  
i n v o lv in g  l o c a l  businessmen, teachers  and t ra d e  u n io n is ts  in  the  
process o f  cu rr icu lum  development ( th e  ' c a t a l y t i c  c o n s u l ta t io n  
model' (Blake and Mouton, 1976)) .
*The centra l  team of 5, in 1987, had d i f f e r e n t  b r ie fs  and funders,  
i . e .  a decentral ised d iv is ion  of labour.
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Problems -  Success or Fa i lure?
Few of the n a t io n a l  p r o je c t s  in  the s c h o o l - in d u s t r y  area  
- involve trade unionists and SCIP did not f ind the involvement easy. 
This is  confirmed by Jamieson and Lightfoot (1981) who say:
"The Industry  P r o je c t  found i t  more d i f f i c u l t  to  
in v o lv e  t rade  u n io n is ts  in  the schools than i t  d id  
employers because:
t ra d e  u n io n is ts  were s c e p t i c a l  of  the worth of  
school-industry pro jects ,
t ra d e  u n io n is ts  found d i f f i c u l t i e s  in  o b ta in in g  
release from places of employment, 
t e a c h e r s  b e l i e v e  t h a t  th e  t r a d e  u n i o n i s t s '  
contribut ion is  l i k e l y  to be less useful than the 
employers."
W inter  ( 1 9 8 0 ) ,  on the o ther  hand, says th a t  t ra d e  union 
involvement i s  respo ns ib le  f o r  the f a i l u r e  o f  SCIP. He does not 
g iv e ,  however,  any evidence of SCIP having f a i l e d .  James (1985)  
remarks upon SCIP being viewed "somewhat d i s t a n t l y  by the present  
Government",  when he says,  "SCIP seems e a r l y  on to have acquired  
(probably u n fa i r ly )  a repu ta t io n  f o r  being too union o r i e n t a t e d . "  
Perhaps i t  i s  f a i r  to s t a t e  th a t  SCIP encountered problems 
commensurate with change in  a b u r e a u c r a t ic ,  t r a d i t i o n a l  educat ion  
system.
Success at  l o c a l  l e v e l  depended on how the schools organised  
SCIP and how teaching about in d u s t ry  found i t s  way onto the  
t i m e t a b l e .  (Jamieson and L i g h t f o o t ,  1 98 1 ) .  The most p re v a le n t  
method was by merging ' i n d u s t r y '  i n t o  genera l  courses, such as 
G e n e r a l  o r  S o c i a l  S t u d i e s ,  as t h i s  d i d  no t  i n t e r f e r e  w i t h
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examinat ion courses.  At l e a s t  by t h i s  method a l l  p u p i ls  were 
inc luded i n  the te a c h in g .  By making ' i n d u s t r y '  an opt ion fo r  
examination purposes, a large section of pupils did not receive such 
te a c h in g .  SCIP s t resses  the c r o s s - c u r r i c u l a r  approach, but  t h i s  
proved the most d i f f i c u l t  s t r a te g y  to put over ,  because of  
constraints in schools. Jamieson (1980) notes that " i t  was not an 
outs tand ing  success as a s t r a t e g y ,  f o r  schools do not possess any 
mechanism to consider and implement across the curr icu lar  changes". 
Indeed, "the management structure of a school needs re-organisation  
before many changes can occur". (Jamieson and Lightfoot,  1981).
Winter  (1980)  says in  h is  research document, tha t  SCIP found 
the single subject approach be t te r ,  although i t  did not set out to 
do so. The Schools' Council 's previous experience, documented in  
the Impact and Take-Up Project (Steadman et a l , 1980) showed that  
"those p r o j e c t s  which are cross curr icu lu m ,  which 
br idge  t r a d i t i o n a l  sub jec t  boundar ies ,  have not in  
general achieved such high levels  of f a m i l ia r i t y  or 
uses as single subjects ."
Jamieson (1982)  a lso  l i n k s  the d i f f i c u l t i e s  associated w i th  t h i s  
strategy with the exp er ien t ia l  s ty le  of learning -  a "teaching s ty le  
whigh challenges accepted ways of working".
Winter  (1980 )  c r i t i c i s e s  the P ro je c t  as lack in g  a concrete  
pattern of c u r r icu la r  objectives and that  th is  vagueness did l i t t l e  
to convince schools t h a t  a study o f  in d u s t ry  was w or thw h i le .  The 
s t re n g th  of  the In d u s t r y  P r o j e c t ,  however,  l i e s  in  i t s  a c t io n  
research approach, where teachers  are  urged to develop and r e ­
evaluate t h e i r  own object ives in  the l ig h t  of local  circumstances.
When SCIP was developed in Wales, the i n i t i a l  problems inherent
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in the SCIP approach were noted in the press: (Hibbs, 1982).
"Mr. David Giles said yesterday that businesses and 
unions in  the area  were keen to get in vo lved  w i th  
th is  sort of work, but the main barr ie rs  were in  the 
schools themselves.
The SCIP approach i s  more r a d i c a l  than t r a d i t i o n a l  
s c h o o ls - in d u s t ry  l i a i s o n  which in v o lv e s  o n e -o f f  
v i s i t s  and speaker meetings. The biggest hurdle of  
a l l  i s  to encourage teachers to use people other than 
themselves because they think they know b e t te r . "
"so f a r ,  only  i n d iv id u a ls  in  a smal l  number of  
schools have responded."
Jamieson and L i g h t f o o t  ( 1 9 8 1 )  i n d i c a t e  o t h e r  prob lem s  
associated with SCIP in  schools. For instance, loca l  employers do 
not regard teaching about work as p a r t ic u la r ly  important,  they are 
concerned p r i m a r i l y  w ith  teach ing  f o r  work. This  i s  the l o c a l  
v ie w p o in t ,  whereas teachers  hold the n a t i o n a l  v iewpoint  -  th a t  
teach ing  about work i s  a good bas ic  f o r  f u t u r e  c h o ic e .  They 
h i g h l i g h t  to o ,  th a t  employers are susp ic ious  of ed u ca t ion a l  
innovation and may in c l ine  to the view that i l l -cons idered  changes 
are the main source o f  the problems t h a t  they are encounter ing in  
the work place. On the other hand, employers are aware that  changes 
in  the curr icu lum  are  necessary .  Such tens ions  do not help when 
establ ishing a project such as SCIP.
The Dissemination and Development Phase
After  1973, when a Working Party reported back to the Schools' 
Counci l  on the need f o r  D issem inat ion  in In -s e r v ic e - t r a in in g ,  the
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S c h o o ls '  C o u n c i l  took  the  v iew t h a t  s e p a r a t e  f u n d i n g  f o r  
d issem ina t io n  and a f t e r  care o f  p r o je c t s  should become the norm. 
The Impact and Take-Up Project (Steadman et a l , 1980) stated that :  
" th e re  i s  evidence th a t  p r o je c t s  which did not have 
spec if ic  resources for  dissemination ava i lab le  a f te r  
the date of publicat ion are not so widely known of or 
used by teachers, as those which did have."
The Survey in  1978,  in c lu d in g  seven and a h a l f  thousand teacher
responses to q u e s t io n n a i r e s ,  in d ic a te d  th a t  i t  takes ten years to  
e s t a b l i s h  a p r o j e c t .  I t  i s  d i f f i c u l t  a ls o ,  to assess SCIP as a 
whole, as i t s  emphasis cen tres  on l o c a l  a c t i v i t y .  Only through a 
series of  case studies,  can SCIP be evaluated acceptably.
However, the  a c t io n  research s t r a te g y  demands t h a t  SCIP co­
ordinators must have lea rn t  from past involvement, and that in the 
dissem ina t ion  phase they should be b u i ld in g  upon aspects of  the  
evolution of the pro jec t .  Of what they claim to have lea rn t ,  a few 
sal ient  points are noted:-
I t  i s  p os s ib le  f o r  indust ry  and t ra de  unions to  make a 
formative contribution to the curriculum of the school, but 
the o r c h e s t r a t io n  and management of a task o r ie n t a te d
„» ' dialoyue between schools and industry makes for  rea l  change.
Having someone in  the LEA who can play the r o l e  of change 
agent is  an indispensable part of e f fe c t iv e  curriculum change 
in  the area of schools-industry.
SCIP has become more successful because of the DTI pol icy to 
have SILO, EILOs, DISCOs in a l l  au th o r i t ie s .  Many are former 
SCIP co-ordinators.
Schools must be helped to i d e n t i f y  t h e i r  own needs and the
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solutions to those needs.
The p r in c ip le  of local  solutions to local  problems is  a very 
important way of in s t i t u t io n a l i s in g  curriculum innovation.  
Exper ience-based l e a r n in g  i s  an e f f e c t i v e  means of  h e lp ing  
students to gain an understanding of what industry i s  about, 
and an important way of exploring student's values, a t t i tudes  
and perceptions towards industry.
Industry Year and the Future
SCIP saw i t s  p r i o r i t y  as being a national one fo r  Industry Year 
-  to provide a n a t io n a l  network of c o - o r d in a t o r s  supported by a 
c e n t r a l  team and organised to ensure the development of mutual  
support, the evaluation of pract ice and i t s  dissemination. I t  saw a 
focus f o r  the support ,  c o - o r d i n a t io n  and o r c h e s t r a t i o n  o f  non-  
vocational i n i t i a t i v e s  within  LEAs as essent ia l .  In the foreseeable 
f u t u r e ,  P e f f e r s  (1985)  says t h a t  LEAs may seek to  systematise  or 
r a t io n a l is e  education-industry l ia is o n ,  given the eventuali ty  that  
pump priming f inances w i l l  be withdrawn. Co-ordination is  predicted  
between vocational,  pre-vocational and non-vocational re lationships  
with industry,  at  local  l e v e l .
CURRICULUM CHANGE
Indus t ry  Year 1986,  is  quoted as being "a dev ice  to speed up 
the  pace o f  change". (Royal Socie ty  o f  A r t s ,  1 2 / 7 / 8 4 ) .  The 
schools-industry f i e l d  is  at an exc it ing  stage in  i t s  development. 
W hils t  focus was upon the f i e l d  in  1986, the Assoc ia t ion  of  
In d u s t ry -E d u c a t io n  C o -op era t ion  was launched and Jamieson (1985)  
hinted at  the formation of a society fo r  SILOs.
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Such are the movements OUTSIDE schools ,  but how i s  change 
brought aoout in  the classroom? How is  the impetus, which is  strong 
at  committee l e v e l ,  or agency l e v e l ,  m a in ta ined ,  u n t i l  i t  reaches  
the classrroom? How is  change e f f e c t e d  when employers are  
suspic ious o f  curr icu lum  in n o v a t io n  and teachers are unwil l ing to 
add to the demands of a school week?
Various s t r a t e g i e s ,  or models e x i s t ,  which c la im  to e f f e c t  
change.
Strategies for  Curriculum Change
When a new i d e a 's  use or r e j e c t i o n  has an e f f e c t ,  change i s  
said to occur (Rogers and Shoemaker, in Macdonald and Walker, 1976).  
Whilst invest igat ing the e f fect  of school-industry agencies on the 
high school curriculum, i t  seems necessary to consider the theories  
behind s t rateg ies for  curriculum change. However, the author agrees 
w ith  Oenkins (1973)  th a t  "models are  s i m p l i f y i n g  devices to a id  
i n t e r p r e t a t i o n " .  P r e d ic t a b l y ,  s ince  a l l  th e o r ie s  and assoc ia ted  
models are crudely  p r e s c r i p t i v e ,  they a re  a l l  found w ant ing.  In 
i n v e s t i g a t i n g  the method by which s c h o o l - in d u s t r y  agencies are  
presented as innovations, several character is t ics  s im i la r  to those 
explained by theor is ts ,  emerge. Such s i m i l a r i t i e s  and differences  
are referred to throughout th is  section.
I t  is  only recently that educat ional ists have begun to see the 
need for  planned innovation. (Ke l ly ,  1982).  I t  is  also true that  
many teachers  are s a t i s f i e d  w ith  the s t a tu s  quo. They adopt the  
most p r im i t ive  strategy towards in n o v a t io n ,  s imply to do n o th ing ,  
and according to Havelock (1972)  a l l  too o f te n  say,  " these th ings  
come and go in cycles", or,  " i f  we ignore them, they go away".
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D i f f u s i o n ,  th e  ad h o c ,  o p p o r t u n i s t i c  s p r e a d in g  o f  an 
in n o v a t io n ,  i s  o f t e n  con fused  w i th  the  term  d is s e m in a t io n ,  wh ich 
in d ic a te s  "planned transm iss ion  l in e s  from in nova t io n  to  re c e iv e r "  
( K e l l y ,  1 9 8 2 ) ;  "a p lanned phase o f  a c t i v i t y "  (W h itehea d , 1980).  
Current th in k in g  accepts tha t  d i f f u s io n  o f  an in nova t io n  may occur 
a t  any s tage, u s u a l ly  a f te r  " the  i n i t i a l  l in e s  o f  communication have 
been opened u p " .  (Rogers and Shoemaker, 1971).  E a r ly  American 
th e o r is t s  such as Schon and Havelock use the term in te rchangeab ly . 
N e ither Schon nor Havelock, who give foundation  to  the th e o r ie s  o f 
cu rr icu lum  change toaay, are e d u c a t io n a l is ts .  K e l ly  (1982) warns o f 
th e  d a n g e r  o f  o u t s i d e r s  im p o s in g  id e a s  upon e d u c a t i o n .  
Neverthe less, t h e i r  models are worthy o f c o n s t ru c t iv e  c r i t i c i s m  and
s ta n d  in  t h e i r  own r i g h t  u n t i l  th e y  become superceded by b e t t e r
ones.
Schon (1971) advocated three models o f  d i f fu s io n /d is s e m in a t io n ,  
in  h is  book, Beyond the Stable S ta te .
F ig .4 .6  The Centre Periphery Model or the Top/Down Model
^ v  ,
Here, Schon sugg es ts  t h a t  th e re  i s  c e n t r a l  c o n t r o l  over an 
in n o v a t io n 's  d i f f u s i o n * ,  wh ich t r a n s m i ts  in fo r m a t io n  to  the  
p e r ip h e r y .  In  o rd e r  f o r  d i f f u s i o n  to  o c c u r  in  th e  c o n te x t  o f  
schools K e l ly  (1982) says th a t  i t  depends on the a b i l i t y  o f  those at
*A lso  im p l ie s  d issem ina tion  (see top o f  t h i s  page).
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the cen tre  to manage. "Those at  the cen tre"  are def ined  by 
Whitehead (1980)  as be ing ,  in  terms o f  power and permanence, "the  
Local Education Authori ty".  The length of spokes in the wheel, and 
the number of spokes, that i s ,  distance from centre to periphery and 
the number o f  people i n v o lv e d ,  also a f f e c t  the take-up of  an 
innovation. However good the c e n t r a l  manageria l  a b i l i t y ,  w i thout  
c e n t r a l  resources the in n o va t io n  w i l l  f a i l .  The ef fectiveness of  
t h i s  approach depends upon the ways in fo rm a t io n  moves from the  
periphery back to the centre .  Kelly  (1982) remarks on i t s  essentia l  
weakness:
" th e re  i s  a wide gap between the ideas of a p r o je c t  
held by i t s  centra l  planners and the r e a l i t i e s  of i t s  
implementation in  the classroom."
With  t h i s  s i m p l e s t  o f  m od e ls ,  i t  becomes obv ious  t h a t  
communication i s  c e n t r a l  to  the implementat ion o f  an in n o v a t io n .  
Schon h im s e l f  remarked on the gap between the cen tre  and the  
periphery, in  his 1970 Reith lectures ,  when he sa id : -
" In  the c e n t r e - p e r i p h e r y  (o r  top/down) model, what 
looks from a r e s e a r c h e r ' s  po in t  of view from the  
c e n t r e ,  schools at the p e r ip h e ry  g e t t in g  out of  
control ,  looks from the periphery l i k e  c r e a t i v i t y . "
To an extent ,  the centre-periphery model re f le c ts  most school-  
in d u s t r y  l i a i s o n  a c t i v i t i e s ,  most adopting v a r i a t i o n s  upon t h i s  
theme. YE, UI and SCIP in v o lv e  a c e n t r a l  body o f  c o n t r o l  -  t h e i r  
administrat ive centres, and schools at the periphery. Nevertheless, 
such a model i s  so s i m p l i s t i c  as to give  r i s e  to widespread  
v a r ia t io n .  By involving more local ised administration,  the centre-  
periphery model evolves in to
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T h is  in t r o d u c e s  secondary  c e n t re s  and e s ta b l is h e s  more o f  an 
h i e r a r c h i c a l  sys tem . I t  i s  th e  id e a  o f  a c e n t r a l  team o v e rs e e in g  
lo c a l  groups. Stenhouse (1975) ho lds t h is  model to  be dominant in  
c u r r ic u lu m  deve lopm ent in  England and Wales. S e ve ra l s c h o o l -  
in d u s t r y  a c t i v i t i e s  f u n c t io n  in  t h i s  mode. For example, Area 
O rg a n is e rs  f o r  YE, R e g io na l O rg a n is e rs  f o r  01 and l o c a l  l i a i s o n  
committees fo r  SCIP would be secondary cen tres  app ly ing  t h is  model. 
They are 'p e r ip h e ra l  c en tres ' which r e la te  back to a c e n t ra l  body. 
The three agencies in  t h is  work th e re fo re  comply to  t h i s  model. I t  
m u l t ip l ie s  and extends the d i f f u s io n  system, yet depends very much 
on th e  a b i l i t y  o f  the  p r im a ry  c e n t r e  to  manage and d e le g a te  
r e s p o n s ib i l i t y .  Again, according to  Whitehead (1980), i t  may f a i l  
owing to  lack  o f  resources. I t  can be shown to  f a i l  through lack o f  
human resources in  the a u th o r 's  experience, w h i ls t  conducting t h is  
work ( la c k  o f  01 o rg a n ise r ,  chapter 7 ) .
J_h£ Sh ift_ing_Centr£s_Model
The s h i f t i n g  c e n t r e s  model has no c e n t r a l  c o n t r o l  and no
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ce n tra l ly  established message. I t  i s  used by Schon to describe the
spread of  ideas, such as Black Power, or apartheid, but Kelly  (1982)
says that  i t  o f fe rs  no spec if ic  use within the f i e l d  of  education.  
I t  may, however, serve to describe the schools' industry f i e l d ,  for  
the 'Great  Debate '  has been taken up f o r  a v a r i e t y  of reasons,  in  
d i f fe re n t  places, with varied emphases, over a number of years. A 
genera l  spread of ideas has occurred,  a l though c e n t r a l i t y  and 
coherence is  lacking.
Havelock's Models
In 1969, Havelock put forward h is  Research, Development and 
Dif fusion Model, upon which most Nuff ie ld  and ear ly  Schools' Council 
Projects were based. This,  Kelly ( i b i d ) describes as "the model to 
be adopted when large scale curriculum change i s  the aim".
F ig .4 .8  Havelock's R.D. and D. Model
This is  based upon a target  system. I t  is  an in dus t r ia l  model, 
adapted from the centre-per iphery model of Schon.
BASIC APPLIED DEVELOPMENT MASS PRODUCTION PLANNED MASS
RESEARCH RESEARCH AND TESTING AND PACKAGING DISSEMINATION
OF PROTOTYPE ACTIVITIES
 ----- »  >  >  >  >  USER
The planned mass d issem ina t io n  a c t i v i t i e s  u s u a l ly  in vo lve  p i l o t  
projects,  before a project  is  f u l l y  in  operation.
YE, UI and SCIP a l l  used p i lo t  projects to ' t e s t  the prototype'.  
When the product  reaches the user ,  i t  i s  almost assumed to  be 
"user-proof" (Havelock, 1972). However, the model sometimes f a i l s  
since the " l i f e - g iv i n g  force o r i g i n a t e s  ou ts ide  the user  system".  
(Holt ,  1980).
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When school-industry agencies develop such a package, they re ly  
upon the permission of Local Education A u t h o r i t i e s  (as w e l l  as in  
some cases, funding and s t a f f i n g ) ,  to enter schools. Introducing  
the centre-periphery model at the user stage implies that re l iance  
on the c e n t r a l  a u t h o r i t y  ( p r o j e c t  team, or l o c a l  educat ion  
author i ty )  leaves room for  l i t t l e  independent s e l f - c r i t i c i s m  in the 
innovatory approach". (Macdonald and Rudduck, 1971).
Since SCIP had a p i l o t  p r o j e c t ,  or t r i a l  run,  i t  holds  
tenuously  to t h i s  model. In  i t s  case,  the a c t io n - r e s e a r c h  model 
adopted means that a continual re-evaluat ion of the product occurs. 
This overcomes the obstacles mentioned above by Havelock, Holt ,  and 
Macdonald and Rudduck.
Have_lo£k_|_s Social_ interaction Model
This model, according to K e l l y  ( 1 9 8 2 ) ,  p laces s t re s s  on the  
social  in teract ions between members of the adopting group, since the 
key to the adoption of the inn o va t io n  is  the s o c ia l  c l im a te  o f  the  
receiving body. The success and f a i l u r e  of th is  Periphery-Periphery 
model r e l i e s  upon channels of  communication. Any problems w i th  
communication would a f fec t  the in n o v a t io n .  H o l t  (1980)  says th a t  
Nuffib ld Junior Science and Junior Mathematics were established by 
th is method, which coincided with the growth of teachers’ centres.  
Concerning school-industry agencies, some central  control must occur 
i f  the agency i t s e l f  i s  to m ain ta in  an i d e n t i t y  i n  the curr icu lum  
development process.
Havel££k^s_P£o^l£m-S£l£i£g_M£d£l
This in vo lves  a new l i n e  of thought -  the  P e r ip h e ry -C en t re
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model, where the consumer id e n t i f ie s  the problem, and the process of 
innovation is  in i t ia te d  by him. I t  re l ie s  upon mutual co-operation  
between the consumer and the change agent, who should be non­
d i r e c t i v e .  This model has become the tem pla te  fo r  school-based  
cu rr icu lum  development, w ith  the change agents being w i th in  the  
school. Skilbeck (1976) argues the case fo r  school-based curriculum  
development, since he notes a resistance to descending models. He 
cla im s th a t  "the teach er should be the agent o f  c u l t u r a l  change, 
knowing more of in d iv id u a l pup ils ' needs".
SCIP is  a good example o f th is  model, which focuses on 
procedures o f  in n o v a t io n ,  r a th e r  than on in n o v a tio n  i t s e l f .  The 
SCIP co-ordinator encourages schools to develop th e ir  own l in k s  with  
in d u s t r y ,  in  whichever way i s  s u i ta b le  fo r  the sch oo l,  in d iv id u a l  
pupils and the lo ca l environment. His ro le  is  one of 'co-operative  
c a ta ly s t ' .
C h anne ls  o f  co m m u n ica t io n  in  t h i s  c a s e ,  a r e  even more 
important, for Macdonald and Rudduck (1971) say that " d i lu t io n  and 
d is t o r t io n  can be t ra ced  to mistaken assumptions". They advocate 
consideration given to the communication language of a development 
p ro je c t .
^ K e l ly  (1932) expresses some re s e rv a t io n s  about the Problem-  
Solving Model:
" I t  is  necessary to go beyond the P e r ip h e ry -C e n tre  
model of change by i d e n t i f y in g  the problem of the  
consumer when he appears to be unable to recognise i t  
him self."
What K e l ly  appears to be say ing is  th a t  consumers are not 
always in  a position to take decisions about th e ir  own innovations
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in  the c lassroom , and th a t  they o f te n  need a push in  the r ig h t  
d ire c t io n .  This is  substan tia ted  by Macdonald and Rudduck (1971)  
who advocate teach er development. T h e ir  model o f d issem ina tio n  
involves in -serv ice  t ra in in g ,  that is ,  regular t ra in in g  programmes. 
Whitehead (1980 ) says th a t  they conclude that in -serv ice  tra in in g  
has not been success fu l w ith  development p r o je c ts  to d a te ,  in  the  
sense that there is  no evidence that i t  has led to permanent change.
Professional Centres
The idea  o f  a p ro fe s s io n a l  cen tre  was f i r s t  in trod uced  in  the  
James Report (H o y le ,  1 9 7 6 ) .  Hoyle suggests t h a t ,  a lthough  
in te rm e d ia r ie s  c u r r e n t ly  e x is t  between schools and agents of  
curriculum change, a pro fess iona l ce n tre  s t ra te g y  would r e in fo r c e  
ex is tin g  agencies, by giving linkage, support, consultancy, and in -  
service t ra in in g .  The emphasis w ith in  curriculum development in  the 
1980s appears to be on the need fo r  changing the way a teacher  
performs h is  r o l e ,  and ce n tre s  fo r  such c o n s id e ra t io n  may w e l l  
provide the answer.
Communication of Innovations
„*T'he models described previously, succeed or f a i l  depending on 
leve ls  of communication. Rogers's and Shoemaker's (1971) theme is  
th a t  communication is  e s s e n t ia l  fo r  s o c ia l  change, and th a t  
interpersonal channels are important in changing perceptions towards 
in n o v a t io n s .  Since the  school may be viewed as a s o c ia l  system, 
th e ir  ideas may be applied to curriculum development.
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Fig.4.9 Rogers's and Shoemaker's Model of Communication
This model is  l in e a r ,  involving an innovation having a message 
which can be channelled to a rece ive r,  who then responds.
Source Message Channels Receiver E ffects
(Changes in  
ex is t in g  patterns  
of a c t iv i t y )
(S) _____> (M)  > (C)  > (R)   ^(E)
The 'SMCRE' model owes i t s  success to  the change agent (a  
conveyor of the message) and receiver being a l ik e  -  "the homophily 
p r in c ip le " .  Rogers and Shoemaker ( i b id ) say that "one of the most 
d i s t i n c t i v e  problems in  th e  co m m u n ica t io n  and d i f f u s i o n  o f  
innovations is  that the source is  usually quite  heterophilous to the 
rece ive r" .  This is  true o f“many school-industry l in k  schemes.
The use of outsiders' expertise and knowledge in  education has 
very pos it ive  im p lications. However, with the functioning of YE and 
UI, teacher involvement, through choice on the part of the teacher, 
can be minimal. By removing o rg a n is a t io n a l  r e s p o n s i b i l i t i e s  from  
th e  t e a c h e r s ,  UI may be rem oving  the  o p p o r t u n i t y  f o r  th e  
e d u c a t io n a l is t  to be an agent o f change w i t h in  the  sch o o l.  SCIP 
o ffe rs  a basis fo r  communication and in-depth discussion between the  
source and the rece ive r .
The e f f e c t s  of an in n o va tio n  are  u n p re d ic ta b le ,  even by the  
change agents in v o lv e d ,  fo r  one o f  the aspects  o f  an in n o v a t io n 's  
consequences, is  the subjective perception of the innovation by the 
c l i e n t s . I t  i s  towards in v e s t ig a t io n  o f t h is  problem th a t  the  
thesis is  addressed.
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School Organisation - The Host Culture
’’Planned change, o f  a meaningful and la s t in g  k ind , i s  most 
l i k e l y  to occur i f  i t  i s  in troduced under the c o n tro l  of the host 
c u l t u r e ."  (Hewton, 1 9 8 2 ) .  Each school, as an o rg a n is a t io n  is  
unique, and thus, a study of the e ffe c ts  of school-industry agencies 
in  schools, involves a study of the 'cu ltu re ' of the schools taking 
p a r t .
Handy (1976) in  Hewton (1982), suggests various cultures, which 
may, the author b e l ie v e s ,  app ly , in  p a r t ,  to the schools in  the  
research.
Headteacher/LEA
■— Senior Management 
Specialist Units
In the r o le  c u l t u r e ,  ro le  or job d e s c r ip t io n  is  seen as most 
important. Specialised units are co-ordinated by Senior Management, 
who answer to a superior. On the surface, th is  would appear to be a 









In f lu en ce  s h i f t s  w ith in  the task c u l tu r e ,  depending on the  
task. I t  has the appearance of a net, with various links related to 
power which is  ju s t i f ie d  by expertise, not au thority .  One who has 
power for one task, may have diminished respo ns ib il ity  for another. 
Here people are more l ik e ly  to work in teams. The culture u t i l is e s  
the unifyiny power of a group. I t  may pervade certa in  a c t iv i t ie s  in  
schools, such as team-teaching, but cannot be used to describe the 
overa ll culture of a school. The model is  a closer description of 
University departments.
Person Culture
Where a group of in d iv id u a ls  come toge ther to form t h e i r  own 
goals and ideals , they are part of Handy's person cu ltu re . (Hewton, 
i b i d ) . S tru c tu re  e x is ts  only to serve those w ith in  the c u l t u r e .  
They are autonomous w ithin the group, and influence is  shared based 
on expertise .
To a certa in  extent, autonomy may exist where several members 
o f  s t a f f  become in v o lv e d  w ith  s c h o o ls - in d u s t r y  w ork . The 
departmental barriers  which exist in some schools may well mean that  
a few members of s ta f f  form a person cu ltu re , whilst others regard 




Diametrically opposed to the person culture , the power culture
puts emphasis on resu lts , and is  competitive. The power group makes 
dec is ions based on power s tru g g le s ,  which r e s u l ts  u s u a lly  in low 
morale and hign turnover. Perhaps th is  cu lture describes industry 
more than schools, although there are elements of the organisation 
of a school w ith in  i t .  As Hewton ( i b i d ) r e i t e r a t e s ,  there  is  
usu a lly  a tendency towards one s t y le  or another -  no c u l tu re  
sp e c if ic a l ly  re lates to one model alone.
The School as an Organisation
In G etze ls  and Guba's model of the school as an o rg an isa tio n  
(Hoyle and McCormick, 1976) ( F i g . 4 . 1 0 ) ,  the t o t a l  involvement of 
partic ipants ' needs, in te re s ts ,  expectations, a t t i tu d es , are given 
c o n s id e ra t io n ,  along w ith  t h e i r  r o le s ,  thus showing th a t  each 
organisation is  unique.
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Two dimensions are noted:
Thje No mo th et ic_D i^ m^ n s i on
A r e l a t i v e l y  s ta b le  p a t te rn  of r o le s ,  people in  a school 
conform to the expec ta t ions  attached to them. S in g ly ,  such a 
dimension takes no account of differences between ind iv iduals . I t  
is  balanced (or often in co n fl ic t  w i th ) : -
The _I_d_io£r£pfii£ Dinie£s_iori
This personal dimension acts as the balance, the id iosyncratic  
aspect of the o rg a n is a t io n  accounted fo r  by d i f fe re n c e s  between 
people.
Hence, there  is  a balance between the i n s t i t u t i o n  and the  
ind iv idu a l,  the role and the personality , and the expectations of a 
person's behaviour compared with needs.
In practice, the question must be asked: how is  change brought
about in such an organisation? Hoyle ( i b id ) says that:
"successful change in  the id io g ra p h ic  dimension 
occurs when change stems from inside the organisation  
and o r ig in a te s  w ith  the in d iv id u a l  (see Havelock's
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Problem-Solving model)."
Such an in d iv id u a l  then has the r e s p o n s ib i l i t y  of changing  
members o f  the  o rg a n is a t io n  as a whole, so th a t  ah in n o v a tio n  
becomes ' in s t i t u t io n a l is e d ' .
Conclusion
One of the  problems encountered w h i ls t  a t te m p tin g  to  l in k  
school-industry agencies and the secondary school curriculum l ie s  in  
the lack  o f s t r a t e g ie s  adopted by ag en c ies , or schools , to  
co n cen tra te  on permanent change. The th e o r ie s  them selves are  at  
b e s t ,  " p r im i t iv e "  (Macdonald and W alker, 1 9 7 6 ) .  Consequently ,  
Macdonald and Walker ( i b i d ) in d ic a t e  th a t  unplanned e d u c a t io n a l  
change is  the  norm. Few agencies or schools con s id er the  s o c ia l  
s t r u c tu r e  of the  o r g a n is a t io n ,  or communication channels in  a 




NATIONAL AGENCIES IN  LOCAL EDUCATION AUTHORITIES AND SCHOOLS
INTRODUCTION
The information contained in  th is  chapter serves as a p ic ture  
of agencies in LEAs during the academic year 1983-4. I t  was gained 
from the LEAs’ response to the l e t t e r  in  Appendix 1. More 
s p e c if ic a l ly ,  the chapter contains a background to school-industry  
work in  County X and re p o r ts  the a u th o r 's  research  in  a l l  of the  
County's secondary schools.
SECTION ONE -  CONTACT WITH LEAs
I n i t i a l  con tac t w ith  LEAs was e s ta b l is h e d  by w r i t in g  to  the  
D ir e c to r  o f  Education , C h ie f Education O f f ic e r  or the Senior  
Secondary Adviser in  each A u th o r i ty  in  England and Wales (ch a p te r  
2 ) .  The questions asked (Appendix 1) were designed to a s c e r ta in : -  
County policy regarding school l inks  with the world of work. 
School-work schemes underway in  the County.
Given the broad d e f i n i t i o n  o f in d u s try  (c h a p te r  1 ) ,  i t  was 
decidfed to use the term 'school-work area' to describe the scope of 
the rese arch . This a llow ed a broad bas is  on which to decide the  
sp e c if ic  nature of the research at a la te r  date.
Responses
The 78% response r a t e  from e ig h ty -o n e  o f  one hundred and fo u r  
LEAs in  England and Wales comprised s ix ty -s ix  p o s it iv e  rep lie s  and 
f i f t e e n  n e g a t i v e .  Of th e  f i f t e e n  re s p o n d e n ts  who r e p l i e d
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negative ly , saying they were unable to provide d e ta i ls ,  the reasons 
given  showed s i m i l a r i t y .  Most blamed "economic r e s t r a i n t s  and 
pressures w ith in  the serv ice". A lack of documentation meant that  
some could not reply sensibly:
"This area has yet to be co-ordinated with an o ve ra ll  
Authority p o lic y ."
Perhaps in te re s t  in the school-work f i e l d  was re f le c te d  by one 
response:
" I  am not ab le  to respond to the p le th o r a  o f such 
requests ."
The author suggests that s im ila r  reasons were responsible for  
the lack of rep lies  from 22% of LEAs in  England and Wales.
Respondents
Positive responses came from various sectors of the Education 
A uthorit ies . The recip ients  of the i n i t i a l  l e t t e r  to LEAs (Appendix 
1) ,  in many cases, gave the l e t t e r  to those they thought responsible 
fo r the school-work area (Appendix 45 ) .
F ig .5.1 Positive Respondents in  LEAs
Directors of Education 7
Chief Education O ff icers  10
Senior Secondary Advisers 6




Adviser fo r  Youth Training 1
D irector of a Forum fo r  Industry, Commerce and Education 
D irector of a Top-Shop Centre
D irector of a Centre for In d u s tr ia l  and In d u s tr ia l  Liaison  
Further Education and Community Adviser 
Adviser in  charge of Curriculum Development
TOTAL 66
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The job t i t l e s  of persons responsible fo r the school-work f i e ld  
in  the LEAs r e f le c t  the d iv e rs ity  of provision at loca l le v e l ,  and 
how the LEAs i n t e r p r e t  the r o le  o f the world o f  work in  ed u ca tio n .  
The var io u s  Schools In d u s try  L ia is o n  O f f ic e r s  (SILOs, *DISCOs, 
EILOs, SIDOs) were given the task of responding in  nineteen cases, a 
general mark of the emphasis placed upon schools-industry l ia iso n  by 
lo ca l a u th o r i t ie s .  In several cases, a name and address fo r fo llo w -  
up work was sent to the author b e fo re  p o s i t iv e  feedback was 
received.
Documentation Outlin ing County Policy in  the School-Work Area
Sixteen respondents mentioned a County policy in  th e ir  re p l ie s .  
Others saw f i t  to  send schemes o f  work to  in t im a te  the " p o l ic y "  o f  
the Authority. Some LEAs had "no County in i t i a t i v e s  as such", and 
sent d e t a i l s  o f  the work of in d iv id u a l  schools , s ince  " l in k s  are  
developed on an ind iv idua l basis by schools". I t  was obvious from 
the rep lie s  that a general cause of action , or p o licy , of an LEA can 
be in te r p r e te d  and expressed in  numerous ways. I t  could be the  
s e t t i n g  up o f  a W ork ing  P a r t y ,  to  r e p o r t  back and produce  
documentation, or "a policy of development and encouragement without 
speg if ic  documentation". To many, po licy  in the school-work area 
was d e fin ed  as " i m p l i c i t ,  r a th e r  than e x p l i c i t " ,  an ethos,  
or unders tand ing , r a th e r  than a documented course o f a c t io n .  One 
LEA held  i t s  p o l ic y  to  be "the DES framework". A few respondents  
s ta te d  t h e i r  in te n t io n  to prepare  a p o l ic y  document in  the near 
fu tu re .  This was true of County X (page 150).
*DISC0s -  D is t r ic t  Industry Schools Co-ordinating O ff ic e rs ;  EILOs -  
Education In d u s try  L ia is o n  O f f ic e r s ;  SIDOs -  Schools In d u s try  
Development O ff ic e rs .
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Reports Available on Schemes Underway in the County
The n a tu re  of responses to t h is  request v a r ie d  g r e a t l y .  
Letters were sent, simply s ta ting  that a scheme or schemes were used 
in  the  County, or d e t a i ls  were inc luded  o f  var io u s  o rg a n is a t io n s ,  
o fte n  the p u b l ic a t io n s  issued by n a t io n a l  agencies . The author  
received documentation on aspects of the work of local committees, 
working p a r t ie s ,  forums and centres, a l l  aimed at increasing loca l  
l ia iso n  a c t iv i ty  between schoools and the world of work. A number 
of reports were sent from SILOs, and these were especia lly  relevant  
to the work o f n a t io n a l  agencies i f  the SILO was funded by, fo r  
in s ta n c e ,  UBI or SCIP. T h e ir  re p o r ts  inc luded  lo c a l  school 
in i t i a t i v e s ,  examples of l ia is o n ,  lo o s e ly  termed "good p r a c t ic e " ,  
and d e t a i ls  o f  in d iv id u a l  secondments from school to in d u s t ry .  
Fourteen LEAs used the CBI " In t ro d u c t io n  to In d u s try  Scheme" fo r  
secondment o f te a c h e rs ,  or t h e i r  own d e r iv a t io n  o f  i t .  Two LEAs 
m entio ned  th e  CBI scheme " I n t r o d u c t i o n  to  E d u c a t io n  f o r  
In d u s tr ia l is ts " ,  but sent no reports . Twenty-seven Authorities had 
work experience schemes and these ranged from " a l l  schools" being  
in v o lv e d ,  to "10% of the p u p i ls  go on work e x p e r ie n c e " .  School-  
based work e x p e r ie n c e  was l in k e d  w i th  v i s i t s ,  to  and from  
i n d u s t r i a l i s t s .  In d iv id u a l  schools had ' tw in n e d 1 w ith  a lo c a l  
concern, and there  was evidence in  t h e i r  re p o r ts  o f d iscussion  
between teachers and employers as to the content of the curriculum, 
e.g.
"Senior managers of the firm  attended meetings of the 
School's Board of Studies in 1982-3, to contribute to 
curriculum discussion." (V/ood, 1982-3).
Careers service involvement, interviews and conventions, were c ited
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by th ir te e n  Authority representatives .
The request for information in the school-work f i e l d  prompted 
rep lies  about school-industry l ia is o n .  However, the emphasis was on 
l ia is o n  rather than curriculum development. None of the respondents 
gave examples of s tra teg ies  w ith in  schools to e f fe c t  change, or an 
in d ic a t io n  th a t  the LEA was encouraging s t r a t e g ie s ,  r a t h e r  than  
sim ple ad hoc l i a i s o n .  W h ils t  i t  i s  more than l i k e l y  th a t  such 
emphasis e x is t s  in  s e v e ra l  cases, i t  i s  n o t ic e a b ly  absent in  the  
responses from LEAs. A d i r e c t  question  concerning cu rr icu lu m  
development in  schools may have prompted a more p o s it ive  rep ly .
National Agency Involvement at County Level
Fig. 5.2 The Percentage of Respondents who c i te d  s p e c i f i c  N a t io n a l  
Agencies (Recorded as a percentage of the t o t a l  pos itive  
response [66 r e p l ie s ] )
AGENCY YE UI SCIP UBI SATRO CRAC PT IND.SOC.
Percentage 27% 12% 33% 27% 26% 9%
V
o<N 12%
KEY: YE Young Enterprise
UI Understanding _Industry
5CIP Schools' Curriculum ^Industry Project
UBI Understanding B r i t is h  _Industry
SATRO jicience jLnc* Technology Regional Organisations
CRAC Careers Research and Advisory Centre
PT* Project J[rident
INI).SOC. Education fo r  Indus t r i a l  Society
Since only 66% of the LEAs responded favourably, a comparison 
may not be made w ith  n a t io n a l  f ig u re s  sup p lied  by agencies .
*PT is  not an accepted abbreviation of Project T r ident,  but is  used 
here fo r consistency in  the Figure.
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Obviously, from national f igures (pages 87 and 95 ) ,  some LEAs who 
did not respond to the l e t t e r  sent (Appendix 1) were involved with  
n a t io n a l  agencies in  1 9 8 3 -4 .  SCIP, fo r  in s ta n c e ,  was l in k e d  w ith  
f i f t y  LEAs in  1983-4. From the resu lts  shown o ve rlea f ,  SCIP appears 
to be the most popular of the national agencies. The nature of the 
scheme, a l lo w in g  schools to develop t h e i r  own c u rr ic u lu m , may be 
responsible fo r i t s  popularity . C e rta in ly ,  the fac t  that there are,  
a t the tim e o f  w r i t in g ,  s ix t y  LEAs in v o lv e d  w ith  SCIP, shows the  
esteem with which LEAs regard the P ro ject. In 1983-4, YE claimed to 
have seven hundred and f i f t y  companies in  G reat B r i t a in  (see  
F ig .4 .3 )  and U I 's  figures show one hundred and seventy-two courses 
taking place that year (see F ig .4 .5 ) .  The figu res  shown in F ig .5.2
are th e r e fo r e  only r e l a t i n g  to the sample and not to the n a t io n a l  
p ic tu r e  drawn by the agencies . The low percentage o f r e p l ie s  
concerning UI is  surpris ing, since the scheme claims to have had the 
biggest take-up of any school-industry scheme in i t s  f i r s t  s ix  years 
(page 94).
There seemed to be some confusion in  the re p l ie s  between UI and 
UBI. Une respondent said that there were 'Understanding Industry' 
courses fo r  s t a f f  and p u p i ls .  This could mean UI invo lvem ent, or 
the use of Project Falcon -  U I 's  course fo r  s ix th  formers also used 
w ith  s t a f f .  O therw ise, i t  could mean any course organ ised by a 
national agency which the respondent is  naming genera lly , or a loca l  
i n i t i a t i v e .  Overall there seemed to be some misunderstanding over 
the terminology used in school-industry work. Several respondents 
re fe re d  to in d u s t r ia l  secondment o f  te a c h e rs ,  but d id  not quote  
s p e c i f i c a l l y  the agency which had been used. Perhaps se v e ra l
agencies' ideas were used in  an LEA's own scheme. This is  not c lear
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from the re s u lts .  Resource centres were spoken o f ,  which may w ell  
have been UBI s a t e l l i t e  centres, but these were not named as such. 
National conferences, or local conferences were touched upon, but 
s p e c if ic  agency involvement was indicated by a few respondents only. 
Such conferences could have been organ ised by DE5, CRAC, SCIP, or  
UBI or simply LEA INSET courses.
Deta ils  of the work of local SATROs were not sent. Respondents 
sent p u b l ic a t io n s  prov ided  by the n a t io n a l  agency. However, a 
number o f  re g io n a l  SATRO committees were acknowledged to be in  
existence.
Respondents r e p l ie d  th a t  CRAC was a c t iv e  in  t h e i r  LEA and 
' I n s i y h t '  courses were mentioned. CRAC organ ises  a number o f  
courses which are not s p e c i f i c a l l y  care e rs  o r ie n ta te d ,  c a l le d  
' I n s i g h t  i n t o  Management' co u rs e s  f o r  s i x t h  fo rm e rs  and 
undergraduates, and also ' In s ig h t '  courses fo r  teachers. Business 
edu cation  m a te r ia ls  a re  a lso  produced by CRAC. No respondent 
however, s p e c i f ie d  how the  LEA was in vo lved  w ith  CRAC (o th e r  than  
County X -  see page 130).
A high percentage of respondents noted Project Trident as being 
a national agency involved in  the work of LEAs. Work experience is  
o n ly  one aspect o f i t s  work, where the a d m in is t r a t iv e  aspect is  
removed from the hands of the te a c h e r .  Severa l a u t h o r i t i e s  
acknowledged the value of some of the model, but deemed the scheme 
too expensive to use. Project Trident may also be used fo r outdoor 
p u rs u its  courses and perso na l development t r a i n i n g ,  but these  
aspects of i t s  work were not refered to .
In 1983-4, Challenge of Industry Courses run by the Education 
fo r  In d u s t r ia l  S o c ie ty ,  were held  in  a number o f  schools and were
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alluded to by some respondents. These involve groups of s ix th  form 
students led by in d u s t r ia l is ts  or trade unionists, brought together  
to solve case studies of an in d u s tr ia l  nature.
The responses which conta ined  evidence of n a t io n a l  agencies  
being involved in  school-work a c t iv i t ie s  in the LEA, gave importance 
to those l is te d  in  F ig .5 .2 .  I t  is  presumed that these agencies were 
s u f f ic ie n t ly  prevalent in the work of the LEAs to warrant a rep ly .  
Other national agencies may well have been taken up by the LEAs, but 
did not feature in  the responses of the ind iv iduals  concerned. This 
highlights  one problem of curr icu lum  development, both in  schools  
and in LEAs -  where one person is  unable to give the whole p ic tu re .  
I t  i s  d i f f i c u l t  to e v a lu a te  i f  one hand does not know what another  
i s  do ing . However, those agencies worthy o f note by respondents  
became the fo c a l  p o in t  f o r  fu tu re  rese arch . The r e s u l t s  o f t h is
s ec tio n  do not presume to show the f u l l e s t  p ic t u r e ,  and by the
nature of the responses cannot hope to do so -  they merely point to 
areas to in v e s t ig a t e  a t  the  next stage o f  the research  -  the  
consequential aspect of the overa ll case study (chapter 2 ) .
COUNTY X
County X, chosen for reasons previously recounted (chapter 2 ) ,  
claims to be a pioneer in  the f i e ld  of school-industry l in k s .  The 
County Handbook c la im s :-
"the County scheme has won national recognition and 
has earned f in a n c ia l  support from the Department of
I n d u s t r y  and from  l o c a l  i n d u s t r y . "  (County X
handbook, 1983).
The funding refered to was fo r a school-industry co-ordinator
126
fo r  e ig h te e n  months and fo r  g ran ts  towards UI development and a 
resource centre.
The County measures f i f t y  miles from north to south and t h i r t y  
m iles  across . I t  is  bordered by seven o th e r  c o u n t ie s .  Although  
most o f  the land is  used fo r  a g r ic u l t u r e ,  on ly  2% of the  520 ,000  
(approx.) population are d ire c t ly  employed in farming. (Greystone, 
1 9 8 0 ) .  Since 1952, the County's main i n d u s t r i a l  town has been 
des ignated  an "expanding town", becoming a re g io n a l  ce n tre  fo r  
industry. Trading estates have been developed in  most towns in  the 
County.
The Development of School-industry Work in  the County
In A p ri l  1975, a school conference in i t ia te d  by a Headteacher, 
brought in d u s t r ia l is ts ,  trade unionists and educationalists  together 
to d iscuss education  and in d u s t ry .  As a r e s u l t ,  sm all groups o f  
teachers and in d u s tr ia l is ts  worked together on m ateria ls  and m u lt i -  
media packs fo r  use in  schools . At the same t im e , a sch o o ls -  
in d u s try  c o n s u l ta t iv e  group was formed, w ith  the  aim to in f lu e n c e  
the curriculum being taught in  schools and the a t t i tu d e  of those who 
teach i t .  (G reystone, 1 98 0 ) .  By 1 9 7 7 /8 ,  i t  was a f u l l  adv iso ry  
comovittee, with twenty-eight representatives from schools, the LEA, 
trade unions and industry. SCIP and UI were also represented. In  
1978, a co-ordinator fo r school-industry work, who was also a SCIP 
co-ord inator, was appointed Later the co-ordinator became a f u l l ­
time adv iso ry  teacher f o r  s c h o o l- in d u s try  work. In the e a r ly  
stages, schools-industry work back in  1975 was guided by two senior 
careers o f f ic e rs .  The Careers Service is  s t i l l  l inked with schools- 
in d u s try  work, s ince  work experience fe a tu r e s  as p a r t  o f  the
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responsibility of the schools-industry advisory teacher.
Much o f  the  in fo rm a t io n  gained about County X was taken from  
in te rv ie w s  w ith  the adv isory  teacher fo r  s c h o o ls - in d u s try  work 
(Annexes 22 -24  and Appendix 3 ) ,  and documents ob ta ined  from him. 
Part o f h is  r o le  is  de f ined  as " c o -o r d in a t in g  and c re a t in g  an 
awareness o f a l l  national pro jects". I t  is  policy to work through 
Headteachers in  County X because of the need to convince people in a 
position to influence change. Hence, a number of INSET courses fo r  
Headteachers have been held in the past. The CBI, who part-funded  
schools-industry work in County X for eighteen months, are greatly  
involved in  i t s  work. The County's secondment of teachers scheme is  
based on the CBI scheme.
County X's Involvement with National Agencies up to 1984
(County X, 1984)
Young Enterprise (YE)
The County is  d iv id e d  in to  3 d i s t r i c t s  (see chapter  4 ) .  A 
P re s e n ta t io n  Evening i s  held a n n u a l ly ,  when the best company is  
judged to go on to the National Competition. The advisory teacher 
has a major l in k  with the regional d irec to r  of YE. In 1981-2 there  




F ig .3 .3  Understanding Industry in County X












1977/ 1978/ 1979/ 1980/ 1981/ 1982/ 1983/ 1984/
78 79 80 81 82* 83 84 83
Academic Year
County X was one of the i n i t i a l  development au thorit ies  for UI. 
I t  had four teachers and in d u s tr ia l is ts  on the National Consultative  
Committee and close links with the local representative. I t  has a 
l in k  with Project Falcon, and in the past has taken part in a three-  
county INSET course managed by U I, when teachers worked in  a 
simulated market environment.
*The 'Do I t  Yourself' Scheme was encouraged from 1981/2.
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The Schools' Curriculum Industry Project (SCIP)
County X has had g rea t  involvem ent w ith  t h is  P ro je c t  since  
1978, and was then one o f  the f i v e  p i l o t  LEAs. U n t i l  1980, SCIP 
funded the schools-industry co-ordinator and s e c re ta r ia l  time. By 
1983-4 ten schools had becomeinvolved.
Understanding B r it ish  Industry (UBI)
The s c h o o ls - in d u s try  adv iser  works w ith  a number o f  re g io n a l  
l ia is o n  o f f ic e rs .  In 1983-4, a County headteacher was a member of 
the National Committee. The resources centre in  the County is  also 
a s a t e l l i t e  ce n tre  fo r  UBI. UBI runs var io u s  s im u la t io n s ,  helps  
with INSET and with teacher secondments in  the County.
Science and Technology Regional Organisations (SATRO)
There is  much co-operation and co llaboration  between schools- 
industry work and the SATROs, with a co-ord inating  adviser, and two 
fu r th e r  education lecturers  who give twenty percent of th e i r  time in  
an academic y e a r ,  to the SATROs. These re p o r t  to  the LEA through  
the s c h o o ls - in d u s try  committee. The lo c a l  u n iv e r s i t y  i s  a lso  a 
SATRO base.
Careers Research Advisory Centre (CRAC)
S evera l n a t io n a l  conferences have been staged on b e h a lf  o f  
CRAC, and in d iv id u a ls  from the County have c o n tr ib u te d  to  o th e r  
n a t io n a l  con ferences. S evera l county re p r e s e n ta t iv e s  in c lu d in g  
i n d u s t r i a l i s t s  have a t te n d e d  ' I n s i g h t '  c o u rs e s .  CRAC was 
re s p o n s ib le  fo r  a one-day course fo r  twenty teach ers  in  December 
1981 and a three-day course as follow-up fo r  twenty-four teachers.
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In 1983-4, a s ix th  form conference was planned.
Project Trident
The County has had l i t t l e  d irec t  contact with Project Trident 
except fo r  i n i t i a l  approach work. Schemes f o r  school-based  work 
experience were being considered , where p a r t  o f the T r id e n t  model 
could be used.
Education fo r  In d u s tr ia l  Society ( In d .S o c .)
A number of schools in the County o rgan ise  Challenge of 
Industry courses. Two or three schools contact Ind.Soc. d i r e c t ly ,  
at a cost o f £230 fo r  one hundred and seventy-six pupils over a two 
day period. Three such courses had been held up to 1984.
Other A c t iv i t ie s
The schools-industry adviser has been responsible fo r  prompting 
s e v e ra l  schools in  the County to hold In d u s try  Days which the  
schools organise themselves -  in v i t in g  in d u s t r ia l is ts  in to  schools, 
o fte n  to conduct s im u la t io n s .  M in i -p a r tn e r s h ip  schemes to  l in k  
schools and industry have been planned. These are the a c t i v i t i e s  in  
the County considered to be p a r t ic u la r ly  relevant to the top ic . In 
the words of the advisory teacher responsible: "there is  an upswell
of a c t iv i t y ,  lo c a l ly ,  n a t iona lly  and in te rn a l ly " ,  ( i . e .  in  the LEA).
The County Curriculum Policy
During 1983-4, the policy was in i t s  f in a l  development phase, 
a f te r  Headteachers in  the Autumn Term 1981, had been asked to submit
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re p o r ts  o u t l in in g  the c u r r i c u la r  aims o f  t h e i r  schools fo l lo w in g  
d iscuss io n  w ith  the Governors. They were to  s ta te  the means by 
which the aims were put in to  practice and how they d if fe re d  from the  
DES o u tl in e  in 'The School Curriculum' 1981.
The County C urricu lum  P o licy  (County X, 1 9 8 4 ) ,  was issued in  
November 1 9 8 4 ,  a f t e r  d e t a i l s  had been r e c e iv e d  from  LEAs, 
Headteachers and teachers in County X. Therefore i t  forms part of 
the next section to maintain chronological order.
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SECTION 2 -  THE COUNTY'S SCHOOLS
This section incorporates the interviews held with th i r ty -e ig h t  
Headteachers or th e ir  representatives in County X (School numbers 1 -  
38), the find ings from questionnaires given to Heads of Department 
in  these schoo ls , and the County Curriculum  P o l ic y ,  a v a i l a b le  to  
schools in  the Autumn Term 1984. I t  serves a g a in ,  to p rov ide  a 
background from which to view the e f f e c t s  of s c h o o l- in d u s try  
agenc ies , but a lso  h ig h l ig h ts  areas fo r  f u r t h e r  s tu d y , i . e .  the  
consequential and lo g ic a l  aspects (see chapter 2 ) .
THE SEMI-STRUCTURED INTERVIEWS WITH HEADTEACHERS (3an-A pril  1984)
A f te r  adopting the methodology fo r  h o ld in g  in te rv ie w s  in  
chapter two, the data  c o l le c te d  was analysed by making f u l l  
t r a n s c r ip t io n s  of the in te rv ie w s  im m ediately  a f t e r  the  eve n t.  
(Annexes 1-21. Examples of Transcriptions, Appendices 6, 7 . ) .  From 
th e s e , d e t a i l s  ob ta ined ,w ere  r e - w r i t t e n  under numbered question  
headings and sa l ien t  points were extracted.
Past Links
Headteachers or th e i r  representatives ta lked l ib e r a l l y  of work 
experience, careers education, in -serv ice  t ra in in g ,  industry v is i ts  
to and from schools, community work and l inks  with fu r th e r  education 
colleges. The d iv e rs ity  of provision for school-work a c t i v i t i e s  at 
n a t io n a l  l e v e l  (s e c t io n  1 o f t h is  ch a p te r)  is  r e f le c t e d  in  the  
comments made by the Headteachers of one County’ s schools.
Ind iv idual schools had been involved to varying extents over a 
p er io d  o f  tim e w ith  s c h o o l- in d u s t ry  l in k s ,  o f te n  supported by the  
County Industry Education Liaison group:
133
"Local l inks  are strong: we are closely linked with
the County scheme."
In some o f  the schools , past l in k s  were seen to be " l im i t e d " ,  
"inform al", " ir re g u la r" ,  " u n fru it fu l"  and "haphazard", although one 
Headteacher noted th a t  they had increased  in  the l a s t  few years .  
Severa l problems w ith  school-work l in k s  were quoted as the reason  
for f a i lu r e  in  the past:
"tim etabling problems e ffe c t  work experience."
" th e re  i s  com petit ion  from other schools in  the  
a re a ."
"some l in k s  declined owing to personnel changing."
"we couldn’ t get industry back in to  schools."
The threat of re-organisation and removal of s ix th  forms in  two 
areas o f the County were held to be aspects of County organisation  
which hindered the development of the curriculum. In one instance, 
when curriculum development was encouraged to the extent of forming 
a cu rr icu lum  body, i t  f a i l e d  "s ince  very few s t a f f  are  t ra in e d  to  
evaluate the school curriculum".
Three agencies were mentioned f re q u e n t ly  as having a past  
and/or continuing re la tionsh ip  with ind iv idua l schools. These were 
YE,,UI and SCIP, and thus they were considered, at th is  stage, to be 
th e  most l i k e l y  a g e n c ie s  to  f e a t u r e  in  th e  n e x t  l e v e l  o f  
in v e s t ig a t io n  ( th e  co n seq u en tia l aspect o f  the  research  process, 
(chapter 2 ) ) .
Past Work with Young Enterprise (YE)
F ifteen  respondents said that they had been involved with YE. 
In the case of s ix  respondents, reasons were given fo r discontinuing
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the scheme in the school:
"there were no committed s t a f f  members to run i t . "
"the number o f  p u p i ls  in te re s te d  was too low to 
ju s t i f y  se tt in g  up a company."
"the experts from industry couldn't cope with i t . "
"a representative had v is i te d  the school, but did not 
return a f te r  promising to do so."
Past Work with Understanding Industry (U I)
Eighteen respondents mentioned UI courses which had been held 
in  t h e i r  schools . From the  document 0464U* ( U I ,  1 9 8 5 ) ,  e igh teen  
schools had been in v o lv e d .  Severa l of the schools had decided in  
recent years to use a "D o-It-Yourse lf"  approach to U I,  incorporating  
the course in to  General S tu d ie s ,  w ithou t the involvem ent of the  
Regional Organiser ( F ig .5 .3 ) .
Past Work with the Schools' Curriculum Industry Project (SCIP)
The project evaluation of SCIP in County X (Greystone, 1980), 
shows f iv e  schools involved since 1978 (Schools 15, 23, 24, 28, 29 ).  
The comments made by Headteachers (B) in describing past l inks  and 
SCIP,' are p a r t i c u l a r l y  i n t e r e s t i n g  compared w ith  the in fo rm a tio n  
given by the P ro je c t  E v a lu a t io n  (A) in  County X, and serve to show 
change which has occurred since ( F ig .5 .4 ) .
*An Understanding Industry reference number.
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Fig.3.4 Past and Present Involvement in SCIP in Five of County X's
Schools
SCHOOL INVOLVEMENT WITH SCIP 1978-80 INVOLVEMENT WITH SCIP -  SOME 
NUMBER EVALUATOR'S COMMENTS COMMENTS ON THE PAST, 1984
(GREYSTONE, 1980)
15 SCIP was involved with an
optional AEB 0-Level course 
involving one teacher and 
seven 4th year and ten 5th 
year pup ils .
23 Reflects the advantages and 
problems of g ra fting  a new 
project onto an ex is ting  
structure . (L iv ing in  Society 
course). There was a lowering 
of morale due to cutbacks; 
innovation had begun before­
hand in the school and there  
was danger of "innovation 
exhaustion". (Jamieson and 
L ightfoo t, 1982).
24 SCIP worked with a "Careers 
Course taught with 4th year 
pupils . Two teachers and a 
local firm  were involved."
"We now have many l in k s ,  
with great involvement from 
industry. The i n i t i a l  ideas 
of our core curriculum were 
fu e l le d  by SCIP."
"We have many l in k s ;  we are 
a very active  school; our 
policy contains fourteen  
aims re la te d  to school- 
industry work."
" I t  had no impact. We were 
involved with two companies. 
I  d id n 't  fo llow  i t  up. I t  
was in  the Careers Depart­
ment. A lo t  of s t a f f  would 
say they could not accommo­
date i t . "
28
29
Guidelines, a course fo r  4th  
and 5th years, involved 
eleven teachers.
A Society and the Ind iv idual  
course fo r  4th and 5th years 
was taught by teachers from 
several departments.
"Guidelines was linked to 
SCIP. The in d u s t r ia l is t  
was made redundant so i t  
f e l l  through. Now we f ind  
the course overlaps with  
Careers work. Id e a l ly ,  we 
should scrap Careers.
"We are not a p i lo t  school, 
We keep a l iv e ly  in te re s t ,  
and use SCIP news. One 
teacher is  involved with  
County Education Industry 
l ia is o n .
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These comments would suggest th a t  SCIP has been the b as is  of 
further curriculum development since 1980 (Sc.15): i t  has served to
increase s c h o o l- in d u s try  l in k s  although encountering d i f f i c u l t i e s  
due to the e x is t in g  in n o va tiven e ss  o f  the school ( S c .2 3 ) :  i t  can
remain w ithin a Careers structure and have no fu rth e r  impact on the 
curriculum (Sc.24), i t  can overlap with Careers work (Sc.28 ) ,  and i t  
may be a f r in g e  a c t i v i t y ,  the r e s p o n s ib i l i t y  o f one in d iv id u a l  
(Sc.29).
School Policy
la  Headteachers* views of school-work l inks
Respondents were in c l in e d  to  comment upon issues they f e l t  
p a r t ic u la r ly  strongly about. There were some negative responses: 
"Learning should be pure, not app lied ."
"Industry won't come in ."
"We do not provide a work t ic k e t . "
"Work experience should be fo r  the less -ab le ."
Other responses indicated a more p o s it ive  approach:
"Schools should not be in  a vacuum."
"Wealth c r e a t io n  is  an im p ortan t aspect o f  our 
v • soc ie ty ."
" I 'v e  been working hard to estab lish  l in k s ."
Most of the respondents showed favourable views, but were re s tr ic te d  
in  th e ir  actions by constraints upon the school:
"Limiting factors are s t a f f  and equipment."
"There are l im ita t io n s  with the environment."
"There's so much work fo r  s t a f f . "
"There is  no comeback from industry ."
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lb Headteachers1 experience of the world of work 
8 Secondments to industry, fo r  an average of two weeks.
2 SCIP Training Session attendances.
6 V is i ts  to industry.
5 Worked in  industry before entering teaching.
The schools most active with school-work l inks  in  the past had 
Headteachers who had been seconded to industry.
lc  W ritten p o lic ies
T h i r t y - f o u r  of the schools had no w r i t t e n  p o l ic y  and the  
respondents could not s ta te  sp e c if ic  aims. The answers were vague 
and over a great range, such as:
"policy is  too strong a term."
"there is  a general philosophy."
" i t  is  more of a gut fe e l in g ."
"we have nothing, except in the Careers syllabus."
" th ere 's  something, somewhere."
The request from the Education A u th o r i ty  fo r  cu rr icu lu m  aims 
and objectives prompted one respondent to say:
" i t ' s  changing, but i t ' s  been ad hoc."
Four o f the  respondents claim ed to have a p o l ic y  fo r  s c h o o l-  
work l i n k s .  One o th e r  po in ted  to the school p rospectus , w h i ls t  
another presented a document w ith  fo u r te e n  aims ass o c ia te d  w ith  
school-industry work. (S c .23).
Id Governors' involvement with curriculum development
Responses ranged from 13 s ta ting  that Governors did not ass is t ,  
s tre s s in g  the p o l i t i c a l  emphasis upon a G overnor's  r o l e ,  to  those
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s ta t in g  Governors helped when re q u ire d .  On fo u r  occasions, the  
Headteachers said the Governors:
"are loca l employers"
"had formed a working party on the curriculum"
"held mock interviews"
"acted as in d u s tr ia l  tutors"
le  Appointment of Governors
In one school o n ly ,  d id  the Head s t a t e  the n ec ess ity  to have 
the D ir e c to r  o f Personnel o f a lo c a l  f i r m  invo lved  w ith  the  
Governing body (S c .15). Other respondents quoted the 1980 Education 
Act which s t ip u la te s  the com position o f the Governing Body o f a 
school and takes co-option out of the hands of Headteachers.
I f  Parental involvement with curriculum development
Parents gave p ra c t ic a l  help in  f ind ing work placement fo r  th e i r  




Those involved with the work of the schools ranged from "None, 
except the Careers Service", to "we have over seventy local concerns 
in v o lv e d " .  Answers to t h is  question  r a is e d  a problem w ith  the  
re s e a rc h , since s e v e ra l  respondents quoted the County In d u s try  
Education L ia is o n  work as being a lo c a l ,  in d u s tr ia l  organisation,  
rather than an Education Authority sub-committee.
A few schools i n v i t e d  in  lo c a l  o rg a n is a t io n s  such as Rotary
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Clubs and Chambers of Commerce, to consu lt  over aspects o f  the  
cu rr icu lu m  (Question 2 b ) .  Examples o f l in k s  w ith  school c a re e rs  
programmes were given (Question 2d), w hils t two schools had seen the 
need to involve employers in  the devising of pupil p ro f i le s .
2b The e f fe c t  of unemployment
Examinations were seen to be o f high importance invok ing  
p a re n ta l  pressure over the need to f in d  a job or c a r e e r .  One 
h e a d te a c h e r  r e l a t e d  th e  unemployment s i t u a t io n  d i r e c t l y  to  
curriculum development: -
"One o f  the repercussions is  th a t  co lleagues  are  
asking questions about the ap p ro p r ia ten e ss  and 
relevance of the methodology, concepts and s k i l l s  of 
the curriculum."
The Curriculum 
3a E x tra -cu rr icu la r  work
The question  reg ard in g  ’ e x t r a - c u r r ic u la r  work1 was posed to 
a s c e r ta in  Headteachers' awareness of the  ex is te n c e  o f YE in  t h e i r  
schools. Eleven respondents said that th e ir  school ran a company, 
but,*m'ost o f  the respondents had to be prompted in  order f o r  the  
author to gain the information about YE.
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3b Fig.3.3 Areas of the curriculum affected by school-work links
AREA NUMBER OF RESPONSES
Careers and Work Experience 36
Social and General Studies 17
Further Education Link Courses 18
City and Guilds Courses 7
Economics and Commerce 6
Mini-companies 6
Special Education 4
Vocational Preparation Courses 2
Every school is  unique in  i t s  a ttem pt to  in c lu d e  the w orld  o f  
work in  the c u rr ic u lu m . Many schools had courses which had been 
devised s p e c i f i c a l l y  to encompass aspects o f  work, fo r  example, 
' G u i d e l i n e s ’ , ' L i v i n g  in  S o c i e t y ' ,  ' A c t i v i t i e s ' ,  'F o r u m ',  
' In troduction to In d u s try ' ,  'L ib e ra l  S tud ies '.  T u to r ia l  programmes 
were used to give advice in  three cases. Of the courses mentioned, 
f i f t y  per cent were o p t io n a l ,  and most were o f fe re d  to  fo u r th  and 
f i f t h  year pupils and s ix th  formers. (Questions 3 c , d , e , f ) .
I t  was from these comments about school-work courses th a t  a 
d ec is io n  was taken to  ask Heads of Departments whether they were 
aware of the work of school-industry agencies, several of which are 
attempting to be c ro ss -c u rr icu la r .  From these f ind ings, much work 
seemed to  be in  the non-exam inable cu rr icu lu m  area s , suggesting  
perhaps a secondary importance placed on the courses by pupils and 
teachers.
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3c Fig.5.6 National organisations involved
ORGANISATION NUMBER OF RESPONSES
Young Enterprise 14
Understanding Industry 10
(The County Scheme) 8
Schools' Curriculum Industry Project 6
CBI Teachers Into Industry Scheme 2
Careers Research Advisory Centre 2
B r it is h  Association of Young S c ien tis ts  1
Project Trident-type scheme 1
A t e l l in g  comment was made by one respondent
" A l l  these th in g s  land on my desk or in  the o f f i c e  
and are pushed out to members of s t a f f  who use th e ir  
own schemes. I  th ink a l l  these schemes are cosmetic.
I  th in k  p u p i ls  a re  worse o f f  now because of the  
number of schemes a v a ila b le ."
Those who commented on national organisations were often heard 
to  say th a t  a scheme had f a l l e n  through, or was not s u c c e s s fu l .  
UI, according to one respondent, " f iz z le d  out because i t  was not fo r  
a l l ^ a b i l i t i e s " . YE was said to have "floundered" in  one school, and 
s t a f f  secondments were not a l to g e th e r  successful. One respondent 
knew o f  PT and a member o f s t a f f  had adapted the  scheme fo r  the  
school. Y e t,  w ith  a l l  the n e g a tiv e  comments, the  f a c t  th a t  the  
organisations s t i l l  ex is t  in  some schools is  an ind ica tion  of th e ir  
success.
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3d Local in i t i a t i v e s
The County Industry Education Liaison work was quoted by eight  
respondents as an organisation which was involved with the work of  
the school.
S ta f f
4a A ttitudes to school-work l inks
I t  is  true to say that in  questioning Headteachers about s t a f f  
a t t i tu d e s ,  one only gleans th e ir  perceptions of the a t t i tu d e s  which 
they see to e x is t .  However, the clim ate of the school is  determined 
by the Headteachers' perceptions of such, and therefore the answers 
are of value as a background to the research.
Those respondents who commented thought th a t  t h e i r  s t a f f ' s  
a tt i tu d es  were favourable, but highlighted areas of concern:- 
those s t a f f  who th in k  school-work l in k s  are the  
concern of the Careers Department only, 
those who deplore the work involved, 
those who don't understand about school-work l in k s .
4b S ta f f  secondments
Seventeen respondents claimed that members of th e i r  s t a f f  had 
been on courses associated with the world of work, or on v is i t s ,  or 
been seconded. Several expressed doubt as to the need fo r  s ta f f  to 
go on courses which im p lie d  changing the  c u rr ic u lu m , s ince  "they  
have no p o l i t i c a l  c lout to e f fe c t  change". The value of secondments 
to industry was questioned:
" I 'm  not sure of the va lue  -  he l e a r n t  a l o t  but 
n o th in g  t h a t  c o u ld  be p loughed  back i n t o  th e
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curriculum. It was very disruptive to the school."
4c Former in d u s t r ia l is ts
Most Heads would not hazard a guess a t  the number o f former  
in d u s t r ia l is ts  appointed to the s t a f f .  A Headteacher who came from 
in d u s try  noted th a t  h is  a t t i t u d e  to management was helped by h is  
former c a r e e r ,  but the m a jo r i ty  were wary o f  a person w ith  an 
in d u s tr ia l  background attempting to enter teaching:
" I f  you d o n 't  succeed in  in d u s t ry ,  you won't in  
education."
"We do not use th e ir  expertise ."
4d Teacher re c ru itm e n t
When r e c r u i t i n g ,  f i f t e e n  Heads s a id  th a t  they would show no 
pos it ive  discrim ination to anyone from industry. " I t ' s  perception  
we want r a th e r  than background." O v e r a l l ,  t h e i r  waryness and 
susp ic ions  were e v id e n t:  " i t  depends on the reason why they are
giving up." Only one Headteacher said that an in d u s tr ia l  background 
would create an in te re s t  with a view to interviewing the candidate.
The fu tu re
Those interviewed pictured an uncertain future for curriculum  
development in  the school-work f i e l d ,  fo rs e e in g  a long , hard  
s tru g g le .
" I  d o n 't  see any development fo r  the cu rr icu lu m  in  
th is  f i e l d . "
" I t ' s  as much as I  can do to keep things going."
" I t  depends on the goodwill of s t a f f . "
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The negative views, supposedly overcome during the early  days of the 
school-industry debate were s t i l l  seen to e x is t .
'’Our main aim is  academic -  w e 're  not in f lu e n c e d  by 
industry breathing down our necks."
Several respondents pointed to courses about to begin, such as 
CPVE, questioned the impact o f TVEI, and looked forward to the  
impetus of Industry Year 1986.
QUESTIONNAIRE FINDINGS FROM HEADS OF DEPARTMENT IN COUNTY X -  1984
Heads o f  D epartm ent were chosen as r e c i p i e n t s  o f  th e  
questionnaires fo r  reasons explained in  chapter 2. There is  a basic 
assumption th a t  Heads o f  Department are  aware o f a l l  a c t i v i t i e s  
involving school-industry agencies w ithin th e i r  Departments. This 
had to be weighed against the cost of producing a questionnaire fo r  
every s t a f f  member, given th a t  such an enquiry  only served as a 
small, introductory part of the to ta l  research.
Agencies s p e c if ie d  were those mentioned most f re q u e n t ly  by 
Headteachers in  in terv iew . Hence, SATROs are omitted and the County 
Industry-Education Liaison work is  included, since in conversation, 
Headteachers saw i t  as being synonymous w ith  the work o f  n a t io n a l  
agencies. Likewise, Headteachers afforded equal importance to mini­
companies, a lthough they do not q u a l i f y  as an agency according to  
th e  a u t h o r 's  d e f i n i t i o n  in  c h a p te r  1 .  H ow ever, s in c e  a 
c o n s e q u e n t ia l  and l o g i c a l  p r o g r e s s io n  was b e in g  a t te m p te d  
th roughout, each stage of the research d e te rm in in g  the n e x t ,  
decisions were taken to format the questionnaire based upon previous 
f ind ings.
The q u e s t io n n a ire  f in d in g s  are  diagram m atically presented in
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two ways:-
1. Department Analysis (Appendix 46 ).
2. School Analysis (Appendix 47 ).
These provide the necessary information to progress to the next 
stage o f the research (chapters 6  and 7 ) .
A v i s i t  to  the County H a l l  o f f i c e s  o f the Local Education  
Committee, and to a D is t r ic t  Education O ff ic e ,  served to support the 
general findings gained (Annexxes 2, 3, 24). Further explanatory  
information was given, fo r  example upon:
Courses which had been run in  the County which may have 
explained high responses w ith in  ce rta in  subject areas, since 
s t a f f  had been on so recent a course.
The philosophy of the Industry Education Liaison Un it,  which 
had an e f fe c t  on the schools and subject areas.
F ig .3.7 Responses to Questionnaires sent to Department Heads
29/38 schools responded p o s it iv e ly :  16%
9 schools did not take part owing to e ith er  
"involvement with other research work" or 
"a d is in te re s t" .
In the 29 schools which took p a r t : -  
416 questionnaires were d is tr ib u te d .
315/416 questionnaires were returned: 16%
A Summary of Findings
Th£ j[nflue£ce £f_the_Agencie£
Many Heads of Department had heard of the various agencies, but
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61.5% were unable to say that the work of th e ir  Department had been 
influenced by them. This suggests that many Heads of Department had 
only a passing acquaintance with the work of agencies. Even where 
th e re  was a p o s i t iv e  response to whether a Department had been 
influenced or not, the response ra te  to the questions that followed, 
which attem pted to in v e s t ig a t e  the areas and e x te n t  of the  
in fluence, was much lower.
Ca£e£rj3 L)e£artment£
Heads of Careers Department, often working w ith in  a Social and 
Personal Education context, appeared to be the best informed about 
agencies which attempt to fo s te r  school-world of work l in k s .  They 
were the most in f lu e n c e d  by the agencies g e n e ra l ly  and seemed 
c o n fid e n t  in  commenting on the  e f f e c t  of the  agencies on young 
people's preparedness fo r  the world of work.
Business Studi£Sj_ Economics and Comm£r£e_Dep£rtment_s
Business Studies, Economics and Commerce Departments were more 
a f fe c te d  by the agencies than any Departments o th e r  than C areers .  
This may be due to the n a tu re  o f  the aims o f the  agenc ies , s e v e ra l  
of^which focus on p a r t ic u la r  subject areas: e .g .  UI can be used to
complement 'A' Level Economics or Business Studies.
The r e la t iv e  concentration of responses in these subject areas 
may be due to the in te rn a l  operation of the school -  fo r  instance, 
m a te r ia ls  from the agencies may be sent as a m a tte r  o f course, to  
the Head o f C areers . The method o f d i s t r i b u t io n  o f  in fo rm a t io n  
w ithin  the school may w ell be a cause of the problem highlighted by 
these f ind ings .
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JUie ^r£ss-£u£ri^clj 1 uim_Appr^oa^ch
Some of the agencies on the questionnaire aim to cross subject 
b a r r i e r s ,  and thus the in f lu e n c e  upon Departments o th e r  than  
Careers, Business Studies, Economics and Commerce was expected to 
have been g r e a t e r .  SCIP, fo r  in s ta n c e ,  purposely aims to  in v o lv e  
teachers  o ther than Careers teachers  in  i t s  work, and the Careers  
Research and Advisory Centre (CRAC) aims to be cross -curricu lar in  
i t s  approach. The f in d in g s  suggest t h a t ,  ap art  from in d iv id u a l  
attempts at innovation, the agencies have influenced a minority of 
su b je c t  areas w i th in  each schoo l,  the most u n a ffe c te d  area  being  
that of Modern Languages:
Only 8 % of the Modern Languages Departments reported  
an in fluence.
The^  Agencies
Heads o f Department were more f a m i l ia r  w ith  the CRAC, YE, and 
the Industry Education Liaison Unit in the County, than with other 
agencies.
. CRAC
30% of the Heads of E n g lish  in  the sample claimed  
that th e ir  Departments have been influenced by CRAC.
This may have been as a d irec t  resu lt  of a recent in -serv ice  course 
run by CRAC (Annexes 23, 2 4 ) ,  which in v o lv e d  English  te a c h e rs .  
However, CRAC is  a w e l l  e s ta b l is h e d  agency w ith  many published  
m ateria ls  which are w e ll  c ircu la ted  in  schools.
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Youn£ Enterprise
YE was w e l l  a d v e r t is e d  when i t  was f i r s t  taken up by the
schools in  the County. I t  a f f e c ts  only a sm all f r a c t io n  o f the
school p o p u la t io n  and in v o lv e s  only one member o f s t a f f  p la y in g  a 
secondary ro le  in  i t s  organisation.
The subject content in  17% of Commerce Departments in  
the sample, has been affected by Young Enterprise.
The findings imply that YE had begun to a f fe c t  the curriculum, 
although i t  is  "e x tra -cu rr icu la" .
19% of Heads of Careers Departments claimed that they 
used Young Enterprise 's  'key id e a s '.
The key idea of 'p a r t i c ip a n t  le a r n in g '  he ld  by YE, was 
beginning to be incorporated in to  the curriculum of schools.
Th£ £ounty IndijsJ^r^-E^jcat i^ ori Unit
This appears to have in f lu e n c e d  Mathematics Departments more 
than any others.
57% of Heads of Mathematics and Computer S tud ies
,_«■ ' Departments who responded, s a id  th a t  the  work of
t h e i r  Department has been in f lu e n c e d  by the County 
scheme.
This would seem to be as a r e s u l t  o f  the  e x is te n c e  of the  
'County C e r t i f i c a t e  -  Basic S k i l l s  A r i th m e t ic '  scheme which was 
produced in  response to a c a l l  from employers to provide the means 
of demonstrating competency leve ls  below CSE le v e l ,  through in te rn a l  
c e r t i f ic a t io n .
The Agencies* Effect
Those who were able to respond to the extent to which agencies 
in c rease  young p e o p le 's  preparedness fo r  the  world o f  work, were 
generally  very pos it ive  about the e f fe c t  which agencies have. When 
asked to specify in  which areas such an increase had been,
9% of Heads of Careers  sa id  th a t  knowledge and 
awareness o f p u p i ls  had increased  as a r e s u l t  o f  
involvement with Understanding Industry.
This r e la t e s  d i r e c t l y  to  the  aims o f  UI which by the  scheme's 
very nature serves to increase knowledge and awareness rather than 
s k i l ls  and a t t i tu d e s .
The author i s  aware th a t  many Heads o f Department would have 
found the answering of questions 5 and 6  d i f f i c u l t ,  since they had 
had only s u p e rf ic ia l  contact with a scheme. However, i f  anyone was 
confident enough to attempt a response i t  served as a basis on which 
to found fu rth e r  research.
THE COUNTY CURRICULUM POLICY
Before the next stage of the research began (Case Study work in
fo u r  schools -  chapters  6  and 7 ) ,  the County C urricu lum  Document 
>
o u tlin in g  po licy , was made ava ilab le  to schools. (County X, 1984).
The p o l ic y  was d e r iv e d  in  response to C i r c u la r  6 /8 1 ,  from the  
DES, which states tha t:
"Local Authorit ies  have a resp o n s ib il i ty  to formulate  
cu rr icu lu m  p o l i c i e s  and o b j e c t i v e s  w hich meet 
n a t io n a l  p o l ic ie s  and o b je c t iv e s ,  command lo c a l  
assent, and can be applied by each school to i t s  own 
circumstances."
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In the Autumn Term, 1981, Headteachers o f a l l  the County's  
schools, were asked to submit reports o u tl in in g  cu rr icu la r  aims of 
the school, a f t e r  d iscussion  w ith  Governors. The re p o r ts  from 
Headteachers, the Advisory Service and the Chief Education O ff ic e r ,  
formed the basis of the po licy , which was discussed and agreed with  
a l l  Headteachers.
Regarding school-work l in k s ,  the following is  p e r t in e n t : -
Para. 3 .1 . "P u p ils  should have an understand ing  of the  
demands w hich s o c ie t y  p la c e s  upon th e  
in d iv id u a l ."
Para. 3 .3 .  "Considerable  a t te n t io n  should be paid  to  
preparation fo r the world of work "
The development of the curriculum is  stressed:
Para. 3 .4 . "Schools must c o n s ta n tly  s t r i v e  not only to  
keep up w ith  the demands o f  change, but even 
attempt to an tic ip a te  change."
Para. 7 .12 . "Schools should have s t r a t e g ie s  fo r  re g u la r  
curriculum review and regeneration ."
Summary
S c h o o l-w o rk  l i n k s  in v o lv e  a w ide  range  o f  p e o p le  and 
organisations,. _both loca l and n a t io n a l.  Curriculum development in  
th is  f ie ld  appears to be ad hue , 1 wrt t r no planned~strategles. Coufity 
X was chosen for an in-depth study of some national agencies and the 
development of s c h o o l- in d u s try  work, and i t s  previous involvement 
w ith  n a t io n a l  agencies has been a l lu d e d  t o .  In te rv ie w s  w ith  
Headteachers have shown a wide range of school-work a c t iv i t i e s  and a
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s im ila r  range of views concerning school-industry l in k s .  Heads of 
Department have only a passing acquaintance w ith  the work o f  
agencies, and the cross-curricu la  approach of some agencies appears 
to have influenced a minority of subject areas w ith in  the County's 
schools . The County Curriculum  Document was given to schools in  
November 1984, one aspect of which outlines  guidelines fo r  the world 
of work in  the secondary school c u rr ic u lu m . I t  was ag a in s t  t h is  
background, and upon the basis of the previous research work, that a 
study w ith in  c e rta in  schools was specified  and undertaken.
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CHAPTER SIX 
THE MACRO APPROACH -  YOUNG ENTERPRISE
The next two chapters  describe  the 'p r a c t ic e  of the  a c t io n '  
(c h a p te r  2) w ith in  the schools . They rep resen t the most t im e -  
consuming and e x ten s ive  p a r t  of the rese arch , based on the  
background given in the preceding chapters.
Choice of Agencies
The following points were instrumental in  the f in a l  choice of 
agencies which was con tingen t upon the research data  p re v io u s ly  
c o l le c te d : -
Young E n te rp r is e  and Understanding In d u s try  were agencies  
which predominated in  the questionnaire responses.
Contrasts between the two schemes are t h a t : -
YE is  a scheme which favours exp er ien tia l  learning techniques, 
whereas UI favours a more t ra d i t io n a l  approach.
UI i s  curriculum-oased, linked with the AEB Business Studies 
'A' le v e l  course, whereas YE is  defined as 'vo luntary , qu ite  
d is t in c t  and apart from school-work or vocational t r a in in g ' .  
( Learning by Doing, Young Enterprise Publication, undated).
YE was very prevalent w ithin the County, whilst UI had faded 
r a p i d l y  o ver  th e  1 9 8 2 -3  p e r i o d ,  d e s p ite  e x p e r ie n c in g  
expansion n a t io n a l ly .
Choice of Schools
The choice o f  schools fo r  an e v a lu a t io n  o f  the e f f e c t s  o f  the
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agencies on the cu rr icu lu m  was l im i t e d .  The m a jo r i ty  of Heads of  
Department were unable to  d escrib e  agency use in  depth , in  t h e i r  
schools. (Chapter 5 ) .
From in fo rm a t io n  gained a f t e r  Headteachers 1 in terv iews also,  
the following schools were chosen fo r  a study of YE:- 
F iy .6 .1  Schools Chosen fo r  a Study of Young Enterprise
SCHOOL NUMBER AGE-RANGE OF PUPILS NUMBER OF PUPILS INVOLVED
1 11-18 1 2
31 11-18 14
33 11-16 19
The reasons fo r the above choice are l is te d  below:- 
Young Enterprise
School 1 . I t  had an established YE Scheme.
I t  is  in  a d i f fe re n t  town from Schools 31 and 33.
The Achievers were 3th and 6 th form pup ils .
School 31 . I t  had an established scheme.
I t  is  in a d i f fe re n t  town from Schools 1 and 33.
The Achievers were 6 th form pup ils .
Schpo'l 33 . I t  had an established scheme.
I t  is  in  a d i f fe re n t  town from Schools 1 and 31.
The Achievers were 5th form pupils .
The three Headteachers agreed that the research could be conducted 
in th e ir  schools.
The Chronological Sequencing of Events
The schools were la te  in  beginning to run th e ir  companies owing
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to the k i t s '  la te  a r r iv a l  from Head O ffice  v ia  the Area Organiser. 
The k i t s ,  which include a l l  d e ta i ls  and paper matter about forming a 
YE Company, did not a r r iv e  u n t i l  the second week in October. This 
meant th a t  the A ch ievers ' i n i t i a l  enthusiasm and the Christmas  
market were affected .
Pre-arranged dates with the Industry Education Liaison O ff ic e r  
were: -
March 4th -  9th -  The Examination.
March 29th -  Companies to cease trad ing . Attendance records
w ith  an a n a ly s is ,  showing percentage o f  t o t a l  
attendances were to be sent to a Local Education 
o f f ic e .
A p ril  19th -  Six cop ies o f the Company F in a l  Report and
accounts were to  be sent to a Local Education  
o f f ic e .
A p ril  26th -  Presentation Evening.
U s u a l ly ,  the P re s e n ta t io n  Evening is  held  in  May. I t  was 
decided by the County organisers to l iq u id a te  companies e a r l ie r  in  
1 98 4 -5 .  T h is ,  to g e th e r  w ith  the l a t e  s t a r t ,  shortened the whole 
experience.
A Summary of Each Company's A c tiv ity
The fo l lo w in g  have been based on data  c o l le c te d  from the  
a u th o r 's  d ia r y ,  teach er and a d v is e r  in te rv ie w s ,  p u p i l  e v a lu a t io n  
sheets and documentation a v a ila b le .
School 1
School 1 opened in  1953, and is  an 11-form entry Comprehensive
school w ith  a p u p i l  p o p u la t io n  of 1 ,7 5 0 ,  in  a town p o p u la t io n  of  
1 0 ,0 0 0 ,  and surrounding d i s t r i c t ,  6 ,0 0 0 .  In the 1984-5  school 
prospectus, i t  s ta te s : -
"the curriculum, in i t s  f u l l  sense, comprises a l l  the 
o p p o r tu n i t ie s  f o r  le a r n in g  prov ided  by the school,  
including the 'e x t ra -c u r r ic u la r '  a c t i v i t i e s . "
There is  no mention of the YE scheme in the school prospectus.
Under the guidance of teach e r  A, an Economics te a c h e r ,  and 
Advisers A-^  , A2  and A3  , from Firm 1 p ' , the  Achievers  met on the  
f i r m 's  premises on a Tuesday even ing , w eekly , between 1600-1800  
hours.
F ig . 6 .2 V is i ts  Hade to the Company by the Author
DATE ACHIEVERS PRESENT ADVISERS PRESENT STAFF PRESENT
02.10.84 1 2 2
16.10.84 7 1 1
06.11.84 1 1 2 1
20.11.84 1 0 1 1
04.12.84 7 1 1
19.12.84 9 2 -
15.01.85 5 1 -
28.01.85 5 2 -




In the f i r s t  instance, the fo llow ing points were noted:
Elections for the Company ro les came before any discussion of 
produ cts , or even cho ice  of p rodu cts . The e le c t io n s  were 
haphazard, because Achievers  d id  not know each o th e r ,  some 
b e in g  f i f t h  fo rm e rs  and o t h e r s  s i x t h .  There  was no 
seconding. Adviser A3  r e f le c t e d  l a t e r  th a t  the D ir e c to r s  
were wrongly cast in th e ir  ro les .
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Boys and g i r ls  sat separately around a large boardroom table  
a t  a l l  m eetings. D iscussion in  the f i r s t  few meetings was 
amongst ind iv iduals  rather than across the ta b le .
The Advisers wished the Managing D ir e c to r  to take c o n tro l  
once e le c te d ,  but he was la c k in g  in  con fidence . Hence 
Advisers took very active parts in  the early  sessions.
The absence of the Teacher A, i n i t i a l l y ,  caused problems, as 
questions were asked such as the a v a i l a b i l i t y  o f  school 
premises, m ateria ls , the school's philosophy about discos and 
f irew orks .
The Achievers approached choosing the name of the Company with  
some f r i v o l i t y .  The Advisers commented th a t  they a llowed t h is  to  
c o n tin u e , fo r  the Achievers "would come to  see the need to make 
decisions fas t  and seriously" . Tire company chose i t s  name M.S. I .  -  
M u lt ip le  Serv ices  In c o rp o ra te d ,  based on i t s  v a r ie d  choice of  
products -  personalised le t t e r  head ings, Christmas cards , candles  
and peg s tands , and s e rv ic e s  -  a d m in is t r a t io n  o f  the  school tuck  
shop, s t a f f  car washing, computer games, two d iscos and envelope  
addressing.
Owing to  the de lay  in  the o p p o r tu n ity  to r a is e  share c a p i t a l ,  
becuau'se o f  the lack  o f documentation from YE, the  p o s s i b i l i t y  of  
obtaining funds from a bank overdraft was discussed. The Achievers 
e v e n tu a l ly  opened t h e i r  bank account in  the f i f t h  week -  a slow  
s ta r t .
By the t h i r d  m eeting , th e re  was a n o tab le  d i f f e r e n c e  in  
A chievers ' a t t i t u d e s  and beh av io u r .  The Adviser A^» gave much 
f in a n c i a l  adv ice to the  whole group and commented on the p u p i ls '  
performances in  t h e i r  r o le s .  This was "to  help  them r e a l i s e  the
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importance of taking on th e ir  roles and acting e f fe c t iv e ly  in  them".
A f te r  s e v e ra l  v i s i t s  to t h i s ,  and o th e r  companies, a few 
'observation areas' were defined, which eased recording, g iving a 





Comments made about the Scheme.
Company Organisation
Achievers were heard to ask whether a meeting was fo rm a l or 
in form al. This was d i f f i c u l t  to gauge, as a l l  meetings began around 
the boardroom ta b le .  Most were conducted in boardroom fashion, but 
only two Board Meetings were h e ld ,  when re p o r ts  were g iv e n .  The 
formal Board Meetings were videotaped, and the organisation of those 
meetings was fa r  superior. This suggests that the Achievers reacted 
to the presence of the video-recorder. The presence of the author 
at other Board Meetings did not evoke a s im ila r  response.
The P u p il  E v a lu a t io n  sheets g ive  d e t a i ls  about a la c k  of co­
ordination during production. Achievers required "more of a l in e " ,  
"a b e tte r  production technique", and hinted of boredom when asked to 
be in vo lved  in  p ro d u c tio n .  One person was observed p la c in g  items  
in to  a bag, and the next person was removing them. I t  took ten  
minutes fo r  the Achievers to discover th is .  An Adviser was heard to 
comment a t  one m eeting, "Y ou 're  l i k e  our p roduction  p eo p le .  They 
t a l k  a l l  the tim e w ith o u t  doing a n y th in g ."  At the l iq u id a t io n  
s ta g e , the F in a l  Report l i s t e d  production of printed letterheads,
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and school discos as beiny the most l u c r a t iv e  a c t i v i t i e s .  Very 
l i t t l e  production was involved in  e i th e r  of these -  the company sub­
c o n tra c te d .  In r e t r o s p e c t ,  more Achievers were necessary , but 
Teacher A reported canvassing d i f f i c u l t i e s .
Roles and Relationships
A fter a tim id s ta r t ,  the Manaying D irector began to play a more 
fo rce fu l ro le  in  November. Teacher A claimed him to be the pupil to 
have benefitted  most from the experience, but he was always a less  
dominant personality  than the Accountant. The Accountant appeared 
to have the major re s p o n s ib i l i ty .  Often he chaired meetings in  the 
Managing D i r e c t o r 's  absence, and arranged to meet Adviser A-^  on a 
few occasions in  school time. This re f le c ts  the amount of paperwork 
required of the Accountant, and the amount of time th is  p a r t ic u la r  
ind iv idual was prepared to give to the Company.
The Production Manager was not f o r c e f u l ,  t r e a t in g  h is  r o le  
l ig h t l y .  A much stronger control over production was ca lled  fo r in  
December, but the Production Manager did not prepare a f in a l  report,  
and proved to be a poor team member. Teacher A was to take  a 
f o r c e f u l  l i n e  e v e n tu a l ly ,  t e l l i n g  the Achievers to speed up 
pro'cluct io n . This was in  d i r e c t  c o n f l i c t  w ith  the A d v isers , who 
suggested th a t  the A c h ie v e rs  w ere bound to  have p r o d u c t io n  
d i f f i c u l t i e s ,  but who p r e fe r r e d  to  make no comment, thus a l lo w in g  
the Company members to f ind  and solve the problem themselves. The 
ro le  of the teacher was a d i f f i c u l t  one to ascerta in , as was proved 
by the Managing D i r e c t o r 's  q u e s t io n ,  "W hat's the  p o in t  of the  
teacher coming?" This may be p a rt ly  answered, since the Adviser A-^  
spent p a r t  o f  one session g iv in g  Teacher A advice on aspects o f
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accounting work. Also, the Achievers re la ted  to the member of s t a f f  
in  a very in fo rm a l  way, p o s s ib ly  less  fo rm a lly  than in  the school 
environment.
There were times o f  f r i c t i o n ,  "why d o n 't  you do something?11, 
and a lack  o f  enthusiasm, be fo re  Christm as. The S ecre ta ry  
c r i t i c i s e d  the Manaying D ir e c to r  very d i r e c t l y ,  and s e v e ra l  
Achievers noted they were unhappy with ind iv idu a ls ' performances in  
th e ir  ro les . One Achiever remained passive, and was re ferred  to ,  in  
her absence, as the 'nominal member', but th is  same person achieved 
a high exam ination  mark, to g e th e r  w ith  the  S e c re ta ry ,  who was f a r  
more a c t i v e ,  (and the daughter o f  Adviser A2 )» This r a is e s  the  
question as to whether the  exam ination  performance i s  a r e l i a b l e  
measure of the exp er ien tia l  aspect of belonging to YE.
Company Achievement
Production of several items, fo r  instance peg mats, which f e l l  
apart, faded. Several discussions were held about budgeting, wages, 
r e s ig n a t io n s ,  r e je c t  o rd e rs ,  p rodu ction  problems, poor s e r v ic e s ,  
co s ts ,  f i r e  r e g u la t io n s ,  s a fe ty  standards and p re p a ra t io n  of  
reports. The Advisers constantly drew the Achievers' a tten tion  to 
th e ir  mistakes, and reviewed th e ir  ro les . A ll  decided to enter fo r  
the examination, and the firm  ' p ' agreed to pay the entry fee .
From the P up il E v a lu a tio n  Sheet f in d in g s  (Appendix 1 2 b ),  the  
Company achievement was recorded quite  p o s it iv e ly  by pupils , apart 
from the Sales Manager, who f e l t  the  Company had achieved l i t t l e ,  
and he re s ig n e d ,  and also  Achiever 28 -  who had a poor attendance  
record. There appear to be iso la ted  days when they deemed Company 
achievement to be poor -  but no pattern is  shown.
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In the end of year r e p o r t ,  M .S . I .  gave the fo l lo w in g  f ig u re s  
fo r 1984-5:-
Nurnber of shares -  146
Maximum attendance -  90%
Minimum attendance -  10%
Average attendance -  54%
Wages were lOp/hour, la te r  to become lOp per meeting 
The Company paid a dividend of 4 4 .2p
Problems Which Arose
There were d ifferences between the f i f t h  and s ix th  formers. 
The f i f t h  formers complained o f  lack  o f communication, and 
were generally less involved because th e ir  school timetable  
was more demanding. A l l  the f i f t h  year res igned and the  
Company was reduced to seven members u n t i l  two more jo ined.
Teacher A remarked on a r i v a l r y  between f i f t h  and s ix t h ,
w h i ls t  the  F in a l  Report noted " i l l - f e e l i n g " .  A dviser A-j 
recommended that the scheme be given to s ix th  formers only in  
the next school year.
The Achievers f e l t  they should succeed prim arily  because they 
were in  com petit ion  w ith  another school company run by a 
Remedial group w ith in  the school. They were also faced with  
mock examinations and the work experience week in the f i f t h  
year which v ied  fo r  t h e i r  t im e .  The tea c h e rs ' th re e -d a y  
s tr ik e s  affected the operation of the Tuck Shop.
Problems arose with the 'work-force' and with sub-contractors  
a t  Christmas t im e , r e s u l t in g  in  Christmas cards not being  
ready fo r  the Christmas m arket. T h is ,  the  F in a l  Report
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explains was "because the task they were doing was not fu l ly  
explained."
Looking back, the Company thought th e ir  marketing poor, since 
a number o f  the products made were more expensive than  
o r ig in a l ly  ca lcu lated .
The Advisers recommended the following changes based upon the 
year's  performance:
YE should be 'sold ' to the school, to canvass members.
There should be a tim e a t the end to c o n s o l id a te  a l l  the  
princ ip les  le a rn t .
The t im in g  should be changed to e a r l i e r  in  the a f te rn o o n .  
This suggests th a t  the  A d v is e r ,  A-j, d id  not a p p re c ia te  the  
number of t im e-tao ling  constraints which a f fe c t  schools. 
C o n t in u ity  should be encouraged w ith  the seventh year  
Achievers advising the s ix th  formers.
One month's planning and thinking should precede the sale of 
products.
A b e t t e r  l in k  could be forged w ith  the school and the f i r m ,  
as a resu lt  of YE.
Comments made about the Scheme
-   -    - - - —
Achievers were aware that the fourth and f i f t h  years were not a 
yood sa les  m arket, and s a id  th a t  they had to  overcome mockery 
because they belonged to YE.
Adviser A-^  disapproved of the examination papers -  "examination 
papers tend to be incoherent." (See Appendix 44).
The Area O rgan iser who attended the p en u lt im a te  m eeting, saw 
the a d m in is t r a t iv e  s t r u c tu r e  o f YE as being in c o n s is te n t  and
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therefore shaky. " I t  is  a voluntary body with fu l l - t im e  people, fo r  
one y e a r ."  In  1984-5  a degree o f c o n t in u i ty  was achieved w ith  a 
two-year secondment of the Regional Organiser.
School 31
School 31 opened in 1974, and is  an 8 -form entry Comprehensive 
school with a pupil population of 1,400 pupils in  a town population  
of 2 6 ,0 0 0 .  The teacher in vo lved  -  B -  was a s ix th  form t u t o r  who 
taught A r t ,  and the Advisers, A^  and A5  were from firms 1 q * and ' r '  
respective ly . The Achievers met on Wednesday evenings, weekly, for  
two hours on school p rem ises . I f  a Board M eeting was c a l l e d ,  the  
meeting was held at f i rm  ' q * ,  in  i t s  Boardroom. Only D ir e c to r s  
attended t h i s  m eeting, w h i ls t  p roduction  continued on school 
premises.
F ig . 6 .3 V is i ts  made to the Company by the Author
DATE ACHIEVERS PRESENT ADVISERS PRESENT STAFF PRESENT
26.09.84 13 2 1
10.10.84 1 1 1 1
24.10.84 15 2 1
07.11.84 4 1
28.11.34 13 2 1
12-12.84 1 1 2 1
23.01.85 9 - 1
06.02.85 1 2 2 1
The Company chose to  manufacture m obiles from perspex and to 
construct earrings from basic components. During the f i r s t  meeting, 
the Company named i t s e l f  Perspectives, and by the second meeting had 
designed a ' l o g o ' .  In  the case o f  School 31 , the products were 
discussed before e lections took place, and the Achievers, a l l  s ix th  
fo rm ers , requested th a t  the ro le s  be exp la in ed  by the Advisers
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befo re  they committed themselves to being e lected. The Achievers 
were to ld  th a t  they could change ro le s  a f t e r  Christmas i f  they  
wished, and t h is  they chose to do, a lthough the on ly  change which 
occurred was an interchange between Sales and Personnel Managers. 
The Managing D irector and Sales Manayer were s u f f ic ie n t ly  confident 
to execute th e i r  roles from the f i r s t  meetiny, and the Advisers were 
ra re ly  to address the whole Company again.
Organisation
There was some i n i t i a l  confusion over the meeting p lace on 
school prem ises. Most meetings were held  w i t h in  the Art B lock, 
where machines were a v a i la b le  to cut perspex. On most occasions  
meetings would not begin u n t i l  an Adviser a rr ived . I t  was decided 
to have a ten minute discussion before each meeting, but th is  broke 
down.
Two Achievers arrived from School 38. Being unimpressed with  
t h e i r  own school company, they asked to jo in  P e rs p e c t iv e s .  They 
were a lso  a t School 38 when the Author a r r iv e d  th e re  to t r i a l  the  
questionnaire for YE. This caused some confusion in  both companies, 
but th e ir  attendance dwindled at School 31 a f te r  Christmas.
,, There was a per iod  o f le th a rg y  a f t e r  Chris tm as. Teacher B 
remarked on the need to "keep up momentum", which was a problem. 
The lethargy f e l t  is  indicated by responses on ind iv idu a l evaluation  
sheets, when, at the end of January, nine out of fourteen Achievers 
thought noth ing  had been achieved by the  company a t i t s  weekly  
meeting. The remaining f iv e  Achievers were absent. Some motivation  
was found when i t  was decided there was a market fo r  S t. Va len tine’ s 
Day hearts made of perspex.
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There was l i t t l e  o rg a n is a t io n  of Achievers in to  a production  
l i n e ,  or in to  t h e i r  a l lo c a te d  ro le s  throughout the l i f e  of the  
Company. Too much c h a t t e r  was recorded by s e v e ra l  A ch ievers  on 
th e ir  ind iv idua l evaluation sheets.
Roles
The impression ga ined , and confirm ed was th a t  no c le a r  
d i r e c t io n  was g iven to the Company as a whole. The Managing 
Director did not help manually, but supervised between two or three  
workers most of the time. Although the Managing D irector was aware 
of a lack of organisation, her ro le  was d i f f i c u l t ,  thus defined by 
Adviser A^, who noted that she also had to work alongside pupils at 
school. The Managing D irector displayed a ro le  c o n f l ic t  throughout. 
There was a " t e l l  us what to do and w e ' l l  do i t "  demand f o r  a more 
dominant ro le  from the managers. However, Teacher B commented that  
he thought a l l  Achievers had b e n e f i t te d  from the  scheme, having  
"gained in  s t a t u r e ,  s e l f - r e s p e c t  and a sharpness in  making 
decisions". The Accountant and Secretary worked in d iv id u a lly  with  
Advisers from the beginning of the Company. The Advisers a llocated  
most o f  t h e i r  t im e ,  energy and advice to those Achievers d e a lin g  
with paperwork.
Company Achievement
The Bank ( f i r m  ' r ' )  rep resen ted  by Adviser A^, agreed to  loan  
money at a low ra te  of in te re s t  so that the Company could begin, in  
the event of no shares being sold owing to la te  de livery  of Company 
k i t s .  P roduction  was slow a t  the s t a r t  of the  business y e a r ,  as 
members of Perspectives lea rn t  production techniques, such as how to
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cut and sand perspex to  a degree of q u a l i t y  a c c ep tab le  to the  
Production Manager. Mobiles were slow to construct and the market 
not extensive, so earring production was encouraged.
A Christmas Fayre he ld  in  the school r e s u l te d  in  e x c e l le n t  
sales. The Company received free  p u b lic ity  in  two loca l newspapers. 
The a d v e r t is in g  was very w e l l  o rgan ised , w ith  an Achiever w alk ing  
through the town wearing a sandwich board a d v e r t is in g  the s a le  o f  
company products. There were also advertisements placed in  school 
c irc u la rs .  The Company was contacted by a loca l shopkeeper who gave 
a large order to purchase earrings in  bulk.
The Perspectives Company included in  i t s  F inal Report 
Number of shares held: 298.
I t  cost 4p/share.
No wages were paid.
No dividend was paid.
Problems
Several meetings were cancelled owing to a lack of Advisers 
or Achievers. A fter February, Adviser A  ^ was transferred  by 
h is  f irm  ' r '  and the Company s u f fe re d  as a r e s u l t .  The
• Company was "unable to arrange f o r  an a u d ito r  to  check i t s  
accounts". (F in a l Report, 1985).
Adviser A4  noted th a t  th e re  was a " la c k  of people being  
in v o lv e d " .  Th is  problem was not s o lv e d ,  and r e s u l te d  in  
f r i c t io n .  There was a need fo r  advice and organisation. The 
Managing D i r e c to r  summarised t h is  -  "We need a more form al  
atmosphere to get people to  face  Young E n te rp r is e  in  a more 
energetic and r e a l is t i c  way." This suggests*there is  value
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in meeting off school premises.
A tte n d a n c e  was p o o r ,  w i t h  s e v e r a l  s c h o o l a c t i v i t i e s  
in te r v e n in g .  I t  appeared th a t  the p u p ils  in te r e s te d  in  YE 
were those a c t i v e ly  engaged in  s e v e r a l  o t h e r  ' e x t r a ­
c u r r ic u la r '  a c t i v i t i e s .  Teacher B remarked that "there is  so 
much p u l l in g  on t h e i r  t im e " .  General S tud ies  assignments,  
the School Play and several t r ip s  intervened. The Production 
Manager was absent for s ix  weeks, but a deputy was appointed 
to overcome the problem.
One problem which could not be overcome was the f a i l u r e  to  
obtain the large order in  w r i t in g .  The order was cancelled  
a f te r  the items had been produced. The Managing D irec to r 's  
comment was:
"Th is  was a mistake th a t  has been marked down to  
experience, and although the Company did not have 
a chance to put in to  practice  the knowledge learnt  
from t h is ,  hopefully the members of 'Perspectives' 
w i l l  remember the in c id e n t  in  l a t e r  business  
ventures."
This proulem resulted in the lack of a dividend payable a f te r  
l iq u id a t io n .
Comments Made About the Scheme
Adviser A^ remarked th a t  " th e re  i s  something to be s a id  about 
ta k in g  them out o f  the  school env ironm ent" . He suggested th a t  
Company organisation would have improved had th is  been the case. He 
a lso  supported the YE suggestion th a t  th ree  Advisers  should be 
allocated to each Company; Perspectives suffered through a lack of
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Production/ Sales support and general advice.
There was a tendency fo r managers to c a l l  Achievers "workers", 
and an 'us' and 'them' atmosphere was apparent. Since VE attempts 
to avoid  t h is  s i t u a t io n ,  c a l l in g  the p u p i ls  ’ A c h ie v e rs ’ , i t  is  
notable how strong an impression is  gained through a separation in to  
Directors , and 'the r e s t ' .
School 33
School 33 was opened as a G i r l s '  School in  1844 and now i s  an 
11-16 Comprehensive with 900 pupils, in a town population of 11,000. 
The teacher in vo lved  -  C, was an Art te a c h e r ,  who a lso  taught a 
course e n t i t le d  "Industry Awareness" as part of the Social Education 
proyramrne. Four Advisers were involved, A^  and Ay from firm  's ' and 
Ag and A  ^ from f i rm  * t 1 . Three o f  the four were accountants . The 
Company met weekly on the school prem ises, on Monday eveings from  
16.30 to 18.30 hours.
F ig .6 .4  V is i ts  Made to the Company by the Author
DATE ACHIEVERS PRESENT ADVISERS PRESENT STAFF PRESENT
01.10.84 15 3 1
08.10.84 15 2 1
15^10.84 15 2 1
22.10.84 18 1 1
05.11.84 18 2 1
19.11.84 18 3 1
17.12.84 12 1 1
21.01.85 18 2
25.02.85 17 1 1
11.03.85 18 1
The Company chose i t s  name 'Future Phase' and elected members 
of the Board. Advice was given about the v o t in g  system and the  
nature of Company positions before votes were cas t.  In th is  case,
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the pupils were advised to take care in th e i r  choices -  choosing the 
r igh t  people is  paramount to the success of  a company. The Company 
chose to manufacture "Dusty Bins", snake hand puppets, spice racks,  
s t u f f e d  cuddly e lephant  heads, an a d v e r t i s i n g  h a n d b i l l  and f u r  
fabr ic  packs. Prototypes were made and used to aid market research.  
After Christmas a l l  company members changed roles.
Organisation
O rg an isa t ion  was a f f e c t e d  by i n f e c t i o u s  enthusiasm, which 
Teacher C thought was because the Achievers s t i l l  expected to obtain 
' fun'  from such a c t i v i t i e s ,  and also because they had experienced a 
product ion l i n e  s im u la t io n  dur ing  the In d u s t ry  Awareness Course.  
Workers with appropriate s k i l l s  were asked to t ra in  other members in  
produ ct ion .  A p lan  of  a f a c t o r y  f l o o r  was drawn up and each 
production stage was a l l o c a t e d  a sep ara te  a rea .  The Achievers  
worked in groups and benef i t ted  by obtaining a room with s u f f ic ie n t  
space.
Roles
Teacher C began c o n t r o l l i n g  the f i r s t  session because the  
Advisers were l a t e .  She took a very ac t ive  ro le ,  especia l ly  since 
most m a te r ia ls  needed in  meetings were obta ined  through h e r .  She 
f e l t  " I  must take a back step. They automat ical ly  come to me", but 
enjoyed the experience, remarking afterwards, "on a personal basis,  
you can fo rg e t  yo u ’ re  a teacher  towards the  end". The Adv isers ,  
however,  f e l t  " they  are so s e l f - s u f f i c i e n t  they d o n ' t  need us 
r e a l ly "  (A^) .
In March, the Advisers were to ld  they were no longer required,
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as the teacher  took over the r o l e  of a d v is e r ,  in  he lp in g  to  
l i q u i d a t e  the Company arid produce the F in a l  Report .  The Advisers  
worked with groups or with ind iv iduals ,  although one Adviser gave a 
short explanation of his work to the whole Company, requested to do 
so by the Managing D irec tor .  The enthusiasm and forward role  shown 
by Teacher C and the number of  Advisers invo lved  a l lowed Advisers  
and Teacher to t a lk  at length during meetings, often neglecting the 
majority of Achievers.
The Achievers general ly  exhibited an immaturity of behaviour,  
but f i t t e d  well  in to  ro le  stereotyping.
Company Achievement
According to the Achievers, the Company achieved something at  
every meeting (from i n d i v i d u a l  e v a lu a t io n  s h e e ts ) ,  w i th  the  
exception of the meeting on 26th November. Most Achievers thought 
the Company achieved noth ing  then ,  or had even regressed .  The 
Managing Director  thought otherwise. However, during the l i f e  of  
the Company Teacher C f e l t  t h a t  " a l l  Achievers had developed, and 
some had become bet ter  communicators. A boy had learnt  how to use a 
sewing machine, a S e cre ta ry  was im p re ss ive ,  and an Achiever could  
now,.transfer creative  s k i l l s  very r a p id ly ."  Adviser Ag remarked on 
the Company's enthusiastic approach.
The Company reviewed i t s  performance and achievements at  
Christmas,  and dur ing  the school  year had considered market ing  
methods and c o s t in g ,  produced product ion  graphs and a logo .  The 
Achievers decided to produce some products before Christmas and some 
afterwards, spreading t h e i r  workload. In t h e i r  F inal  Report, they 
l i s t e d :
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Number of shareholders: 72.
Number of shares held: 239.
Percentage attendance: 93% average.
Maximum indiv idual  attendance: 100%.
Minimum indiv idual  attendance: 73.3%.
Wages of  5p/hour were given and a dividend paid of 17p/share.  
Problems
Teacher C l i s t e d  s e v e r a l  problems such as an evening w i th  no 
Advisers, a number of improvements which should have been made, for  
example in  the area of  Sa les ;  vary ing  degrees of  commitment, and 
the f a c t  th a t  the Achievers  showed a lack  o f  i n t e r e s t  in  forward  
planning. Adviser A  ^ thought that hardly anything went wrong, and 
thus very l i t t l e  was l e a r n t  from m is takes .  The usual type of  
f rus tra t ions  occurred, fo r  example, Achievers were heard to say: 
"You’ re hasseling me."
"I'm a general dogsbody."
Attendance was hampered by the mock 'O' l e v e l  examinat ions  
which involved everyone.
Comiiients made about the Scheme
Adviser  A^  thought t h a t  a s o l i d  week's p r o je c t  would be a 
better  way of presenting YE. The Advisers corporately voiced t h e i r  
discontent with the change of personnel a f t e r  Christmas, which added 
confusion to th e i r  ro les .  Those from firm ' t 1 were concerned over 
the complicated paper system fo r  Accountant and Secretary.
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Liquidation
In a l l  three cases, l iqu ida t ion  of the Companies resulted a f te r  
a general ant i -c l imax,  coinciding with the Easter break. Meetings 
were stopped by March, and l i q u i d a t i o n  appeared to be almost  
inc iden ta l ,  with the Accountants and Managing Directors meeting with 
Advisers or  s t a f f  to organ ise  accounts and the F in a l  Report,  
f in a l i s in g  arrangements for  the Presentation Evening.
The Young Enterprise Presentation Evening
The Evening was sponsored by a large company in  the County.
Eight YE companies were represented to present  the work they  
had done throughout t h e i r  company's l i f e .  Two companies d id  not 
produce reports and were not represented. C e r t i f ic a te s  should have 
been presented for  those who had attended fo r  eighty percent of the 
Company t im e,  but these were not a v a i l a b l e ,  as the County was 
holding i t s  Presentation Evening before other counties. The success 
of YE was seen to be based upon "Advisers and t h e i r  salesmanship", 
and severa l  companies were unable to fu n c t io n  owing to la c k  of  
A dvisers .  The new Regional D i r e c t o r  pa in ted  a dim p i c t u r e  of  the  
f u t u r e ,  as he b e l ie v e d  the aim of  Industry  Year 1986, to  promote 
eigtvt' i n d i v i d u a l  companies i n  schools,  to be u n r e a l i s t i c .  He 
pointed out that there ex ists  a struggle for  Advisers and sponsors, 
and did  not th in k  the t a r g e t  ach iev ab le .  The P re -V o c a t io n a l  
Developments were c i ted  as being an ideal  medium fo r  a b u i l t - i n  YE 
module in  the curriculum. There seemed to be a dif ference between 
what the judges wanted and what the schools perceived they wanted in  
the presentations, which re f lec te d  the whole school-industry debate.
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LINES OF ENQUIRY
The l i n e s  of  enquiry  r e l a t i n g  to  the main aims of  the t h e s i s ,  
form the headings of  the fol lowing section. To r e i t e r a t e ,  the l ines  
of enquiry a r e : -
the i n t e r p r e t a t i o n  of the aims of  each agency by the  
ind iv iduals  involved.
the exper iences of p a r t i c i p a n t s  over the length  o f  the  
courses.
i n d i v i d u a l ' s  views of  the agencies and suggest ions f o r  
improvement.
the administration and ro le  of the agencies within  the broad 
framework of the school curriculum.
Data c o l l e c t i o n  from var ious  sources ( fo l lowing t r iangu la t ion  
procedures)  provided the in fo rm a t io n  conta ined in  .the f o l lo w in g  
section. To note how data was analysed with reference to the l in e s  
of enquiry,  the reader should re fe r  to F ig . 6 .5 .
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Fig.6.5 Headings for Analysis of Data, and Acknowledgment of Data
Sources: Chapter 6
1. The In te rp re ta t io n  of the Aims of the Agency by the Individuals
Involved
Data source: S ta f f  Interviews: Q. 4
Advisers' Interviews: Q. 2
Pupil Frequency D is t r ibu t ion:  Qs.2, 4, 5, 9, 11,
12, 14, 15, 16, 20, 30
Pupil Interviews: Qs.2, 11
2. The Experience of Part ic ipants over the Length of the Course
Roles
Data source: S ta f f  Interviews: Qs. 6 , 9
Advisers' Interviews: Qs.3, 4, 5, 6 , 8 , 8 b, 9, 10
Indiv idual  Evaluation Sheets: Q. 2
A Summary of Weekly Experiences
Data source: Indiv idual  Evaluation Sheets: Qs.3, 4,  5
Overall  Experiences
Data source: Pupil Frequency D is t r ibu t ion :  Qs. 3, 6 , 7, 18, 10,
17, 28, 22, 23, 31, 33, 
16, 25, 26, 29
Pupil Interviews: Qs. 3, 4, 5, 6 , 7, 8 ,
9, 10, 13, 14, 15
3. Indiv iduals '  Views of the Agency and Suggestions for Improvement
Data source: S ta f f  Interviews: Q. 7
Advisers' Interviews: Qs. 7, 15
Pupil Frequency D is t r ibu t ion :  Qs.13, 19, 21, 34
Pupil Interviews: Q. 19
4. v>The Administration and Role of the Agency within the Broad
Framework of the School Curriculum
Data source: S ta f f  Interviews: Qs .1, 2 , 3, 5, 8
Advisers' Interviews: Qs.l , 1 1 , 1 2
. Pupil Frequency D is tr ibut ions: Qs. 1, 24
Pupil Interviews: Qs. 1, 1 2 , 16
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1. The Interpretation of the Aims of Young Enterprise by the
Indiv iduals Involved
The s t a f f  i n v o l v e d  th o u g h t  t h a t  YE aimed t o  p r o v i d e  a 
"grounding" (A),  an awareness of the commercial world (B).  S ta f f  C 
was perhaps more r e a l i s t i c ,  i n  i n t e r p r e t i n g  the aims simply to  
"discover something about running a small business". The value of  
e x p e r i e n t i a l  l e a r n in g  was noted -  " i t ' s  a quest ion  of  l e a r n in g  by 
experience rather  than a tex t  book or notes" (A),  whils t  C commented 
t h a t  YE aimed to  g i v e  "a s e r i e s  o f  pegs on which to  hang 
exp er ien ces" .  Whi ls t  the  scheme does not endeavour to have a 
vo c a t io n a l  l e a n in g ,  B saw i t s  aim "to  e n t i c e  them away from the  
world of academic subjects in to  the world of commerce".
S i m i l a r l y ,  Advisers commented on a v o c a t io n a l  aim, " i t  i s  to  
help someone with a career in.  mind" (A^),  "to increase prospects" 
(A^).  Most Advisers remarked upon a very basic introduct ion to the 
indust r ia l  environment, but noted the differences between education 
and the business world, and thought YE provided "a good ins ight  in to  
what the outside world is  a l l  about". Stress was put upon the value 
of "teamwork" (A^, Ay ) ,  r a t h e r  than the development of the  
indiv idual  in  education, and on s k i l l s  not normally associated with 
s ch po l  (A ^ )  which re a p  s u c c e s s ,  such as t h i n k i n g ,  c r o s s -  
f e r t i l i s a t i o n ,  communication and understanding problems (A3 ) .
Indiv idual  schools' frequency d is t r ib u t io n  a f te r  administration  
of a t t i tu d e  questionnaires are f i l e d  in Annex 30b.
To summarise, the answers of  a l l  f o r t y - f i v e  Achievers are  
grouped f o r  a n a ly s is .  Thus, in  ques t ion ing  the i n t e r p r e t a t i o n  
placed upon the aims of  YE, by the Ach ievers ,  t w o - t h i r d s  of  the  
Achievers thought that being involved would help get a job, that is
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30/45 Achievers joined fo r  th is  reason, amongst others.
When pupils haviny high, medium and low a t t i tudes  to the scheme 
were i n te rv ie w e d ,  to g ive  an impression o f  the breadth of  thought  
amonyst Ach ievers ,  they f e l t  th a t  s ince  they had completed YE, i t  
would give a "reasonable advantage" when applying fo r  a job. ( S c . l ,  
H igh ) .  "The f a c t  t h a t  I ' v e  shown an i n t e r e s t  and been w i l l i n g  to 
p a r t i c i p a t e  at school" ( S c . 31, High) was seen as a p o s i t i v e  
advantage. Low scorers  were g e n e r a l l y  more r e t i c e n t  about the 
scheme's value, simply because they had already decided to fo l low a 
s p e c i f i c  care e r  p a t t e r n ,  f o r  example, "No, i t  won't  help me get  a 
job, I want to be a p o l i t i c a l  jou rn a l is t"  (Sc .33, Low).
30/45 b e l ie v e d  t h a t  an aim of  YE was to make them more 
ambit ious and 25 /45  thought t h a t  t h e i r  chances of  ach iev ing  t h e i r  
career ambition would be higher as a resu l t  of taking par t ,  although 
few had been impressed by the previous year 's  performance.
In asking Achievers why they considered jo in ing YE i t  was hoped 
that they would r e f l e c t  in  t h e i r  answers what they interpreted the 
aims o f  YE to be. They expected i t  to " e n l ig h te n "  ( S c . 33,  Low),  
provide a passport in to  the world of work, " i t ' s  something else to 
put on my school p r o f i l e "  ( S c . 31, Low), "to gain me another  
in te res t"  (Sc .33, Medium). One Achiever gave a basic aim, perhaps 
overlooked by a l l ,  ye t  fundamental to i n d u s t r i a l  performance, " I  
jo in e d  to make some money" ( S c . l ,  Medium). Almost a l l  Ach ievers ,  
4 3 / 4 5  e x p e c te d  YE t o  p r o v i d e  a p r a c t i c a l  accompaniment to  
theoret ica l  work at school.
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2. The Experiences of Participants over the Length of the Course
The exper iences of s t a f f  over the leng th  of  the scheme in  a 
school year are associated very much with the administration of the 
agency with in  the broad framework of the school curriculum (p. 188).  
However, they were asked for th e i r  views about the role  they had to 
ta k e ,  and in  the cases of  s t a f f  A and B, they thought t h i s  to be "a 
l ink  outside meetings; a prompting ro le ;  a back-up; a mouthpiece 
for  the school." This low-key, passive ro le  is  one supported by YE. 
The Regional Organiser  f o r  Young E n t e r p r i s e ,  in  an i n t e r v i e w  w ith  
the author in  October 1984, f e l t  a t e a c h e r 's  r o l e  was " u s e f u l  to 
iron out complications, but was not act ive" .  Whilst C knew th is  to 
be t rue,  she found i t  d i f f i c u l t  to maintain: "the pupils know me,
I 'm  the person who t a lk s  to them about j o i n i n g  i t ;  they r e f e r  
interim questions to me; I 'm the cheer leader.  This reinforces the 
f a c t  th a t  they r e f e r  to me in  meet ings,  which I don ' t  th in k  i s  a 
good thing.  I t  devalues the potent ia l  of having Advisers there ."
The s t a f f  were aware th a t  t h e i r  r o le s  were not easy, and at  
t imes poorly  accomplished. " I 'm  not as committed as I  should be,  
because i t ' s  an a f te r  school a c t i v i t y  and I  t re a t  i t  as such." (A).  
B thought he would l i k e  to be more deeply involved, and confessed an 
ignorance about what YE was hoping to achieve. C was very aware of 
the Art and Craft  emphasis placed on products and would have l iked  
advice about technology and i t s  use in product design.
Advisers claimed to have had l i t t l e  exper ience of  t a l k i n g  to 
young people in  the p a s t .  One Adviser  (A-^) was a p r i v a t e  music 
teach e r  and youth l e a d e r ,  ta k in g  the most a c t i v e  r o l e  in  M . S . I .  
( S c . l ) .  Apart from interviewing occasionally,  other Advisers were 
on new ground. Those who had been in vo lved  w i th  YE in  prev ious
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years noted that they had prepared more for meetings when they were 
asked to take  a more a c t i v e  r o l e  by g iv in g  " l e c t u r e s " ,  but most 
Advisers gave perhaps h a l f  an hour weekly,  to rev iew ing  Company 
minutes.  I f  they were c h i e f  Advisers ,  those who l i a i s e d  w i th  the  
Regional O rg an isers ,  a minimal amount of t ime was geared towards 
paperwork.
YE was thought a u se fu l  v e h ic le  fo r  a t t r a c t i n g  young people  
in to  industry,  and A^  saw th is  as a "sp in -o f f" .  His f irm had become 
involved with other schemes in education as a d i rec t  result  of the 
YE l in k  with the school. The firms involved were happy to achieve a 
l i n k  w ith  the community through the school (A 2 ) ,  al though s e v e ra l  
Advisers saw the l i n k  as a method of  g e t t in g  p o t e n t i a l  r e c r u i t s  
(Ag) .  "Young E n te r p r is e  provides a short  c i r c u i t ,  to  f i n d  out i f  
anyone is  i n t e r e s t e d  once a vacancy a r is e s "  (A ^ ) .  The v o c a t io n a l  
needs of education were highlighted because of YE (A-^). Of concern, 
are the number of Advisers, A^, A^, A7 , who thought that  th e i r  f irm  
had not b e n e f i t t e d  at a l l ,  and th a t  YE had not helped t h e i r  
re lationships with the school (A^, A7 ) .
A  ^ remarked upon his role as being "unpaid supervision", whilst  
A-^  found no d i f f i c u l t y  with  h is  r o l e  s ince "problems are on a 
d i f f e r e n t  s c a le ,  o f te n  mundane". The only d i f f i c u l t i e s  expressed 
were those which occurred when the ideal  number of Advisers were not 
ava i lab le  fo r  each Company. Id e a l ly ,  there should be three areas of  
management represented (page 85).
Advisers would "welcome information on how the school runs the 
scheme and how i t  i s  i n te g r a te d "  ( A^)• Other help requ ired  from 
educationists would be appreciated, such as "a knowledge of pupils  
beforehand, and a ta lk  with the Head of Year". Whilst A3  f e l t  that
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involvement  from the school could be improved, A2  was r e t i c e n t  to  
a l lo w  f u r t h e r  involvement of s t a f f ,  s ince "the b e n e f i t s  of the  
A d v is e r s ’ c o n t r i b u t io n  would be l o s t " .  A  ^ was wary of  becoming a 
"stereotyped school master" i f  more advice was taken from education.
Percept ions of young people by Advisers were a f f e c t e d  by YE. 
A2  saw a " f a i r  amount of  im m a tu r i ty " ,  Ag f e l t  th e re  was a lack  of  
d i s c i p l i n e  in  t h e i r  behaviour ,  which would be unacceptable in  
industry.  A  ^ had learnt  to overcome the age-gap, and not to be put 
o f f  by appearance, saying that he would possibly interv iew a young 
person more f a i r l y  as a re s u l t .  A^  and Ay were aware that "shirkers  
don ' t  stay  on a f t e r  school" ,  so "Young E n te r p r is e  p u p i l s  are the  
best of the bunch". Advisers perce ived  educat ion to give  "a 
misconcept ion of  in d u s t ry "  (A-^), and the educat ion system was 
c r i t i c i s e d  fo r  not imparting an awareness of what the business would 
r e q u i r e  (A2 ) .  A^ sa id  YE made him more aware of  problems w i t h in  
schools, such as school organisation.
A c h ie v e r s  were asked f o r  a w eek ly  i n d i c a t i o n  o f  t h e i r  
performance and experiences when they completed the pupil  evaluation  
sheets .  These were able  to provide some honest comments, f o r  
instance, in  School 1, the Sales Manager only rated his performance 
in a- pos i t ive  way once. (Appendix 12b). The Managing Director  of 
School 33 rated his performance lower when he became an Achiever o f f  
the Board a f t e r  Christmas.  An Achiever i n  School 33 c la imed t h a t  
absenteeism amongst Achievers af fected the way the Company was able 
to operate.
When asked i f  they had learnt  something on a weekly basis,  most 
Achievers recorded learning something every week. Achievers 27 and 
28 from S c . l ,  were those who res ig n ed .  In  School 31, th re e
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Achievers recorded that they had learnt  nothing, and the Secretary 
recorded th a t  her l e a r n in g  d im in ished .  School 33 gave a more 
posit ive response, a l l  learn t  something from the Scheme. Although 
Achievers were re t ice n t  to indicate learning, i t  was noted that on 
several occasions, th e i r  ideas had changed concerning the world of  
work, even though the Achievers were unprepared to say how. Those 
whose ideas about the world of  work had changed most were those in  
D i r e c t o r s '  p o s i t io n s  -  S c . l  : the Managing D i r e c t o r ;  S c . 31 : the  
Managing Director;  Sc.33 : the Purchasing Manager.
Questioned about the amount of advice they received, Achievers 
in d ic a t e d  whether they had been advised or no t .  In S c . l ,  an 
Achiever  had been given no advice over the course;  i n  S c .31,  
everyone had been advised on some occasion,  and in  S c . 33,  the  
Accountant and Personnel Manager rated advice he lp fu l .
F ig . 6 . 6  A Record of Advice Given
Number of Times Advice Number of Times Advice
Given Recorded Considered Helpful
Sc .l  83 36
Sc.31 112 39
Sc.33 163 56
„vMost advice was given to Achievers who had the paperwork.
YE was not l inked with school by some Achievers. V/hen asked i f  
school seemed more worthwhile as a resu l t  of belonging to YE, they 
s a id ,  " I t  doesn ' t  have any bearing on school" ( S c . 31, H ig h ) ,  " I  
don't  consider i t  part of school" (Sc.33, High).  This was not the 
v iew  h e l d  by a l l ,  f o r  one A c h ie v e r  m ent io ned  how w e l l  i t  
complemented subjects at School (S c . l ,  High).  Even lower scorers on 
the a t t i tu d e  questionnaire credi ted YE with some a f fec t  upon th e i r
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view of school, " i t  brightens Mondays up" (S c .33, Low), " i t ' s  given 
a bet ter  outlook towards work" ( S c . l ,  Medium).
37/45 Achievers f e l t  th a t  t h e i r  c u r i o s i t y  about the world  of  
work had been awakened by YE. When questioned f u r t h e r ,  Achievers  
s p e c i f i e d  c e r t a i n  areas which they would l i k e  to i n v e s t i g a t e  
f u r t h e r :
" I t ' s  made me look at other companies around."
"Personnel, and sorting things out ."
"The actual organisation of a company."




Two Achievers chosen for interview were a l i t t l e  wary of  the YE 
exper ience :  "YE i s  too casual -  nothing i s  d e a l t  w i th  in  r e a l
p ro p o r t io n s"  ( S c . 33, Low); " I  would say i t ' s  more ' d i s t u r b e d '  my 
c u r io s i ty .  I t ' s  emphasised points of production and get t ing  on with 
each o t h e r ,  but i t  has n ' t  shown c o n f l i c t s  and sackings"  ( S c . 33,  
High) .
When asked whether YE had h i g h l ig h t e d  d i f f e r e n c e s  between 
manajgers and employees, Achievers from S c . l  found d i f f i c u l t y  in  
answer ing, s ince  they had had very l i t t l e  product ion  to do, and 
because of the small number of Achievers, they were a l l  considered 
to  be managers. However, impressions were gained even here .  
"Employees t h in k  of  wages and management t h in k s  o f  p r o f i t "  ( S c . l ,  
High).  Other Achievers from Scs.31 and 33, implied that there was a 
difference between managers and employees prevalent:  "the managers
have a l l  the paperwork", "they do more th ink ing",  "the managers have
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a l l  the hassle" (S c .31, High).
Two problems were mentioned -  "there is  a d i f ference,  but i t ' s  
not on the same scale" (Sc.33, Medium); "we're f r iends,  but I  found 
i t  d i f f i c u l t  to be t o ld  what to  do by someone who ju s t  s i t s  around 
i n  the common room" ( S c . 31, Medium), "the d i f f e r e n c e  i s  t h a t  we 
appointed the Directors and therefore they have a re s p o n s ib i l i t y  to 
us, which may not be f e l t  in  big business" (Sc.33, High).
Achievers were divided when asked i f  a be t te r  re la t ionsh ip  was 
crea ted  w i th  the Advisers than teachers  a t  school .  The School 1 
Achievers noted the f o r m a l i t y  o f  re la t ionsh ips  with teachers, and 
the i n f o r m a l i t y  o f  d ea l in g  w ith  Adv isers .  "We're on f i r s t  name 
terms, because we're more involved" ( S c . l ,  High). The d i f ference  
was shown to be, "Advisers are  a d v is in g ,  teachers  are  teach ing"  
( 5 c . 1,  Medium). This was not the case w ith  Achievers  from S c . 31,  
who argued t h a t  they had good r e l a t i o n s h i p s  w i th  teachers  because 
they'd known them longer (S c .31, Low), and they "don't  have much to 
do with the Advisers any way" (Sc.31, High).  An Achiever in  School 
33 had noted a s t u t e l y  t h a t  the "good r e l a t i o n s h i p  w i th  Advisers  
happens out of school with teachers too" (Sc.33, Medium), although 
s e v e ra l  acknowledged, " i t  depends on personal it ies"  (S c .33, Low). 
Only,one Achiever pinpointed the problem highl ighted here -  that of  
making Achievers  aware th a t  the onus i s  on them to c r e a te  the  
re la t ionship  with the Advisers. "They've never r e a l ly  advised me, 
but I ' v e  never gone out of my way to ask" (Sc.33, High).
When asked about board meetings, the low scorers from School 31 
had not a t tended one. In f a c t  2 0 /4 5  Achievers had not a t tended a 
board meeting. A low scorer from School 33 remarked that  he would 
not have l e a r n t  about o ther  p e o p le 's  r o le s  unless he had a t tended
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the board meet ing.  The meetings were descr ibed as " b o r in g " ,  
" fo rm a l" ,  " u s e fu l"  and " f r u i t f u l " .  More was recorded as being  
achieved a t  a board meeting than a t  school ( S c . 31 ,  H ig h ) ,  but one 
Achiever's experience was hampered by the unrea l i ty  of a board room 
s i t u a t i o n ,  " I  d i d n ' t  take i t  s e r i o u s l y .  I t ' s  a funny f e e l i n g  
s i t t i n g  around a table  -  you're embarrassed and giggle -  i t ' s  a b i t  
unrea l ."
There appeared to be a s o c ia l  aspect to YE, which drew 
Achievers to g e th e r  as a s o c ia l  group in  school t ime ( S c . l ,  H igh ) .  
In the beg inn ing ,  some confessed to i t  being regarded as a s o c ia l  
occasion (Sc.33, Low), " i t ' s  a chance to get together out of  school" 
(S c . l ,  Medium). The word ' fun' was used to describe the experience,  
and one Achiever mentioned " g e t t i n g  c lo ser  by working to g e th e r"  
( S c . 33, Medium). There appeared to be a se r io u s  aspect ,  which 
developed as the work of each company proceeded.
Those who der ived  more ambition from YE appeared to be 
Achievers with managerial posit ions. Low scorers in Schools 31 and 
33 were not a f f e c t e d ,  but h igher  scorers  f e l t  t h a t  " i t ' s  given me 
more ideas to discuss with  other  people"  ( S c . 33, H igh ) ;  " I ' d  
thought of management, but thought I wasn't capable of gett ing there 
-  I th in k  I could be on the management s ide now" ( S c . l ,  H ig h ) .  
Those who benef i t ted  in  th is  way from the Scheme appear to be those 
with no preconceived ambitions (page 176).
7/45 Achievers indicated that YE had changed t h e i r  minds about 
courses to take a f t e r  school .  " I t ' s  broadened my hor izons and 
narrowed them in some cases" (S c . l ,  Medium); " i t ' s  challenged me to 
look at d i f f e r e n t  types of accountancy" (S c . l ,  High); " I ' d  think of  
doing Economic History" (Sc .31, High); " I ' d  be interested in  doing
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Business Studies" (Sc .33, Medium). Low scorers generally ,  had not
chanyed t h e i r  minds as a resu l t  of attending YE.
27 /45  Achievers  thought t h a t  YE helps you to le a r n  more about  
yourself .  Self-knowledye gained was thought to be: -
" I t ' s  made me more exacting."
" I 'm  aware I can b r in g  forward my own ideas and
t h e y ' l l  be appreciated and l istened to ."
" I ' v e  had to deal with people more than ever before."
" I t ' s  given me more confidence."
"My time is  va luable."
" I  l i k e  using i n i t i a t i v e ,  not menial tasks."
" I t ' s  showed up my weak and strong points."
" I  don't l i k e  paperwork."
"You have to set yourself  goals."
" I  have made time for  other people's ideas."
21 /45  Achievers recorded t h a t  they thought t h e i r  a b i l i t y  to 
make dec is ions  had improved. " I t ' s  taught  me the nec e s s i ty  to do 
things immediately" (Sc.33, Low).
Most Achievers said that they had gained respect for  each other  
working as a team. 40 /45  expected respect  to be l e a r n t  f o r  each 
other  as a r e s u l t  o f  be longing to YE. O c c a s io n a l ly ,  respect  was 
lost i f  someone did not pu l l  t h e i r  weight.  Answers to th is  question 
indicate  the value of teamwork, "we've a l l  been mucking in together" 
(S c . l ,  Medium).
43 /45  Achievers agreed t h a t  YE gave a good i n s i g h t  i n t o  how a 
Company works, the various roles assumed by Board members, and how a 
Company ought to be run. However, in interv iew,  they were careful  
to indicate where the experience f e l l  short of r e a l i t y :  " i t ' s  too
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casual"  ( S c . 33, Low); " i t ’ s somewhere between p la y in g  a t  i t  and 
being in  industry" (Sc.33, Medium); " i t ' s  on a much smaller scale"  
( S c . 33, H ig h ) .  " I f  y o u 're  on the board i t  g ives  an accurate  
p i c t u r e .  I f  we'd formed a c o - o p e r a t i v e ,  where the workers take  a 
more a c t i v e  r o l e ,  i t  would have been b e t t e r "  ( S c . 31, Low). " I t  
can 't  be wholly accurate because we're a l l  fr iends" (Sc.31, High);  
" I  c a n ' t  r e l a t e  t h i s  to something outs ide"  ( S c . 33, Low). These 
comments r e f le c t  f ru s tra t ion  w ith  the l i m i t a t i o n s  o f  e x p e r i e n t i a l  
learning on a small scale.
3. Ind iv iduals '  Views of Young Enterprise and Suggestions for  
Improvement
S ta f f  and Advisers would have l ike d  the scheme included as part  
of  the school curr icu lum  (page 1 8 9 ) .  Teacher B thought i t  "an 
unreal s i tu a t io n ,  s u p e r f ic ia l ,  not deep enough" and f e l t  that pupils  
should work on a shop f loor  to appreciate the experience.
The teachers noted the e f fec ts  of YE upon the p u p i ls : -  
"Most enjoy the scheme." (A)
" In  one or two cases there has been a d is t in c t  change 
of character ."  (A)
■-,* ' " I t  begins to awake them to the f a c t  t h a t  outs ide  
these i n s t i t u t i o n s  there  i s  a d i f f e r e n t  sor t  of  
world." (B)
" I t  can change t h e i r  c a re e r  ou t lo o ks ,  g ives the _ 
o p p o r tu n i ty  f o r  them to make mistakes and l i v e  w i th  
the consequences in a controlled environment, and to 
f ind  s k i l l s  in themselves that  they did not know they 
had." (C)
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Commenting on whether or not they thought  YE to be a t ru e  
s im u la t io n ,  Advisers A^, A2  and A^ thought i t  the best s im u la t io n  
possible in the time ava i lab le ,  providing pupils  were committed. A 
business game at the end was a suggested improvement (A-^). However, 
i t  was f e l t  that industry was not correctly  portrayed in that :
"A complete board set up before a product is  decided 
i s  not how industry works." (A^)
" I t  e nc ourages  w o rk in g  as a team ,  but  i s  not  
adventurous enough, and does not simulate industry."
(A6 )
"Lack of  access to m a t e r ia ls  means i t  i s  geared 
towards the cottage industry ."  (Ay)
" D i r e c t o r s  can not  w i e l d  a u t h o r i t y  w i t h  t h e i r  
f r iends ."  (Ay)
The paperwork expected of  the A chiever  i s  t h a t  of  a 
la rge  o r g a n is a t i o n .  In  a f i v e  or s ix  mian business,  
they would not f in d  such a s o p h is t i c a t e d  system."
( a8 )
To invoke improvements i t  was thought th a t  the professionalism 
of the organisation should be bettered by changing the format of the 
examinat ion paper,  and by schools and i n d u s t r y  working to g e t h e r ,  
with extra backing coming from the Schools (Aj and A^). Personnel 
managers, those who deal  w i th  a p p l i c a t io n s  in  i n d u s t r y ,  should be 
much more invo lved  (A-^). A2  r e q u i r e d  more support from YE 
n a t iona l ly ,  and lo c a l ly .  The local  co -o rd ina to r 's  meeting, held for  
Advisers in the f i r s t  weeks of  the school year was thought to be "a 
waste of  t ime" by A3 , who re q u i re d  much more in f o r m a t i o n  a t  t h a t  
meeting. Advisers Aq and A9  thought a t r a in in g  session necessary,
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since they had "no guidelines l a id  down on how fa r  to l e t  Achievers 
go before  they r e a l i s e  t h e i r  own m is takes" .  A-j advised t h a t  
Achievers  should be p rese n te d 'w i th  a number o f  products  to choose 
from, to  manufacture .  A  ^ a lso  favoured c e r t a i n  parameters being  
l a i d  down, "as the scheme i s  too v a s t ,  they have to th in k  of  a 
product out of nothing".
Another improvement suggested was that the scheme should not be 
so " lo w - te c h " .  I t  d id  not appear to Ag to be u p - t o - d a t e ,  and he 
suggested recruitment of "young, modern in d u s t r ia l i s ts  as Advisers",  
since the scheme at  present  "does not b r in g  out pressures or 
adventurous s p i r i t s " .  Generally,  i t  was f e l t  that the scheme could 
be made more arduous, with a cer ta in  amount of standardisation.  A 
quest ion asked of the author by an Adviser  was, "are  a l l  YE groups 
run the same way?" This suggested to the author  a need fo r  
feedback -  a comparing of notes at County leve l  leading to fur ther  
improvement.
In Schools 31 and 33, the vast  m a j o r i t y  o f  Achievers were in  
favour  of  a t tem pt ing  YE again and would recommend the scheme to 
others. The low scorer in School 33 who did not wish to attempt the 
scheme again, q u a l i f ie d  th is  in a l a t e r  interv iew,  s ta t ing  that he 
would attempt i t  again i f  he were more dedicated and i f  others were 
a l s o .  In School 1,  f i f t y  percent  of  the Achievers  were undecided 
about belonging to YE again, although 9/12 would have recommended i t  
to others. However, Achievers described the scheme as:
"needing an i n i t i t a l  in te re s t" ,
"requir ing a commitment",
"well  worth the knowledge and experience", or 
"fun".
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4. The Administration and Role of Young Enterprise within the
Broad Framework of the School Curriculum
The th ree  s t a f f  ass oc ia te d  w ith  the VE companies were a l l  
involved in YE through d i f f e r e n t  avenues. Teacher A was contacted 
by another teacher in a nearby school who wanted to begin the scheme 
in  h is  school  but could not f i n d  enough Ac h ie vers .  Teacher B was 
encouraged to be in v o lv e d ,  being asked to v o lu n te e r  f o r  s p e c i f i c  
duties as a s ix th  form tu to r  -  the Head o f  Sixth having previously 
run the scheme in  the school .  Teacher C was delegated the  
r e s p o n s i b i l i t y  a f t e r  the Headteacher had begun YE two and a h a l f  
years previously.
There appeared to be var ious  routes to r e c r u i t  Advisers.  
I n i t i a l l y  S c . l  approached Group Personnel a t  f i rm  'p '  and then  
Personnel asked s ev era l  people in  the Company' i f  they would be 
w i l l in g  to become Advisers (A-^). Every year the Advisers'  names are 
then forwarded to School 1 at the beginning o f  term asking i f  i t  
w i l l  take p a r t .  The Advisers have to ensure t h a t  the school has 
enough pupils to run the scheme (Teacher A).
Teacher B had no idea  how the Advisers were chosen. He met 
them at the f i r s t  company meeting and they "just  turned up". They 
had„b6 en approached via  the local  Chamber of Commerce, the i n i t i a l  
move having been made by the County Indus t ry  Educat ion L ia ison  
O ff icer  (A^).
In the case of School 33, Teacher C approached the Works 
Manager o f  f i r m  ' s ' .  Once A$ had v o lu n te e re d ,  he i n v i t e d  A7  to 
p a r t ic ip a te .  Advisers Ag and A9  responded a f t e r  a f irm ' t ' c i rcu lar  
requested l o c a l  support ,  the Regional  D i r e c t o r  be ing  a member of  
f i r m  ' t 1 . Teacher C's comments upon the a v a i l a b i l i t y  o f  Advisers
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was " i t  was who we could get rather than who we could choose". The 
Regional Director  re ferred  to the u n a v a i la b i l i t y  of Advisers at the 
County Presentation Evening (page 172).
S t a f f  and Advisers were asked t h e i r  views upon the e f f e c t s  of  
the scheme. S ta f f  commented that i t  did not a f fec t  th e i r  teaching 
to a great  ex te n t  s ince  the meetings take p lace  out of school .  
Teacher A was w i l l i n g  to g ive  the scheme more a t t e n t i o n  i f  i t  were 
held in school time, as part  of the curriculum. Teacher B thought 
that i t  was an opportunity to meet pupils who he would not otherwise 
meet, and on a less formal basis.
Advisers were not sure of  the e f f e c t s  the scheme had on the  
schools. They thought i t  might be seen as a "morale booster" (Ag), 
"something prest ig ious,  being competitive" (A^) and thought that  the 
schools must be aware o f  i t s  e x is te n c e ,  because o f  cheap products  
and services (A-^). A9  re ferred  to comments caused by c i rcu la t ion  of  
an A d v e r t is in g  Sheet by School 33. A few s t a f f ,  o ther  than those  
d i r e c t ly  involved, had attended Presentation Evenings over the las t  
few years .  The e f f e c t  o f  YE on the school g e n e r a l l y  i s  f u r t h e r  
discussed in chapter 9.
Throughout in te rv iewing,  respondents had repeatedly referred to 
the^extra -curr icu lar  aspect of YE. Many viewed th is  as a d e f in i t e  
advantage, since i t  a l lowed i n f o r m a l i t y ,  and commitment to  
development. However, Teachers and Advisers questioned i t s  inherent  
value and thought i t  more b e n e f i c i a l  to be p a r t  o f  the taught  
cu rr icu lu m .  Teacher A saw mini-companies which were developing  
within the County's schools as a f i r s t  stage lower in  the school, to 
YE in the s ix t h  form,  or p o ss ib ly  as p a r t  o f  the Technica l  & 
Vocat iona l  Educat ion I n i t i a t i v e .  Teacher C had already wr i t ten  a
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syllabus including many of the YE ideas for  a mini-company scheme as 
p a r t  of  a C i ty  & Gui lds 365 Course. The scheme's in c lu s io n  in  the  
curriculum was thought advantageous because "someone from the school 
environment would have to go and f i n d  out how a business works and 
become a b i t  more in vo lved"  (A- j) .  There were r e s e rv a t io n s  to  the  
idea, "provided i t  did not become too school or ientated" (A2 )> and 
p r a c t i c a l  d i f f i c u l t i e s ,  " the  Advisers  would have to give  up work 
time" (A^).
The Achievers were wary of  the vo lu n ta ry  aspect of  YE being  
lost  i f  i t  became part of the taught curriculum. "The whole thing  
i s  s e l f - m o t i v a t i o n .  There would be no t ime to f i t  i t  i n t o  the  
curr icu lu m .  A f t e r  school you a c t u a l l y  make the e f f o r t  to come." 
( S c . 31, H ig h ) .  I f  YE were to be presented as an opt ion s u b je c t ,  
se v e ra l  Achievers thought i t  could be u s e fu l :  " In  the e a r l i e r
years ,  before  'O' l e v e l s ,  th e re  should be more lessons about  
i n d u s t r y .  Young E n te r p r is e  could give  you an idea  o f  what yo u ' re  
coming in t o "  ( S c . 33, Medium). " I t  would be a sub jec t  to enjoy"  
(Sc.31, Low).
Pu p i ls  were asked how YE complements t h e i r  school work, and 
whether they had been able  to put in to  p r a c t i c e  any of t h e i r  
theoret ica l  knowledge previously gained. School 1 Achievers thought 
i t  complemented Economics, Mathematics and Decis ion-Making (a 
separate  s u b j e c t ) .  They had put i n t o  p r a c t i c e  aspects of market 
research and costing, and had seen the need fo r  co-operation whilst  
working as a team. One Achiever ( S c . l ,  H ig h ) ,  looked upon YE as a 
r e l a x i n g  d iv e r s io n  from involvement w i th  academic s u b je c ts ,  and 
simply a means of social  in te ra c t io n .
Achievers o f  School 31 saw l i t t l e  comparison between YE and
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t h e i r  school s u b je c ts .  " I  suppose Psychology could be l in k e d  to  
management, but i t  i s n ' t "  (Sc .31, Low). Accountancy was l inked with 
Mathematics, but only by those involved with the f inanc ia l  aspects 
of  the Company's work. One Achiever ( S c . 31, Low), f e l t  th a t  
learning about re lationships and working together,  was an advantage 
of  YE and complemented the 'h idden c u r r i c u l u m ' ,  a f e e l i n g  which 
teachers conveyed -  that  of the necessity of working together as a 
team. I t  a lso  helped t h i s  Achiever  "to  understand o ther  su b jec ts  
l i k e  H is to ry  -  fo r  example, r e l a t i o n s h i p s  between management and 
workers".
Some School 33 Achievers were able to l ink  YE to the curriculum 
in  a more d e f i n i t e  way, s ince  they saw i t  as complementing p a r t  of  
t h e i r  Socia l  Educat ion Course. However, w h i l s t  they saw a 
s i m i l a r i t y ,  they a lso  recognised a lack  of u n i ty  as f a r  as the  
curriculum was concerned:
" I t  complements our  S o c i a l  E d u c a t i o n ,  and 
Understanding I n d u s t r y ,  but they d o n ' t  r e a l l y  work 
together.  They should work in  conjunction with one 
another." (Sc .33, High).
I t  i s  to Understanding Industry that  the next chapter re fe rs .
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CHAPTER SEVEN 
THE MACRO APPROACH -  UNDERSTANDING INDOSTRY
CHOICE OF SCHOOLS
With the exception of the two schools below, several schools in  
the County which had taken part in Understanding Industry i n i t i a l l y ,  
had introduced a 'Do- I t -Yourse l f '  scheme, where the teachers, rather  
than the Reyional  O rgan iser ,  had r e s p o n s i b i l i t y  fo r  c on tac t ing  
speakers. "Although Understanding Industry had been outstanding in  
County X, i t  went out of  c o n t r o l ,  having a number of i n d i f f e r e n t  
sessions" (Wood, 1984, telephone conversation with the author) .  One 
reason which V/ood g ives  f o r  t h i s  was a "misunderstanding of  what 
educat ion r e q u i r e d " .  The Regional  Organiser  noted th a t  a few 
schools were so badly organised th a t  the scheme was d i f f i c u l t  to 
a d m in is te r  i n t e r n a l l y ,  and in  one i n s t a n c e ,  a s e x is t  c r i t i c i s m  of  
the scheme had caused i t  to cease ( i n t e r v i e w  w i th  Regional  
O rg an iser ,  2 0 / 8 / 8 4 ) .  The choice of the schools was t h e r e f o r e  
r e s t r i c t e d  to Schools 11 and 33. There were se v e ra l  c o n t ra s ts  
between them:-
School 33 was the only school in the County to use the course 
mater ia ls .  School 11 used no mater ia ls .
School 33 invo lved  top band f i f t h  form p u p i l s .  School 11 
involved sixth formers.
School 33 gave i t s  pupils a choice between Social  Education 
or Understanding Industry.  In School 11, i t  was compulsory 
to take the course as part of the s ix th  form General Studies.  
School 11 held two UI courses in one school year,  one in each
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of the f i r s t  two terms, t imetabled weekly, to f in is h  before  
Easter.  School 33 held sessions f o r t n i g h t l y ,  in te rs p e r s e d  
with follow-up work in  Social  Education.
The person c o - o r d in a t in g  the scheme in  School 33 was the  
Headteacher (Y).  The member of s t a f f  (X) ,  co-ordinat ing the 
scheme for School 11 taught History and Physical Education. 
Headteacher (Y) was on the N a t io n a l  C o n s u l ta t iv e  Committee 
for  Understanding Industry.  S ta f f  (X) was p a r t ic ip a t in g  for  
the f i r s t  t ime.
Deta i ls  of School 33 are found on page 168, as i t  was also used 
f o r  a study o f  Young E n te r p r is e .  School 11 opened in  September 
1980, a f t e r  an amalgamation o f  two schools,  as a 1 , 1 0 0 - p u p i l  co­
educational Comprehensive. "L i fe  in  the Sixth" was described in the 
1980 School  P ro s p e c tu s  as i n c l u d i n g  " l e c t u r e s  and sem inar  
discussions on various topics of general in te re s t" .  UI formed part 
of th is ,  although i t  was not specif ied in the Prospectus.
Both Headteachers agreed that the research could be conducted 
in t h e i r  schools.
F ig .7.1 Schools Chosen for a Study of  Understanding Industry
SCHOOL NUMBER AGE RANGE OF PUPILS NUMBER OF PUPILS INVOLVED
1 1 11-18 30
33 11-16 32
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THE CHRONOLOGICAL SEQUENCING OF EVENTS IN EACH SCHOOL
The Author's Account of Understanding Industry in 5chool 33 
(Using data from the d iary ,  interviews and pupil  evaluation sheets.)  
F i g . 7.2 Fortn ightly  V is i ts  to Understanding Industry in School 33
DATE SPEAKER FIRM TOPIC
20.U9.84 E 9 Introduction
04.10.84 K* k Finance
18.10.84 d2 d 2 Marketing
08.11.84 G 9 Design/T echnology
21.11.84 F f Human Relations
06.12.84 H h Manufacture & Production
17.01.85 0 j Management
14.02.85 d2 , e , f d2 >9> f Summary-Brains Trust
*Also l is te d  as a speaker in  School 11.
The author  was not i n v i t e d  to the i n t r o d u c t o r y  sess ion .  To 
compensate for  th is  f a c t ,  speaker E was interviewed l a t e r .  None of  
the sessions were c a n c e l le d ,  the reason poss ib ly  being th a t  
o r g a n is a t io n  was more in  the hands o f  Headteacher Y than the  
Regional Organiser, who resigned her d u t ie s  a f t e r  Christmas 1984.  
This was not e n t i re ly  a 'D o - I t -Y o u r s e l f 1 approach, since contact was 
mainta ined w i th  the Regional Organiser  u n t i l  her d e p a r tu re .  
However, the Advisory Teacher 's  e v a lu a t i v e  r e p o r t  on i n d u s t r y /  
educat ion l i a i s o n  in  the school (1983)  noted th a t  the scheme was 
bas ica l ly  se lf -support ing.
During record ing  of the session on 4 . 1 0 . 8 4 ,  da ta  n a t u r a l l y  
f e l l  in to  four  c a t e g o r ie s ,  which provided a format f o r  f u tu re  
recording:
Organisation and ro le  of s t a f f  member.
Presentation -  subject matter; teaching s ty le .
Pupil reaction.
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Staff and/or speaker comments.
Urganisation and Role of the Staf f  Member
The Headteacher Y met guest speakers in his o f f ic e  beforehand 
and arranged fo r  necessary equipment to be provided in  the  
classroom. Technicians were seen to p lace p r o j e c t o r s  in  p lace  in  
plenty of time for  a session. Every session, except K's,  was held 
in the school l ib r a r y ,  where the l ib r a r ia n  made tea for  the speaker 
a f te r  the t a l k .  The lesson time had been extended for ten minutes 
to give  more t ime fo r  U I .  The l i b r a r y  s i t u a t i o n  was not i d e a l  
because of  the amount of noise and movement which occurred at  
afternoon reg is t ra t io n  time fo r  the rest of the school. Y was able 
to  provide support f o r  speakers,  working the p r o j e c t o r  in  K's  
sess ion ,  g iv in g  out UI boo k le ts ,  asking i f  paper was re q u i re d  fo r  
note-taking,  introducing and summarising ta lk s ,  encouraging pupils 
to ask questions and assisting with group work. The arrangement of  
desks was mostly formal  -  sometimes they were arranged in  a 
semicircle at  the Headteacher' s ins t iga t ion .
Presentation -  Subject Matter
During the course, pupils were to ld  of f in a n c ia l  terms, balance 
she e ts ,  demand, costs ,  market ' t y p e s ' ,  market p r o f i l e s ,  s ig n a ls ,  
automated assembly procedures, the importance of people, aspects of 
personnel  work and i n d u s t r i a l  r e l a t i o n s ,  the work of  a production  
manager, the d e f in i t io n  of management, and how to manage a chicken 
business.  The Brains Trust provided an o p p o r tu n i ty  f o r  p u p i ls  to 
ask quest ions on su b jec ts  such as unemployment, redundancy, the  
European Economic Community, t rade  unionism, mechanisat ion,
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nat ional isa t ion  and the ro le  of women. The questions were prepared 
before  hand, in  one of  the lessons f o l lo w in g  an UI sess ion .  The 
Headteacher used these as follow-up lessons, re inforc ing work done 
during the course, and organising a v i s i t  to a power s ta t ion .
Presentation -  Teaching Style
To convey i n f o r m a t i o n ,  s p e a k e rs  d i f f e r e d  i n  t h e i r  
p r e s e n ta t io n s ,  from speaker H, who began w i th  " H e l l o ,  boys and 
g i r l s "  and had minimal p u p i l  involvement ,  to Speaker 3,  who 
encouraged group work with each group managing a chicken business. 
A f i l m  was shown by K, w h i l s t  se v e ra l  small  e x e rc is e s  were used by 
U2 > to i l l u s t r a t e  the market ing of  gas cookers. K and G invo lved  
the whole c lass  in  an at tempt to solve problems, but did  not  
encourage group work. Speaker H showed a la c k  of  con f idence ,  
standing w i th  h is  back to the w a l l ,  unable to meet the eyes of  
ind iv iduals .  G mumbled, and was not eas i ly  understood, while F had 
a booming, monotonous voice. Several sexist comments were made by 
H:-
"Some of you lads may have seen i t  under a bonnet."
"The g i r l s  in  the o f f i c e . "
"Young men l i k e  yourselves."
D2  used h is  sense of humour, and very u p - t o -d a te  i l l u s t r a t i o n s  to  
put over Marketing.
Pupil  Reaction
The pupils reacted well  to youth, humour and p a r t ic ip a t io n .  D2  
gained the most enthusiastic  response from the pupils ,  who responded 
well  to his jokes. K's f i lm  presented by the 'Two Ronnies' was well
196
rece ived  -  the pu p i ls  showing grea t  i n t e r e s t .  G evoked boredom, 
losing most of the class a t tent ion  but holding the a t tent ion  of six  
pupils who constantly questioned him on signal boxes and t ra in s  in  
tunnels.  F's ta lk  caused f idget ing  and looks of boredom from ha l f  
the c la s s ,  h is  age (past  r e t i r e m e n t )  and monotonous voice perhaps 
c o n t r i b u t in g  to t h i s .  He was responded to p o l i t e l y ,  but i t  was 
mostly sympathetic contact,  for  the pupils spent more time ta lk ing  
to each o ther  than l i s t e n i n g .  3 invo lved  the p u p i ls  more, and 
involvement was noisy and responsive.
Indiv idual  Session Analysis ( F ig . 7 .3)
From th e  p u p i l  e v a l u a t i o n  s h e e ts  i t  can be no ted  t h a t  
attendance was low on occasions.  A pparent ly ,  non-examinable  
subjects are not well  attended in the school. (Teacher 3, Appendix 
2 9 ) .  The f i r s t  two sess ions,  Finance and M ark e t in g ,  appeared to 
please the pupils most. A l l  agreed that the information was c lear ly  
given and w e l l  presented.  The sess ions '  usefu lness were a lso  
marked. A f t e r  these two sess ions ,  responses v a r ie d  -  a negat ive  
element appeared. I t  appears that such a reaction caused some to be 
absent in  the remaining weeks of the course. The negative responses 
to Speaker 3 may be exp la ined  by the p u p i l s '  u n f a m i l i a r i t y  w i th  
exper ien t ia l  learning,  since most reacted favourably.
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Fig.7.3 Individual Session Analysis Understanding Industry. School No.33
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Staff and/or Speaker Comments
K expressed pleasure in  the way that the UI course was arranged 
in  School 33. The reason he f e l t  i t  was successfu l was because 
Headteacher Y had an active  ro le  and perhaps a l i t t l e  more time and 
c r e d i b i l i t y  than the " f r u s t r a t e d ,  overworked classroom te a c h e r" .  
( In te rv iew  with K .) This supports the thinking of the author (pages 
200 -201) . The enthusiasm o f the  p u p ils  was remarked upon by D2 > 
which may in  p a r t  be due to the fo l lo w -u p  work done by Y w ith  the  
pupils in  intervening weeks.
The UI w r it te n  m ateria l aroused in te res t  with the Speakers. Y 
expressed h is  op in ion  th a t  th e  new boo k le ts  were too academic fo r  
f i f t h  formers, an opinion supported by Speaker J, who said "the new 
Dooklet is  a t  a higher leve l unfortunate ly" . At a meeting with the 
Director o f Understanding Industry (a t  Bath U n ivers ity , 12 .11 .84 ),  
he acknowledged th a t  the new books are  "a money-making v e n tu re ,  
designed fo r  undergraduates". New exp e r ie n tia l  teaching materials  
are now being produced by U I.
The Author's Account of Understanding Industry in School 11 
(Using data from the d ia ry ,  interviews and pupil evaluation sheets.)  
F ig „7 .4 V/eekly V is i ts  to Understanding Industry in School 11
DATE SPEAKER FIRM TOPIC
29.01.83 Senior Mistress _ Introduction (cancelled)
03.02.83 K* K Finance (cancelled)
12.02.85 B,C b,c Production (cancelled)
26.02.85 D 1 dl Human Relations (cancelled)
05.03.85 A a Technology
12.03.85 B b Marketing
19.03.85 C c Management
*K also spoke at School 33.
199
The In tro d u c to ry  Session f o r  th e  course was c a n c e l le d ,  the  
Senior Mistress took a lesson unrelated to U I.  On 5th February, the 
speaker inv ited  to lunch beforehand did not a r r iv e ,  and the Session
was again cancelled. S ta f f  X expressed d is i l lu s io n  with the course
at t h is  s ta g e ,  suggesting th a t  fo u r  s t a f f  were needed to  o rgan ise  
the scheme in  School 11, to make the booking, to s i t  in on a session 
(which S ta ff  X was unable to do), to make coffee and to co-ordinate  
w ith in  s ix th  form General Studies. The follow ing week, the speaker 
telephoned a day p re v io u s ly  and s a id  he had too much paperwork, 
fo l lo w in g  a t r i p  abroad. He was unable to p rov ide  a replacement  
speaker. The school organised another impromptu lesson taught by 
the Senior Mistress. On 26th February, the speaker also cancelled, 
but the s itu a tio n  was fu rthe r  confused by teachers' action on that  
day. The author decided to in te r v ie w  t h is  speaker to in v e s t ig a te  
reasons fo r cancelling , which were reported to be :-
"a lack  o f personal con tac t through the Regional 
Organiser."  
and
" d i f f ic u l t y  with work time w ith in  the f i rm ."  (D^).
The cancellations could be explained in  part by the resignation
of ,the Regional Organiser a f te r  Christmas, which meant that although 
she had booked the speakers previously, the s t a f f  member X had the 
re sp o n s ib il i ty  of confirming those bookings beforehand. Also X was 
not d i r e c t l y  invo lved  w ith  U I ,  having to teach a t  the same time as 
the timetabled sessions.
For the rem aining th re e  sessions the  author recorded notes  
under headings devised e a r l i e r  w h i ls t  reco rd in g  in  School 33 in  
October. These were:-
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Organisation and role of staff member.
Presentation -  subject matter; teaching s ty le .
Pupil reaction .
S ta f f  and/or speaker comments.
The Organisation of Understanding Industry and Role of the 
S ta ff  Member
For each of the sess io ns , the s t a f f  member present was a 
d if fe re n t  in d iv id u a l,  f i r s t l y  a member of s t a f f  who was new to the 
school ( 5 . 3 . 8 5 ) ,  then the Senior M is tress  ( 1 2 .3 .8 5 )  and then the  
Headmaster (1 9 .3 .8 5 ) .  Speaker A was a parent, his daughter was in  
the group, Speaker B had v is i te d  the school on several occasions and 
Speaker C had been contacted at the las t  moment, but was a frequent 
v is i to r  to the school. The s ta f f  members introduced the speakers. 
The new s t a f f  member's in t r o d u c t io n  was not h e lp f u l :  " I  have no
idea what he is  goiny to ta lk  about, l e t ' s  hope he has." The Senior 
Mistress gave an informed in troduction, having met the Speaker B on 
several occasions, and the Headteacher introduced the th ird  speaker 
who he knew very w e ll .  The s ta f f  provided p ra c t ic a l  support, such 
as c o n t r o l l in g  l ig h t s  and b l in d s ,  and asking r e le v a n t  qu e s tio n s ,  
although the room was not s u i ta b ly  organ ised beforehand on any 
occasion . I t  was n o t ic e a b le  th a t  the boys sa t  on one s id e  o f the  
room and the g i r l s  on the o th e r .  The desks were not arranged  
fo rm ally , and pupils perched on these, rather than on chairs..
Presentation -  Subject Matter
Speakers A and C gave ca re e r  summaries. A gave types of 
communications examples, technical information concerning discs and
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meyabytes, communications systems in  firm  a, and d e ta i ls  of fu ture  
developments. B d e f in e d  m arke tin g , and the m arketing  c y c le ,  and 
d e s c r ib e d  p ro d u c t  t e s t i n g ,  d e v e lo p in g ,  packag ing , f in a n c e ,  
advertis ing , public re la t io n s ,  promotions, sales and d is tr ib u t io n .  
He also gave a background to his f irm 's  (b 's )  products. C defined  
management and re la ted  th is  to the h ie ra rch ica l system of a school 
as an i l l u s t r a t i o n .  He then d e a l t  w ith  the q u a l i t i e s  o f  being a 
manager, power, authority  and in d u s tr ia l  re la t io n s .
Presentation -  Teaching Style
The teaching s ty les  were d i f fe re n t  in every case. A re ferred  
to h is  notes f r e q u e n t ly ,  gave some specimens o f communications 
systems and presented s l id e s .  Poor black-out f a c i l i t i e s  hampered 
his ta lk ,  and he l e f t  l i t t l e  time for questions. B used s lides and 
a lso  f l i p  c h a r ts  to i l l u s t r a t e  h is  p re s e n ta t io n .  He had a c le a r ,  
commanding voice and constantly questioned the pup ils . C provided 
food fo r  thought, making statem ent such as " u l t im a te  power 
corrupts", "authority  is  gained by consent". He used notes and sat 
on a desk to address the pup ils . A fte r  a lengthy in troduction , he 
provided the pupils with s e lf -a n a ly s is  sheets, a te s t  fo r  managers 
and a tra in in g  exercise fo r managers. The pupils p a rt ic ip a ted  w e ll ,  
but the f u l l  va lue o f the  e xe rc is es  was lo s t  because of l im i t e d  
t im e .
Pupil Reaction
In  response to Speaker A, one person went to s le e p ,  s e v e ra l  
quipped in  the background, and c h a tte d  amongst them selves . This  
does not r e f le c t  the several questions which a few in te res ted  pupils
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in te r jec ted  as the speaker ta lked. However, pupil reaction  to B was 
more fa v o u ra b le .  His enthusiasm and dry humour was w e l l  re c e iv e d  
and a t t e n t io n  was held throughout. During the  t h i r d  ses s io n , the  
pupils enthused over the exercises given. Pupil reaction is  fu r th e r  
reve a le d  from the P u p il  E v a lu a tio n  Sheets (Appendix 13b) and the  
Ind iv idual Session Analysis according to pupils (F ig .7 .3 )
Ind iv idual Session Analysis
The session on M arketing  proved to be the most w e l l  r e c e iv e d .  
The speaker B had more v isual aids and re la te d  his subject matter to 
the pupils ' own experience, using 'shampoo' as an i l lu s t r a t io n  fo r  
m arketing procedures. There were no n e g a tiv e  reco rd in g s  fo r  the  
session on Technology or Marketing as fa r  as c la r i t y  of information  
was concerned, but in  the  case o f Technology, the p u p ils  d id  not 
c o n s id e r ,  in  ten cases, th a t  the in fo rm a t io n  was u s e fu l .  The 
session on Management provided more mixed r e a c t io n s ,  a lthough  the  
majority of pupils responded favourably.
The attendance f ig u re s  fo r  each ses s io n , a re  lower than the  
to ta l  number of pupils expected to be present. There were new faces 
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Staff and/or Speaker Comments
In School 11, there was no organised opportunity to ta lk  to the 
Speakers a f te rw a rd s .  However, when the  author approached them 
afterwards, the following comments were made:-
"Speaker B has a l t e r e d  h is  p re s e n ta t io n  to be more 
e f fe c t iv e ."  (Senior Mistress)
"The scheme is  poo rly  organ ised from w ith in  the 
school. There should be fo llow -up ."  (Speaker C)
A ll  speakers were interviewed at a l a te r  date, giving more time 
for comments.
In answer to a question posed to the panel at the Brains Trust 
in  School 33:
" In  your o p in io n ,  how do people b e n e f i t  from th is  
course?"
D2  answered:
"Really , we should be asking you."
T h is  echoes th e  a u t h o r 's  t h i n k i n g ,  and t h e r e f o r e  th e  
p a r t ic ip a n t s '  responses are  discussed in  the next s e c t io n .  The 
fo llow ing f ig u re  ( F ig .7 . 6 ) shows how the data collected from various  
sources re la te s  to the l in e s  of enquiry:
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F ig .7 . 6  Headings For Analysis of Data, and Acknowledgment of Data 
Sources: Chapter 7
1. The In te rp re ta t ion  of the Aims of the Agency by the Ind iv iduals  
Involved
Data source: S ta f f  Interviews: Q. 4
Speakers' Interviews: Q. 2
Pupil Frequency D is tr ib u tio n :  Qs.2, 5, 12, 13, 14,
21, 22, 23, 25, 29, 34
Pupil Interviews: Qs.2, 5, 6 , 25
2. The Experience of Part ic ipants  over the Length of the Course
Data source: S ta ff  Interviews: Q s .l ,  3, 6 , 9, 10, 11
Speakers' Interviews: Q s .l ,  3, 4, 5, 6 , 7,
8 , 9, 10, 12, 13
Pupil Frequency D is tr ib u tio n :  Qs.3, 4, 15, 16, 17, 26,
27, 28
Pupil Interviews: Q s .l ,  3, 7, 8 , 9, 10
11, 12, 13, 15, 16
3. Ind iv iduals ' Views of the Agency and Suggestions for Improvement
S ta f f  Interviews: Q. 7
Speakers' Interviews: Q. 13, 14
Pupil Frequency D is tr ib u tio n : Qs . 6 , 7, 8 , 9, 1 0 ,
19, 2 0 , 30, 31, 32,
35
Pupil Interviews: Qs.14, 17, 18, 19, 2 0 ,
2 2 , 23, 26, 27
Interviews with Headteachers
the D irector of Understanding Industry  
the Regional Co-ordinator
4. The Administration and Role of the Agency w ith in  the Broad
Framework of the School Curriculum
Data source: S ta f f  Interviews: Qs. 2, 8
Speakers' Interviews: Q. 11
Pupil Frequency D is tr ib u tio n : Q s . l l ,  24
Pupil Interviews: Q. 24
Any questions om itted  from t h is  framework, form the  bas is  of
in fo rm a t io n  fo r  the a u th o r 's  d e s c r ip t io n  o f the  agency w i th in  the
schools (pages 194 and 199).
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1• Interpretation of the Aims of the Agency by the Individuals
Involved
S t a f f  V in te r p r e te d  the aims o f  UI to  be "an o p p o r tu n ity  to  
meet the new, d i f fe re n t  p ra c t i t io n e r ,  the person on the job". This 
personal contact was also h ighlighted by Speaker F, who saw (JI as a 
vehicle "to give an opportunity fo r  people in  industry and commerce 
to make contacts w ithin the educational s ide ."  His main aim was "to 
convey th a t  I enjoy what I 'm  doing" to p u p i ls ,  "enab ling  young 
people to discover that in d u s tr ia l  and commercial people are not a 
race apart ,  and they are the type of people the pupils would expect 
to meet once w o rk in g ."  Speaker C a lso  thought th a t  meeting
in d u s t r ia l is ts  was v i t a l l y  important. Other speakers, and s t a f f  X,
in terpre ted  U I 's  aims as a means of imparting new knowledge:
"to appreciate what goes on in  various d is c ip l in e s ."
(X ) .
"to provide a greater understanding of industry and 
i t s  needs." (C ) .
" to  a c q u a in t  y o u n g s te rs  w i t h  the way in  which 
industry and commerce operates and how i t  contributes  
to the l i f e  of the nation ."  (E ).
Several speakers stressed the necessity of a course such as UI
at school-leaving age:
" to  g ive  some id ea  of what they are  l i k e l y  to meet 
when they leave school." (A ).
"to give an in te re s t ,  to f ind  out a f u l l e r  spectrum, 
before getting  in to  a work s i tu a t io n ."  (D^).
Some o f  these in t e r p r e t a t io n s  tended to  be very broad, fo r  
a ls o  sees  UI g i v i n g  know ledge  " o f  a l l  form s o f  w o rk " .
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in terpreted i t s  aims as being "to give the idea of d i f fe re n t  types 
of work w ith in  any one company". This can only be by im p lica tion ,  
for the speakers came from d if fe re n t  firm s. Speaker E explained a 
long-term, secondary aim as being "to help my f irm  with employment".
When asked why they jo in e d  U I,  the p u p i ls  in  School 11 were 
more neg a tive  because they were to ld  to a t te n d .  None o f these  
pupils indicated that they had joined to learn more about industry  
and commerce, whereas 19/22 pupils in  School 33 had done so. they 
therefore began the course with a fa r  more pos it ive  outlook, because 
i t  was an option. The t i t l e  "Understanding Industry" a ttrac ted  one 
p u p il  ( S c .11, Low) but when asked what they expected School 11 
pupils were again negative:
" I  thought i t  would be dead boring." (Low).
" I  expected the sessions to be f ig u re s  based. H a lf  
were U.K." (Medium).
16/21  expected i t  to  open t h e i r  eyes to the  te c h n ic a l  aspects  
of in d u s try  and commerce ( S c .1 1 ) .  School 33 p u p i ls '  reasons fo r  
jo in ing were linked with what they were opting away from:
" I t  would be more in te res ting  than Social Education.
At least th is  gives you a c e r t i f i c a t e ."  (Low).
" I  thought i t  would be b e t te r  than S o c ia l  Education  
which is  a waste of tim e." (Medium).
A high s c o re r ,  when in te rv ie w e d ,  gave a p o s i t iv e  reason fo r  
opting to do the course:
"To get as much knowledge as I could about work."
Pupils' expectations were higher generally in  School 33. 18/22
thought UI would help  w ith  fu tu re  ca re e r  p ro sp ects , compared w ith  
only 10/21 in  School 11. A large element in both schools expected
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i t  to make them more aware of career prospects, [13/21 (S c .11) and 
15/22 (S c .3 3 ) ] ,  but only 5/21 in  School 11 thought UI could heighten 
a m b it io n . This perhaps suggests th a t  by the s ix th  form stage most 
pupils have narrowed down th e i r  subject choices and begun to follow  
a career path. Many have established ambitions at an e a r l ie r  age. 
Hence, one pupil at in terv iew  could state  ca te g o ric a l ly ,  " I ’m more 
in  the Art l i n e 1' ( S c . 11, Medium). The emphasis on e x te rn a l  
examinations was pointed out by one pup il ,  who thought that UI was 
hardly l ik e ly  to help career prospects, since "employers look more 
a t 'O' and 'A 1 l e v e ls "  ( S c .33, Low). The UI c e r t i f i c a t e  (which  
p u p ils  in  School 11 d id  not know e x is te d )  was considered to  be an 
ind ication  of a p u p il 's  in te re s t ,  but l i t t l e  more.
"The ones who have worked hard are going to  get a 
c e r t i f i c a t e  the same as me and th a t 's  not f a i r .  You 
s t i l l  have to get exams to apply fo r a job ."  (S c .33,
Low).
Nevertheless, 15/21 (S c .11) and 13/22 (S c .33) expected employers to 
be impressed with an UI c e r t i f i c a t e .
When asked i f  th e re  was any p o in t  in  ta k in g  the  UI course,  
seven p u p ils  from School 11 thought n o t ,  and f i v e  were undecided. 
H a l f ’ the group th e r e f o r e ,  were unable to see any aim f u l f i l l e d .  
9/22 from School 33 thought l ikew ise , although some of the sessions 
were thought w orthw h ile  ( S c . 33, H ig h ) .  P a ra d o x ic a l ly ,  p u p ils  
i n t e r v ie w e d  from  S chool 1 1 ,  when q u e s t io n e d  gave t h e i r  
in te rp re ta t io n s  of some of the aims:
"Some of the science people would not have thought of 
going in to  industry otherwise." (S c .11, Medium).
"There i s  a p o in t  f o r  some, who want to  go in to
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Management." (S c .11, Medium).
" I t  widens your ou tlook  and makes you more aware o f  
industry as a whole." (S c .11, High).
2. The Experience of Partic ipants  over the Length of the Course 
S ta ff
Member of s t a f f  X ( S c . 11) became in te r e s te d  in  the  scheme 
through the General S tud ies course which he was asked to  d i r e c t .  
The Headteacher in  School 11 was keen fo r  UI to continue. Y (S c .33) 
was in v ited  as a Headteacher to the i n i t i a l ,  introductory meeting of 
UI in  the County, when Mr. Gerry Richardson, who began the scheme 
(page 91) gave a presentation. His in te re s t  grew from there . X saw 
h is  r o le  as "a p ro v id e r  o f  in fo rm a t io n ,  l i a i s i n g  between Speakers  
and the General Studies organisation", w hils t Y, by im p lica t ion , saw 
his ro le  as the course organiser w ith in  School 33. X needed advice 
in  ta k in g  over h is  r o l e ,  w h i ls t  Y had performed h is  r o le  fo r  a 
number of years. Both s t a f f  summarised th e i r  problems in  1983-4, as 
involving speakers. "Contact was d i f f i c u l t "  (X ) ,  and "some speakers 
were b e t t e r  than o th e rs "  (Y ) .  X hoped th a t  UI would a f f e c t  the  
pupils by giving them a taste  of jobs in  industry, but was unable to 
comment on whether pupils had benefitted  or not, since, " in  my ro le ,  
I  don't see them." Y was confident that a l l  pupils had benefitted  
from the course, having met speakers who "demonstrate something by 
th e ir  bearing and manner."
Speakers
Speakers were e i th e r  contacted through 3 1 's Consultants (page 
9 1 ) ,  and /o r  through the Regional O rg an ise r .  In one in s ta n c e ,  a
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speaker was linked to the school-industry work through the LEA.
O ccas io n a lly  th e re  were d i r e c t  b e n e f i t s  to  the speakers '  
companies. F mentioned that a pupil had arr ived  at his company, and 
recognised him as a speaker fo r  U I.  Mostly, speakers f e l t  that the 
d irec t benefits  were few:
" I ' v e  made an o f f e r  f o r  them to  come and see us i f  
they 're  in te res ted , but nobody has." (B).
□ 2  saw one o f the b e n e f i t s  as being ab le  to  a d v e r t is e  the  
f i r m 's  p rodu ct,  w h i ls t  E f e l t  th a t  a lthough he could make p u p ils  
aware o f employment prospects  w ith  h is  company, UI did not a llow  
s u f f ic ie n t  personal contact to get to know pup ils . Where there was 
a f ix e d  r e la t io n s h ip  w ith  the school p r io r  to  U I ,  Speaker C f e l t  
th a t  the scheme strengthened h is  f i r m 's  r e la t io n s h ip  w ith  the  
school. Dj, presented a ra ther  d is il lus ioned  view:
" I t ' s  lowered expectations. At the beginning we f e l t  
i t  would be an id e a l  o p p o rtu n ity  to  in f lu e n c e  the  
schools in to  what industry would be requ ir ing , but -  
the back-up from teachers is  not there ."
These statements perhaps point to underlying problems with the 
scheme, those of misunderstandings between industry and education as 
to i t s  purpose.
Speakers answered the question " Is  the m ateria l you are asked 
to p resent c lo s e ly  r e la t e d  to  your own experience?"  w ith  apparent  
honesty . F f e l t  th a t  "one can outwear one 's  own s u i t a b i l i t y . "  B 
remembered th a t  the b r i e f i n g  from an UI meeting w ith  the Regional 
O rgan iser in  a prev ious  year had re s u l te d  in  a d e c is io n  to use h is  
own experience rather than re ly in g  upon the textbook. D2  f e l t  that 
he "cut down e v e ry th in g  so much th a t  I 'm  not r e a l l y  sure I ' v e
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covered the whole sub ject."  Speakers, however, seemed to approach a 
t a lk  d i f f e r e n t l y ,  one p rese n tin g  the work he had been in vo lved  in  
during his career (A ), w hils t others used th e ir  careers as a base, 
build ing upon the topic they are to present (C, D^).
B noted th a t  th e re  was no p r a c t i c a l  adv ice given a t  the  
b r ie f in g ,  beyond the encouragement to ground i t  as much as possible 
w ith in  bas ic  exp e r ie n c e . Four of the seven speakers had attended  
these m eetings, u s u a lly  held  a t the sch oo l,  w ith  a l l  speakers fo r  
the course, the s t a f f  c o -o rd in a to r  and the Regional O rg an iser .  
Three o f the speakers had other involvement with industry-education  
work, but the rem aining speakers had no previous experience o f  
ta lk ing  to school pup ils .
A l l  the speakers remarked on the  long , i n i t i a l  amount of  
preparation time required to present a t a lk .  Most then amended and 
updated t h e i r  n o te s , a lthough B eva luated his presentation method 
reg u la r ly ,  and C prepared printed matter fo r  pupil involvement for  
every session he took.
The ro le  played by speakers was not always regarded as an easy 
one. B f e l t  that "in some ways the pupils are a d i f f i c u l t  audience. 
I have sometimes f e l t  I 'v e  been missing the ta rg e t ."  E acknowledged 
h is - la c k  o f  teach ing  experience  in  p rese n tin g  the in t r o d u c t io n  to  
the course, f ind ing  the groups large , and F reca lled  meetings with a 
previous Regional Organiser, where speakers could help each other. 
Few of the speakers , A, C, D-^  and D2 > sa id  th a t  t h e i r  r o le  was an 
easy one, since they enjoyed ta lk in g  to young people, and found i t  
stim ulating .
With the  excep tion  of A, a l l  speakers re q u ire d  advice or 
in fo rm a t io n  about t h e i r  p re s e n ta t io n .  B regarded th e  problem of
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conveying experience of industry to someone younger, who may never 
experience i t ,  as p a r t ic u la r ly  d au n tin g , r a th e r  l i k e  " in tro d u c in g  
A fr ica  to snow". He needed information concerning the s ize of the 
group, whether the pupils were studying fo r  '0 '  or 'A* le v e ls ,  and 
whether they had a background o f Economics work. C re q u ire d  
meetings at the school again, fo r  pre-discussion. D2  was unaware of 
the depth needed, and wanted to know the pup ils ' a b i l i t y  le v e l .  E 
would have a p p re c ia te d  "seasoned h e lp " ,  the  " l i a i s o n  people" he 
ca lled  "e lus ive" .
UI had helped E gain  a b e t t e r  understanding o f  school p u p i ls .  
D-^  was consoled th a t  "they were not c a r ry in g  a g re a t  weight of  
discontent, brought about by national unemployment". Impressions of 
young people were p o s it iv e ,  and had changed as a re s u lt  of speaking 
at UI sessions:-
"The ones with personality  s t i l l  stood ou t."  (D2 ) .  
"Youngsters are  not as bad as the newspapers p a in t  
them." (F)
8  noted a d i f f e r e n c e  between p u p i ls  in  s ta te  schools who had the  
a t t i t u d e  "we've got to go to these lessons" and p u p i ls  in  p u b lic  
schools, where "pupils understand the purpose of attending". To a 
cer-fcain e x te n t  a s im i la r  d is p a r i t y  was shown between School 33, 
where p u p ils  opted to  a t te n d ,  and School 11, where attendance was 
compulsory.
Speakers were asked fo r  t h e i r  p e rce p tio n s  o f  the groups they  
were add ress ing , and how they compared w ith  p rev ious  groups. The 
consensus fo r  School 11 was th a t  the group was more i n t e l l i g e n t ,  
more academic, and more in te res ted , which according to C was due to 
th e i r  being influenced by unemployment. "They re a l is e  they have to
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o b ta in  in fo rm a t io n  about the o u ts id e  w o r ld ."  C perce ived  th a t  
education is  fa r  more receptive through such schemes as U I, to the 
p o l i t i c a l  and economic s itu a tio n  in  Great B r i ta in .  School 33 pupils  
were described by E as "bette r than most".
Mad speakers' perceptions of education changed as a resu lt  of  
UI? Teachers who were outward-looking were impressive, according to 
E, but A suggested th a t  teachers  should go on work ex p e r ie n c e , as 
they "do not appreciate what goes on in  industry". found herse lf  
recommending ce rta in  schools and not others depending on the "fee l"  
of the school, and C compared s ta te  and public schools -  " in  p rivate  
schoo ls , t h i r t y  hands w i l l  shoot up. In  s t a t e  sch oo ls , one hand 
goes up in  is o la t io n " .
UI d id  not in crease  am b it io n , according to the m a jo r i ty  o f  
p u p ils  in  the two schools . Only one p u p il  in te rv ie w e d  ( S c .33, 
Medium), f e l t  am bition  had increased  and t h is  because th e re  was 
a lre a d y  a bas ic  i n t e r e s t  in  m arke tin g . Ambitions and careers  had 
been decided by most p u p i ls  beforehand a lthough one p u p i l  ( S c . 33, 
High) decided to do la b o ra to ry  work as a r e s u l t  o f  a t te n d in g  UI 
sessions. Another pupil (Sc .11, Medium), said that i t  had helped to 
re a l is e  more p o s s ib i l i t ie s  are ava ilab le  in industry with A rt.
.,*9 /21 pupils in School 11, and 6/22 in School 33 indicated that 
in d u s try  and commerce are more i n t e r e s t in g  when s tu d ie d  in  depth. 
Several in  School 11 indicated r ig h t ly  that they had seen so l i t t l e  
o f  the course th a t  they could not comment on the  depth of the  
c o u rs e 's  components. The low scorers  on the a t t i t u d e  sca le  
responded negatively as to whether or not th e ir  desire to learn more 
about industry and commerce had increased, in  fac t  (S c .33, Low) said  
i t  had decreased his in te re s t .
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Nevertheless, ideas about the world of work had changed in  some 
instances:
" I t ' s  very wide ranging." (Sc .11, Medium).
" I  t h in k  t h e r e ' s  a l o t  more to  i n d u s t r y  now ."
(S c .33, Medium).
"My ideas o f  in d u s try  and commerce have changed fo r  
the b e t te r .  I thought i t  was a l l  about managers. I  
d id n 't  think of the shop f lo o r ."  (S c .33, High).
When asked what p ic tu r e  was p a in ted  of the  world o f work, 
pupils responded:
"One speaker spoke about the gates of h is  w ork."
(Sc .33, Low).
"Answering telephones." (S c .11, Medium).
"The beg inning o f  the product to  the  s e l l i n g  o f i t .
I  have a deeper perspective now." (S c .33, Medium).
"A structured environment." Sc.11, Medium).
"Managers and workers." (S c .33, High).
Seven of the pupils in the two schools thought that the p icture  
p a in ted  was o f  " d i r t y  shop f lo o r s " .  7 /2 2  p u p i ls  in  School 33 
thought in d u s try  too t e c h n i c a l  an e n v ir o n m e n t .  On s e v e r a l  
occasions, the word boring was used to d escrib e  aspects o f the  
course. P u p ils  c le a r ly  in d ic a te d  th a t  they did not f e e l  th a t  
industry and commerce was d u ll  and boring, but that in some cases, 
presentation of subject matter was.
"The course i s ,  but I know industry i s n ' t ,  depending 
on the job ."  (Sc.11, Low).
A p u p i l  w ith  a s c i e n t i f i c  in t e r e s t  noted th a t  " the  more te c h n ic a l  
sides were qu ite  in te re s t in g " .  (Sc.11, High).
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Those interviewed in  both schools were quick to ind icate  that  
in d u s try  and commerce were not a l l  about s t r ik e s  -  " s t r i k in g  is  
supplementary, and is  an impression enlarged by the media". (S c .11, 
Medium). Nine pupils in School 11 thought industry and commerce to 
be a p o l i t i c a l  b a t t l e f i e l d ,  l ik e w is e  7 /2 2  in  School 33. This was 
not an im pression conveyed by UI however, according to those  
in te rv ie w e d .  " P o l i t i c s  have not been brought in  to the co u rs e ."  
( S c .33, Low). "We b a re ly  mentioned n a t io n a l is e d  in d u s t r ie s . "  
( S c . 33, Medium). One p u p i l  ( S c .11, Medium) had gained the  
im pression th a t  in d u s try  was " c o n s e rv a t iv e " ,  but he could not say 
whether th is  was an idea gained before the course, or as a resu lt  of 
a t te n d in g  i t .  I t  should be noted th a t  UI d id  not a l t e r  t h is  
im press ion . One low sco re r  ( S c .33) remarked th a t  UI gave the  
impression of industry being about o f f ic e  work, but th is  was not a 
perception shared by the m ajority .
3. Ind iv idua ls ' Views of the Agency and Suggestions for
Improvement
Member of s t a f f  X thought that UI was very one-sided, with no- 
one presenting th e ir  experience of the shop-floor. The Headteacher 
of 5 -chool 1 1  noted th a t  the  c r i t i c i s m  le v e l le d  a t  the scheme was 
that " i t  was too r ig h t  wing". A pupil commented on his evaluation  
s h e e t  t h a t  " t a l k s  from  an a c t u a l  l a b o u r e r  would have been  
in te re s t in g " .  (S c .33). Another said that i t  would be in te res ting  
to  hear from new company members e n te r in g  in d u s try  fo r  the f i r s t  
t im e .  A c r i t i c i s m  of the  course was l e v e l le d  a t the r o le  of  
speakers. "The speakers were in general, here as public re la t io n s  
fo r  t h e i r  companies". This o f  course is  a d i f f i c u l t  problem to
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overcome, since speakers were encouraged to convey th e i r  own career 
experience, which of necessity included mention of th e ir  companies.
The organisation of the course could be improved, according to 
speakers Dj and C. Since UI had a lo t  of cancella tions, "a pool of 
committed reserves would help". (D^). The whole organisation w ithin  
the school should be tightened up, with the school knowing something 
of the speakers coming in ,  according to D j .  This speaker also  
h iyhligh ted the need fo r an idea of what other speakers are doing. 
B supported t h i s ,  " I  f e l t  in  i s o l a t i o n .  We need to  meet o ther  
sp e a k e rs ."  The gen era l consensus was th a t  meeting w ith  o thers  to  
develop a degree of continu ity  was needed. A pupil from School 33 
commented, " th e re  i s  more connection needed between d i f f e r e n t  
aspects of the course". C f e l t  that i t  was necessary to co-ordinate  
the scheme w ith  o th e rs ,  s ince "Understanding In d u s try  is  but a 
s in g le  f a c e t  of s c h o o l- in d u s try  w ork". D2  was concerned about 
colleagues in  industry who would benefit  from involvement in  UI and 
suggested that the scheme be advertised widely.
The pupils and speakers were in  agreement over the need to see 
industry in  action . A comment made on an evaluation sheet was "we 
could a t  l e a s t  v i s i t  some o f  these p la c e s " .  D2  and A requested a 
follow-up with work experience, or v is i t s ,  to give a p ra c t ic a l  idea 
of work.
Most comments re la t in g  to the improvement of U I, concerned the 
standard of presentation,„ which Y classed as "disappointing..jpn_,some 
occasions". H a lf  the t o t a l  number o f  p u p ils  in  the two schools  
agreed th a t  the speakers d id  not p ro je c t  themselves w e l l .  Pup ils  
( S c . 33) complained "they le c tu r e d  a t us" , " they ta lk e d  a t us, not 
w ith  us". In School 11 a l l  p u p i ls  agreed th a t  speakers should be
ab le  to r e l a t e  to  them, but when in te rv ie w e d ,  one s a id  "they a l l  
seemed very d is ta n t  to me". (S c .11, Medium). The Regional  
O rgan iser cla im ed th a t  the course could be f u r th e r  improved i f  i t  
were p e rso n a lise d  at every encounter. A p u p il  from School 33 
(Medium), was aware of the problems which some speakers had:
" I t ' s  not th e ir  job to ta lk  to ch ildren . I t ' s  quite  
a task  to take  on and they coped w ith  i t  as w e l l  as 
you would expect."
However, 13/21 pupils in  School 11 f e l t  that speakers should be 
tra ined . This was not unanimous, fo r  one person interviewed (Sc.33, 
High) suggested th a t  "we want to know t h e i r  e x p er ien ces . I t ' s  
someone else speaking for them i f  they are tra in e d ."  The D irector  
of U I, in  conversation with the author, said that the second phase 
of the scheme would involve tra in in g  speakers, and encouraging them 
to work in  a p a r t ic ip a t iv e  way. Pupils wanted to be more involved: 
"The more in te res ting  ones were those which involved 
us, in s te a d  of being le c tu re d  to .  I paid  more 
a tte n tio n  to a speaker who brought things with him."
(Pupil Evaluation Sheet).
" I f  we'd had a more a c t iv e  p a r t ,  we'd have l is te n e d  
more." (Sc.11, Low).
Even th e  o p p o r t u n i t y  to  ta k e  n o te s  would have been an 
improvement fo r  some p u p i ls .  " I t  would have made i t  s t i c k . "  
( S c . 33, Medium). A few, 11 /21  ( S c .11) and 5 /2 2  ( S c . 3 3 ) ,  thought 
some back-up work was necessary, and a few pup ils , 3/21 (Sc. 11) and 
9 /2 2  ( S c . 3 3 ) ,  would have l ik e d  an exam ination  a t the end o f the  
course, as " th e re  was noth ing  to work up t o ,  so th e re  was no 
in c e n t iv e " .  (P u p i l  E v a lu a t io n  Sheet comment). Another viewpoint
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was held  by a p u p il  in te rv ie w e d  from School 33 (Medium) -  " the  
course has g iven me a sense o f  m a tu r i ty ,  th e y ' r e  t r e a t in g  us l i k e  
a d u l ts .  S i t t i n g  an exam ination would have made i t  l i k e  a school 
s u b je c t ."
The course b o o k le ts ,  used in  School 33 as read in g  m atte r  fo r  
p u p ils  a f t e r  a ses s io n , needed to be used in  a more sup portive  way 
( E ) .  P u p ils  f e l t  a ls o ,  th a t  the boo k le ts  could have been used in  
the lessons ( S c .33, Low). The speakers commented on the course 
m ateria ls  w hils t the sessions were progressing (page 199).
G e n e ra l ly ,  p u p i ls  requested more female speakers , fo r  the  
scheme was seen to be "male dom inated", yet i t  was accepted th a t  
Industry " is  that way" (Sc.33, Medium). Feelings were divided over 
whether f i f t h  or s ix th  form le v e l  was a good tim e to take the  
course; some pupils thought they might take i t  more seriously when 
twenty-one (5 c .33, Low), but a high scorer (S c .33) thought the time 
r ig h t  a t  p re s e n t ,  because o f  choosing a ca re e r  a t  the end of 
schooling.
Only four pupils out of twenty-one in  School 11 would recommend 
the course to anyone. T h ir te e n  out o f  twenty-tw o in  School 33 
d e f in i te ly  would not recommend i t ,  and these findings were supported 
by interviewees' comments. Because of poor organisation, in  School 
1 1 , pupils acknowledged th e ir  negative fee lings and f e l t  i t  could be 
a good course i f  properly organised. Pupils in School 33 perceived 
i t  was very s im i la r  to  S o c ia l  E ducation , which seemed to co lour  
th e i r  view of i t .  P r im arily ,  i f  recommending the course, the pupils  
would t e l l  others that they need an i n i t i a l  in te re s t  to benefit from 
i t .  " I f  people were g en u ine ly  in te r e s te d ,  I ' d  recommend i t . "  
( S c . 33, Medium). In  a p o s i t iv e  v e in ,  var ious  comments were a lso
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made on the ind iv idu a l Evaluation Sheets. An example is :
" I t  helped me u n d e rs ta n d  d i f f e r e n t  a s p e c ts  o f  
industry and cleared up some big question marks."
" I  c e r ta in ly  know things now, I  d id n 't  know before."
4. The Administration and Role of the Agency w ith in  the Broad
Framework of the School Curriculum
The s t a f f  in vo lved  were asked whether UI a f fe c te d  t h e i r  
teaching ro le .  X found i t  was a time-consuming a c t iv i t y ,  which he 
did not r e l a t e  to h is  teach in g  at a l l .  Y, on the o ther hand, sa id  
i t  added another dimension to h is  in te re s t ,  and led on to beginning 
Young Enterprise in  the school. I t  had some bearing on the content 
of the whole S o c ia l  Education programme and upon some in -s e r v ic e  
t r a in in g  undertaken . The content o f  the course had a f fe c te d  h is  
presentation of 'O' le v e l  H istory, and his secondment for a time in  
industry had arisen out of h is active  association with UI.
Could UI become a more in te g r a te d  p a r t  o f the curr icu lum ?  
Neither teacher saw th is  being easy. X would d i lu te  i t  and simply 
use speakers with a long-term re la tionsh ip  with the school, w hilst Y 
saw no in road  in to  the c u rr ic u lu m , o ther  than as p a rt  of S o c ia l  
Education.
Severa l speakers noted the lack  o f time given to the scheme 
which " is  not conducive to to ta l  communication of the subject". (C ).  
F f e l t  th a t  UI should be a more se r io u s  cu rr icu lu m  s u b je c t ,  but 
fa i le d  to see how th is  could be " i f  ex is ting  curr icu la  and terminal 
examinations e x is t" .  D-^  noted a problem with the scheme:
" I t  i s  a fr in g e  subject -  a session f i l l e r . "
P u p i ls  were asked i f  th e y  f e l t  t h a t  any s c h o o l work
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complemented U I. There was a l in k  between Commerce, Economics and 
UI in  School 11. In  School 33, the  p u p ils  l in k e d  the scheme w ith  
In d u s try  Awareness (p a r t  o f  S o c ia l  E d u c a t io n ),  "but th e re  was no 
importance put on i t  la s t  year"  ( S c .33, Low), and w ith  YE -  " i t ' s  
helped with Young Enterprise, i t ' s  helped me to see what I  should be 
doing in  my ro le " .  (Sc.33, High).
V/hen asked whether the scheme in f lu e n c e d  the  r e s t  of the  
sch oo l,  speakers commented th a t  the scheme was being overtaken by 
other developments, such as TVEI, in  the school-industry f i e l d .  (E ) .
A saw the scheme confined by one p a r t ic u la r  teacher, and D2  remarked 
th a t  fo l lo w -u p  was needed, s ince  a one-hour session i s  p ure ly  
t h e o r e t i c a l .  The speaker F remarked th a t  he was unaware of the  
teacher's other commitments and thus could not comment.
The Consequential Aspect
From these f in d in g s ,  i t  must be agreed th a t  in d iv id u a ls  
p art ic ip a t in g  in  the scheme are not always the best to comment on a 
scheme's influence upon other parts of the curriculum. Thus, i t  was 
seen to be necessary to investigate  one school in  depth -  enquiring of 
a l l  s t a f f  th e ir  observed impressions of the schemes studied, and the 
extent o f influence upon th e ir  own departments and teaching.
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CHAPTER 8
THE MICRO APPROACH -  THE CASE STUDY SCHOOL
In o rder to p lace  agencies in  the w ider con tex t  of the  whole 
curriculum, but l im it in g  the context to one school fo r  an in-depth  
e n q u iry ,  i t  was decided to use School 33 as a case study school.  
This school was chosen because:
Understanding Industry and Young Enterprise were each present 
in  the school.
The school had the most extensive h istory of UI in  the County 
(1977-1904), and had p art ic ipa ted  in YE fo r  three years. The 
scheme had brought acclaim to the school:
"The County Young Enterprise scheme has been won 
by the f i f t h  year on a number of occasions,* and 
t h is  has been done when competing w ith  schools  
having a s ix th  form." (Flynn, 1985).
The s c h o o l had a p as t h i s t o r y  o f  s c h o o l-w o rk  l i n k s .  
R e s id e n t ia l  Careers Conferences, involving employers, were 
held beginning in  1970.
' Local employers had been in vo lved  in  d e v is in g  a Lea ver 's  
C e r t i f ic a te  fo r  pupils who requested i t .
An In d u s try  Awareness teacher had been appointed in  March 
1983.
The Headteacher was very supportive towards the research.
*  The school won the trophy once, in  1981-2.
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Furthermore, the school had a well documented h is to ry , with log 
books d a t in g  back over one hundred y e a rs .  I t  began as a g i r l s '  
school in  1844, became co-educational in the 1920s and a Secondary 
Modern a f t e r  World War 2 . I t  has had two g en era l  in s p e c t io n s ,  in  
1949, when Social Studies was experimental, Geography and History  
being merged, and in  1969, when C i t iz e n s h ip  and Environmental 
Studies were shown to have been added to the curriculum. The school 
was urged to give "careful consideration to s k i l l s ,  ideas, a tt i tu d es  
and knowledge" at that stage.
In 1974, the school became a 6-form, 11-16 Comprehensive, with 
nine hundred pupils on the r o l l .  In 1984-5 there were fo r ty -e ig h t  
s t a f f  and two F u rth e r  Education College s t a f f ,  t h i r t e e n  School 
Governors and a Parent Teacher Committee of twelve.
School 33 is  in  a small ru ra l  town of population 6,900, but few 
school leavers took up a g r ic u ltu ra l  occupations as fa r  back as 1949. 
At th a t  tim e 47% went in to  e n g in e e r in g ,  b u i ld in g ,  and lo c a l  
f a c t o r ie s .  In  1984, the new in d u s t r i a l  e s ta te  in  the town housed 
over seventy concerns, g iv in g  employment to  the  area  and con tac ts  
fo r  work experience. In the summer of 1985, one hundred and n inety-  
one pupils l e f t  the school, of whom:
24 entered local 6th forms 
54 entered loca l Technical Colleges 
57 obtained employment 
23 went on the Youth Training Scheme 
33 were unaccounted fo r .
The school was s a id  to  have "a s o l id  record  o f  achievement in  
every aspect o f education  and compares fa v o u ra b ly  w ith  any o ther  
Comprehensive school in  the County." (Evans, 1985).
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In May 1983, an E v a lu a t io n  R eport, p a r t  o f  which r e fe r r e d  to  
Industria l-Education Liaison in  the school, was produced (County X, 
1 9 8 3 ) .  This noted th a t  form al l in k s  between the school and the  
loca l in d u s tr ia l  community were e s ta b l is h e d  in  1978. Development 
had been the o r ig in a l  i n i t i a t i v e  of the Headteacher, who was one of 
f iv e  Headteachers in  the county to be seconded to industry fo r  two 
weeks. The a u th o r 's  research  was conducted in  1983, a f t e r  the  
evaluator had recommended in  1983:
More classroom s ta f f  involvement with school-industry work. 
S c h o o l- in d u s try  l in k s  should not p r i n c i p a l l y  be seen in  
career terms.
A small working group should consider relevance to a l l  school 
subjects and e x tra -c u rr ic u la r  work.
Local representatives should be involved.
More c o -o p e ra t io n  should e x is t  between S o c ia l  Education  
modules.
The present research f ie ld -w ork  took place a f te r  the Industry  
Awareness teacher had given a t a lk  a t  a s t a f f  meeting on 8th  
November 1984, in  order to encourage industry-education l in k s  across 
the curriculum. Here, a sheet of th ir ty -e ig h t  statements re fe rr in g  
to  ^aspects of in d u s try  which could be p a rt  o f the sch o o l 's  
curriculum function, was given to each member. Using the 'snowball' 
technique ( H a r r is ,  1 9 8 1 ) ,  the to p ic  was discussed a t length  
r e la t iv e ly  to teachers' own subject syllabuses. The timing of th is  
meeting coincided approximately with the publication of the County 
Curriculum Document (chapter 3 ) .
The County Industry-Education Liaison Scheme had "considerable 
in f lu e n c e "  upon School 33, according to the In d u s try  Awareness
224
teacher. Knowledge of SCIP, U I, YE, UBI, CRAC and Project Trident,  
came from the scheme's in te rven tion . The Industry Awareness teacher 
began YE a f t e r  encouragement from the Advisory te a c h e r ,  and 
maintained contact over a l l  aspects of industry re la ted  work in the 
school.
I t  is  im portan t to understand a t t h is  stage of the research  
th a t  the SCIP ethos was behind the In d u s try  Awareness te a c h e r 's  
im petus. Having a ttended a SCIP conference and a CRAC In s ig h t  
course, encouraged by the Industry-Education Advisory teacher, her 
In d u s try  Awareness course, and th in k in g ,  were given a SCIP 
focus. School 33 was not a SCIP school, but the scheme's ethos must 
be considered as part of curriculum development in  the school, owing 
to the Industry Awareness te a c h e r 's  prev ious  exp er ien ce . A video  
recording of Industry Awareness lessons serves to emphasise the SCIP 
e x p er ien tia l  approach. A copy of th is  was presented to the school 
as a means of research feedback. (Annex 46).
The l ines  of enquiry (chapter 2) are linked to various methods 
of da ta  c o l l e c t io n ,  and form the basis o f d iscuss ion  in  t h is  
chapter.
The Headteacher and fo r ty -s e v e n  s t a f f  were in te rv ie w e d  fo r  
app ro x im ate ly  h a l f  an hour each. (Appendix 28, Annex 4 7 - 5 4 ) .  The 
in te r v ie w  data  recorded here formed a s t a f f  in te r v ie w  feedback  
document (Appendix 4 8 ) ,  which was presented to  s e n io r  s t a f f  a t  a 
meeting arranged to discuss f in d in g s  (Annex 5 8 ) .  In te rv ie w  data  
were t ra n s c r ib e d  ( e .g .  Appendices 29, 30, 3 1 ) ,  and then s a l ie n t  
points were l is te d  under question headings.
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Fig.8.1 Lines of Enquiry Related to Data Collection
LINES OF ENQUIRY DATA COLLECTION
1. The po lic y ,  ethos, understanding 
w ith in  the school towards pre­
paration fo r  the world of work.
-  S ta f f  in terv iew s, Head- 
teachers’ in terv iew s,  
school prospectus, and 
policy documents.
2. The process leading towards 
curriculum development in the 
school.
-  Board meetings, interv iew  
with Headteacher, s ta f f  
in terv iew s, County policy  
document .
3. The ro le  of the world of work 
in  the school curriculum.
-  3rd year option forms, 
s ta f f  in terv iew s, County 
evaluation report.
4 . The permeation of the agencies' 
key concepts and ideas and the 
acceptance/rejection of them 
by s t a f f .
-  Interviews with s t a f f .
3. The views o f parents, Governors, 
Careers Service, the local  
community, and
-  Interviews with represen­
ta t ives  of parents, 
Governors, Careers service  
and the loca l community.
school leavers -  School leavers ' 
Questionnaire.
1. The Po licy , Ethos, and Understanding w ith in  the School towards
Preparation fo r the World of Work
The documentation giving ’’minimum leve ls  of competence for the 
16 year old" suggests a school philosophy loosely connected with the 
world of work when i t  s t a t e s  t h a t  a 16 y e a r  o ld  sh o u ld  have  
" p ra c t is e d  s k i l l s  o f p ro b le m -s o lv in g , exp erim enta l method and 
dec is ion -m aking  in  r e a l i s t i c  s i tu a t io n s  and understand the  bas ic  
workings of society and be s o c ia l ly  responsible." (Evans, 1984).
The Headteacher' s view of school-industry l inks  were that they 
are  "most v a lu a b le .  We are t r y in g  to get over the view th a t
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industry provides basic wherewithal and is  a most important aspect 
of our s o c ie ty  in  i t s  w ealth  c re a t in g  f u n c t io n ."  (Appendix 4 2 ) .  
The Headteacher sa id  th a t  th e re  was nothing w r i t t e n  concerning  
school policy in  th is  area, although a ttr ib u te d  the formulation of a 
school p o l ic y  fo r  p re p a ra t io n  fo r  the world of work to  the  
Curricu lum  Group. This was a group o f s t a f f  and sen io r  s t a f f  who 
rnet f o r t n i g h t l y  to discuss curr icu lum  is s u e s .  The Industry  
Awareness te a c h e r ,  a member o f the group, s a id  th a t  a sch o o ls -  
industry policy had not been discussed. (Appendix 30).
I
When asked how they perceived the po licy ,
18 s t a f f  thought th e re  was no p o l ic y  and s tresse d  the  
autonomy of in d iv id u a l  departments to develop t h e i r  own 
th ink ing .
3 thought there was "something vague" but were unable to put 
i t  in to  words.
11 considered there to be "an in te re s t  in " ,  "an understanding 
o f " ,  or an "ethos concerning" p re p a ra t io n  fo r  the world  of  
work.
12 in te r p r e te d  p o l ic y  to mean the work o f  in d iv id u a ls ,  or 
work w ith in  sp e c if ic  curriculum areas.
. v” 2 put th e ir  understanding of the school policy in to  words:
"To smooth the t r a n s i t io n  between school and 
work."
"To g ive  an in t ro d u c t io n  to the  world  o f  work 
and, as a s id e - is s u e ,  to see some re levan ce  to  
what they (the pupils) do in  school."
The In d u s try  Awareness teacher f e l t  th a t  " th e re  is  the  
beginnings o f a p o l ic y  -  a g re a te r  awareness than th e re  was."
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Questioned about in c re a s in g  awareness, 6 s t a f f  sa id  th a t  they had 
been under no pressure to change in  th e ir  own teaching, but 21 s t a f f  
affirmed that pressure existed from a number of sources w ith in  the 
school, such as,
the development of C i ty  and Guilds courses and In d u s try  
Awareness w ith in  the school.
the s o c ia l  c l im a te ,  a f fe c te d  by the Youth T ra in in g  Scheme, 
unemployment and vocational education trends.
None of the n a t io n a l  agencies , the  su b jec ts  o f  the a u th o r 's  
in ves tig a t io n , were noted as being a pressure source.
The s t a f f  were asked what they thought o f the s i t u a t io n  
regarding policy which ex ists  w ith in  the school. Several problems 
were h ig h l ig h te d  which suggested th a t  the p o l ic y  (as perce ived  
overlea f)  was d i f f i c u l t  to implement:
"the policy i t s e l f  is  not strong enough"
"pressure of examinations"
"lack of time fo r  such preparation to be e f fe c t iv e "
"teachers' persona lit ies  a f fe c t  the uptake of ideas"
"too few people are involved in  th is  area of work".
In  one case, a school p o l ic y  was thought to be unnecessary, 
sineie Departmental policy was so strong in  i t s e l f .  A small element 
were f u l ly  supportive of the "policy" as i t  ex isted .
The number o f  s t a f f  i n t e r v ie w e d  had many v a r ie d  v iew s  
r e f l e c t i n g  th e  t h i n k i n g  about is s u e s  g o v e rn in g  c u r r ic u lu m  
development in  th is  f i e l d .
"Work exp erien ce  f o r  a l l  i s  re q u ir e d ,  w ith  th re e  or 
four placements, to give a broad introduction to the 
world of work."
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"Education should be for education’s sake."
"Schools should not become cen tres  fo r  v o c a t io n a l  
prep a ra tio n ."
" Is  there any work? Is le isu re  equally important?" 
"Unemployment is  overplayed."
Preparation for the world of work is  p o l i t i c a l ly  motivated:-
a) "by the r ig h t wing, to maintain the status quo"
b) "by the l e f t  to a l te r  the status quo".
"The topic lends i t s e l f  to lower a b i l i t y  p u p ils ."
2. The Process Leading to Curriculum Development in the Schools
As an in t ro d u c t io n  to the County Curriculum  P o l ic y ,  the  
following is  quoted:
" I t  is  ind iv idual schools that shape the curriculum  
fo r  each p u p il ."  (DES, 1981).
Giving gu idelines, the County Policy (County X, 1984) s ta tes ,  
"schools should attempt to an tic ip a te  change -  to do 
t h is  teachers  should be a d a p ta b le ,  f l e x i b l e  in  
approach and open-minded." (Para .3 .4 ) .
Aiming to shape the cu rr icu lu m  fo r  each p u p i l ,  School 33 
adopted the following s tructure , organising meetings fo r discussion 
upon various issues:
The Academic Board, c o n s is t in g  o f Heads o f Department and 
Senior S ta f f ,  met to deal with current issues. (Jo int issues with 
the Pastoral Doard were sometimes arranged.)
. The S ta f f  Meetings, held weekly before school fo r a short time, 
and at o th e r  tim es fo r  longer p e r io d s , were the  fo r a  fo r  b r in g in g  
c u rre n t  issu es  to  the a t te n t io n  of the whole s t a f f ,  and were made
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open fo r discussion.
The Curriculum  Group met f o r t n i g h t l y ,  to d iscuss fu tu r e  
development. Any member of s ta f f  could attend these meetings, but 
only a small proportion, approximately ten at each meeting, did so.
The minutes o f  a l l  meetings were posted in  a sm all ante-room  
a d jo in in g  the s t a f f  room, a v a i la b le  fo r  a l l  to  re a d . On only one 
occasion in  the minutes o f  a s t a f f  m eeting, was i t  recorded th a t  
there was any h ie ra rch ica l l in k  between the various meetings, when 
the Academic Board requested that a l l  syllabuses be reviewed for an 
e v a lu a t io n  a t  the end of the academic year 1983. There was no 
in d ic a t io n  th a t  issues a r is in g  in  the Curricu lum  Meeting were 
fo rm a lly  put to the Academic Board, or the whole s t a f f .  However, 
various e f fe c ts  through a l l  meetings showed that a growing awareness 
was evident, and trends in education were re f le c te d  in  the recorded 
m inutes. The fo l lo w in g  summary o f  m eetings, w ith  re fe re n c e s  to  
s c h o o l- in d u s try  l in k s ,  g ives  a c le a r  p ic tu r e  o f developments in  
School 33.
The Development of School-industry Links from Recorded Minutes
In  1977, r e p re s e n ta t iv e s  from an I n d u s t r ia l  T ra in in g  Group 
visi'ted the school to discuss re la tions  with industry and possible  
l ia is o n  with the school. The Headteacher reco llected:
"We sa t  down and t a lk e d ,  but i t  was not a l l  th a t  
f r u i t f u l .  There's a strong t ra d it io n  which says that  
the three Rs and 'O' leve ls  are important. When you 
s ta r t  ta lk in g  of in te g ra t io n ,  a e s th e t ic  c u rr ic u lu m ,  
they begin to sw itch  o f f .  They see i t  in  the  l i g h t  
o f  t h e i r  own education  and h av en 't  noted th a t  these
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things move ra p id ly ."
Although t h is  e x e rc is e  d id  not prove t o t a l l y  e f f e c t i v e ,  a 
growing in te re s t  was indicated in  1978, by a suggestion in  the s t a f f  
meeting th a t  In d u s try  and Education be the focus o f an in -s e r v ic e  
t ra in in g  day. A number of s t a f f  attended a County School-industry  
Scheme course that year and reported back. In 1979, a l l  the s t a f f  
agreed to  v i s i t  in d u s try  as p a r t  o f in -s e r v ic e  t r a in in g  and were 
sent to eighteen d i f fe re n t  f irm s. From th is  was gained,
"a f e e l in g  o f depression w ith  the requ irem ents  of  
in d u s try  and l i f e .  V/e should be lo ok ing  f i v e  years  
ahead a t  l e a s t .  Education must have re levan ce  to 
work." (S ta f f  Meeting Minutes, 1979).
This was fo llo w ed  by the appointment o f the In d u s try  Awareness 
teacher and her presentation to the s ta f f  meeting (page 224).
I t  was noted th a t  throughout recorded minutes th e re  were  
s e v e r a l  r e f e r e n c e s  to  Government and County documents, and 
statements re f le c t in g  th e ir  emphases:
"Vie must make ourse lves  aware o f what is  a v a i la b le  
and must question  what w e 're  doing and why w e 're  
doing i t ."  (1978).
"The ch ild -centred  approach was advocated." (1981).
The H e a d te a c h e r  s a id  in  i n t e r v i e w ,  "Vie a lw a ys  lo o k  a t  
Government sources and what they produce. The County Curriculum  
P o licy  has had an in f lu e n c e  to o ,  but i t ' s  not easy to show how, 
because we digest things and they re-emerge in  a s l ig h t ly  d i f fe re n t  
form when we make decisions. We c e r ta in ly  take account of th ings."
In 1983, the minutes noted that the DES document 11-16 "Towards 
a Statement of Entitlement" was c ircu la ted  in  the form of a summary
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of Red Book I I I .  Other s tra teg ies  aimed at changing the curriculum  
were recorded:
In 1982, the Academic Board was concerned with combatting the 
idea  th a t  only 'O' le v e ls  m atte r  -  an a t t i t u d e  o f the school 
Governors. In  1984, Governors were to be encouraged to adopt a 
p a r t i c u la r  Department in  keeping w ith  t h e i r  i n t e r e s t s ,  but no 
ind ication  that th is  occurred is  recorded in the minutes.
The Curricu lum  Group, meeting in  1985, f e l t  th a t  t a lk in g  and 
working to g e th e r  across departments was a f a i l u r e ,  a concern a lso  
expr essed by the Academic Board in  1982, and noted again by the  
Evaluation Report of 1983. The Group called  fo r  more co llaboration  
and team teaching. Whilst discussing the f i r s t  year curriculum, a 
member of the Group c ited  an example from industry:
" In  in d u s t ry ,  how many tim es would someone say 'we 
want some Maths done?' I t ' s  s k i l l s  we need."
Curriculum Development
I t  would seem t h e r e f o r e ,  th a t  in g r e d ie n ts  fo r  curr icu lum  
deve lopm ent were p re s e n t  in  S chool 33 , encouraged  by th e  
Headteacher's in te re s t  and the appointment of an Industry Awareness 
teacfyer. However, in  commenting, the s t a f f  endorsed the view that  
system atic  p lann ing  is  needed fo r  a s i g n i f i c a n t  e f f e c t .  The 
Departmental structure of the school was seen to be detrimental to 
the development of the whole person. According to many te a c h e rs ,  
ideas needed to be spread out more and to  be fo llo w ed  by re g u la r  
feedback. There was curriculum development in  the area of school- 
in d u s try  l i n k s ,  but i t  was s low , owing to the  above c o n s t r a in ts .  
Whilst pockets of great a c t iv i t y  were observed, the o vera ll  view was
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t h a t  d ev e lo p m en t was not s y s te m a t ic  and d id  no t g e l .  The 
examination system was also seen to hinder progress. The Industry 
Awareness teacher saw the to p ic  being in c o rp o ra te d  in to  the  whole 
curriculum rather than being regarded as a fr in g e  a c t iv i t y  and also  
saw the in d u s tr ia l  input to the curriculum divorced from vocational 
p re p a ra t io n .  The school e v a lu a t io n  in  1983 r e s u l te d  in  the  
e v a lu a to rs  f e e l in g  th a t  se n io r  s t a f f ,  e s ta b l is h e d  so long in  the  
school, could produce complacency and a resistance to change. Eight 
s ta f f  had f i f t e e n  plus years' serv ice , and one of these had been in  
the school fo r  twenty-seven years.
3. The Role of School-industry Links in the School. 1984-3
F ig .8 .2  gives a summary of courses involving the world of work. 
Roughly h a l f  of the s t a f f  saw t h is  work as being o f  p a r t ic u la r  
relevance to certa in  groups of ch ildren , fo r  example, older classes, 
academic forms, or less-able  pupils . They f e l t  therefore that the 
world of work was not of d irec t  concern to them because they did not 
teach these groups. Several c laimed to teach about the world  of  
work in  an u n s tru c tu red  way whenever the need was seen to a r i s e .  
Others organ ised  v i s i t s ,  brought the community in to  the classroom 
occasionally and provided s i t u a t io n a l  to p ic s  f o r  d is c u s s io n .  The 
ex ten t to  which teach ing  was in f lu e n c e d  seemed to be la r g e ly  
dependent on the subject area and how s t a f f  viewed the teaching of 





3RD YEAR OPTION CHOICES, WITH REFERENCE TO COURSES INCLUDING THE WORLD OF WORK, INDICATED DY STAFF INTERVIEW
*  ENGLISH 
0 + CSE
A FUNCTIONAL ENGLISH 
APPROACH
SOtC CRAC INFLUENCE
RELIGIOUS & MORAL EDUCATION 
0 + CSE + CORE 
S itu a tio n  Eth ics  
(R ight to withdraw)







*  MATHEMATICS 
0 + CSE
Maths on Target 
Basic S k il ls  A rith m etic  
(County X Scheme)
County X Industry  
Education Lia ison  
Schools' Mathematics 
P ro jec t
COMPUTER STUDIES 
0 + CSE
1st y r . ACORN/CES 
COURSE TO BE 
INTRODUCED TO 




County X Industry  
Education Lia ison  
A ll in flu e n c e  
Sim ulations
CAREERS
(3rd  y r. option booklet 
helps choice)
3IIG-CAL -  Tutors in  
4th  y r . adm inister 











"Education fo r  le is u re "
REMEDIALS
STARAS LEARNING MATERIALS 
BBC COURSE "GOING TO WORK" 





HUMAN BIOLOGY O/CSE 
CHEMISTRY O/CSE 
RURAL SCIENCE O/CSE 
GENERAL SCIENCE 
CSE MODE 1 OR 3 




0 -  FOOD + NUTRITION
CoL -  HuuSLCKAr i
(3rd  y rs . DESIGN A KITCHEN)
COUNTY X INDUSTRY EDUCATION
LIAISON INFLUENCE
CHILD CARE & DEVELOPMENT -  CSE
NEEDLEWORK -  O/CSE
ART -  O/CSE
WOODWORK -  O/CSE
TECHNICAL DRAWING -  O/CSE
METALWORK -  O/CSE
TECHNOLOGY -  0
HUMANITIES
HISTORY (ac tio n  le a rn in g  approach)
BRITISH SOCIAL & ECONOMIC -  O/CSE
WUKLD HiSIUKY -  U/CSL
LOOKING AT HISTORY -  0
COMBINED HISTORY/GEOGRAPHY -  O/CSE
GEOGRAPHY -  O/CSE
Sim ulations
GYSL -  4 th  y r . m iddle-low  a b i l i t y  
GEOGRAPHY & HISTORY 
(Oxford course)
Community & Industry  (1st & ^ d  
y r .  GEOGRAPHY)
MODERN LANGUAGES 
GERMAN -  O/CSE (SCHOOLS'
FRENCH -  O/CSE
COUNCIL "NUFFIELD" APPROACH IS REALITY RELATED)
(1960s)
DATA AND DOCUMENTATION
CITY AND GUILDS 
FOUNDATION COURSE 
COMMUNITY CARE 
COMPULSORY 3 WEEKS 
WORK EXPERIENCE
WORK EXPERIENCE PASSPORT 
TO BE INTRODUCED
(OTHER WORK EXPERIENCE 
PLACEMENTS/VISITS ARRANGED 
AD HOC, ON REQUEST)
VOCATIONAL PREPARATION 




(A ptitu de  te s ts  required)
CONSTRUCTION- -  CSE (2  y rs . a t  
C ollege)
MOTOR VEHICLE ENGINEERING -  CSE 
(2nd y r. a t College) 
TYPING -  CSE (School-based)
PHYSICAL EDUCATION 
"Education fo r  le is u re "
*  compulsory
4. The Permeation of the Agencies' Key Concepts and Ideas and the
Acceptance/Rejection of them by S ta f f
S t a f f  were asked about t h e i r  knowledge and op in ion  o f the  
s c h o o l- in d u s try  agencies o p e ra t in g  in  School 33 . S e vera l s t a f f  
categorised the County scheme as an outside agency, although i t  is  
not a n a t io n a l  one. I t s  in f lu e n c e  being "one hundred p erce n t"  
according to the Industry Awareness teacher, i t  was included as an 
agency w h ils t  questioning s t a f f .
Young Enterprise
Knowledge v a r i e d  from  v i r t u a l l y  n o t h in g ,  to  a b a s ic  
understanding. Several s t a f f  were shareholders and knew something 
of th e re  being a P re s e n ta t io n  Evening and o f past d i s t i n c t i o n .  A 
d is p la y  was mentioned by some as t h e i r  only means o f co n tac t  w ith  
YE. Most had l i t t l e  understanding o f  how i t  functioned. They were 
aware of the enthusiasm exhibited by the pupils involved, but noted 
that th is  varied from year to year. YE was variously considered to 
be l im i t e d ,  e l i t i s t ,  m id d le -c la s s ,  r ig h t - w in g ,  an e x e rc is e  in  
c o n f id e n c e -b u i ld in g ,  a good id e a ,  im p re s s iv e ,  in s p i r in g  and an 
a c t iv i ty  to be developed fu rth e r  in the school.
Since these in te rv ie w s  took p la c e ,  a m ini-company, se t  up as 
part of the newly adopted C ity  and Guilds 363 Vocational Preparation  
Course, has incorporated many of the YE concepts (September, 1985).
Understanding Industry
Few had heard of th is  scheme or knew anything o f  i t .  Some had 
gained an im pression from p u p ils  th a t  some speakers from in d u s try  
were unable to communicate topics e f fe c t iv e ly .  S ta f f  recognised UI
235
as a worthwhile a c t iv i ty  in p r in c ip le ,  but one which had impact on 
only a few in d iv id u a ls , ra ther than on the whole school.
Schools Curriculum Industry Project (SCIP)
Most s t a f f  had not heard of t h is  p r o je c t .  Some were vaguely  
aware of i t s  existence, but knew nothing of i t s  functioning. A few 
confused SCIP w ith  the County In d u s try -E d u c a tio n  L ia iso n  Scheme. 
One person l in k e d  SCIP w ith  the County scheme but was unable to  
e x p la in  the na tu re  o f the l i n k .  The SCIP ideas had an e f f e c t  on 
some areas through the Industry Awareness teacher,
" In  A rt ,  we taught package design as A r t is ts ,  now we 
think of the in d u s tr ia l  context."  (T .4 1 ) .
The Head of History had an e x p er ien tia l  learning approach, which she 
had discussed f re q u e n t ly  w ith  the In d u s try  Awareness teacher  
although unknowingly using the SCIP approach.
Careers1 Research Advisory Centre (CRAC)
Knowledge o f  CRAC was shown in  th re e  areas o f the c u rr ic u lu m ,  
as indicated by the Head of Department Questionnaires (Appendix 4) 
completed in  1984. Opinions varied , resources are often unsuitable  
fo r  age and a b i l i t y ,  courses are expensive , but i t s  resources  
propagate some good ideas th a t  have been used in  the design of  
syllabuses.
Industry-Education Liaison in the County
Using the scheme's acronym, the author encountered a c e r t a in  
amount o f  h o s t i l i t y  expressed towards the use of acronyms in
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Education. I t  was remarked th a t ,  "the ordinary classroom teacher  
cannot deal with these offshoots". Several people linked the scheme 
w ith  the Advisory Teacher fo r  S c h o o l- in d u s try  Work, but were 
u n c e r ta in  o f  the n a tu re  of h is  r o l e .  Past involvem ent w ith  the  
scheme was seen to be g re a te r  than in  1985. However, persons  
d i r e c t l y  in vo lved  w ith  sch oo l work l i n k s  in  th e  c u r r ic u lu m  
acknowledged i t s  s u b s ta n t ia l  in f lu e n c e  on the schoo l. In d u s try  
Awareness, C i ty  and G u ild s ,  Design a K itchen Scheme (Domestic  
S c ie n c e ) ,  Mathematics -  Basic S k i l l s  Arithmetic Tests, were areas 
influenced.
Industry Awareness ( IA)
The s t a f f  assoc ia ted  IA , or confused i t ,  w ith  UI or YE. The 
e x p e r ie n t i a l  le a r n in g  approach had aroused some in t e r e s t  and had 
been discussed at curriculum meetings. S ituation  e th ics , ro le  p lay ,  
gaming and s im u la t io n s ,  were used in  some classroom te a c h in g .  
Active learning was perceived by some to be the most e f fe c t iv e  means 
of conveying information about the world of work.
5. The Views of Others
The paren ts  in te rv ie w e d  ( e .g .  Appendix 3 3 ) ,  had c h i ld r e n  in  
every year group. T h e ir  e x p e c ta t io n s  o f the school were job  
o rien ta ted , linked with academic performance: "The hard work e th ic
is  important", although comments were made such as, " I 'd  l ik e  them 
to be prepared fo r  l i f e  a f te r  school" and "emphasis should be placed 
on what employers look f o r " .  There was very l i t t l e  feedback from  
the p u p i ls  to  the  p a re n ts ,  except in  the case o f one p u p i l  whose 
paren t worked a t  the school f o r  some t im e . YE was mentioned by a
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p a re n t ,  s ince she had been to a YE meeting and seen a company's 
product. Another parent confused UI and YE, and a th ird  remarked, 
" I  h av en 't  taken a g re a t  dea l o f  in t e r e s t  in  th a t  type o f  t h in g " .  
Parents had l i t t l e  idea of the IA course, and thought the home to be 
the most in f lu e n t ia l  aspect governing a c h i ld 's  fu tu re . One parent 
called  fo r  much more involvement of parents, Governors and employers 
in the decisions a f fe c t in g  the curriculum.
In retrospect, i t  would have been bette r  to in terv iew  parents 
whose c h i ld r e n  were d i r e c t l y  assoc ia ted  w ith  UI or YE. These 
findings merely serve to ind icate  an ignorance over such schemes on 
the p a r t  of p a re n ts ,  even though l e t t e r s  were sent by means o f  
in t r o d u c t io n  to  the schemes at the  beginning of the  f i f t h  y e a r .  
(Three o f  the fo u r  p a ren ts  in te rv ie w e d  had p u p ils  below t h is  year  
group, but had had other children in  the school.)
The Chairman o f the Parent Teacher Association f e l t  that the 
a t t i t u d e  o f s ix t y  percent o f paren ts  was " i t ' s  your business to  
educate my kids, not mine". (Appendix 41). The parents most keen 
to a t te n d  meetings were those who had c h i ld re n  a t  the "top end 'O' 
le v e l ,  in te l le c t u a l ly " .  Their ro le  was bas ica lly  to ra ise  funds and 
l i a is e  between the school and feeder schools. One meeting, to show 
what" the  Sciences are to do in  the f u t u r e ,  was the only one 
mentioned, which was held with the curriculum in  view.
The Chairman of the  School Governors (Appendix 35) confirmed  
that the Governors' involvement with the curriculum was minimal. He 
did not mention the suggestion of Governors being l in k e d  to  
Departments in the school (page 232) and showed l i t t l e  knowledge of  
school-industry courses.
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Local i n d u s t r i a l  concerns*  in  the town were v is i t e d  ( e .g .  
Appendix 39), the contact being made through the member of 
s t a f f  who organised work experience. These find ings suggested that  
most work experience was geared towards the City and Guilds course, 
but that other pupils opted to go on work experience occasionally .  
In most cases there was l i t t l e  feedback to the school, and the firms  
saw t h e i r  l in k  w ith  the school as p ro v id in g  p u p ils  fo r  jobs a t the  
end o f the school y e a r .  The f irm  sent a completed form to the  
school, but had no knowledge of national agencies and th e i r  e f fe c t  
upon pup ils .
The q u a lity  of work experience and the placements offered was a 
concern o f the Careers o f f i c e r . The system o f  l i a i s o n  w ith  the  
County Careers o f f i c e r  was in  a p e r io d  o f f lu x  (Appendix 3 7 ) ,  an 
attempt being made to involve form tu to rs  in  Careers Education, thus 
beginning a re fe ra l  system. Although Careers was part of the Social 
Education course, the Careers o f f ic e r  had not met a l l  the pupils in  
the school year 1 9 8 4 -3 ,  the  r e f e r a l  system then being through the  
Careers teachers. Time and cost prevented Careers Conventions every 
year.
YE had been mentioned to  the Careers o f f i c e r  by p u p i ls ,  in  a 
p o s i t iv e  way, and he regarded i t  as a np ro " .  UI and SCIP, he had 
not heard of but he had some acquaintance with CRAC resources. The 
IA course in  S o c ia l Education he l in k e d  w ith  work exp e r ie n c e , and 
although commenting f re e ly  on the course, the author f e l t  that such 
confusion rendered the comments useless. The l in k  with the County 
In d u s try -E d u c a tio n  scheme was in  the area o f work exp er ien ce , and 
the Careers Service l ia is e d  occasionally over such matters.
*A jo in e rs ,  a vehicle body workshop, a playgroup.
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The Careers o f f ic e r  noted the need fo r  Careers Education to be 
decentralised, and to have a more educative ro le ,  ra ther than a job -  
f in d in g  one. He confirm ed the view th a t  communication across  
departments was the school's foremost problem. His ro le ,  he saw as 
having to  overcome te a c h e r 's  a t t i t u d e s ,  which d id  not a t  present  
allow him to a l te r  the curriculum or tim etable in  any way.
Some facts obtained from pup ils ' answers on the school leavers ' 
q u e s t io n n a ire  (Appendix 4 9 ) ,  were used to t r i a n g u la t e  w ith  o th e r  
data co llected . For instance, s t a f f  interviewed commented on pupil  
r e a c t io n ,  and the p u p i l  q u e s t io n n a ire  served to endorse these  
statements, or to give more explanation from a pupil point of view. 
Parents  commented on the  fa c t  th a t  they regarded the school as 
having most influence on a p u p il 's  choice of career (page 237) but 
the p u p ils  thought o th e rw is e .  Of the  one hundred and f i f t y - f o u r  
p u p ils  present on the day the q u e s t io n n a ire  was ad m in is te re d , 2Q% 
regarded school as having the g re a te s t  in f lu e n c e  on t h e i r  ca re e r  
ch o ice , compared w ith  2156 who thought the fa m ily  to be the most 
i n f l u e n t i a l .  The school can th e re fo re  be deemed an im portan t  
fa c to r ,  and the pup ils ' other answers contribute to a more in-depth  
enquiry as to the school's area of in fluence.
In  answer to question  3 ( i b i d ) , "Which of these courses have 
you taken w hils t at th is  school?", the most notable feature  of the 
graphed in fo rm a t io n  ( F i g . 8 .3 )  is  th a t  3456 o f  the year group which 
responded to t f re q u e  s t  ion  n ai r e  thought they had, taken  n o  co ur s e s 
dealing with the world of work. Since every pupil followed a l l ,  or 
p a r t  ( i f  ta k in g  U I)  o f  the  IA course in  S o c ia l  Education , t h is  is  
noteworthy. The IA teacher had commented however, that pupils were 
unaware o f  the term ' In d u s t r y  Awareness' and most regarded i t  as
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S o c ia l  Education , which rep res en ts  a blanket term fo r  unimportant 
subjects in  the eyes of the pupils (page 208).
Of the 14% who responded th a t  they had rece ive d  teach ing  and 
o th er  su b jec ts  about the world o f work, s e v e ra l  may have been 
r e f e r r in g  to IA . As the author d iscovered , the s t a f f  themselves  
were not a l l  conversant with the term (page 237).
f i g . 8.3 Courses Taken by Pupils ( according to pupil responses from 









YE IA NONEUI C&G OTHERS
KEY: UI: Understanding Industry
YE: Young Enterprise
C&G: City & Guilds
IA: Industry Awareness
Others: Other courses
None: No other courses
In response to question  6 (Appendix 4 9 ) ,  "Did you get the  
chance to meet people from outside school when you were being taught 
about the world o f  work, 41% sa id  'y e s '  , and 59% ' no ' . When asked 
i f  these people had made them more in terested in  the world of work, 
two pupils who had taken UI had said 'no1.
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To establish i f  there was any las t ing  impression caused by the 
SCIP e x p e r ie n t ia l  le a rn in g  id e a ,  used in  IA , p u p ils  were asked i f  
they had played any 'games' about industry and commerce in  lessons 
( q u e s t io n  7 ,  i b i d ) . Most o f  th e  81% who responded in  th e  
a ff irm a tiv e  thought i t  a he lp fu l method of learn ing.
None o f the p u p i ls  in vo lved  w ith  YE or UI had asked to  go on 
work experience, but most pupils had part-t im e jobs outside school.
The response to question 10 ( i b id ) , asking fo r  a description of 
the world of work suggests that the pupils had d i f f i c u l t y  f ind ing  a 
d e f in i t io n .  This is  not t ru e ,  however, of those pupils involved in  
YE, or U I ,  fo r  the m a jo r i ty  o f these were ab le  to p rov ide  informed  
answers. Quoting pupils who were chosen fo r  in te rv ie w  p re v io u s ly  
(pages 176 and 208), the low-scorers on the a t t i tu d e  scales said:
"To enjoy work, which you can do, you have to put 
your own time and energy in to  what you do, so you can 
f e e l  some s a t i s f a c t i o n ,  t h a t  you can a c h ie v e  
something, no matter how sm all."
"There are many d i f fe re n t  areas of work with a lo t  of 
re s p o n s ib i l i ty ."
" I  a p p re c ia te  th a t  w ithou t 100% c o -o p e ra t io n  from 
anyone, the industries  co llapse."
Other responses, from medium and high scorers were:
"The world o f work i s  a r e a l l y  in te r e s t in g  p lace  to  
be."
"The world of work is  to get the most out o f the  
le a s t .  To get as much p r o f i t  out of l i t t l e  c a p ita l ."
"The employers give only one chance, un like school."
These same p u p ils  in d ic a te d  th a t  t h e i r  im pression o f  the w orld  o f
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work had changed s ince coming to the school and th a t  YE, an d /o r  UI 
had been responsible fo r that change. This compares favourably with  
54?o of the respondents who said that th e ir  impression of the world 
of work had not changed since attending School 33.
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CHAPTER NINE 
THE ILLUMINATION OF THE STAGE
INTRODUCTION
The four preceding chapters have demonstrated and reported on a 
process of exp loration . Chapter 5 gave a broad ou tl ine  of the stage 
and set the scene by d e s c r ib in g  the 'p r a c t ic e  o f  the a c t i o n ' ,  and 
how i t  re la ted  to the secondary school curriculum. Chapters 6 and 7 
attempted to answer the questions posed in  chapter 1 -  what are the 
assumptions, exp e c ta t io n s  and experiences o f  the p a r t ic ip a n ts  in  
some e x is t in g  s i tu a t io n s ? ,  and how may the e f f e c t  o f  some s c h o o l-  
industry innovations be improved?.
Chapter 8 recorded e f fe c ts  upon ind iv iduals  in d ire c t ly  involved  
and upon the whole secondary school curriculum, in  a fu rthe r  attempt 
to  answer the question  -  how do such in n o v a tio n s  a f f e c t  the  
curriculum of the secondary school?
Chapters 9 and 10 aim to  consider the f o e t a l  p o in ts  r a is e d  in  
the preceding chapters, to provide a more informed understanding of
the whole p icture gained.
The Pragmatic Approach
The a n a ly t ica l  method used is  based upon the ou tl ine  in  chapter 
2. Using various data co llec t in g  methods, l ig h t  has been focused at
d i f f e r e n t  ' l e v e l s '  ( F i g . 2 . 1 ) .  Several focal points emerge which, 
when p laced in  the  con tex t o f a l l  o th e r  l e v e l s ,  add to  an o v e r a l l  
i l l u m in a t io n  o f the s ta g e .  An accuracy o f understanding a t  any 
l e v e l  cannot be reached i f  d ivorced  from a l l  o th e r  l e v e l s .  The
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r e la t io n s h ip  between le v e ls  must be brought in to  question  before  
recommendations leading towards an improvement in  p r a c t ic e  can be 
made (chapter 10).
F ig .2 .1  The Model fo r the Research
The Effects of some School-Industry Agencies on the Secondary School 
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F i g . 9 .1  g ives  a summary o f the rese arch , in d ic a t in g  l e v e l s ,  
l in e s  o f  enquiry  r e f l e c t i n g  the main research questions and fo c a l  
points which have emerged.
F ig .9 .1  Focal Points Arising from Lines of Enquiry on which 
Discussion of Issues are Based
LEVELS LINES OF ENQUIRY FOCAL POINTS RELATING
TO ALL LEVELS
LEVEL ONE •• LEA policy fo r DIVERSITY OF
school-work l inks APPROACH
National •• Agencies used
LEVEL TWO •• Past-present-future CONSTRAINTS TO THE
•• Curriculum development INTRODUCTION OF
County and Schools •• Views SCHOOL-INDUSTRY
• Agency use INNOVATIONS
LEVEL THREE •• In te rp re ta t io n  of EFFECTS ON
agency aims INDIVIDUALS
Agencies in •• Experiences of
Schools indiv iduals
•• Views of agencies
and suggestions for
improvement EFFECTS ON THE
•• Administration and CURRICULUM
role  in  the school
curriculum AND
LEVEL FOUR •• School policy CURRICULUM
v •• Process of curriculum DEVELOPMENT
The Curriculum development
in One School •• Role of the
innovation
•• S ta f f  in te rp re ta t io n
of agencies' e f fe c t SUGGESTIONS FOR
•• Views of parents, IMPROVEMENT
Governors, s t a f f ,




Provision for School Industry Links
The importance o f the s c h o o l- in d u s try  f i e l d  w i th in  the broad  
area defined as the "world of work" has been indicated by the number 
of school-industry l ia is o n  o f f ic e r  appointments in  loca l education 
a u t h o r i t i e s  and by the f a c t  th a t  a response to  the l e t t e r  sent to  
LEAs (Appendix 1) was delegated to nineteen SILOs by Chief Education 
O ff ic e r s  (ch ap ter  5 ) .  However, the v a r ie t y  o f  respondents ' job  
t i t l e s  i n  chapter 5 suggests th a t  each LEA has devised i t s  own 
method of p ro v is io n  fo r  sch o o l-w o r ld  of work l i n k s ,  based on i t s  
understanding of where the world of work would be appropriate in  the  
secondary school curriculum.
SCIP has been seen to have an e f f e c t  upon lo c a l  a u th o r i ty  
appointments. Since part-funding .has been made ava ilab le  fo r  SCIP 
c o -o r d in a to r s ,  many LEAs have responded by using these as t h e i r  
SILOs (Wood, 1983). Such was the case in  County X, which has a SCIP 
ethos behind school-industry work. Where the Advisory Teacher had 
been ab le  to e s ta b l is h  a rappo rt w i t h in  the County's schoo ls , the  
SCIP ethos had permeated the schools . This in vo lved  constant  
v i s i t s ,  d iscussion  and p lann ing  w ith  the schools , e .g .  School 23.  
Provision of personnel d ire c t ly  responsible fo r school-industry work 
in  schools , however, could have been improved. The In d u s try  
Awareness teacher's post in  School 33 was the exception ra ther than 
the r u l e .  Most a c t i v i t y  in  schools in  County X was found in  those  
schools where Headteachers had been seconded to industry fo r  short 
p e r io d s  o f  t im e .  The p o l i c y  o f  th e  LEA was to  en c o u rag e  
Headteachers to a f f e c t  the curr icu lum  o f  t h e i r  schoo ls , but 
comparatively few teachers had l i t t l e  more than a passing knowledge
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of school-industry work.
The number o f  n a t io n a l  agencies and lo c a l  schemes which have 
fe a tu re d  in  t h is  research  on a gen era l b a s is ,  i s  very h ig h .  I f  
funding is  ava ilab le  and more manpower is  provided, the LEA tends to 
adopt a school-industry scheme. Where costs are considered high, a 
scheme's ideas are noted by in d iv id u a ls  having re s p o n s ib i l i ty  fo r  
s c h o o l- in d u s try  work, but the scheme i s  not adopted. The SCIP 
philosophy of advocating teachers to take account of a l l  resources 
a v a i l a b le ,  to adapt these to r e l a t e  to t h e i r  s c h o o l 's  lo c a l  
environment, is  one which may w ell have encouraged a knowledge and 
awareness of national school-industry agencies. This led the author 
to  suspect th a t  many n a t io n a l  agencies would fe a tu r e  in  t h is  
research. Nevertheless in County X, there was a h int of innovation  
exhaustion in  a school which attem pted to  encompass much o f the  
s c h o o l- in d u s try  f i e l d ,  w h i ls t  the gen era l p ic tu r e  i s  one o f  a few 
schools attempting the use of one or two school-industry agencies, 
using them to complement the school curriculum.
Diverse Po lic ies
LEAs were found to  f o l l o w  th e  G o vern m en t 's  le a d  w hich  
encourages schools to d iv e rs ify ,  by developing th e ir  own c u rr icu la .  
At school l e v e l ,  few w r i t t e n  p o l ic ie s  fo r  s c h o o l- in d u s try  work 
existed in  1982. Headteachers were unable to comment dec is ive ly  on 
t h e i r  p o l i c ie s ,  and in  1984, s t a f f  in  School 33 had d i f f i c u l t y  in  
d e s c r ib in g  t h e i r  s c h o o l 's  p o l ic y  fo r  t h is  area o f the c u rr ic u lu m .  
They defined th e ir  notion of school-industry work in the school as 
an e thos , or background und ers tand ing . There were pockets of  
a c t i v i t y  in  County X, where p o l ic ie s  were being developed in
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response to the LEA d i r e c t i v e  fo r  an o v e r a l l  A u th o r i ty  cu rr ic u lu m  
p o licy . Where p o lic ies  did e x is t ,  at the beginning of the research 
at school l e v e l ,  they served to  in c rease  d i v e r s i t y  and lo c a l is e d  
l in k s .
The world of work area in  County X had been an haphazard  
scenario in the past. Fa ilu re  over i l l -o rg a n is e d  l in k s  with lo ca l  
concerns had resulted in  an hes ita t ion  to attempt contact again and 
t h is  was not a good fo u n d a tio n  on which to b u i ld .  L inks may have 
been e x h a u s te d ,  p a r t i c u l a r l y  where s e v e ra l  schools span an 
in d u s tr ia l  area, or where there were a l im ite d  number of businesses 
in  the immediate environment. The uniqueness of po licy , or ethos, 
depends on views and a t t i tu d es  prevalent at LEA and school le v e ls .
Diverse Views
Views towards s c h o o l- in d u s try  work were p a r t i c u l a r l y  a l l -  
embracing. Some upheld the value of academic work and education fo r  
i t s  own sake, w hils t others suspected r ig h t or l e f t  wing p o l i t i c a l  
motives over industry 's  involvement w ith  schools . These co loured  
impressions o f s c h o o l- in d u s try  agencies and caused c o n f l i c t .  
Antagonistic viewpoints were thought to encourage p r e s e rv a t io n  o f  
the ,s ta tus  quo, as the simplest solution to the problem.
Views and knowledge of agencies concerned with school-industry  
work were o fte n  confused, based on w rongfu l im pressions and 
ignorance at a l l  le v e ls .  There was confusion too, over the acronyms 
used in  the s c h o o l- in d u s try  f i e l d ,  and w ith  the  a c tu a l  names o f  
agenc ies . Teachers g e n e r a l ly ,  were confused over the r o le  o f  the  




The school teach e r  is  faced w ith  a range o f  n a t io n a l  s c h o o l-  
in d u s try  ayenc ies , o f f e r in g  va r ie d  a d m in is t r a t iv e  s t r u c t u r e s ,  
procedures and aims. The agencies each approach th e ir  'market1 in  a 
d if fe re n t  manner, although th e ir  implementation at school le v e l ,  is  
governed by LEA leve l s tra teg ies  (e .g .  the shortened YE year , and 
the DIY approach to U I ) .  Agencies in  th is  research have approached 
schools d ire c t ly  through the loca l au th o r ity ,  v ia  other schools, or 
even through the lo c a l  p ress . The asset of ap p o in t in g  a co­
o rd in a to r  fo r  t h is  work ensures knowledge and a degree o f co­
o r d in a t io n  a t  LEA l e v e l ,  but o f te n  a l t e r s  beyond r e c o g n it io n  the  
agency's approach, owing to educational d iv e rs i ty ,  which, perhaps 
r ig h t ly ,  deems indiv idual adaptation v i t a l .
Agencies in Schools
Schoo ls  a re  a f f e c t e d  to  v a r y in g  d e g re e s  by Government  
publications and LEA representatives. Headteachers in County X may 
have come to  hear o f in n o va tio n s  through the LEA, or developed an 
in te res t  a f te r  secondment (which was often LEA i n i t i a t e d ) .  Schools 
have diverse methods of viewing and structuring  the curriculum and 
t e a q h in g  about th e  w o r ld  o f  work ap p eared  to  be l a r g e l y  
u n s tru c tu re d .  When a s c h o o l- in d u s try  innovation was implemented, 
presumably through an in d iv id u a l 's  b e l ie f  in i t s  inherent worth, i t  
would f i l l  any number of s lo ts  in the school curriculum. This has 
been in d ic a te d  by the way in  which SCIP was in trod uced  in to  fo u r  
schools in  County X (page 136) before the research began. Schools 
appeared to accommodate s c h o o l- in d u s try  agencies d iv e r s e ly .  The 
p u p ils  in vo lved  d i f f e r e d ,  fo r  canvassing fo r  YE was seen to take
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place amidst f o u r th ,  f i f t h  and s ix th  form ers during  the  course o f  
the research. Methods of canvassing depended on the school and were 
often the source of a scheme's f a i lu r e  (School 1 ) .  UI was used as a 
compulsory subject (School 11) or with volunteer pupils (School 33 ).  
The schemes' documentation has been used, or teachers, speakers and 
advisers drew on th e i r  own varied experience and knowledge. Hence, 
every part ic ipan t in  the school-industry innovations encountered a 
unique e xp er ien ce . The change agents a t  each l e v e l ,  whether they  
were agency r e p r e s e n ta t iv e s ,  LEA c o -o r d in a to r s ,  i n d u s t r i a l i s t s ,  
em p lo yers  or t e a c h e r s ,  were p re s e n te d  w i t h  a f o u n d a t io n  
p r e d e te r m in e d  by th e  autonomy o f  th e  s c h o o l in  i t s  u n iq u e  
environment. Each school found i t s  own solution and developed i t s  
own structure , localised problems and personalit ies  ensuring th is .  
Moreover, f ru s tra t io n  was caused over constraints on implementation 
of innovations, imposed upon a l l  leve ls  of the education system.
CONSTRAINTS 
At LEA Level
"Economic pressures and constraints" were noted by several LEAs 
as being responsible fo r  a lack of a c t iv i t y  in the school-industry  
f i e l d .  Many LEAs in  198 2 -3 ,  d id  not have d e f i n i t e  s t r a te g ie s  and 
were u nco -o rd ina ted  in  t h is  area o f  t h e i r  work. In County X, the  
work re q u ire d  o f  one in d iv id u a l  w ith  r e s p o n s ib i l i t y  fo r  sch o o ls -  
industry co-ordination was excessive, so that he was constrained in  
his own ro le  usefulness. A fu r th e r  constraint w ith in  County X was 
secondary r e o r g a n is a t io n , w ith  the  removal of s ix t h  forms in  the  
most in d u s tr ia l ised  area.
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At School Level
The school-industry agencies, as innovations, are faced with an 
" o rg a n is a t io n a l  microcosm" (Bunday, 1 9 8 2 ) .  The author observed  
in d iv id u a ls  as p a r t  o f  extrem ely  complex webs, schools as s o c ia l  
systems. From Getzel and Guba's model (chapter 4 ) ,  two dimensions, 
the nomeothetic and ideographic, are thought to represent the whole 
m icrocosm . The two a re  h e ld  in  f i n e  e q u i l i b r i u m  f o r  th e  
organisation to function successfully . Successful change is  thought 
to begin with the ind iv idua l (chapter 4) and th is  was seen to be the 
case with the Industry Awareness teacher in  School 33. Getzel and 
Guba's model endorses the problem of the te a c h e r 's  expected r o le  
moulded in to  the o rg a n is a t io n a l  s t r u c tu r e  of the school and the  
c o n f l ic t  with the teacher's personality . The teachers taking part 
in  the innovations  in  t h is  work a l l  approached t h e i r  ro le s  
d i f fe r e n t ly ,  depending on t h e i r  i n t e r p r e t a t i o n  o f t h e i r  ro le s  and 
t h e i r  p e r s o n a l i t ie s  (e g .  page 1 7 7 ) .  T h e ir  degree of involvement  
v a r ie d .  In School 1, Teacher A t re a te d  YE as an out o f school 
a c t i v i t y  fo r  which those from in d u s try  were re s p o n s ib le .  His  
usefu lness  was r e s t r i c t e d  to g iv in g  advice w ith in  school hours. 
Teacher B, in  School 31, gave p ra c t ic a l  advice where needed, unsure 
of his exact ro le  in  his f i r s t  year 's  involvement. Teacher C's ro le  
in School 33, however, was governed by the school's high expectation  
of her to  succeed. Her s c a le  post re in fo rc e d  t h is  e x p e c ta t io n ,  
g iv in g  her r e s p o n s ib i l i t y  fo r  the s c h o o l- in d u s try  a rea  of the  
c u rr ic u lu m . Her enthusiasm and p e r s o n a l i t y  were very much to  the  
fore when she undertook her ro le  as change agent. Conversely, lack 
of commitment on the p a r t  o f  s t a f f  has been shown to lessen  the  
e f f e c t  o f  an in n o v a tio n  (Teacher X, School 11, U I ) ,  w h i ls t  an
i n n o v a t io n  w i l l  succeed i f  commitment i s  u n d e r l in e d  by 
r e s p o n s ib i l i t y  (Headteacher Y, School 33, h is  school r o le  and 
membership o f the UI Consultative Committee). The onus is  thus upon 
the school to use organisational s tra teg ies  to enhance the position  
of classroom teachers, so that th e ir  needs are met, and innovations  
w i l l  succeed. Secondment of teachers  has been proved to have 
l im ited  value, causing organisational d isruption (page 143), unless 
teachers  are  g iven a re s p o n s ib le  r o le  in  the development o f the  
curriculum.
This brings in to  question the soc ia l structure of the school as 
suggested by Handy (1976 ) in  chap ter  4 . There was a tendency  
towards s e v e ra l  c u l tu r e s  in  the schools in  the LEA, but School 33 
was considered as the Case Study. A more deta iled  investiga tion  of 
school s t r u c tu r e  in  School 33 showed th a t  g e n e r a l ly ,  the school 
conformed to the ro le  c u l t u r e ,  where s p e c ia l i s t  u n i ts  were 
answerable to Senior Management, who in  turn were responsible to the 
Headteacher. When the Industry Awareness teacher was awarded her 
sca le  p o s t,  o th ers  acknowledged and r e la te d  to  her e x p e r t is e ,  and 
her power was l in k e d  to t h is  -  the  task  c u l t u r e .  The Curricu lum  
Group formed a person cu ltu re , ind iv idua ls  forming a group hoping to 
influence others. Yet influence i s  based upon expertise, and since 
teachers are not tra ined to evaluate the curriculum, th is  expertise  
was s m a l l .  Was t h is  a reason why in n o va tio n s  d id  not e f f e c t  the  
school, or the C urricu lum  Group to  a g re a t  ex ten t?  Did they know 
how to deal with them? The Curriculum Group was regarded from a fa r ,  
but o th e r  s t a f f  were u n w i l l in g  to p a r t i c i p a t e .  The presence, and 
active  p a r t ic ip a t io n  of the Headteacher in  th is  group suggested that  
the overa ll  stress was on the ro le  cu ltu re  in  School 33.
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What b a r r i e r s  e x is t  to  in n o v a t io n s ,  or t h e i r  id e a s ,  becoming 
in s t itu t io n a lis e d ?  Having asked questions about s c h o o l- in d u s t ry  
work and the curriculum in  a l l  schools in  County X, the author found 
th a t  most respondents m en tio n ed  th e  c u r r ic u lu m  i t s e l f  as a 
c o n s tra in t  to i t s  own development, supporting  the f in d in g s  of  
Bloomer (1985) and the w rit ings of Reader (1979), Leeson (1982) and 
P o lla rd  (1 9 8 4 ) ,  r e f e r r e d  to in  chapter 3 . A m in o r i ty  o f  su b jec t  
areas have been a f fe c te d  by s c h o o ls - in d u s try  work, these being  
mostly Careers and Business Studies. Heads of Department indicated  
a lack  o f knowledge about s c h o o l- in d u s try  agencies , presumably  
because most a c t iv i t y  appeared to be w ith in  " fr in g e -su b jec t" ,  non- 
examinable areas of the curriculum, lacking importance in  the eyes 
of parents and pupils (pages 237-238). Such a low status of school- 
industry work does not enhance the position of agencies such as YE 
and UI. The positions they occupy in  the schools studied endorses 
th is .  Other c u rr ic u la r  a c t i v i t i e s  c o n s tra in  t h e i r  e f fe c t iv e n e s s ,  
such as work experience, school plays, school t r ip s  and large work 
assignments. The innovations studied also encountered competition 
with other school-industry a c t iv i t i e s  (eg. page 161). I f  there  
is  no c o -o rd in a t io n  o f s c h o o l- in d u s try  a c t i v i t i e s  w ith in  schools  
t h i§  is  almost bound to occur. S t a f f  a t t i t u d e s  were seen to  
r e s t r ic t  development, for apart from views mentioned previously, the 
a t t i t u d e  th a t  c e r t a in  su b jec ts  are  best f o r  a p a r t i c u la r  a b i l i t y  
pup il ,  r e s t r ic ts  the implementation of an innovation. In School 33, 
and in  o th e r  schools in  County X (from H eadteacher ' s in te r v ie w s ,  
chapter 5) the s trong  t r a d i t i o n  o f the th re e  'Rs ' s t i l l  e x is te d .  
The t r a d i t i o n a l  approach of lo n g -s e rv in g  s t a f f  had been seen as a 
re s is ta n c e  to change (page 2 3 3 ) ,  as had the many pressures fo r
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change which a f fe c t  the "overworked" te a c h e rs .  At a t im e when 
te a c h e rs '  a c t io n  was imminent, the atmosphere in  schools was not 
conducive to change.
The Organisation of Innovation
A certa in  amount of information was gained at each leve l about 
constraints w ith in  the innovations themselves, which hindered th e ir  
own e f fe c t iv e  functioning.
Constraints w ithin Young Enterprise
The a d m in is tra t io n  o f  YE had a personnel which changed every  
year. This has now changed to include some b ienn ia l appointments, 
in  an attempt to give con tinu ity . Two years may also be regarded as 
i n s u f f i c i e n t  time to  develop an in n o va tio n  and e v a lu a te  one 's  own 
performance s u c c e s s fu l ly .  Schools reported  on the scheme's poor 
a d m in is t r a t io n ,  and the author rep o rted  on a d em otiva ting  speech 
from a new Regional D irector (page 172). Generally, Advisers had a 
lack of experience in ta lk in g  to groups of young people, and th e ir  
preparation at the loca l co-ord inator 's  meeting received c r i t ic is m .  
Frustrations were f e l t  by Advisers who noted that l im ited  resources 
and^costs meant th a t  YE was geared towards the 'c o t ta g e  in d u s t r y '  
w ith  too much paperwork fo r  a s m a l l -s c a le  s im u la t io n .  The 
experience was in te rp re ted  as something lacking in  re a l  proportions, 
although respondents were aware of necessary l im ita t io n s .  YE could 
not be re la ted  to the re a l  world by some Achievers since i t  remained 
part of the schools' a c t iv i t i e s  and not industry 's . The examination 
p a p e r 's  r e f l e c t i o n  of the e x p e r ie n t ia l  le a rn in g  achieved is  
q u e s t io n a b le ,  i f  an Achiever who remained passive  throughout the
Company's l i f e  (School 1) a t ta in e d  a c r e d i t  (page 1 6 0 ) .  The 
exam ination  papers were c r i t i c i s e d  as being poorly  presented  and 
containing spe lling  errors .
Constraints w ithin Understanding Industry
The danger with th is  scheme is  that schools may use i t  with no 
back-up from te a c h e rs .  This means as an in n o v a t io n ,  i t  w i l l  
probably f a i l ,  a lthough i t  removes adm inistrative  procedures from 
school s t a f f .  Since speakers present the m a t e r ia l ,  teach ers  may 
have comparatively passive ro les ,  apart from occasional l ia is o n  with  
a Regional Organiser. In School 11, the re liance upon the Regional 
Organiser meant that when she resigned there was l i t t l e  commitment 
to take over adm inistration from w ith in  the school, and UI did not 
provide an immediate replacement. A lack of personal contact during 
organisation of an innovation suggests eventual f a i lu r e .  Speakers 
needed more c o n firm a tio n  th a t  they were perform ing t h e i r  r o le s  
c o r r e c t l y ,  and needed c o n s u l ta t io n  w ith  each o ther fo r  moral 
sup port.  I f  the  c o r re c t  b r i e f i n g  sessions had been run in  the  
schools researched, many problems would have been overcome.
SCIP,-
Researching in to  SCIP was l im i te d  g r e a t l y ,  as very few 
ind iv iduals  were able to comment on i t ,  or i t s  e ffectiveness. This 
seemed to be because few people had heard o f  the agency, a lthough  
some were aware o f  e x p e r ie n t i a l  le a rn in g  techniques to in tro d u ce  
industry in to  secondary schools. The ethos of SCIP had become more 
popular than the agency i t s e l f ,  a mark o f the success o f the  LEAs 
approach. However, SC IP 's  c ro s s -c u r r ic u la r  e f fe c t  was s t i f l e d  by
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the structure of the school curriculum. A few schools in  County X 
had taken the SCIP approach in to  account when des ign ing  a core  
c u rr ic u lu m , but these schools had Headteachers who were keen on 
developing th is  f i e ld  in  the curriculum. SCIP Newsletters itemise  
examples of "good practice" in  sp ec if ic  subject areas, but none were 
noted during th is  research. Outside the subject areas, an example 
of SCIP's partia lsuccess is  that of the Industry Awareness teacher's  
e f fe c t  in  School 33.
A Major Constraint
In commenting about a l l  agenc ies , respondents po in ted  to  the  
fact that industry s t i l l  misunderstands the needs of education and 
v ic e -v e r s a .  Both agencies (YE and U I)  were thought to  be r i g h t -  
wing, conservative, involving no trade unions or employees. These 
m isunderstandings were c e n t r a l  to the issues ra is e d  in  the G reat  
Debate and must be dealt with i f  school-industry innovations are to 
be deemed successful.
EFFECTS ON INDIVIDUALS
S c h o o l- in d u s try  agencies a f fe c te d  those d ire c t ly  responsible  
f o r 's c h o o l - in d u s t r y  work w i th in  the  LEA. T h e ir  e f f e c t  d id  not 
extend greatly  to other LEA o f f ic e r s ,  who showed a lack of knowledge 
about schemes, and demonstrated that there were unco-ordinated areas 
within LEAs. The e f fe c t  upon LEAs was l im ited  by loca l government 
delegation, which puts the onus of school-industry development work 
upon one in d iv id u a l  and upon the schools. Attempts a t  co­
ordination at LEA leve l were shown occasionally to add to confusion 
and even create h o s t i l i t y  w ith in  the schools. On the other hand, in
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County X, e f fe c t iv e n e s s  could w e l l  be a t t r ib u t e d  to the County 's  
school-industry scheme, ra ther than to ind iv idual agencies.
Those who have been d ire c t ly  involved with SCIP through the LEA 
have been a f fe c te d  by i t s  s t r a te g ie s  and p h i lo s o p h ie s .  No o th e r  
school-industry agency re la te s  to the c u rr icu la r  models, in  SCIP's 
case, the a c t io n  research model. However, SCIP is  not so much an 
in n o va tio n  fo r  a term , or a y e a r ,  but a whole approach, demanding 
much discussion at school le v e l .  Even so,
"many SILOs appear to in te rp re t  th e ir  job as l ia is o n  
rather than curriculum development." (Holmes, 1981).
"What they ra re ly  do is  bring about d irec t curriculum  
change in  schools . They are  the t ru e  h e ir s  to  the  
G re a t  D ebate  w hich i n s t i t u t i o n a l i s e d  l i a i s o n . "  
(Jamieson, 1985).
A c t i v i t y  w ith in  an LEA in v o lv e s  many people a t te n d in g  or 
organising committees, courses and school v is i t s .  The work of these 
was shown to be excessive during the  research , in d ic a t in g  the  
increased a c t iv i ty  in  the f i e l d .  Channelling the e f fe c t  of agencies 
from one in d iv id u a l  to an o th e r,  from agency, to LEA, to  schoo l,  
means a m in im is ing o f  the e f f e c t  i f  c o n s tr a in ts  noted p re v io u s ly  
p erta in .
Schools in  County X have been shown to have had an "ad hoc" 
approach to the world o f work, with more a c t iv i ty  occurring in  some 
than o th e rs .  Teachers who recognised and used s c h o o l- in d u s try  
agencies and were ab le  to  make knowledgeable comments about them, 
were those who had r e s p o n s ib i l i t y  fo r  non-examinable areas o f the  
curriculum in  most cases. Senior s t a f f  or the Headteacher are often  
more a f fe c te d  than the classroom teacher unless the teach e r  i s
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supported by a motivating, enthusiastic Headteacher. In the Case 
Study School, there was l i t t l e  mechanism fo r  the spreading of ideas. 
The In d u s try  Awareness teacher a f fe c te d  teachers  of S p ec ia l  
Education, History and A rt, through chance discussion, or through 
the Curriculum Group. Work of school-industry agencies in  School 33 
meant an in te re s t  was created on a l im ite d  scale; eventually change 
may r e s u l t .  In the o ther schools where research was performed  
(Level 3 ) ,  there was no method of communication fo r  teachers working 
with school-industry agencies to transmit experiences.
Effects on Part ic ipants  in Young Enterprise and 
Understanding Industry
There were n o t ic e a b le  e f f e c t s  upon p a r t ic ip a n t s  in  these  
s c h o o l- in d u s try  in n o v a t io n s ,  but these v a r ie d ,  depending on 
ind iv idual personality  and how the ind iv idual in te rp re ted  the aims 
of the schemes, and th e ir  expectations of the schemes. The e f fe c t  
of YE was thought to be l im ite d  but worthwhile, given that Achievers 
in  D i r e c t o r s '  p o s it io n s  or having ca re e r  l in k e d  a s p ir a t io n s  
benefitted  most, becoming se lf -c o n fid e n t,  questioning and dec is ive .  
S e lf-know ledge  appeared to be one noteworthy e f f e c t  of YE, w ith  
Achievers using b e tte r  communicative techniques as a re s u l t .  Whilst 
the scheme provided Advisers with a more informed understanding of 
young p eo p le , teachers  who undertook com para tive ly  pass ive  r o le s  
were b a re ly  a f f e c t e d .  I t  was only when a teacher in te r p r e te d  the  
r o le  as th a t  o f  change agent th a t  the scheme began to have a w ider  
e f fe c t ,  not only on the p a rt ic ip a n ts ,  but on the school i t s e l f .  The 
Advisers were assumed to be 'e x p e r ts ' ,  which may not necessarily be 
the case.
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U I ' s  e f f e c t s  were m in im is e d  when th e  scheme was made 
compulsory. I t s  e f fe c t  on speakers provided a be tte r  understanding 
of education, but also uncertainty about mode of presentation. The 
e f f e c t s  on in d iv id u a l  p u p ils  v a r ie d  from boredom to enthusiasm ,  
depending upon the  speakers ' s ty le s  o f p r e s e n ta t io n ,  which a l l  
d i f f e r e d .  W h ils t  widening outlook and in c re a s in g  awareness of  
industry, U I 's  main advantage was in the support of the YE Company 
in  School 33. Here i t  seemed to consolidate experiences, g iv ing a 
more th eo re t ic a l  background to exp erien tia l  learn ing . Indeed, th is  
seemed to be lacking from the YE scheme. O vera ll,  pupils in  School 
33 b e n e f i t te d  from the s c h o o l- in d u s try  schemes and from In d u s try  
Awareness, since they acknowledged that th e ir  ideas of the world of  
work had changed s ince  a t te n d in g  the school, and th a t  the s c h o o l-  
in d u s try  sessions had c o n tr ib u te d  (page 2 4 2 ) .  Only one person  
during  the research  made a c a re e r  choice based on UI a tten d an ce ,  
most pupils already having decided th e ir  careers. This ra ises the 
question o f whether school-industry agencies should be d irected at  
pupils at such a la te  stage in  th e ir  school l iv e s .
EFFECTS ON THE CURRICULUM AND CURRICULUM DEVELOPMENT
At n a t io n a l  l e v e l ,  cu rr icu lum  development through s c h o o l-  
industry agencies appeared to comply with Schon's S h ift ing  Centres 
Model (page 1 0 8 ) ,  where the many developments seem to occur in  a 
random way.
In t h e i r  t r i a l  o f  'p ro to ty p e s '  and in  t h e i r  a d m in is t r a t iv e  
s t r u c t u r e s ,  semblances of the  models in  chap ter  4 e x is t  in  YE and 
U I.  Yet these agencies do not uphold curr icu lum  models. They do 
not appear to have in te n t io n a l  s t r a te g ie s  d e a lin g  w ith  cu rr icu lu m
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d e v e lo p m e n t .  I t  i s  d o u b t f u l  w h e th e r  th e y  a re  re g a rd e d  as 
innovations, yet the school-industry agency and the curriculum must 
be s u f f ic ie n t ly  in l in e  to be e f fe c t iv e .
School-industry agencies, in  p a r t ,  conform to s e v e ra l  models 
a lread y  in  e x is te n c e ,  as described  in  chapter 4 . More than one 
centre of management ex is ts ,  the schemes depending upon ind iv idua l  
personalit ies  w ith in  the organisations, to contact the school. The 
cen tra l management in  Schon's P ro l i fe ra t io n  of Centres Model (page 
108) must t ra n s m it  id e a ls ,  commitment and enthusiasm, but s ince  
personality is  in d iv id u a l is t ic ,  some a l te ra t io n  must occur even at 
th is  stage. Ind iv idual in te rp re ta t io n  and personality  may a l t e r  a 
scheme's emphases be fo re  i t  even reaches the sch oo l.  With  
charitab le  organisations such as YE and UI, adm inistrative back-up 
may be found to  be la c k in g  because a d m in is tra to rs  are  p a r t - t im e .  
Thus, communication l ines  are d i f f i c u l t  to sustain.
Does in n o v a tio n  w i th in  schools e x is t?  Who are  the change 
agents? Apart from the lack of emphasis on curriculum development 
from the agenc ies , i t  would seem th a t  the problem l i e s  w i th in  
e d u c a t io n . Although education pays l ip - s e r v i c e  to  cu rr icu lu m  
p o lic ie s ,  s tra teg ies  fo r  curricu lum  development le a d in g  to change 
were found to  be r a r e .  G e n e ra l ly ,  n e i th e r  YE, U I ,  nor the  LEAs, 
regard  such schemes as ' i n n o v a t iv e ' .  The s o c ia l  c l im a te  o f the  
school, the host c u l t u r e ,  is  not analysed at school or LEA l e v e l ,  
s u f f ic ie n t ly  fo r  these agencies to have a good foundation upon which 
to b u ild .  The teacher, possibly the only ind iv idual s u f f ic ie n t ly  
in vo lved  in  the  school o rg a n is a t io n  to cause an e f f e c t  on the  
curriculum, and thus u lt im ate ly  the change agent, is  withheld from 
having much e f fe c t  by both YE and U I. In d u s tr ia l is ts  appear to be
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the 'e x p e r t s ' ,  yet they themselves c la im  l i t t l e  knowledge of  
ed u ca tio n . UI succeeds or f a i l s  owing to i t s  p o s it io n  in  the  
c u rr ic u lu m , w h i ls t  the com parative success o f YE i s  th a t  i t  i s  
e x tra -c u rr ic u la r  and upholds an unusual teaching s tra tegy.
SCIP, which a lso  upholds t h is  s t r a te g y ,  has approached the  
problem o f  cu rr icu lu m  development from an in n o v a t iv e  v ie w p o in t ,  
using the teach er in  a s e l f - e v a lu a t i v e  r o le  which i t  c la im s w i l l  
b r in g  about la s t in g  change. Even so, the scheme, a lthough  not 
in v e s t ig a te d  in  depth during  the  research  198 3 -86 , has a lso  been 
seen to  encounter the s o l i d i t y  o f  the curr icu lum  s t r u c t u r e ,  the  
t r a d i t i o n s  w i t h i n  e d u c a t io n ,  t e a c h e r  a t t i t u d e s  and o v e r a l l  
i n f l e x i b i l i t y ,  except on a few occasions. In  School 33, a sound 
transmission l in e  approach could not ex is t  owing to the departmental 
nature of the school. The teacher with resp o n s ib il ity  fo r  school- 
in d u s try  work, by her own p e r s o n a l i ty  and p o s i t io n ,  enhanced the  
work of school-industry agencies and created an awareness.
The problem o f cu rr icu lu m  development using s c h o o l- in d u s try  
agencies is  th re e fo ld : -
school-industry agencies do not present a strategy or model
practicab le  in  the l ig h t  of curriculum development,
the LEA does not i n s i s t  upon s t r a te g ie s  fo r  cu rr icu lu m
development, or r e - t r a i n  teachers  to g ive  them e v a lu a t io n
s k i l l s ,
the schooIs. do. not view the cu rr icu lu m  as a fa s t -c h a n g in g  
e n t i ty  needing constant control and review.
Thus, mechanisms fo r  f a c i l i t a t i n g  change do not e x is t .
The research  f in d in g s  support the  statem ent made in  a rece n t  
Banking Information Service publication (1986) which says:
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"D esp ite  a co n s id e rab le  s h i f t  in  a t t i t u d e s  and 
p r a c t ic e s  over the  l a s t  ten ye a rs ,  work between 
schools and industry has yet to become an integrated  
p a r t  o f the cu rr icu lu m  -  i t  remains a b o lte d -o n  
e x tra ."





This chapter addresses the question posed at the beginning of 
the research  -  to what e x te n t  may s c h o o l- in d u s t ry  in n o v a tio n s  be 
improved? I t  re fe rs  s p e c if ic a l ly  to the two agencies investigated  
in  dep th , using p a r t ic ip a n t  responses as a b as is  fo r  suggested  
improvements. The chap te r  then progresses to recommendations for  
the school-industry f i e l d  g e n e r a l ly ,  which aim to  improve s c h o o l-  
in d u s try  in n o v a tio n s  and the cu rr icu lu m  o f the secondary school.  
The research  is  p laced in  a present day c o n te x t ,  and f u r t h e r  
research topics are discussed.
Recommendations fo r Young Enterprise  
I t  is  suggested th a t:
1. Off-school premises are used fo r  Company meetings, to give the 
experience of a 'sh o p -f lo o r ' .  This would also lead to increased 
resources and might f a c i l i t a t e  a movement away from the
„> 'cottage' industry emphasis.
2. The scheme could be made more r ig o ro u s  and s t im u la t in g  by 
in tro d u c in g  business games, and a l i t t l e  more th e o ry ,  as a 
support fo r  e x p e r ie n tia l  learn ing.
3. More s t re s s  on the importance o f  th e o ry ,  unders tand ing , and 
r o le - p la y  a t  the  onset of the exp erien ce  would in c re a s e  i t s  
value.
4. Young E n te rp r is e  would be a more r e a l i s t i c  s im u la t io n  i f  the
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p ro d u c t /s e rv ic e s  were decided be fo re  Company p o s it io n s  were 
a llocated .
5. Drawing c e r t a in  param eters around the experience by l im i t in g  
th e  c h o ic e  o f  p ro d u c ts  w ould g iv e  a c e r t a i n  amount o f  
s ta n d a rd is a t io n  to the scheme and enhance the  q u a l i t y  o f  the  
experience.
6 . Teachers should be more involved, co llaborating  with Advisers, 
assisting the Advisers' approach, providing a so lid  foundation 
for the Company.
7. Less paperwork and more emphasis on ad v is in g  a l l  Achievers  
would benefit  those who do not hold D irectors ' positions.
8 . Advisers  should be young and dynamic, in  order to  r e l a t e  to  
young peo p le , and l in k  t h e i r  personnel departments to  the  
Company, f e e d in g  back in fo r m a t io n ,  encouraging f u r t h e r  
re la tionsh ips  between th e ir  firms and the school.
9. More e f f ic ie n t  adm inistration is  necessary at Young Enterprise  
Head O ff ic e ,  to ensure that k i ts  a r r iv e  on time.
10. Regional D ir e c to r s  need to have appropria te  perso na lit ies  in  
order to motivate Local Education Authorit ies  and teachers, and 
need to be in  c lose  co n tac t  w ith  these fo r  a p e r io d  exceeding  
two years to reap the benefits  of con tinu ity .
11. The examination paper should be evaluated before submission to 
schools, thus reducing errors .
12. Co-ordinators' meetings, with teachers present p r io r  to a new 
session should be used fo r  t r a in in g  in  some depth . Regular  
feedback should ensue to g ive  A dvisers  awareness o f  o th e rs '  
experiences.
13. Canvassing methods fo r  Achievers should be suggested by Young
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E n te r p r is e .  I f  Achievers are chosen at the end o f a school 
year, an early  s ta r t  to the scheme would aid i t s  development.
Recommendations fo r Understanding Industry  
I t  is  suggested tha t:
14. V i s i t s  to  in d u s try  are in co rp o ra ted  as p a r t  o f the course to  
support th eo re t ic a l  aspects of management.
15. The r o le  of speakers should be exp la in ed  to p u p i ls ,  to  avoid  
misunderstandings over constant references to a f i r m !s products 
and practices .
16. Speakers should be g iven a bas ic  t r a in in g  by e d u c a t io n a l is ts  
w ith  o p p o r tu n i t ie s  to  meet r e g u l a r l y  w i th  th e  R e g io n a l  
O rg an iser ,  teachers  and each o th e r ,  and w ith  those in vo lved  
from o th er  schools . P u p ils  w i l l  then a p p re c ia te  l in k s  and 
continu ity  between aspects of the course.
17. Each speaker should have a reserve, to allow fo r cancella tions,  
neg ating  d isappointm ent f e l t  by p u p i ls  when speakers do not 
appear.
18. B o o k le ts , i f  used w ith  the most ab le  p u p i ls ,  need to be made 
f u l l  use o f in  a s u p p o rt iv e  way.
19. .^Understanding Industry should not be part of a General Studies
programme, s ince  the low s ta tu s  o f to p ic s  in  such a course is  
acknowledged by many. Understanding Industry would be b e tte r  
received as part of an academic course.
20. Schools need to provide a supportive, organised atmosphere 
conducive w ith  the welcome needed f o r  speakers to p resent  
themselves and th e ir  subjects w e l l .  Teachers need to involve  
themselves more in  order to a f fe c t  the curriculum.
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Recommendations for School-industry Work and Curriculum Development
21. School-industry agencies should adopt the exp er ien tia l  learning  
strategy, as more active  involvement increases pupil enthusiasm 
and 'improves' outcomes.
22. Small s c h o o l- in d u s try  agencies such as Young E n te rp r is e  and 
Understanding Industry need to provide a more balanced approach 
to teach ing  about in d u s t r y .  Increased  t ra d e  union and shop 
f lo o r  representative involvement would help th is .
23. S in c e  th e  needs o f  i n d u s t r y  and e d u c a t io n  a re  s t i l l  
misrepresented, teachers whose careers are not l im ited  to the 
classroom or school, could be seconded to tra in in g  departments 
of i n d u s t r ia l  concerns in  order to b r id g e  the gap between  
schools and industry.
24. At Local Education Authority le v e l ,  educationists are required  
to  advise upon aspects of cu rr icu lu m  development, an area  
la rge ly  overlooked at present. 5 chool-industry agencies would 
then  be a b le  to  r e v ie w  t h e i r  approach  in  th e  l i g h t  o f  
stra teg ies  fo r  curriculum development, possibly approaching the  
curr icu lum  group o f  a school r a th e r  than in d iv id u a l  s u b je c t  
s p e c ia l is ts .
25. - ‘ Emphasis should be upon cu rr icu lu m  development r a th e r  than
school-industry " l ia is o n " ,  thus removing confusion caused by 
many ten u o u s  " l i n k s " .  T h is  r e s e a r c h  c a l l s  f o r  more 
c o l la b o r a t io n ,  a "sym bio tic  r e la t io n s h ip "  (Jam ieson, 1985)  
between schools and industry.
S c h o o l- in d u s try  l i a i s o n  o f f i c e r s  should emphasise l a s t in g  
curr icu lum  development, e n c o u ra g in g  t e a c h e r s  to  r e g a r d  
themselves as change agents , fo r  i t  i s  only when the teach e r
267
adopts the ro le  of change agent that a school-industry agency 
w i l l  a f fe c t  the curriculum to any las t in g  degree.
26. Schools should view the cu rr icu lu m  as a fa s t -c h a n g in g  e n t i t y  
needing constant control and review. Teacher tra in in g  and in -  
s e r v ic e  t r a i n i n g  co u rs e s  sh o u ld  address the problem of 
s tra teg ies  fo r  change.
27. Co-ordination and communication at a l l  levels  focused upon in  
th is  research is  necessary i f  l a s t in g  change i s  to r e s u l t .  
Communication l in e s  should a lso  be seen to be s trong between 
a l l  personnel acting fo r the school-industry agency.
28. The fo l lo w in g  is  a model s t ra te g y  which aims to develop the  
curriculum in  a secondary school. This is  s p e c if ic a l ly  applied  
to school-industry co llabora tion . ( F ig .1 0 .1 ) .
The model represents a three year plan involving nine d i f fe re n t  
departments across a l l  fa c u lt ie s  of a secondary school. U lt im a te ly ,  
a l l  departments might become involved. The foundation of the model 
is  an acceptance of the necessity fo r  increasing the extent of young 
p e o p le 's  knowledge, understanding and p erce p tio n  o f  the w orld  o f  
work and fo r  c lose  c o l la b o r a t io n  between schools and in d u s t r y ,  
s p e c if ic a l ly  in  the f i e ld  of curriculum development.
The Curriculum Body's ro le  is  t o : -
le a d  and i n s t r u c t  o th e r s  in  f o r m u la t i n g  c u r r ic u lu m  
development s tra te g ie s ,  and th e i r  subsequent eva luation ,  
provide school-industry resources,
increase knowledge and perception in  a structured way.
The onus is  upon the Curriculum Body to use s tra te g ie s ,  subject 
matter and human resources, relevant to the needs of loca l industry
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Fig.10.1 A Strategy for Curriculum Development in the Secondary School
KEY
t f j  Leadership and c o n s u lta t iv e  s t ru c tu re  -  
The Curriculum Body.
C o l la b o ra t io n .











Teachers 1 ,2 ,3  advise and 
help Teachers 4 ,3 ,6  to  plan 
and eva luate  the work o f 
t h e i r  departments.
Teachers 4 ,5 ,6  advise and 
help Teachers 7 ,8 ,9  to plan 
and evaluate the work o f 
t h e i r  departments.
Teachers 7 ,8 ,9  a s s is t  
o ther departments i f  the 
model i s  on-going.




b a r r ie r s  
crossed.
Close c o l la b o ra t io n  
between schools 
and in d u s try  to  
plan cu rr icu lum  
development.
YEAR 1




The necess ity  fo r  
in c reas ing  the extent 
o f  young peop le 's  know­
ledge, understanding and 
perception o f  the world 
o f  work.
and the environm ent, as a base fo r  cu rr icu lum  development and i n -  
service t ra in in g .
The membership of the Curriculum Body should in c lu d e :-
An LEA r e p r e s e n ta t iv e ,  who would be ab le  to communicate 
trends in  school-industry work and curriculum development.
The Headteacher and senior s t a f f  of the school.
The teacher in  charge of in -serv ice  tra in in g .
Three volunteer teachers from d i f fe re n t  departments, id e a l ly  
w ith in  d i f fe re n t  fa c u lt ie s .
Four in d u s t r ia l is ts ,  who, as well as th e ir  expertise , might 
prov ide  f in a n c i a l  a id .  Cost would depend upon in d iv id u a l  
schools' costings, re la ted  to needs.
I f  one or more i n d u s t r i a l i s t s  are unable to  a t te n d  a 
Curriculum Body meeting, the number chosen i n i t i a l l y  allows 
f o r  in d u s try  always being re p re s e n te d . I d e a l l y ,  a tra d e  
unionist should be one of the representatives.
Two higher education representatives, who have an in te re s t  in  
school-industry work and s t a f f  development.
In  a l l  cases, members o f the Curriculum  Body would o f f e r  an 
area o f e x p e r t is e  e s s e n t ia l  fo r  the balanced development o f the  
schpo'l c u rr ic u lu m , and thus they would have a very fu n c t io n a l  
'consu lta t ive ' ro le .
An evaluation of teachers' ro les ,  the ro les  of others involved, 
of su b je c t  m atte r  ta u g h t ,  teach ing  s t r a te g ie s  used and resources  
ava ilab le  is  most important. Teachers 1-9 would become evaluators, 
w ith  communication and c o l la b o r a t io n  l in e s ,  once e s ta b l is h e d ,  
rem ain ing open to the Curriculum  Body. In  t h is  way, teachers  
involved, always members of the Curriculum Body during the model's
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l i f e t i m e ,  would not lose s ig h t  of the fa c t  th a t  they are  change 
agents responsible fo r a fast-changing e n t i ty .
This ’ cascade’ approach aims t o : -
involve more than one ind iv idua l in  curriculum development in  
a school,
keep communication l ines  open, 
cross departmental b a rr ie rs ,  
l im i t  ro le  cu ltu re ,
increase co llaboration  and knowledge between a l l  p a r t ie s ,  
emphasise action , constant review and change.
I t  would appear that th is  model, although s p e c if ic a l ly  designed 
fo r  school-industry curriculum development might have fa r  reaching 
e f f e c t s  fo r  o th e r  c r o s s -c u r r ic u la r  approaches, p ro v id in g  the  
Curriculum Body membership affords expertise in  re levant areas.
The Research in a Present Day Context
Several issues under discussion in  the f ie ld  of education since  
1983 have some bearing on s c h o o l- in d u s try  agencies and cu rr icu lu m  
development. The formation of teacher contracts, teacher assessment 
procedures, pupil records of achievements, the introduction of the 
General C e r t i f i c a t e  o f Secondary Education and more in - s e r v ic e  
t r a in in g  p ro v is io n  must have had some in f lu e n c e  on the s c h o o l-  
in d u s try  r e la t io n s h ip .  fu r th e rm o re ,  cu rr icu lu m  development o f  
school-industry a c t iv i t i e s  has been overshadowed by the development 
in  1983, of the Technical and Vocational Education I n i t i a t i v e ,  and 
the introduction o f the C e r t i f ic a te  of Pre-Vocational Education in  
1983/4.
Employer c o n c e n tra t io n  on the la r g e r  schemes, in c lu d in g  the
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Youth T ra in in g  Scheme, has subdued s m a l l -s c a le  s c h o o l- in d u s try  
a c t iv i t i e s ,  since industry is  able to provide only l im ite d  time and 
numbers o f p e rso n n e l.  However, some ideas of s c h o o l- in d u s try  
agencies have been in co rp o ra te d  in to  the la r g e r  schemes, e . g .  the  
mini-company as part of C ity  and Guilds 365 in School 33 (page 190).
The author r e c e n t ly  in te rv ie w e d  a s c h o o ls - in d u s try  l i a i s o n  
o f f i c e r  in  V/ales as p a r t  o f the Exete r U n iv e rs i ty  e v a lu a t io n  of  
In d u s try  Year 1986. The respondent summarised In d u s try  Year as 
being hampered i n i t i a l l y  by the teachers 1 pay dispute, but serving  
as a ' c a t a l y s t '  fo r  in c re a s e d  s c h o o l - i n d u s t r y  l i n k s .  More 
invo lvem ent, however, does not n e c e s s a r i ly  mean more cu rr icu lu m  
development.
Since th is  research was undertaken, Understanding Industry has 
pub lished  'B r ie fc a s e '  ( U I ,  1 9 8 6 ) ,  a s e r ie s  o f s im u la t io n s  which
enhance th eo re t ic a l  aspects of the course. I t  is  too early  to s ta te
the e ffe c ts  of th is ,  or of Understanding Industry 's  attempted merger 
w ith  Young E n te r p r is e ,  but t h is  would p rov ide  a to p ic  fo r  f u r t h e r  
research.
Suggestions for Further Research Work
-vv At the end o f t h is  research th e re  are  s e v e ra l  questions which
remain unanswered. Case-study i s  by i t s  very n a tu re ,  an on-going  
study, and w ith in  County X, the following questions could be posed:- 
How have Understanding In d u s t r y  and Young E n t e r p r i s e  
developed in  the County in  the la s t  two years?
Have the schools which fe a tu re  in  the research  adopted  
curriculum development s tra teg ies  fo r  school-industry links?  
Questions arise  as a resu lt  of Industry Y ear:-
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Have there been changes in  industry 's  perception of education 
in  1986?
Have there been changes in  education's perception of industry  
in  1986?
What e f f e c t  has In d u s try  Year had upon sm all s ca le  s c h o o l-  
industry agencies, and upon the secondary school curriculum? 
The ro le  of school-industry agencies could be fu rthe r  investigated:
What r o le  do s c h o o l- in d u s try  agencies have in  la rg e  sca le
*
innovations, such as TVEI?
What i s  the r o le  o f  s c h o o l- in d u s try  agencies in  teach er  
education?
S p e c i f i c a l ly  r e l a t i n g  to cu rr icu lu m  development, the fo l lo w in g  
questions could be posed: -
What em phasis i s  p la c e d  on s t r a t e g i e s  fo r  cu rr icu lu m  
development in  schools for teachers in  tra in ing?
What em phasis do s c h o o ls  p la c e d  upon s t r a t e g i e s  f o r  
curriculum development? What models e x is t?  How e f f e c t i v e  
are they?
In Conclusion
,vThe e f f e c t s  o f  s c h o o l- in d u s try  agencies upon the secondary  
school curriculum are influenced by the ro le  performed by schools- 
in d u s try  l i a i s o n  o f f i c e r s ,  the e x te n t  of n e g o t ia t io n  between 
educationists and in d u s t r ia l is ts ,  the learning s tra te g ies adopted by 
the agencies and the schools' management of the curriculum. These 
a f f e c t s  only lead  to  change when a permanent a l l i a n c e  based on 
cu rr icu lu m  development s t r a te g ie s  i s  forged between in d u s try  and 
ed u c a t io n . In d u s try  Year 1986 aimed to encourage school-based
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working p a r t ie s  to in v e s t ig a te  cu rr icu lu m  development, a need 
highlighted by th is  research. I f  th is  strategy is  not planned and 
e s ta b l is h e d  perm anently , an im portant o p p o rtu n ity  to  take  the  
school-industry debate forward w i l l  have been missed.
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I  am researching school and Indus trial/work links as a basis for my 
doctorate in Education, which is funded by the Social Science Research Council. 
The full title of the proposed thesis is:
' An Investigation into the effects that organisations which set out to foster 
Education-Work links have had on schools - their organisation and their 
curricula.'
I would be very grateful if you could furnish me with any relevant 
information in this area. More specifically:
1. Documentation outlining County policy in the school - work area;
2. Reports available on schemes underway in the County;
3. Karnes and addresses which may provide me with follow-up work in the future.
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Appendix 2
School of Education 
Claverton Down 
Bath BA2 7AY
Tel: (0225) 61244 
Telex 449097
Professor K Austwick 
Professor J J Thompson
Dear Sir/fcadam,
I am researching into school and industry/work links as & basis 
for ay doctorate in Education, which is sponsored by the Social Science 
Research Council.
I would be most grateful if you could send me details of your 
organisation/scheme. More specifically:
1. Printed material outlining policy.
2. Details of any projects devised.
3. Recent publications, including evaluations.
4. Names of key figures, schools or Local Education Authorities, who because 
of notable work to date, would be useful for my follow-up work.
An opportunity to visit you later in my research would be very 
much appreciated. Meanwhile, thank you for your cooperation,
Yours faithfully,
P. Veslake - Hill (M/s).
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.Appendix 4
QUESTIONNAIRE FOR DEPARTMENT HEADS IN CbuMI  ^X,  SCHOOLS; SUMMER TERM 1984
These questions relate to the use made of agencies attempting to foster school-world 
of work links.
I t  should take 5-10 minutes to answer the questions.
Would you please complete the questionnaire and return i t  to me, or the member of 
staff associated with my research, at the end of TODAY. Thank you.
School- Department -
Number of Staff In 
Your Department
Key to Agencies - SCIP - Schools' Council Industry Project 
UI -  Understanding Industry
UBI - Understanding British Industry
PT - Project Trident
YE - Young Enterprise
CRAC - Careers Research Advisory Centre 
— : Industry/Education Liaison (cdomt^  X . )
MINI - Mini-Companies 
NONE - None of these.
To answer, please tick appropriate column(s) -
1. I have heard of:
2. The work of the 
Department has been 
influenced by:
For those agencies ticked In (2) please answer 
Questions 3-6. I f  your answer is 'None of these* please 
turn to Question 7.
AGENCIES
SCIP UI UBI PT YE CRAC — MINI NONE





SCIP UI UBI PT YE CRAC —  . MINI




SCIP UI UBI PT YE CRAC —  . MINI
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5. What is the extent of 
the increase in young people's






6. I f  there has been an
increase in prepared­







7. Are you involved with any other agencies which foster 
school - world of work, links in your teaching?
I f  yes, please give details:
8. Do you or are you about to, incorporate any link with the world outside 
the, .cl ass room in your subject teaching?
I f  yes, please give details:
I f  you wish to answer further, please do so in the space below or overleaf.
Thank you for your co-operation
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Appendix 5
Suggested questions for a structured interview with Headteachera or 
Senior staff members in CooNTy X schools* January 1984
Bast
Does the school have a past histoid the field of school/work links? 
Present
1* School Policy
a. Head teachers view of school/work links*
b. Has he/she been seconded into industry?
c* Does the school have a school policy for this area? If so, what is it?
How was the policy arrived at? 
d. How instrumental are the school governors in this field? 
e* Has the^HssAteaeher "invited-€Uiy industrial, commercial or Trade Union 
representatives to' join the Governing Body? 
f. What part, if any, do parents play?
2. Industry
a. Are any local organisations involved with the work of the school?
How much use is made of them? 
b* Do outside representatives play a part in the design of the curriculum?
c* How is the school affected by unemployment, if at all?
d. Are local employers involved in giving careers advice? Do they help to 
devise instruments for pupil assessment?
5* Curriculum 
a* Is any extra-curricula work done? *
b* Into which area(s) of the curriculum do school/work links fit? 
c* How is this timetabled?
d* Is any local scheme or national organisation employed or does the 
school use its own scheme?
e. Which pupils sure involved? Age? Jex? Ability? Is school/work links optional? 
Do they go on work experience/link courses?
f. Which staff and departments sire involved ?
4* Staff
a* What are your staffs*attitudes to school/work links?
b* Have any staff attended in-service courses, or been seconded to industry?
c. Are'’there any former industrialists etc* on the staff?
d* When recruiting staff, do you look favourably on people who have worked 
outside education?
Puture
Do you have any plans for the future, as far as school/work links are 
conce med? ( E.G. curriculum).
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Appendix 6
Interview with Head Teacher. School 3.
(This School is a Girl's Secondary School. Church of England maintained)
Qla. What is your view of school-work links?
A. Well the aims of the school are that our work is
directed very much to prepare our young people for 
leaving school at 16 plus. I'm a bit bothered by 
the term 'School-Work links', as I was at a meeting 
only yesterday where the County Senior Careers Officer 
made the point that quite soon there would be no employ­
ment at 16-plus, and so I think that perhaps Schools 
Vocational Training Links might be a more appropriate 
expression then. I'm not keen to get my 16-plus 
leavers into employment. 4-0 odd did last year, but far 
from being pleased, I was worried because they are going 
into dead-end jobs, all too easily available for girls 
- particularly chamber maiding, badly run restaurants 
and cafe's, this kind of thing. There is a plethora 
of this kind of establishment in tourist centres like
  and I know the girls are going to be often
exploited. They will receive no further training, 
they will have no career prospects and all too often, 
their working conditions are extremely poor, and if 
they go, - too bad, there's always another crop of 
'cannon fodder* coming along. I'm really not interested 
in developiing opportunities for my 16-plus people 
to work. I'm much,much more interested in getting 
them into some sort of training or employment - if it 
really is sound, and there are going to be properly 
constructed training opportunities incorporated into 
the job.
Q.lb. Have you been seconded into Industry at all?







selected by the County as one of two County Head Teachers 
to go on a training session last May, organised by SCIP 
and it was run by. one of the Management Trainers from 
I.C.I., and that was a very, very valuable experience.
Does the school have a written policy in this area and. 
if so. what is it and how is the policy arrived at?
Well, in as much as it*s incorporated into the aims of 
the school, but we do all that we can to prepare the 
girls to be equipped with the skills which we think 
they are going to need to cope with life in the late 
Twentieth Century and in a very fast changing techni- 
cological society, yes, it is part of our policy, and 
that aim is not just a vague general statement of 
intent. We have undertaken a full-scale Curricula 
Review Evaluation recently, and it has been translated 
into objectives and I think it can qualify as a policy 
and I think I*ve answered the second part of that 
question really: by deliberate discussions through the 
Curriculum evaluation.
How instrumental were, the School Governors in this field?
Well, the Parent Governor is very helpful, He is the
Training Officer for P W quite a large employer
in S ., and he comes into school as part of the Voc.
Prep, programme and has been very helpful in giving us 
all sorts of advice, but he is the only one, so generally 
speaking, the Governors do not take an active part.
Have any Industrial. Commercial or Trade Union 
Representatives been. Co-opted onto the Governing Body?
Well, I have no power to co-opt onto the Governing Body.
I should be very surprised if any Head Teacher does. I 









Governing Body, and this being a controlled school, 
for, and linked with, the Anglical Church Foundation.
Are any Local Organisations involved with the work of 
the School?
No. Not directly, apart from P W--- .
Do outside representatives play a part in the design of
the content of the curriculum?
Well, the Careers Service with JIIGCAL has been instrumental 
in helping us to set up JIIGCAL. Training members of 
staff to administer it and so on.
How is the School affected by unemployment, if at all?
It!s minimal. Partly because there are so many service
industries in a City like S . I suppose forty out
of one hundred and sixty of last years 16-plus leavers 
were unemployed. 70 plus went into training of some
kind and others went into YTS etc.
Are local employers involved in giving Careers advice 
and do they help to devise instruments of pupil assessment?
We do invite employers in from a wide spectrum of
institutions in S ., to take part in the Careers Voc
Prep. Programme. This school is one of two (The other 
is School l). County Schools which have been selected 
to take part in the Area Profiling Assessment Project, 
and it involved the six Area Authorities and the 
University and the Area Examination Board. Oyer the next 
few years we shall be heavily into profiling and we shall 
certainly be involving the pupils themselves. We have
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to devise means of bringing in the parent body and 
we certainly hope to get discussions going with some 
of our local employers, and there will be all sorts 
of opportunities for a whole variety of developments.
It is going to be a very exciting time, and we*re all 
a little apprehensive because we can't guess at the 
resources, particularly time, that are going to be 
involved and, of course, because one of the reasons 
behind pilot projects of this sort is to try and get 
information in terms of time, staffing and so on.
This will play a very large part in the life of the 
school as from next term and I would think we will be 
devising a variety of instruments on a trial basis.
We shall be heavily involved with local employers.
Is any extra-curricula work done?
Yes, the school is not currently, but up to last year 
was involved in Young Enterprise. We're submitting 
an entry for Project Respond. It's closer to Community 
Service and we are involved with Lloyds Bank through 
competitions of various sorts, this type of thing.
Into which area or areas of the curriculum does 
School-Work links fit?
Well, the sort answer is in the fourth and fifth years.
One fifth of the week, that is, one whole day is 
devoted to a Social and Personal Education Programme, 
and this is organised on a modular basis. It incorporates 
the usual things - education for parenthood, sex education, 
moral education, recreational work and also all of the 
Careers education in vocational preparation, organisation 
for JIIGCAL, and for one whole term in her fifth form
one morning per week is just community service, e.g. 
playgroups, first schools, hospitals, old people1s 
homes, day centres, institutions for the severely 
handicapped. There is a very wide range of institutions 
where links have been built up oyer several years 
right across S»—  and it's a very exciting scheme. We 
do have to place the girls carefully, two will go to 
a Day Unit for severely handicapped spastics. Some 
of the sights and sounds can be very distressing for 
youngsters, but this involves every girl, right across 
the fifth year.
Q.3c How is this time-tabled?
A. (Answered above).
Q.3d Is any local scheme or National Organisation empbyed
or does the School use its own Scheme?
A. Only peripherally, No.
Q.3e Which Pupils are involved- Age, Sex, ability, is School
-Work links, optional? Do they go on work experience or 
linked courses?
A. Answered above.
Q.3f "v Which Staff and Departments are involved?
A. That's a difficult one. The SPE Programme involves
quite a large number of staff - I guess about eight 
and they are a cross the curriculum. They are headed 
by a Coordinator who is a Senior member of staff here 
on Scale 4- which was my decision, because I wished to 
emphasize the status that this whole area of education
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enjoyed so she is on a Scale The answer;- it's
multi-disciplinary and cross-curricula.
What are your stafffs attitudes to school-work links?
Very positive, except that I have a splendid little 
fighting corner of 1 die-hards1 who believe that 
examinations are all, but generally speaking, they 
are positive, helped because our special SPE set-up 
has been operational for seven or eight years, 
although Ifve extended it and reorganized it so it 
is accepted by the staff; it!s not something rather 
new and worrying.
Have any staff attended In-Service Courses or been 
seconded to Industry?
One chap was seconded into industry for three weeks a 
year or so ago, and I was a bit disappointed actually, 
because I had hoped we should get much more feedback 
into the curriculum. Very little came of it. Partly 
because he was not, in retrospect, the right person.
I'm not quite sure of the value of sending staff into 
industry. They learn a lot but I'm yet to be 
convinced that they can acquire any knowledge or 
skills which they can then plough back into the 
curriculum.
A number of staff have been on courses of all kinds.
I've already mentioned by course which lasted for a 
whole week, and had simulation excercises and finally 
we undertook a Consultancy exercise in Industry. My 
particular group went to an Electronic Warfare Division
o f     and it was facinating and taught me a good
deal. The school is a heavy user of In-Service provision. 
In fact, every single year we run into the problem of 
using up all of our supply cover days, and the sort of 
courses? - it depends what's available. I've had a
number of staff trained to work within the Careers 
Programme to administer the JIIGCAL etc.
Are there any former Industrialists etc. on the staff?
I donft think we have, unless you count someone who 
was in the R.A.F. There might well be but I canft 
give you a clear cut answer. If there are, there 
arenft many.
When recruiting staff, do you look favourably on people 
who have worked outside education?
It!s a very difficult question. The obvious answer is 
yes. It's much more pleasant to have someone with a 
broader spectrum of experience than the usual dreary 
School-College-School approach, but have a very awkward 
Career pattern which makes it very difficult to appoint 
them. I think my answer would be *yesf in the sense 
that I would be glad to have people who could contribute 
a broader spectrum of interest, but they are not too 
easy to come by because all too often their Career 
pattern is such that the appointment can be difficult.
Do you have any future plans as far as School-Work links 
are concerned?
Very much connected with profiling. All sorts of poss­
ibilities. We are to produce a profile for the consumer 
notably the employer. We need to negotiate with employers, 
the Careers Service, and off our own bat. So much of 
the energy, apart from the day to day work of the school, 
will be put into this Profiling project and I see develop­
ments happening through that, and I think it will be a 
very good vehicle.
Appendix 7
Interview with Head. School no. 16. 20th February 198/..
Q.l Does the school have a past history in the field of
school-work links?
A. Ifve been here since April,1982 and up until then,
there was restricted school-work links. Mock interviews 
went on and are still going on. The Upper Sixth have 
evening sessions, a panel of two or three school 
governors and local firms, and the fifth formers have 
mock interviews organised by the local Rotary Club 
representing Commerce. The local Rotary run a Public 
Speaking Competition, the British Management Branch in 
S  previously did that.
Q. la What is your view of school-work links?
A. I am very much in favour of those that go on. I've been
working hard to establish further links.
Q. lb Have you been seconded into industry?
A. No.
Q. lc Does the school have a written school -policy for this
area?
A. No, nothing written. There's a lot of documentation but
it is still in the process of evolution.
Q. Id How instrumental are the school governors in this field?
A. Well, the governors come in for mock interviews and












What part, if any, do parents play?
Well, many run local businesses.
Are any local organisations involved with the work 
of the school?
Rotary, the Lions Club - two members of staff are
involved in those, the Chamber of Commerce in M---
and S .
Do outside representatives play a part in the design 
of the curriculum?
Governors have a statutory responsibility for the 
curriculum but no external body has a direct say.
Many are involved in the 1hidden curriculum* and 
extra curricula activities.
How is the school affected by unemployment, if at all?
Every school in Great Britain is affected. Yes, the 
target - the ultimate place where school leavers go 
is very different to a few years ago. 20$ of the fifth 
formers left to get jobs. Some went into YTS, the others 
went into the sixth form. The difficulty Is defining 
which YTS schemes are genuine and will result in jobs. 
Yes, it affect the children*s attitudes to exams., 
success, etc.
Are Local employers, involved with giving Careers 
advice and do they help devise instruments for pupil 
assessment?
The Careers Guidance Structure is carefully structured.
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It's called SPACE. The local Careers Service is 
involved through the Careers Officer. We have lessons 
with the Armed Services, the local Banks come in, some 
are local, some are nationally based, to the Fourth, 
Fifth and Sixth years. In terms of profiling, no, not 
at all, except that they need them for particular 
purposes and they use records we provide. Many have 
their own instruments.
Q. 3a Is any extra-curricula work done?
A. No, we have done Young Ehterprise. Very much a matter
of getting an enthusiastic member of Staff.
Q. 3b Into which area of the curriculum does school-work links
fit?
A. They go right across. The Upper School has the SPACE
Programme. The First year Sixth go on Work Experience 
take a week out of the formal curriculum, this year.
Some pupils have evening or week-end employment. There 
is no scheme for Fifth formers for work experience as 
the problem is getting work done and the problem of 
getting 24-0 places in a town of 8,000 population. The 
Sixth form have General Studies - four periods per week 
and that's modular, taken every five weeks by individual 
member of staff. Then there's a mass sesssion on a 
Monday p.m. when the Trade Unionist or Martial Arts 
speaker might speak.
Q. 3c How is all this time-tabled?
A. Well, the Fourth and Fifth years have four periods on
SPACE - that's a thirty-five minute period and they're
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mainly doubles. The Sixth Form General Studies is 
four periods per week plus one period of Careers 
and one period of tutorial time. Work experience is 
out of school. Many individual pupils do Commercial 
Studies fA' Level and spend time out and in the Third 
year they have one period per week which helps them 
towards option choices.
Is any local scheme or national organisation employed 
or does the school use it!s own scheme?
We draw on materials and personnel from virtually 
everything you*ve named, Understanding Industry, SCIP, 
Banking and Service Agencies,CoonH^x documentation.
Which pupils are involved, Age. Sex, Ability, is School' 
Work links optional, do they go on Work Experience or 
Link Courses?
Well, SPACE is the pull so itfs right across the board 
ability wise. Careers Education rather than guidance. 
We*re talking about skills for life and work. The F.E.
College in S  is fifteen miles away so there are no
traditional link courses.
Which staff or departments are involved?
There!s a wide range of different departments. We are 
a Pilot School for the Oracle Project. I suppose 
Careers, Humanities, Geography, History, Art, T.D. - 
maybe inputs from all departments. It depends on 
individual members of staff although the philospphy 
is that the keeness will go back into the departments.
What are your staffs* attitudes to school work-links?
Well, those who are involved are extremely enthusiastic. 
There are slight negative reactions from one or two 
complaining that pupils in the first year Sixth are 
missing academic lessons and they are worried about 
their exam, performance, because other opportunities
e.g. residential courses at B  intervene.
Have any staff been on In-Service Courses, or been 
seconded to Industry?
Well, no-one's been seconded - we haven't got the 
scope for that. Most or all of the Staff in Careers 
Work have been on a JIIGCAL Course in Careers.
Are there any former Industrialists etc. on your Staff?
Unfortunately, no. We have a number who have worked 
in industry in the past - three or four out of eighty.
When recruiting staff, do you look favourably on people 
who have worked outside education?
Yes, I look favourably upon people who have had 
experience. I would rather appoint them from another 
teaching j ob.
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This session was also being videotaped by the school’s resourses staff.
This was at the request of the Company, who wished to use the videotape as 
part of its presentation . ( A copy of this is found in Ainex 45 )•
The video recording had a great effect on the roles played.
ORGANISATION
Started promptly. Much more like a Board Meeting. The whole proceedings 
were very much more formal.
ROLES
The M.D. was more dictatorial in his approach.
Reports given were very clear and organised.
The Aiviser was asked several questions and answered some himself, rather than 
throwing them out for discussion.
One 5th. form girl did not appear to be involved at all, or to be 
interested to any great extent. ( ate sweets and wrote letters to a friend).
A stronger control over Production was called for.
The Aiviser said, " You are all showing a passivity. You must make a pig 
of yourselves to get th ings done. Everyone must talk about the problems.
Two people must not try to sort it out. The 5th. years are not being 
involved. The success of the Company depends on the effort of all, not just 




The resignation of the Sales Director was called for.
There was a large order for notepaper.
The disco organisation was discussed.
Some of the Christmas cards were rejects and unsuitable for sale.
A problem with candle production. Can orders be fulfilled?
A dispaly in the school library and staffroom was discussed.
The organisation for car washing was deemed not good enough.
A stronger control over Production was needed.
Mistakes to date are to be reviewed.
CqiMENTS ABOUT Y.E.
” These are board meeting, we sit down and get bored. "
QUESTIONS
Have the liock exams affected attendance?
Will 5th. formers have problems next week with work experience and the 
time committment needed for Y.E.?
How do local employers regard pupils who are doing marketing etc. for Y.E?
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Example of Diary Entry for Understanding Industry
School 33 
21,11.84.





ORGANISATION7 ROLE OF STAFF COORDINATOR
Several interruptions from staff and pupils. The lesson is timed to begin before 
registration ends.
The Head teacher introduced the speaker and sat in the room throughout •
He encouraged the pupils to ask questions and asked some himself, 
lie summarised, and haci to fill in time until the bell went.
PRESENTATION
Subject matter clarity.
The speaker had three main poi ntss
1. People need direction.
2. Ttie role of personnel management. ( This was not clear. The terminology 
went over pupils' heads.)
3. Aspects of personnel work e.g. training
industrial relations.
Throughout, the point stressed was that people are the most important 
asset a Company has.
TEACHING. STYLE
Voice - confident. Attempted pupil participation. O.H.P. writing too 
small. Difficult to follow - a monotonous voice. Used jargon. Age gap 
perhaps a problem. A document circulated for pupil comments, but discussion 
could not be heard. on
PUPIL REACTION
Pupils quite forthcoming with answers. Questioned apprenticeships, 
arbitration.




YOUNG ENTERPRISE ACHIEVERS EVALUATION SHEET
Name_______________________________ Date______________________
Company position___________________  School_____________________
Please tick
++ + 0 - —
1. How much do you feel the Company has 
achieved at this meeting?
Please comment further i f  you wish to.
2. How do you rate your own performance 
this week, in your particular Company 
role?
Further comment:
3. How much have you personally learnt 
this week?
Further comment:
4. To what extent has this meeting changed 




++ + 0 - - -
5. To what extent was the advice given 
helpful?
Further comment:
6. In which areas do you think you need further advice?
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MATRAVERS SCHOOL UNDERSTANDING INDUSTRY 1984-5
NAME ____________________________________
SESSION DATE 17th January_________________
SUBJECT Management______________________________________________________
SPEAKER FROM Buxted Chickens_____________________ _____________ _________
Please tick one response for each question:-
. How clear was the information given?
. How well was the information 
presented?
. How useful was the session to you?
Any other comments:
Appendix 14
Young Enterprise - Staff Interviews.
1. How did you hear of the scheme/become involved?.
2. How does this affect the rest of Jour teaching?
3. How do you think it affects the pupils?
4. What do you consider the aims of Young Enterprise to be?
5. How did you choose the advisers?
(J'. How do you see your role?
7. Would you like to make any improvements to the scheme?
8. Do you see Young Enterprise becoming a more integrated part of the curriculum?
8. Do you need advice?
10. What problems have you had this year?
11. Which pupils have benefitted?
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-Appendix 15
Interview vith Staff !C!. Young Enterprise. School 33.
Q•1• How did you get involved with the Scheme?
A. The Head began Young Enterprise a few years back. It
was his baby. I took over two and a half years ago. 
I*d started getting involved with Industry Awareness, 
and he thought he would delegate Young Ehterprise.
Q.2. Does it affect your teaching?
A. In terms of the Art work we do, not specifically, but
in terms of Industry Awareness, obviously, yes.
Q.3. How do you think it affects the Pupils?
A. In a variety of ways. It can cause some changes in
their Career outlooks. It gives them the opportunity 
to make mistakes and live.with the consequences in a 
controlled situation. It gives them opportunity to meet 
with adults other than teachers which they do not have 
enough of, and it gives them an opportunity to find skills 
in themselves which they did not know that they had.
It can highlight problems with their own behaviour and 
attitudes which they may not know they had.
Q.4. -\v What do you consider the aims of Young Enterprise to be?
There are specified aims of Young Enterprise. When it 
comes down to the grass roots level, the aim I would 
like to put forward is that it gives pupils the 
opportunity to discover something about running a small
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business. It has drawbacks in that you never set up
a new Company with a full Board of Directors which 
have to pay Corporation Tax etc. It doesnft work 
like that, you also never set up a new Company without 
knowing what product you are going to make. Itfs 
completely back to front. Having said that, it 
provides a framework on which to start achieving some­
thing even though it might not normally apply and I 
think it gives a series of pegs on" which to hang 
experiences.
Q. 5. How did you choose the advisers?
A. Well, it was what we could get, rather than who we would
choose. Last year we had terrific problems in that 
when we started in the September, I had no advisers.
The chap who was going to organise it said he couldnft 
commit the time every week and I ran it without 
advisers, and then I and the Head spent time on the 
phone saying "Please get us an.Adviser" and I went 
to speak to Companies and through them we got A6 from 
Firm S. The Firm t was never a problem, it was getting 
people other than t. I got A6 from Firm S and a chap
called C— M—  from R . We ran it through, A6
and C—  started about part way though. The person who
was supposed to be in from the beginning came to the
' first session and didn*t turn up again. This year, A6
brought in A7 and t!s been no problem. But it!s really
what we can get not who we would like. The guy who
was the original adviser from B— C—  was absolutely 
outstanding. He had the right way of working with Kids 
and was always there on time. He was exciting, a great 
guy, but an exception. He was committing so much more 
than many people who have jobs, are able to commit.
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Hov do you see your role with Young Enterprise?
It should be only the liason between the school and the 
advisers. It doesnft work like that, because the pupils 
know me. I!m the person who talks to them about joining 
it, I’m the person they refer their interim questions 
to before they actually start because Ifm the Cheerleader* 
That’s difficult to start being when all the advisers 
come in. I find with the set-up the pupils still tend 
to refer to me first because they know me and it’s easier 
to ask me and easier to see the pupils mid-week. I 
liaise more with them in the week. It’s not only 
for the two hours. That reinforces the fact that they 
refer to me which I don’t think is a good thing. In 
many ways it devalues the potential of having the adults 
rather than the teachers there, and it is something I’m 
very aware of.
Could this scheme be improved?
In this specific school, yes. Time is the problem.
We start at 4.30 but that’s half an hour before our first 
adviser can arrive, but we can’t start any later because 
of the pupils getting home. It’s a great problem. Also 
the Fifth formers are committed to other things. They 
have exams and the school play, for instance.
Do you think that the scheme should be part of the 
school curriculum?
I would like it to be very much. In the U.S.A. it is the 
exception rather than the rule that pupils don’t do 
Young Enterprise and if we run the new City and Guilds 
365 Course next year, I shall put an input into that 





that, borrowed some things from the Young Enterprise 
set-up and I111 be then running two Companies a year 
which is going to be extremely difficult. This is 
the way into the curriculum but it will only be for a 
small target group. The other thing, a broader part 
of the curriculum, the cost in terms of space, teacher­
time and resources would be phenomenal. We used a computer 
last year and they wrote programmes last year since we 
had computer skills.
Would you like some more advice?
Yes, I think I would. Specifically in terms of product 
design, and how to put it over to kids. I think of skills 
in an Artistic sense, and in a way, I don’t think enough 
about other types of products. Because of my status 
as an Art teacher they tend to think very much on the 
Craft side. I don’t know the first thing about Technology 
and would like to have a Technology input.
What problems have you had this year?
Well, we had one evening with no advisers, we’ve had an 
accommodation problem. A vast amount of things the 
pupils could have improved on, but it is not our role 
to point out their mistakes. They don’t see the problems 
they can think they're doing exceptionally well, yet from 
the outside you can see that sales targets are not being 
met, for instance. Sales has been the big problem this 
year. There are varying degrees of committment. Then, 
with what’s expected, planning ahead, forward planning, 
perhaps its not very interesting. We’ve never had a 
production problem, it's planning for sales etc., which 
is a problem. The tedious bit - they’re still at the 




Do you think there have been any pupils who you could 
highlight as having gained through this experience 
this year?
2, without doubt. 16, in an odd way - she*s Head Girl 
and not particularly liked; quiet and straight and in 
role as Secretary she was terribly efficient. 7, throwing 
together a pattern and designing it in her lunch hour. 
Shefs used and transferred her creative skills very 
rapidly indeed. In many ways, they*ve all developed.
18, has learnt how to use a sewing machine and he*s a 
wizard on that now, and he!s also come out of himself 
more. He put forward better communication now. On a 
personal basis it!s super with all of them though, ypu 
tend to forget you*re a teacher towards the end.
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Appendix 16
Understanding Industry - Staff Interviews
1. How did you hear of the scheme/ become involved?
2. How does the scheme affect the rest of your teaching?
3. How do you think it affects the pupils?
4. What do you consider the aims of Understanding Industry to be?
5. How did you choose the speakers?
6. How do you see your role?
7. Would you like to make any improvements to the scheme?
8. Do you see Understanding Industry becoming a more integrated part of the 
curriculum?
9. Do you need any advice?
10. What prpblems have you had this year?
11. Which pupils have benefitted?
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Appendix 17
Interview with Staff X. School 11.
Sub.iect: Understanding Industry,
Q.l. How did you become involved with Understanding Industry?
A. Through General Studies. I was asked to take on the whole
of General Studies.
Q.2. Does it affect your teaching?
A. Not at all, except it’s time consuming.
Q.3* How does it affect the pupils?
A. In a small way giving them a taste of jobs in industry.
Q.4., What do you consider the aims of Understanding Industry
to be?
A. To provide an appreciation of what goes on in various
disciplines.
Q.5. How did you choose the speakers?
A. Idid not. The Regional Organiser was sent the dates,
she filled them in, and then, because she resigned half 
way through for this term, I had to get confirmation.
Q.6. How do you see your role?
A. As a provider of information, to liaise between speakers
and General Studies Organisation.








Q . l l .
A.
I’m not certain I ’d use it again, as wefve been let 
down both terms. I would change the set-up altering 
General Studies into themes and ideas. I’d look for 
an appreciation.of Industry in the course but not eight 
weeks of it. Rather gearing the pupils towards whatfs 
next after the Sixth form. Having two groups is a waste 
of time. Understanding Industry appears to be very one­
sided. No-one has been in from the shop floor, or from 
the Unions, and I fd make more of axbalance.
Can you see Understanding Industry influencing or becoming 
part of thw whole curriculum?
No. I see it being taken away or diluted. The speakers 
who we!ve had have had a good relationship with the 
school of long standing, and I ’d still bring them in 
and use them for discussions.
Do you, or did you need any advice?
Yes, in taking over. Another staff member helped me.
I was rather lumbered":with it because the Head was so 
keen.
Can you see any other improvements which could be made?
Yes, in contacting speakers. In the first two years it 
worked when the Regional Organiser and the other staff 
member (above) worked together.
Which -pupils have gained?
I don’t know the pupils well. Some of them I teach but 
in my role, I hardly see them.
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Appendix 18
INTERVIEWS FOR SPEAKERS AT UNDERSTANDING INDUSTRY SESSIONS
1. How did you become interested in the scheme?
2. What do you consider the aims of the scheme to be?
3. How does it help your firm/relation ships with the school?
4. Is the material you are asked to present closely related to your own experience?
5. Do you find your role easy?
6. Would you appreciate.further help from educationalists?
/7 .  How much preparation time does U.I. take?
8. Have you had any previous experience of talking to young people?
Did you attend a training session?
9. Have you been influenced as far as your perception of education is concerned?
10. Has UI changed your impression of young people?
11. Does this scheme influence the rest of the school in any way?
12. How does the present group relate to past groups you have spoken to?
13. Would you like to make changes for next year?
14. Hbw may the scheme be improved overall?
Questions for speakers who cancelled their engagement with the school.
The questions .above that are relevant, plus;
How many sessions of UI have you taken in the past?
Why did you cancell?
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Appendix 19
Interview with Speaker B. School 11. - Understanding Industry.
Q.l. How did you become interested in the Scheme?
A. I don*t remember to be honest, but somebody rang the
Company and he was put through to me and I said yes.
Q. lb. So thatfs the Administrators of Understanding Industry
presumably?
A. I would guess so, yes.
Q.2. What would you consider the aims of the Scheme to be?
A. Presumably to give school children some idea of what
they1re going to face if they go into industry, and if 
they donft, some understanding of what industry is 
about, since it!s a fairly major part of our existence.
Q.3. How does it help your Firm’s relationship with the
school, or your relationship with the school?
A. Well, in the literal sense, - no, we don*t get any
business from them. In the short-term, Ifve made an 
offer -f,-if you1 re ever interested, come and see us", 
and as far as I know, nobody ever has. In the longer- 
term, whether people will retain some interest in it, 
and become interested in the Company, or in the product, 
or want to come and work here, Ifve no idea.
Q.3b Has your relationship with the school improved, on-a
personal level? Do you feel you could go in again?
A. With School 11 particularly, although Ifve been to
three or four. I've been back to two plus School 11. 
They1re fairly lengthy intervals between - one per 
year, whereas School 11 runs it more often.
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Is the material you are asked to present, closely related 
to your own experience?
Well, the booklet Ifve seen, which, to be honest, I 
donft use, and the schools don!t use much from what 
I fve seen.
Would you use it?
Well, I think it!s good material, it*s well written, 
well put together, it puts the case, explains the 
situation well. The only reason I havenft used it 
is that from what I understood the brief to be, it 
was considered better to use my own experience rather 
than stick to the text and as a general text on the 
subject, I thought it was very good. I have recommended 
it to various people. Whether itfs because it appears 
in the guise of a set book that they*ve said f,0.K. 1*11 
read it one day”, but as somebody inside marketing,
Ifd say it was quite well put together.
Did you decide your own experience with Firm b was 
going to be what you talked about or did the Regional 
Organiser have a say?
I canft honestly remember. I feel fairly sure that I 
was encouraged to base it on my experience rather than 
the book itself. I have used my overall experience and 
wider - not limiting it to Firm b.
Did you have any preliminary discussions with anyone 
from Understanding Industry?
Yes, but again, it must be a couple- of years1 ago. I 
canrt remember in detail what was said. At that point 
I was encouraged to use my own experience and to put 
across to them, that is, try and tell them what I had
found out about life in industry. My only other memory 
of that was that I was told that I would be working with 
widely varied groups in terms of ability, interest, age 
and what may work for one group, may not work for another. 
Which may be why I haven!t been asked back to a couple 
of the schools. I m y  have pitched it wrong. Until 
you actually do it, you don’t know what your’r going 
to get. I ’ve tried to do a few completely off the cuff 
but school kids are not renowned for giving a lot of 
feedback.
Do you find the role easy?
No. In some ways they’re a difficult audience. It is 
a certain effort of will to think back to that particular 
stage in life. In retrospect, I had no idea what an 
office was in terms of day to day existence. I’ve had 
the occasional question - "What happens when you go 
into the office at 9 o ’clock" I’ve tended to skip that 
and go into the theory - "What is marketing in broader 
terms"? - I’ve sometimes felt I’ve been missing the 
target, although at other times I’ve been hitting the 
target.
Would you appreciate further help from Educationists?
In general terms, yes, but in reality it’s a commun­
ication problem. It’s how to communicate a'life-style 
or mode of existence to someone who is ten or twenty 
years younger. It’s fairly insoluble, no matter what 
the briefing. It helps to know whether they’re bigger 
or a smaller group, whether they’re ’0* or *A’ level, 
are they Studying Economics or Literature - that type 
of background, and the teacher usually has a fairly 
good summing up - "Yes, they’re bright, no, they’re
not stupid” on that sort of level. Ultimately, 
there's no type of briefing that can give the 
ultimate answer which is how to get across an 
experience which they will not have experienced 
and which they many never experience in the future.
How much preparation time does Understanding Industry 
take?
Initially it took a fair amount. For the first two 
or three times at least, I was trying out different 
presentation methods. I also had to persuade my 
bosses that what I was doing was going to be worthwhile.
How did you do that?
I think I probably sold them on the idea of local P.R. 
for the good of the community, improving our name etc. 
There have been a number of pupils who I've spoken to, 
who have been sons or daughters of people at this 
Company or who have known people in the Company, so 
feedback has come back this way. For example, the 
Production Director's daughter has been at a session 
and she said, having heard me, it was the first time 
that she's understood what the Company did. I didn't 
know quite what tack to take. After two or three 
sessions, I established a 'Mark 1 Presentation* which 
was a didactic session and a free-form session, 
following the directions of pupils in the room saying 
- "Why did you buy something?" or "Have you seen an 
advert, which impressed?". Sometimes it works, 
sometimes its a dead-end.








Was feedback there more forthcoming?
Largely more so, not substantially. The pupils, for 
their age are more broadly aware - they've had an 
experience of different environments. They are brighter 
at picking up references faster, but Iwouldn't make a 
big thing of that. Some of the pupils from the State 
schools have been equally bright but also equally 
lethargic. I've had my share of people falling asleep.
Have you had any previous experience of talking to 
young people?
Only when I was a young person, at school as a Prefect, 
in the Cadet Force as an Officer - I talked to my Peer 
groups. In University we did live shows for those who 
didn't get to live shows e.g. Borstals or hospitals.
Did you attend a training session?
The training sessions were more on what Understanding 
Industry was, and what it's aims were. I don't think 
that there was much practical counselling. There was 
one session held at a school. No practical advice 
was given about how to do the presentation beyond the 
encouragement to base it as much as possible on basic 
experience.
Have you been influenced as far as your perception of 
education is concerned?
I do think it would have been nice if this would have 
happened when I was at school, although, again, trying 
to think back to that age, I wonder what use I .would 
have made of it. We did go through a couple of similar 
not very structured, presentations. I remember thinking
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"interesting, but so what? - where does that take me?".
Is that the type of influence itfs having today?
It's difficult to say with my limited experience. Out 
of every session I've done on average, I've had maybe 
one or two people coming up and saying "that was 
interesting, I'd like to know more". That's probably 
the best you can hope for. One has to assume that 
the rest have, to some extent, absorbed the message.
What use it would be in a practical, social way I don't 
know.
Has Understanding Industry changed your impression of 
young people?
Difficult. I suppose by and large, they behave in the 
way I would have expected, - the way I would have behaved 
at that age. In the Public Schools the atmosphere is 
more dedicated, and disciplined. There was an understand­
ing on the part of the pupils that they were there for 
a given purpose and that they were prepared to participate 
in that activity in a fairly positive way. By slight, 
subtle signals, the kids in a State School had the 
attitude "we've got to go to these sessions" and when 
there, they participated fairly willingly, given the 
odd one or two that fell asleep. I don't suppose I've 
materially affected any one of them in their way of 
life, industry or anything else. If it was carried 
out consistently by a number of disciplines in industry 
on a coherent basis as part of a wider activity, I'd 
hold up some hope for it. To me it feels I'm turning 
up in isolation - a one-off, the only one doing it.
Q.ll Does this Scheme influence the rest of the School in
any way?
A. I've no way of knowing that.
Q.12. How does the present group relate to past groups you've
spoken to?
A. Of the State Schools I've visited Sc. 11 were the most
active, participative, reactive group. The teachers 
were enthusiastic. I've been there before, maybe word 
of mouth that "He's not totally boring!", and so they 
listened to me. I don't know the reasons behind it.
Q.13. Would you like to make changes for next year?
A. I'm not sure there is an ideal presentation. I'm very
willing to change and open to change. I introduced a 
film once that went down like a lead balloon. I think 
I've introduced a balance between theoretical learning 
and putting across experience. The fundamental block 
remains - how do you explain to an African the concept 
of snow?, and how do you explain to someone whose been 
in school what going to work is all about? At University 
at age 21, people were saying "What's it like to work
in an office?". It's impossible to put over to *0'
or 'A' level students, short of offering them placements
in a business, which, informally, I've done, I've 
asked if they are interested to come, but it hasn't 
been taken up.
Q.14 How may the Scheme be improved overall?
A. Beyond getting the best speakers you can for a given




of a wider scheme of things. It would be nice to 
feel that I was turning up as part of an integrated 
process. At the end of the sequence, they could 
have a more rounded picture of lirhat it!s about. I 
would like, to know other speakers had been there to 
tie it all together to refer back. If I make a 
categorical statement about finance, I donft know if 
I'm contradicting someone whofs been there the week 
before, thereby increasing the confusion.. I would 
hope I!ve been reinforcing the message without knowing 
who's been there, and what said.
Would you like to introduce an element of Work Experience?
I'm happy for people to come in and sit around and 
watch and ask questions, but realistically, there's 




INTERVIEWS WITH ADVISERS OF YOUNG ENTERPRISE GROUPS
I. How did you become interested in the scheme?
2 What do you consider the aims of the scheme to be?
3 How does it help your firm/ relation ships with the school?
4 Do .you find the advice you are called upon to give is outside your own experience?
5 Do you f'ind your role easy?
~ Would you appreciate more help from educationalists?
7 Do you think that YE is a true simulation?
8. How much preparation time does YE take?
Have you had previous training/ experience at giving aDVZCS to young people?
9. Have you been influenced as far as your perception of education is concerned?
10. Has it helped with your perception of young people? Do you approach them
differently when they come for interview etc.?
V
II. Do you see this scheme developing further within the school?
12. Do you think it affects the rest of the school in any way?
13. How does performance of this present group relate to the performance of previous 
groups?
14. What changes would you make for next years group?
15. What changes would you like to see in the overall operation of the scheme?
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.Appendix 21
Interview with Adviser (Al). School 1.
Subject : Young Ehterprise,
Q.l. How did you become interested or involved in the Scheme?
A. The school started it four years ago with Lloyds Bank
who did not renew their commitment. Three years ago,
A approached us through Group Personnel. He first 
approached x, then it cam eventually to Firm A. They 
wanted someone in the area of General Management and 
Marketing, so A3 and I committed ourselves and we 
brought in A2 this year as we had begun to miss meetings. 
A2 is on the Admin, side and is therefore there most of 
the time.
Q.2 What do you consider the aims of the Scheme to be?
A. That*s really defined by the people who do it, increasing
the prospects and awareness of children. Our aim is 
probably something more. To introduce them to the 
industrial environment, to put them into a thinking 
situation and to develop skills not normally associated 
with school. This is why we brought them out of the 
school. In the first year we ran it, the teaching 
contact was over-zealous. In the factory it*s better, 
although having to produce things, there is a lack of 
facilities eg. sewing machines have had to be brought 
in in the past.
Q.3 How-does this help your Firm?
A. It * s had a spin-off through A3 and I having a greater
awareness of educational needs. A3 has been associated 
with the University1s Pre-Voc course, and I*m on the 
County TVEI Committee. It hasnft had a direct impact
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on the Firm, but I always take them around the shop 
floor. Itfs given us an awareness of the vocational 
needs of education, and our people see them coming 
in and see the link with education.
Your relationship with the school?
Well, it gives the school a communication with industry 
and a better vehicle to come into industry. Itfs only 
part of our Education/Industry link because the lower 
school*s Vocational Studies man has approached us now 
with a view to setting up a mini-Company for years 
one-three using Firm a*s premises.
Do you find the advice you are called upon to give is 
outside your own experience?
In the first year, possibly. I've been in industry 
eight or nine years. We come across problems on.a 
different scale in the Young Enterprise Company but 
experience is related to them. I think we have 
sufficient intelligence to cope with the mundane 
problems which sometimes occur.
Do you find your role easy?
I don't think easy is the right word. If I thought it 
was easy, I wouldn't be fulfilling it. It's not 
difficult, it requires specific knowledge but it's 
limited and watered down. Most advice comes from 
common sense except in cases when our own Industrial 










Would you appreciate more help from Educationalists?
Yes, to a limited extent. I'd welcome information on 
how a school runs the project and how it is integrated.
A knowledge of the pupils beforehand would be useful, 
and what they intend to do. If we talked to the Head 
of Year about some problem pupils beforehand, maybe 
some problems at the beginning of one year would not 
have occurred. A3 and I are involved with Industrial 
Psychology which is not far removed.
Do you think that Young Enterprise is a true simulation?
No, it never can be. They can never compete in a market 
with their producation. We have to include services 
to make a profit. It's the best simulation you can get 
in the time available - better than a computer simulation. 
There's a danger with everything becoming computer- 
based although it would be good to include a business 
game simulation at the end.
How much preparation time does Young Enterprise take?
Very little. It maybe should take more. A3 and I meet 
at lunchtimes and before meetings.
Have you had previous training or experience at giving 
advice to young -people?
Yes, I've done some private music teaching - I'm a 
qualified Music Teacher. I've been a Youth Leader 








Is there a communication with staff beforehand?
Well, Teacher A can't make the meetings. We talk to him 
at the beginning of Young Enterprise and two or three 
times per term.
Have you been influenced as far as your •perception of 
education is concerned?
Yes. When we were first involved, I noticed a lack of 
awareness and practicality. They're not very well versed 
in practicalities. I expect them to have more common 
sense. Whether that is an educational fault or not I 
don't know. They do have a total misconception of 
industry and this is the fault of teachers who have 
misconceptions themselves. Teachers meeting with 
Industrialists behave very strangely, always so formally 
in addressing the Chair. Most of our meeting are 
informal. This seems to have drifted down to pupils.
Yet how many teachers get into industry. Personnel 
Managers should be more involved. Theideal is the 
proposal to merge TVEI with Mode 3 exams. This will 
make Educators and Industrialists sit down together 
to define the curriculum tailored to the needs of both.
Has it helped with your perception of young people - 
do you approach them differently when they come for 
interviews etc.?
I had a pretty good perception through other links. I've 
worked with them ore but it hasn't affected interviewing. 
I tend to interview specialists and the interviewing 
technique is not linked to a perception of people. 








Do you see the scheme developing further within the 
school?
Well Young Hhterprise is specific to Teacher A and 
Economics. It*s strange because few Economics people 
end up here. Our qualifications are in Music and
Zoology etc. It could develop to include everyone 
in the Sixth form who was interested.
Do you think it affects the rest of the school in any 
wav?
I donft know. No-one has ever come along to the 
Presentation Evening. The Head of Sixth and the 
Headmaster did one year. The school must be aware 
of its existence if only in terms of cheap products 
and services from November to March, but I don*t know 
to what extent.
How does the performance of this present group relate 
to the performance of previous groups?
The first year, the member of staff pushed them to make 
a profit. In the second year, it went entirely the 
otherway. We worked on experience and had no profit.
In the third year - this year - therefs a split. Less 
production because of problems with communication in 
the school. Products and services can be inter­
changeable, but they can*t appreciate that. Young 
Enterprise is best when a production line is in operation. 
If they donft come up with a suitable product - ideally 
it should start two or three weeks beforehand, to give 
more time to think of products. The kids were late 
this year and time is needed to hit the Christmas 
market.
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1, Ifd have the Sixth form only.
2. Ifd sell it to the school - a broader based group.
3* I’d run it a bit longer to have time at the end
to go through accounting, marketing and banking, 
and relationships to industry.
4. The two hours a week is not .enough. They were 
working in free period and lunch hours which is 
not ideal. Ifd move the timing from three to five 
instead of four to six, maybe making it a whole 
afternoon.
5. I’d make a better link between the school and 
industry.
6. I’d have better facilities.
7. I’d want a far more professional approach.
Is there anyway the whole scheme may be improved?
The professionalism of the organisation itself is 
pathetic, e.g. The exam, paper. The new Director of 
Young Enterprise will help I think. It can be improvwd 
by schools and industry working together. More 
industrial links withink the school curriculum.
Do you have any further comments?
There’s a problem with advisers, their time and their 
other committments. It’s excellent if it is run 
properly. It’s a good scheme in principle. It works 
well and the pupils benefit.
How do they benefit?
You see a change in awareness of pupils. Initially,
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they don*t have a clue, for example, in the pricing 
of a product, but you can see from the exam, papers 





Young Enterprise Interviews - Pupils.
I How does Young Enterprise complement your studies ? •
2. Do you think that Young Enterprise will get you a job when you leave school?
3. Has your curiousity been.awakened concerning the world of work?
4. Does school seem more worthwhile as a result of your belonging to Y.E.?
5. Does Y.E. highlight differences between managers and employers?
6. Is there a better relationship created with the advisers of Y.E. than with
the teachers in school?
\
7. Are Board meetings stimulating occasions?
8. Is Y.E. a social occasion?
9. Has Y.E. made you more ambitious? What do you want to do?
10. Does Y.E. help you learn more about yourself?
11. Why did you join?
12. Have you seen any theoretical work you've done in practise?
13. Does Y.E. give you a good insight into how a Company works?
14. Have you learnt resect/ lost respect for others?
15. Has Y.E. changed your mind about courses to follow in the future?
16. Do you think that Y.E. should become part of the life of the school?
17. Has Y.E. helped your decision making?
18. Do you agree with the statement " the Y.E. company is as bed as its worst
member ’?
^  i
19. Would you recommend Y.E. to anyone?
-Appendix 23
e.g. Transcribed interview with Pupil: Young Enterprise.
Pupil P.l. School 31.
Q.l How does Young Enterprise compliment your lA t or f0f
level subjects?
A. Yes, it does to a certain extent because it helps with
leadership, organisation, the way you have to communicate. 
Not necessarily complimenting, itfs like General Studies, 
we have to do General Studies f0! Level and it broadens 
horizons. I*m doing English, History and Maths. fA!
Level.
Q.2. Do you think Young Enterprise will get you a .job when
you leave school?
A. Yes, I think so. It shows youIre prepared to participate
in something voluntary, to gain experience. It helps 
leadership. It shows that you*re willing to do things 
which will help when working. Employers like to see 
enthusiasm.
Q.3 Has your curiosity been awakened concerning the World
of Work?
A. You1re all friends. Itfs done less formally in school.
Yes, it shows how a Company is run.
Q.4. Does school seem more worthwhile?
A. It makes you work for the Company, its worthwhile in
that sense.
Q# 5 Does Young Ehterprise highlight differences between
Managers and Employers?
A. Yes, because the Managers have to have all the hassle 













can!t do that. The workers just get orders. Managers 
have to do more thinking.
Is there a better relationship created with the Advisers 
of Young Enterprise than with teachers?
Yes. It's better with Advisers. With teachers you have 
too many people in a lesson, with a set number of things 
to do in a lesson, and, they're advising anyway, not 
teaching.
Are Board Meetings stimulating occasions?
Stimulating? Yes, a certain amount of talk is done.
More is achieved there than at school.
Is Young Enterprise a Social occasion?
To a certain extent, not really. We are there to do 
work, but it's a friendly thing. Not mainly a social 
occasion.
Has Young Enterprise made you more ambitious?
Yes, because I like the idea of Manager/Directorships.
I'd like to get *A* Levels, go to Oxbridge and get a 
good job. I'll probably do History.
Does Young Enterprise help you learn more about yourself? 
It showed up my strong points and my weak points.
Why did you join Young Enterprise?
An older sister told us about it. She'd enjoyed it.
We had the idea that it's interesting. Mum and Dad 
thought it important and it seemed a good idea to see 
how the world of work really is.
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In school, in practice through working in Young 
Ehterprise?
No.
Does it give a good insight into how a Company works?
To a certain extent. It has the proper structure but 
it can't be wholly accurate, because we're all friends. 
It's not treated like a proper Company. An accountant 
sees it's all done.
Have you learnt respect or lost respect for others 
through it?
I haven't lost respect for anyone. Some do a lot of 
hard work and put in extra time and you can respect 
them for that.
Has Young Enterprise changed your mind about Courses 
to follow in the future?
It sort of has. I've started to consider whether to 
do History or Business Studies or Courses like that. 
There's so much you need to know. I'm thinking of 
doing Economic History.
Do you think Young Enterprise should become part of 
the life of the School?
It wouldn't work as with volunteers. If it's optional 
yes.
Has it helped you with decision-making?
I have to weigh everything up. It's helped me to do 






Do you agree with the statement that the Young 
Enterprise Company is as bad as it’s worse member?
Itfs true to a certain extent because of the disruptive 
element or lack of attendance, but a few have carried 
it. As long as the majority are there and know what 
they1re doing, we're O.K.
Would you recommend it to anyone?
Yes, it's fun. It's enjoyable to do something that 
has a purpose. It allows you to develop new skills 
- surveying, talking to people. It helps you to know 
the structure of a Company, changes the idea of a 
career, gives enthusiasm and is worthwhile, and if 
it's a plus on your side, then it's worth doing.
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Appendix 24
Questions for Understanding Industry Pupils
1 Has U.I. made you more ambitious?
2. Will U.I. help your career prospects?
3. Has U.I. made you more aware of what you want to do?
4. What do you want to do?
5. Why did you join? What did you expect?
° . Do you think that employers will take notice of a U. I. certificate?
7. Has U.I. increased your desire to learn more about industry and commerce?
8. Has U.I. changed your ideas of the world of work?
/
9. What picture of the world of work has been painted?
10. Do you think that industry and commerce are dull and boring?
/
11. Is industry/commerce all about strikes?
12. Is industry/commerce all about politics?
<
13. Is industry/commerce all about people sitting around in offices?
14. Would you like to have liad more female speakers?
15. Has the world of work come across too technically?
16. Would^ou have liked to study certain aspects in more depth?
17. Do you think that the ppeakers should relate to you more?
18. Should the speakers be trained?
19. Would you have liked to take a more active part?
20. Should you have done some back-up work., e.g. note-taking?
21. Would you like to sit an examination for U.I.?
22. Have you seen/used any course materials?
23. If you had been older would U.I. have had more impact? -
24 Is there any work at school which complements U.I.?
25 Is there any ponht in the U.I. course?
26. What improvements would you make to the course?
27. Would you recommend the course? What would you say?
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Appendix 25
Interview with Pupil 2. School 11. - Understanding Industry.
Q.l Has Understanding Industry made you more ambitious?
A. No. Prom the speakers we had, it was a mess-up. It
was not interesting. I did not want to set off to 
industry as a result. Some bits were alright.
Q.2. Will Understanding Industry help your Career prospects?
A. Again, because I saw so little of it, it didnft affect
me that much.
Q.3. Has Understanding Industry made you more aware of what
you want to do?
A. I always knew I wanted to do Art. Maybe it's helped.
It's helped me realise more possibilities are available 
in industry for Art, for example, graphics. I didn't 
realise industry was so far ranging like working on 
the shop-floor. So there are quite a few areas I could 
go into with design.
Q.4. What do you want to do?
A. I want to go to College to do an Art Course.
Q.5. Why did you .join?
A. It was compulsory.
Q.5b What did you expect?
A. A lot of talk about business figures.
Q.5c Were you disappointed?














on the work, the physics behind everything. Some got 
too much based on the physics and the figures and I 
didn't understand and lost interest. The man from Firm 
b was o,k.
Do you think employers would take notice of an Understanding 
Industry Certificate if you were given one?
No, I didn't know there was one.
Has Understanding Industry increased your desire to learn 
more about Industry and commerce?
Yes, I think it could be very interesting, but because 
we saw so little of the course, I could get to like it 
better. That is, what they make, how it works. I've 
o riLy seen the shop-floor and products in the past and 
this showed what makes it move.
Has it changed your ideas about the world of work?
Maybe. It's not just people making things. There are 
more things to do in a big industry. It's very wide 
ranging.
What picture has been painted about the world of work?
Offices and calculators. Before, I thought it was 
working in factories, now it's answering telephones.
Do you think that Industry and Commerce are dull and 
boring?
No. It would be very interesting I should think, but 
from what I saw, it was a bit boring.
Do you think industry is all about strikes?















Do you think industry is all about politics?
I wouldn't associate politics with industry but I 
suppose it does play quite a big part, because of 
strikes, expansion etc. It didn't come^across in 
the course.
Is Industry and Commerce about office work and people 
sitting around?
It strikes me that the organisation side of things is 
like that. I imagine there's a small proportion who 
do that compared with the workers.
Would you have liked to have had more female sneakers?
Yes, that would be quite interesting, to see how females 
fit into industry.
Has the world of work come across too technically?
Yes, from the speakers we had, which was why, for me, 
it was a bit boring.
Would you have liked to study certain aspects in more 
depth?
I quite liked the advertising side of things. That was 
interesting - how they sold the products, the design, 
that sort of thing, and also the buildings.
Do you think the speakers should relate to you?
Well the ones that were interesting were the ones who 
did relate, and covered a wide range instead of just 
going onto their technicalities. They got a bit tangled 
up in their technicalities. The ones who understood 
probably got most out of it.
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Well, if it's your job and you are interested in the 
subject, you should have a varied amount of things to 
say about it. Some went on about one thing all the 
time instead of varying the things they talked about, 
so, maybe. Teachers know us better and what we like, 
etc.
Would you have liked to have taken a more active part?
It was quite interesting when we were given out sheets 
to fill in, that's quite interesting. Yes.
Should you have done some back-up work, i.e. note taking?
No, because the speakers we had gave us a general picture, 
gave us a general idea. I don't think you could sit 
down and write. It depends whether you want to go into 
it or not.
Would you like to sit an exam?
No. It would have been like Business Studies and Economics, 
I'm only interested to an extent, not in great detail.
Have you seen any course materials or have you used any?
No.
If you'd been older, would it have had more impact?
Maybe, when you're enclosed in a school and not out there 
you'd probably be more interested after school.
Is there any work at school which compliments Understanding 
Industry?
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No, instead of concentrating on one area, it broadened 
your outlook and that could have happened.
Is there any point in the Understanding Industry Course?
You need to know about industry. After the course, 
whether you!ve liked it or not, youfve been given a 
chance. Some would not have thought of going into 
industry if they hadn't had the course. Some of the 
science people here thought that.
What improvements would you make to it?
Improve the system of getting speakers so that they 
arrive every week. Have better speakers that appeal 
to everyone, who do not just go on and on about one 
thing that people don't understand and have more active 
 ^involvements.
Would you recommend the course and what would you say 
to someone to recommend it?
I wouldn't do it again because of the mess-up. It was 
a good course but it was our bad luck it was disorganised. 
I would recommend it because I feel people should know 
about it whether they want to or not, they should have 
the opportunity. I would tell them it's broader than 
factories. If you haven't done the course you wouldn't 









The following statements, collected from a number of sources, require you to
SA • Strongly agree
A Agree




. Do not think for too long about a statement 
. Put one tick only against each statement 
. Respond to every statement
. Do not discuss responses, prior to completing the form.
PLEASE ANSWER AS HONESTLY AS YOU CAN
Thank you for your help.
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1. Taking part in young Enterprise 
complements my 'A' level subjects.
2. Being involved with Young 
Enterprise w ill help me to get 
a job when I leave school.
3. Belonging to Young Enterprise 
has awakened my curiosity about 
the world of work.
f
4. Being part of Young Enterprise 
w ill make school seem more 
worthwhile.'
5. Young Enterprise should 
highlight differences between 
managers and employees.
6. There . sWou\ci be* better 
relationship created with the 
advisers of Young Enterprise 
than with teachers in school.
i
7. Young Enterprise board 
meetings are boring.
8. There should be no time 
spent messing about whilst 
running a company.
9. Young Enterprise shou\<^ 
. make me more ambitious.
10.Young Enterprise helps you to 
learn more about yourself.
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SA A NF D SD
11. I joined Young Enterprise because 
my friends did.
12. Young Enterprise will not help 
me to get a job when I leave 
school.
13. I f  asked to do Young Enterprise 
again, I would jump at the 
opportunity.
14. Through Young Enterprise, theory 
w ill be seen in practice.
15. Young Enterprise sV\ou\ch 
improve my chances of achieving 
my career ambition.
16. Young Enterprise should provide 
a good insight into how a 
Company works from the roots 
upwards.
17. People should learn to respect 
one another when running a 
Company.
18. Board meetings are stimulating 
occasions.
19. I would not recommend Young 
Enterprise to anyone.
20. I joined Young Enterprise because 




SA A NF D SD
21. I f  asked to join Young Enterprise 
again, I would think twice.
22. Young Enterprise has changed my 
mind about courses I could follow 
after leaving school.
23. Young Enterprise gives a taste 
of what work is all about.
24. Young Enterprise should become 
part of the l i fe  of the school.
25. Young Enterprise does not give 
an accurate idea of how a 
Company functions.
26. My own ab ility  to make decisions 
has improved since I joined Young 
Enterprise.
27. Young Enterprise shou\dt 
become a great social occasion 
every week.
28. Respect for each other can be 
lost when working together as 
a team.
29. The Young Enterprise Company 
is as bad as its worst member.
30. I joined Young Enterprise because 




SA A NF  D SD
31. Young Enterprise has not helped 
to give a real picture of the 
world of work.
|
32. Running our own Company should 
not highlight differences between 
managers and employees.
33. Industry and commerce are now 
more real as a result of my 
belonging to Young Enterprise.
34. Workers in Young Enterprise 
should not be pushed around.




ATTITUDE QUESTIONNAIRE FOR UNDERSTANDING INDUSTRY GROUPS
School____________________________  Name_____________________________
Form______________________________ Date_____________________________




NF Have no feelings either way
D Disagree
SD Strongly disagree '
To complete:
. Do not think for too long about a statement 
. Put one tick only against each statement 
. Respond to every statement
. Do not discuss responses, prior to completing the form'
PLEASE ANSWER AS HONESTLY AS YOU CAN 
Thank you for your help
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SA A NF D SD
.1. Attending an Understanding 
Industry Course should help 
with future career prospects.
2 ,  I have no real desire to team 
more about industry and 
commerce.
,3. Industry and commerce are not 
all about strikes.
4. Industry and commerce are too 
technical for the likes of me!
Joi, Understanding Industry should 
make me more aware of career 
opportunities.
6. More female speakers should 
come to speak to us in 
Understanding Industry lessons.
7. The speakers for Understanding 
Industry should be able to 
relate to us.
8. I f  I were older, I would 
'  appreciate Understanding 
Industry more.
4 . We should do some back-up 
work for the Understanding 
Industry course.
'lo . I would not like to s it an 
examination for Understanding 
Industry.
l l .  Taking part in Understanding 
Industry complements my 
subjects studied at school.
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SA A NF D SD
Understanding Industry should 
make me more ambitious.
J.3. A prospective employer w ill 




The Understanding Industry 
course should change my ideas 
about industry and commerce, 
for the better.
i5 .  The world of industry and 
commerce is not a political 
battlefie ld .
16. Industry and commerce are 
about people sitting in 
offices, doing office work.
/
17. Industry and commerce are 
dull and boring.
18. Speakers for Understanding 
Industry should be trained 
to speak to us.
19. We should be asked to take 
' a more active part in
Understanding Industry talks.
ZO. The atmosphere would be more 
disciplined i f  we took notes 
during an Understanding 
Industry lesson.
There isn 't really much point 
in the Understanding 
Industry Course.
Z& . I joined Understanding




-  4 -
SA A NF D SD
A prospective employer should 
be impressed by an Under­
standing Industry attendance 
certificate.
Z ^ . Understanding Industry does 
not relate to any subjects 
I study at school.
£5. Understanding Industry should 
open my eyes to the technical 
aspects of industry and 
commerce.
2b. Industry and commerce are not 
as dull and boring as I 
suspected they might be.
£7. Industry and commerce are a 
lot more interesting when 
studied in depth.
g f f . . Understanding Industry 
conjures up a picture of 
dirty shop floors.
/ '
2Sf. Understanding Industry could 
turn me against a career in 
industry or commerce.
30. I switch off i f  Understanding 
Industry speakers are dull.
31. There should be an
examination at the end of 
the Understanding Industry 
course.
32. I am at the right age to 
'  follow an Understanding 
Industry course.
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ISA A NF D SO
33^  The Understanding Industry 
y  speakers do not project 
themselves well.
Jf. Attending an Understanding 
Industry course w ill not 
enhance my career prospects.
3f>t I would recommend the 




School of Education 
Claverton Down 
Bath BA2 7AY
Tel: (0225) 61244 Professor K Austwick
Telex 449097 Professor J J Thompson
4th March 1985
Dear ,
As you will be aware, I am researching into agencies attempting to foster 
school - world of work links, and am using Matravers as a case study school.
I am aiming to talk to all the staff, and hope it will convenient to talk 
with you for approximately 1 0 - 1 5  minutes in the next few weeks.
Would you please indicate 5 separate times when you are free for the short 
period I suggest, in order that I can arrange an appointment with you as 
soon as possible.
I hope to collect your reply from the school office on Thursday 14th. March 
and look forward to meeting you.
Yours sincerely,
Pat. Weslake - Hill











INTERVIEW QUESTIONS FOR STAFF AT CASE STUDY SCHOOL.
1. How do you perceove the policy of the school regarding preparation for the world of work
2. What do you think of the situation regarding policy which exists?
3. What are your own views concerning preparation of young people for the world of work?
4. How is your teaching influenced?
5. In the last five years have you been under any pressure to change?
6. What is your knowledge and opinion of: Young Enterprise;
Understanding Industry;
Industry Xwareness; tt\Q. ^
SCIP; ; 6R&6?
7. Do any of the ideas suggested by the above, pervade your teaching?




Interview with Teacher no,3. Case Study School no.33.
Q.l How do you -perceive the policy of the school regarding
preparation for the World of Work?
A. There*s no policy in general, It*s done by one or two
people only in the school with little consultation 
with the people who teach the children. No feedback 
unless you ask for it, It*s rather haphazard,
Q,2, What do you think of the situation regarding policy
which exists?
A, I think there should be an ethos, I set up a Work
Experience Course for the fifth years in my last
school but here they send pupils out for specific
j obs.
Q.3. What are your own views concerning preparation of
Young People for the World of Work?
A, My philosophy is that it should be an extension of their
education rather than Mletfs get the kids out to give 
them some experience of work, because it*s good for 
them". No-one*s proved to me that it is good for them, 
It*s useful for job-seeking. I get children coming 
back complaining. It*s good experience for children 
who want to go into that type of manual work, but I 
don*t think it*s the job of the school. I think the 
kids should be put in job situations for two of three
weeks and into all departments, For example, in Andover
they went to a Bank, and saw every working aspect of 
the bank. They had an idea of the World of Work. 
Education should be saying this is what work is about.
Q.4. How is your teaching influenced?
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Itfs difficult. As head of Fifth, I'm concerned 
about the development of my pupils. I've worked in 
industry myself. I can relate this. I teach physics. 
I'm a bit of a traditionalist. I tell them they have 
to be more disciplined. My own experience has influenced 
me. My teaching philosophy is I can't believe you can 
teach by experience. You have to give basic facts. I 
teach the discovery approach. I have a goal in mind.
In the last five years, have you been under any pressure 
to change?
No, the only pressure has been an increase from parents. 
CSE's are needed in order to get a job. There are 
exam pressures. This is still a basic 3 'R's* area.
This is a parochial area. There's a great suspicion 
of Careers, or Social Ed. Kids out of School for 
some reason.
What is your knowledge and opinion of Young Enterprise?
I*ve not been invited to go to any presentations. This 
year I want to go. I think itfs been Empire Building 
in many respects. I feel slightly grieved about it.
I'd have liked to have been more involved in it. I've 
made it my business to find out what it's about. It 
should have been rather less of me sticking my nose in 
and having to ask kids, I should have been invited.
The impression varies from year to year. This year they 
didn't have the maturity, from an adult point of view.
I don't know how the Industry reps, guide them. They 
were somewhat jaded this year. Most seem to enjoy it. 
Whether they get anything out of it, - it's more an 
exercise in confidence building.
Understanding Industry?
A. I know absolutely nothing about it whatsoever, except
that it takes great chunks of kids out of my Social 
Ed. I don't know what the content is, but the kids 
say "boring". The Understanding Industry Certificate 
does not come up often. I've checked the fifth year 
sheets, it's not on personal records, but after me, 
they'll go to the Head, he may enter them. If tutors 
are conscientious, they may add that on. I could 
look at the end. C, I know, goes through these at 
the end and enters Young Enterprise. It's the tutors 
responsibility but they have limited knowledge.
Q.6c Industry Awareness?
A. No.
Q.6d Schools Curriculum Industry Project?
A. I've heard of it.
CoooVy» X  Vwckciibvi/ 61.1  t jT  
Q.6e u A  ? ^
A. I know a little. I was sent to for a Careers
Course a few years ago, but it couldn't run properly so 
it was switched to . gave us an idea of how it
was organised. I cam e back full of enthusiasm and the 
• next thing I know C was in charge of .. That's
the last I've heard of it.
Q.7. Do any of the ideas suggested by the above, pervade
your teaching?
A. Have they had any impact on the school? I think that
their standing is pretty low. We're still doing the
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3 1R1s1 and we're still parochial. Social Ed. is 
a bit of a laugh again. People who do Young Enter­
prise see it as extra-curriculum which might be 
useful. I don't see them seeing it as leading on 
to better things. In Social Ed. I don't think 
there's much on the World of Work. It's a bit of 
a joke. Truancy on a Thursday afternoon is fantastic. 
Those who go on to work are those with relatives so 
they don't want help, their work pattern is cut out 
for them. Unemployment doesn't affect us, most get 
jobs. Social Ed., is a bit of a joke. It's treated 
with suspicion. I was involved with Careers Education 
here at first. The Senior Master was Head of Fifth 
and he was in charge of Careers then. I came along 
and he kept Careers. I do Further Education entrance 
because of the work load, the Senior Master does work 
applications. I'm more concerned with Further Education 
and Higher Education, I know that Sc.31 are quite 
impressed with kids from our school, one of ours 
became M.D. at Sc.31 last year, and won it.
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Appendix 50
Interview with Teacher Al. School 33. - Industry Awareness Teacher.
(Also Teacher C - Young Ehterprise)
Q.l. How do you perceive the policy of the school regarding
preparation for the World of Work?
A. It's developing. Now there's the beginning of a
policy, although, there's nothing in writing.
There's a greater awareness that there was. To this 
end I ran a Staff Meeting when I talked generally 
about school/industry links. To introduce the idea 
to the whole staff, I ran three discussion groups 
with staff. The Head is very much in favour. He's 
extremely keen. With the Industry Awareness Course 
there's some effect on the Curriculum, but unfortun­
ately, we don't have a laid-down policy which I think 
is a shame, because it often makes an idea more 
concrete if you bay "Well, this is our policy I 
think we ought to achieve". The cances are that 
something will come up as a result of the Curriculum 
Group, of which I'm a member. Something to do with 
industrial policy could come up there but this has 
not been discussed.
Q.2 What do you think of the situation regarding policy which
exists?
A. It's very important that we have an industrial input
of content to what we do, which is not in terms of 
vocational preparation, because I think they're two 
entirely different things, and I think the idea of 
having a policy where all sorts of aspects of education 
are looked at like multi-cultural education, and 
industrial awareness, that sort of area, should be 
brought more into our general Curriculum teaching, 
rather than having it as special on the fringes as
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if that is not important. The Curriculum Group are 
looking at the first year curriculum at the moment. 
It's very specific.
Q.3 What are your own views concerning preparation of
Young People for the World of Work?
A. See above.
Q.£. Hov is your teaching influenced?
A. Extremely. Yes, very much so. People in the Curricul7m
Meetings are beginning to talk about experimental 
learning techniques, games and simulations. A lot of 
the ground work for that came from SCIP, whether they 
know it or not, so there is an awareness coming in. 
Obviously its affected my own teaching in that the 
Industry Awareness teaching is based on the SCIP ethos.
It has to be experiential, fun, with active participation 
rather than learning about things. This is having a 
link through to my Art now. They seemed to be very 
separate areas to begin with.
X
Q.4-b How much has SCIP influence come through______
A. With me, personally, 100$. I would not have heard of
SCIP without , Having attended a SCIP Regional
Conference in the Midlands - that really did bring it 
very much to the fore. I've had SCIP papers come 
through as a result of it. School 33 was not a SCIP 
school. I went to the Conference slightly under 
false pretences. I was trying to teach in the SCIP 
way without realising it, and I was asked to run one 
of my simulations.
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Have many teachers the awareness, attempting to 
teach in the SCIP way without realising it?
Oh, absolutely. No doubt. A case in point in this 
school is that in the History teaching that Teacher 
2 does, she is very much involved with role-play and 
simulation. I don't know whether she's even heard 
of SCIP, she many have done but she teaches in the 
SCIP way.
How is the Industry Awareness Course organized?
The Industry Awareness Course as part of the Social 
Education programme, is for all fourth and fifth 
years. Itb on a Circus basis and each group I 
have once a fortnight, between four to six sessions. 
There are about eight groups. The only ones who are 
not involved this year are some of the fifth years 
who are the Understanding Industry Group. For the 
first time this year they are being kept as a separate 
group out of the Social Education programme. The 
Head is working with them for one session and they 
join the Circus for the other sessions.
In the last five years have you been under any pressure 
to change?
Within Art no. Although the idea is getting through, 
e.g. talking to the Design Teacher about textiles.
We did teach using an industrial base e.g. teaching 
package design. We taught it as Artists without 
realising the industrial context, whereas now we 
think of the industrial context.
How did Industry Awareness develop?
It arose through my going on a CRAC Insight Course
which the Head sent me on, I had no idea why he sent 
me on it. I enjoyed it thoroughly and I thought 
there's loads of potential here for doing something 
interesting and different, and at the beginning of 
the next academic year he asked if I would join the 
Social Education team, and I was given a free hand 
to develop the sort of Course I wanted. It obviously 
needed someone else to teach it besides myself so the 
Head also got involved the following year. I spent 
quite a lot of time in the summer holidays discussing 
with him what he wanted to do and now, of course, I 
teach it in both fourth and fifth years, and he has 
his Understanding Industry. CRAC originally came 
throughCconkyX, because —  —  organised it. That was
when I first met —  and heard o f  two and a
half years ago.
Obviously I've interviewed you before about your 
knowledge and opinions of Young Enterprise which you 
run, but what do you know and think of Understanding 
Industry?
Well, the first problem is that I've never attended 
any of the sessions. I'm always time-tabled to teach 
when it's on. I get feedback from the pupils about 
what happens so I can't say I've got a global view of 
the thing at all. I haven't. The M.D. for Young 
Enterprise shows me the brochures they get each time. 
The only thing that bothers me is the times that the 
word "boring" occurs. Though occasionally they get 
speakers who are stimulating. It's outside the hands 
of the Head, the ability of the speakers, because of 
their lack of training. On the school, it's not 
having an impact. On individual pupils; it has strong 
impact on them. I think very much it's linked with
Young Enterprise, Only the fA f Band did Understanding 
Industry and any 'B' Band people who wanted to do
Young Enterprise did not. It wasn't in the ethos.
Once the Industry Awareness got off the ground, we*re 
now starting to get *B* Band pupils wanting to get 
involved e.g, Jonathan Neville.
Has Industry Awareness affected the type of pupils 
who are coming?
To a small extent. Young Ihterprise isn!t exclusively 
*Af Band type pupils now. I hope it will have an
on-going effect over the years.
What about the Schools Curriculum Industry Pro.iect 
and CRAG?
Only to the extent that I don't know much about CRAC. 
The games and simulations they offer I use very much 
in my industry programme. I use them in terms of 
their resources rather than the ethos. I use their 
five simple business games but SCIP seems more of an 
ethos and less a bank of material, and therefore, 
affecting teaching, SCIP has more stronger effect.
They balance each other.
How do these Agencies affect your teaching?
Well, the problem with SCIP is that it doesn't offer 
us any resources. The resources are often not geared 
to the age group and ability range of the pupils I 
want to use it with. One non-CRAC thing I use is the 
Bradford Game which is not geared to low stress fourth 
years, so we've adapted it to make it work. I also use 
simulations out of books - the Understanding Industry 
book published by Butterworth, and I use TUC Case 
Studies. You have to be very selective. Time limits, 
and the children limit too.
.Appendix 31
Interview with Teacher no, kL, Case Study School no. 33
Q.l. How do you percieve the policy of the school regarding
preparation for the World of Work?
A. There may be a written policy somewhere which I havenft
read. There are various County policies that I am
not *au faitf with, because I!ve simply had no time
to read them. The Curriculum Development Committee 
developments outlines what the curriculum should 
consist of,
Q.2. What do you think of the situation regarding policy
which exists?
A. Well, my view is that preparation for the World of Work
is part and parcel of the curriculum anyway. I think 
it's the Head's view too, I don't view the job I do 
as imparting chemical knowledge. It's under 50%,
Q.3 What are your own views concerning preparation of Young
People for theWorld of Work?
A. Well, the day to day workings I work according to my
own opinion, but if I was doing something outside the 
mainstream of thought, it would soon get noticed. I 
don't stray too far"from his ideals.
Q.4-. How is your teaching influenced?
A. Personal relationships. I lay great stress on the way
pupils interact. The responsibilities, decision making, 
It's begun to affect my teaching methods. As I've
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relaxed more into what I'm doing, I look at things 
more broadly, vary methods a lot and give them the 
decisions to make.
Q.5. In the last five years, have you been under any
pressure to change?
A. Only in the sense that I'm more relaxed and skilled
in my subject. So that doesn't require as much 
thought now. I'm more aware of other things now.
Q.6. What is your knowledge and opinion of Young Enterprise?
A. I know they come around and sell you things. I'm not
in agreement with it in that I don't think that the 
World of Business is the World of Work, and I don't 
agree with the ideals which might be incurred in 
having to set up a business. Let's face it, a 
Businessman may run the country but they are not most 
of who we are. It's political. I have doubts as to 
the legitimacy of Young Ihterprise. I don't mean that 
Political Parties are infiltrating schools but it's 
stressing the right-wing effect. Competitive. Do 
people down to make money. Making money doesn't 
relate to life, it's a pretty secondary consideration. 
It gives a false impression of what the World outside 
the school provides. Half their time is a World of 
Work if they're lucky. Leisure is very important.
Q.6b. Understanding Industry?
A.  . „ No*. I've only met it in passing. Is that what C is
doing?
Q.6c Industry Awareness?
A. I know she's been seconded. I haven't been able to
attend the Curriculum Development meetings because
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of Union action. Therefs a biased development on 
Committees when Union members are not attending.
It's not a fair thing. I think it's narrow-minded 
of the Head to have meetings while this is going on.
Q.6d. Schools Curriculum Industry Pro.iect?
A. No. ,
Q.6e CooftV^ X  vocrrtl ?
A. I've heard of it.
Q.7. Do any of the ideas suggested by the above, pervade
your teaching?
A. Well, role-play is used in Biology - the teaching of
genetics. We use card games, the ASE booklet. The
whole of my teaching is simulation, presenting models 
but not involving people. There may be more scope in 
Biology. Chemistry is a little remote.
Q.8. Would you like to make a general comment on the
process of Curriculum Development in the School?
A. If people offered to give me a hand, but the move would
have to come from them. I haven't the time to go out
‘ to them all.
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Appendix 32
Interview Schedule for Parents - Case Study School
1. What is your view concerning pupils' preparation for life after school?
2. Do you think that any of the school's activities in this field could be 
improved?
3. How many children have you had at the school? At what stage are they now?
Have you received any direct feedback from then?
4* What careers do your children intend to follow?
3* Has the home or the school had the most influence on Career decision?
6. Have you heard of : Young Biterprise, Understanding Industry, the Schools'
Curriculum Industry Project, Industry Awareness?
7* Has a particular teacher helped more than most?
8. Have you come into contact with YTS or the School Leavers' Certificate?
9. Has the PTA had a great influence in the area of curriculum development?




Interview with Parent no.4-. (One child in Third Year and one Child 
in the Fifth Year).
Q.l. What is your view concerning pupils ' preparation for
life after school?
A. I think my view would be theory rather than practical.
Some of the things they are not doing is instilling 
the right attitudes as opposed to what they teach. 
Emphasis on things that employers look for - neatness, 
time-keeping, attitudes, could be sharpened up. It's 
a two-way process, its needed in the home as well. 
Probably why they fail so desperately. All through 
Primary they have content and ideas versus presentation. 
Too often my kid's stuff is 'A's yet it falls down on 
presentation. We, the Head and I, are almost 
diametrically opposed on almost everything. I think 
they ought to know about the selection process of 
interviews, letter writing, and application forms.
Q.2. Do you think that any of the schools' activities in
this field could be improved?
A. Well the work they do is not part of the whole process.
For instance, neat handwriting is necessary for one 
lesson but not another and this should be improved.
There should be a general attitude rather than turning 
it on for particular lessons. It's the norm, not to 
correct.
Q.3. How many children have you had at the school? At what
stage are they now and have you received any direct 
feedback from them?
A. I have two, one in the third and one in the fifth.
There is feedback from the elder one, yes, because 
he's quite friendly, but the other, in the third,
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rings back nothing whatsoever. ’R ’ is a bit 
disillusioned with the World of Work - he’s finding 
it easier than he thought it would be. If the 
school is making him think it’s difficult, or me,
I don’t know, probably me.
Q.4-. What Careers do your children intend to follow?
A. 'R* wants to do Pathology at F.E. College - doing a
Tech. Diploma, and the other one is a bit young to 
tell.
Q.5. Has the home or the school had the more influence?
A. Well, *R' enjoyed the U.I., the Understanding Industry
Course and discussed that. I’ve taken a lot of interest 
in them. Judging by other children in the street, 
three of them haven’t even got ITS, but ’R* has a 
Summer job. Now is that school or parental influence? 
I’ve had more influence than the school, but I’ve 
expected to have had. My responsibility is to prepare 
them for life, and I think the school should 
concentrate on the academic subjects.
Q.6. Have you heard of Young Ehterprise?
A. ^  ' Yes, *R’ enjoyed it greatly. He liked listening to the 
speakers•
Q.6b Is that Young Ihterprise or Understanding Industry?
A. Ah, it!s Understanding Industry. He wasn’t able to
join Young Ehterprise, he had outside commitments, 
and he didn’t show interest in joining.
Q.6c What about Understanding Industry?
A. One of the extra-curricula activities that he did not
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approach with "Oh, what a borel”. He came home and 
talked about how much fun it was. He gained quite a 
bit from that.
Q.6d. What about Young Enterprise then?
A. Well, quite a few, I would imagine would be quite
interested in it. ’R* has had work experience - part- 
time, outside school.
Q.6e Have you heard of SCIP?
A. No.
Q.6f. Have you heard of Industry Awareness?
A. No. Mmm - yes, he went to C but there was no particular
feedback.
Q.7. Has a particular teacher helped more than most?
A. Oh yes, if I could choose fifteen, they’d both get ’O'
levels with no problem. They’re teachers who are 
interested in their own subjects and they instill the 
hard work ethic, i.e. the Head of Rural Studies, the 
Head of English the Head of Science. My boys have 
responded more to those than the other teachers who 
take tun' subjects. So there are several teachers who 
are gifted, disciplined, who give the greatest quantity 
of homework. That’s where the boys* successes have been.
Q.8. Have you come in contact with YTS or the Leavers
Certificate?





Senior Mistress played some games with them and 
he came out with Science as his Career. Mr. P—  
told !R' about the Technical Diploma of Science.
No, he didn!t go on work experience, he wasnft 
offered it. The Leavers Certificate - he!s got 
that. It*s a four page thing will all !A !s on 
it. Not as useful as some. It came from Tutor 
Time. *R* considers it an achievement but he 
hasn't used it yet. He has had three part-time 
jobs.
Has the PTA had a great influence in the area of 
curriculum development?
The PTA? - No. I think it ought to have a much larger 
body of Governors or Parents involved in a lot of 
these things, to include not only the Landed Gentry 
and political activists but employers. There are 
moves forward, e.g. the Governors make-up has been 
changed to include a different number of people, of 
varying interests.
Have you had any strong political convictions which 
may have influenced you?
Well, anyone listening to me would know that I take the 
Conservative leaning, but I'm not sure that's true of 
education. I think the concept of Comprehensive 
Education is ideal. In practice it's abysmal. It's 
like all Socialist ideas, they're all excellent but 
they can't be put into practice.
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Appendix 54
Interview questions for the Chairman of the School Governors
1. What are the occupations of the school Governors?
2. Is there any political emphasis during meetings?
3. Do you think that the school has a definite policy towards preparation for the 
World of Work?
4 Are the Governors instrumental in developing the curriculum along these lines?
5 Can more be done?
6 Do you have a personal view about school- World of Work links?
7 How often, do the Governors meet?
8. Have you noticed any pressure put on you in the last 5 years to change the 
curriculum?
me. Go^ tvVvj \<vWs.Yr  ^ biovfe
9. What do you know of: YE, UI, Industry Awareness, , SCIP ?
A
10. Would you look favourably on someone with an industrial background whilst 
interviewing for new staff?
11. Would you like to raise any other points?
Appendix 55
Interview with the Chairman of the School Governors ( untaped )
1. What are the occupations of the achool Governors?
Some are parents ( one is a nurse ), local businessmen, there are a certain number 
of councillors.
2. Is there any political emphasis during meetings ?
No, not at all.
5. Do you think that the school has a definite policy towards preparation for 
the world of work?
It does a good work, they are very keen, but I don't know if it has a policy 
written down.
4. Are the Governors instrumental in developing the curriculum along these 
lines?
The Governors are most concerned with the school playing fields and the 
school buildings, These are the matters which concern us most often.
5. Can more be done?( For curriculum development ).
Not really, the teachers are constrained by all sorts of things.
6. Do you have a personal view about school./ world of work links ?
Yes, it is necessary to prepare a child to make a career decision, 
particularly in this day and age. The school prepares pupils well, although it is 
limited due to lack of a Sixth form and its future is tenuous.
7. How often do the Governors meet?
We. can go in whenever we like, and I am called to do so, as Chairman.
We meet regularly, and whenever appointments are to be made.
8. Have you noticed any pressure put cn you in the last 5 years, to 
change the curriculum?
Not personally, no.
9. What do you know of: Young Enterprise, Understanding Industry, SCIP,
Industry Awareness, CoowVv^ VOov)C .
Nothing
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10. Would you look favourably on someone with an industrial background
whilst interviewing for new staff?
I'd be interested in them, but its educational competence that we 
would look for.
11. Would you like to raise any other points?
Only that the school is restricted by its lack of Sixth form image.
INTERVIEW WITH THE LOCAL CAREERS OFFICER - CASE STUDY SCHOOL.
Appendix J6
1. What do you perceive the policy of the school to be concerning school- work links?
2. What is your own policy/ philosophy of school-work preparation?
3. Has your thinking changed in the last 5 years?
If so, in what way, and how have you been influenced?
k t o . ( a . ?  i  ♦ •
4 Could you comment on the following in the school?
YTS YE UI SCIP CRAC Industry Awareness, the Leavers' Certificate
Work Experience City and Guilds, J U G  CAL, interviews, job finding.
5 What links do you have with staff?
6 How do you perceive your role in the school?




Interview with County Careers Officer. County : X. Case Study School.
Q.la How long have you been associated with the School?
A. I*ve been working in the post for two and a half years,
and Ifve had eight terms at Sc.33.
Q.lb What do you perceive the policy of the school to be
concerning School/Work links?
A. In a sense they have a very good attitude to employ
industry liaison. W—  tends to be self-contained and 
parochial. Unemployment is no worse, maybe better 
than other schools in our area. They*re very active.
As active as they possibly can be. They put a lot of 
people out on Work Experience. What worries me about 
that is the quality of the Work Experience and the quality 
of the placements provided.
Q.2. What is your own policy or philosophy of School/Work
preparation?
A. It*s difficult. It integrates in terms of the curriculum
which is something I fm not happy about, at the school 
and which I!m having discussions with the Head about.
To categorise myself, Ifm a developmentalist. I believe 
thereare stages young people have to go through before 
they decide what they want to do. The thing that 
worries me about the place is that in a sense it some­
times in the order it shouldn*t happen. One of the 
problems is the plit timetable and a strange half-yearly 
system for Social and Personal Education. Half of the 
School is doing one thing and half another thing, e.g. 
JIIGCAL and Work Experience doing things at the same 
time. Individuals are at different stages depending 
on the SPE slot they fit into. The process the kids
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need to go through should cover decision-making, 
awareness of themselves and the adult world. In 
some schools there is over-concentration on YTS, 
or work, and these are only options. More focus 
on the self-exploration to begin with, work experience 
etc., in order to reach a decision.
Q.3. Has your thinking changed in the last five years and,
if so. how have you been influenced?
A. I donft think it has fundamentally, slightly, having
moved from the Midlands where there was unemployment 
- I suffered myself. It!s slightly easier here; you 
can get jobs and young people can get the ones that 
they want. I can show you the figures for the County 
and West of the County compared with the County. We 
have Careers Offices in sub-areas, Wa—  and D—  and
they're open 2^ days per week. Also, in W—  we run
one in the Summer and at B—  in the past, but the 
centre is in T—  so in W— there is no permanent presence 
in the town. In West of the County anyway there is
no one area of great population. In October or 
November, subsequent to the pupils leaving, we do a 
survey on their destinations, about 7$ are unknowns.
Some go to the Job Centre; our links with those are 
quite good, they send some to our sub-Offices but 
some get lost on the way. Others tend to get jobs 
and have no contact with the Careers Service.
Q.3b What contact do you have with the pupils?
A. I don't see all of the year group. I meet them in
Social and Personal Education but I never get around 
all the groups in the time. Last year I did about 
50$ at the end of the fourth year. We don't blank 
interview in the County, we have a selective interview 
policy. At the most I'd see about 50$. They hear of
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us through various means, we send out a booklet 
before they leave, also a letter for sub-offices 
etc. We have a client file on computer.
How do you decide when a pupil is to be seen?
I'm working on this at the moment. It's been voiced 
at the school. It's been voiced that the school 
uses tutor time. The ideal situation is Careers 
within SPE integrated, plus one period of tutor time 
per week, and it's possible that SPE should be in 
tutor time with the tutor because the tutor has the 
best relationship with the pupil. Any specialist 
help can be brought in in this time. It's working 
to various degrees in various schools and then there 
would be a referal system, with an individual 
approaching the tutor. In the County we have a policy, 
we have a time-allocation to spend 50% pre-16 and 50% 
of our time post-16. The move is to develop guidance 
methods in schools to a greater degree so that we can 
spend more time with the post-16 age group because 
with CPVE, TVEI, YTS, decisions are being delayed for 
some pupils •
In this school?
That's one of the difficulties, because it's an 11-16 
school, so no continuous link with the sixth form is 
a problem. We all have our own opinions of the County 
Policy and it's being carried out to varying degrees. 
Some think we're a school-based service and should 
remain so. In the school it doesn't work this way. 
Because of the split with SPE and Careers within it, 
the ten-day time-table, the half-term split for SPE, 
no tutor time, the tutors still refer people to me and 
individuals as to see me, and the more effective you've
been, the more work you create. The ones coming 
through at the moment are the ones coming through 
from the Careers teacher from Careers lessons.
The referal system is not as good as it should be.
Do you have any contact with Parents?
Well, the parents sit in at interviews. It attempt 
to attend parents evenings, but not PTA Meetings, 
perhaps I should. For instance, in one school there 
was a Parents Course for four evening for the third 
and fourth form parents, when I introduced them to 
JIIGCAL and Careers. I can show you details of the 
Course. I hope to implement that at the Case Study 
School. There isn*t a Careers Convention every year 
because of the time available and the cost. It is 
expensive to set up.
Could you comment on the following: YTS?
We have a Fair every year. I give a Staff Presentation 
about YTS quite early on, but there was a lack of 
information prepared. There was an open invite to 
staff, mostly fourth and fifth year tutors, and a 
few others came. The problem is that the YTS information 
is not being conveyed back to teachers in the school.
I suspect not a great deal is relayed. I organised 
regular meetings with teachers but it was" hit by the 
teachers dispute. I began that just before the dispute.
Are some suspicious of YTS?
Some are. Looking at the schools the kids at the 
school we are talking about are far more *au fait* 
with YTS. They consider it as a realistic option,
theyfre keen, It*s a reasonably well regarded 
option given its faults. Numbers in West of the 
County last year:- 20% went on YTS and in the Case 
Study School 2k%* 25% returned to school and thatfs
low, but thatfs because there*s no pull of the sixth 
form,
Q,4.b What do you know of Young Enterprise?
A. I don*t know a great deal about it. Yes, they do
mention it in a positive way during interviews, I 
regard it as a pro, A number have mentioned it in 
very positive way, but I havenft got involved with 
it because I have other priorities.
Q.4.C. What do you know of: Understanding Industry?
A. No, it does not come across.
Q.4-d. What do you know of: Schools1 Curriculum Industry Project?
A. No.
Q.4e What do you know of:______  Cooo^jX uitrV
A. Yes. We link, only occasionally. We m e e t  and
discuss whatfs going on. The work experience policy 
thatfs just come out is ! — : linked in that sense, 
yes.
Q.4f Could you comment on Work Experience?
A. When we visit employers, we ask will they take pupils
on Work Experience and feed that back into schools, 
but thatfs the extent of our involvement.
Q.4-g Careers Research Advisory Centre?
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A. Yes, the school uses CRAC. The role I have means I •
don't need to use them.
Q.4-h, The Industry Awareness Course?
A. It's something you pick up from the kids. You can tell
they've done it although they never mention it, In 
context. There are places in the year that you become 
aware they've just done it, by discussing with them.
It comes out in a number of ways, e.g. attitudes to 
work, etc. After about 20 minutes, you find out they've 
done Work Experience.
Q.^i Are you linking Work Experience with Industry Awareness?'
A. Well, I don't think you can separate them.
Q.4j(l) The Leaver's Certificate?
A. I know nothing of it, I have not seen it. Work
Experience is left to the school because you can get 
too involved in it otherwise. I've seen it take over.
Q-4-j(2) Would Project Trident be useful?
A. I don't know how useful that would be. Basically
schools tend to do their own things. One school is 
about to start Work Experience, I've just moved out 
of that school. The Head is keen to push it but the 
Careers Teacher is no.
Q.^k City and Guilds?




Q . a ( 2 )
A.
- the 365 Course. I've only discussed it briefly 
with the Careers Teacher, linking it with CPVE etc. 
It's beginning to get difficult knowing what kids 
are doing what.
JIIGCAL?
The school took it on board last year and covered 
50% of kids, this year they hope to do all.
Is there anything printed - results for the School?
No. The Adviser prints are for each individual. 
Therefs a batch status report, but it only records 
where there is a problem, i.e. if a person is 
inconsistent with their answers etc. JIIGCAL is in 
two parts, one is an interest profile and the second 
a job list and is about decision making. We've done 
some audience research, I can give you a copy of the 
questionnaire. We've done it with the fourth year 
in the Case Study School, the first part of JIIGCAL 
and then the second part we do in the fifth year 
during SPE. In the School there are three trained 
administrators and one is on a Course today. A 
programme of five hours has to be gone through, 
getting people to think about themselves. When done 
properly, it can take up a whole section of the; SPE 
Course, because it's blanket coverage, preparations 
should be done in terms of decision making, not 
JIIGCAL. In the School itfs not being done at all 
well. It should be given a chance. The young 
people who did it seemed better prepared than those 
who didn't but it's not being properly done. I could 
inform my Senior Careers people about it or I could 
pull it out of the school. I don't want to pull it 
out because the Careers Teacher doesn't like it and
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there would be nothing to take its place and it's 
better than nothing at all. Also, there's someone 
coming through the system who's very keen on it and 
it could be done in a far more structured way. We 
spent a day talking to the Head, meeting with the 
member of staff who's keen and with the Chief Education 
Officer,
Q.4-k(3) When do you hold your interviews?
A. After JIIGCAL has been administrated,
Q.5a Do you see the School as a .job-finding body, or does
Careers Education have a wider base?
A. Oh, it's job-finding. I met fourth;years and most looked
blank when I mentioned. Careers Education,
Q.5b Is it about finding a Career?.
A. I don't think it's Careers Education. Looking at what
they do in SPE it sounds good on paper but they should
do some market research themselves because I don't 
think it's coming off with the kids. As far as getting 
jobts is concerned, the school is doing a good job.
Q.6a ” What links do you have with the Staff?
A . I link with the Senior Mistress, the Senior Master,
someone in the ESN Unit, a Head of fifth year, fifth 
year tutors to a lesser extent, a member of Staff 
who's keen on JIIGCAL, I'm trying to get meetings 
with tutors which I'm trying to develop but the problem 
is the hierarchy. We're a service in schools. What
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we want to do and what we can do are different things. 
There are certain levels of empire building in schools.
•If we say "Others should be involved" or "Decentralise" 
they panic. What they don’t see is that you can still 
be Head of Careers and do a more effective job, co­
ordinating.
How do you perceive your role in the School?
Well, as I want it to be. To set up a team of people 
that have responsibility, not just with Careers, 
something broader than that. e.g. Careers Education 
is a process you go through to reach a decision. Itfs 
broader than that as many decisions have to be made, 
e.g. teachers, tutors, Careers teachers, Head of Year, 
all want to be involved in that the guidance of young 
people is broader, better. Then, I see it to 
facilitate communication in schools. A lot of stuff 
which should be passed down to teachers, isn’t. One 
member of staff says we have a problem of communication 
- I couldn’t agree more. Different people could be of 
use, - some problems are not my patch, e.g. A girl 
in another school - I spent seven hours talking to 
her to solve her problem, then I had to talk to others 
to convince them it was a problem]
Do you see aspects of your role affecting Curriculum 
Development?
I would like to but there are a number of structures in 
the way. One problem I’m faced with, Three years before 
I arrived, they had a different Careers Officer every 
year in the school. I had to introduce myself and an 
early comment was "How long are you going to be with 
us?". Then I had to establish credibility by interview­
ing and helping. There are attitudes that exist with
the Staff that come across strongly, e.g. "We're here 
to do this and no more" - "we don't want to do things 
because of time". Some are anxious- confidence wise, 
and then there's hierarchy problems. I visit the 
school one and a half days a week in an advisory role. 
One Careers Officer was told "what are you doing? You'll 
be altering the time-table next", to which he replied 




. INTERVIEWS WITH LOCAL BUSINESSMEN/INDUSTRIAL I STS ASSOCIATED WITH THE CASE STUDY
SCHOOL.
1. Have you a history of links with the school?
How was your first contact made?
How have the links developed?
2 Do you consider that the school has a definite policy for preparing pupils for
life after school?
3. Do you have a view about this policy? What are your own views?
4. How much contact do you have with the teachers? Do you refer back to the school?
5. What role do you have in helping these pupils?
6 . What do you expect the pupils to gain?
7. Do you maintain contact with the pupils, perhaps providing them with jobs, YTS















with Work Experience Employer no.l. School 33»
Have you a history of links with the school?
Not a history as such, they approached us two years 
ago and said ”would we be interested in taking some 
lads on", and we said "yes, that*11 be fine, we111 
give it a try1’. At the time we were thinking of 
taking trainees anyway, and we thought if we had 
some school lads it would give us a chance to assess 
who was any good or who wasn’t. That worked quite 
well and wefve done it each year since.
Did they make the f i r s t  contact?
Yes, they did.
Who was the person who did that?
Mr. P— was the Work Experience chap.
Have links developed since then?
Well, each year we!ve had them, wefve taken on two 
lads and we’ve just taken another two on. The ones 
we*re taking now are a couple who came on the last 
Work Experience, so from that point of view it’s 
good for them and good for us.
Do you see the School’s role as a .job-finding role? 
Are the lads who come to you particularly orientated 
to this type of work?
The first lot we had weren’t. I don’t know how they 







encouraging really. They didnft seem to have a 
great deal of interest and they weren't really 
geared up to what we were doing at all. We had 
a word with Mr. P after that and he said ,!wefll 
have a look next time”. The next lot were more 
geared to this trade, they!d done Woodwork and 
Metalwork, much what we do and they were far better.
Do you think the school has a policy towards 
preparing pupils for the World of Work?
It's difficult. Yes. They are far more aware of 
what work is about, and the changes from school 
to work - more than when I was in school. I 
hadn't thought of it in that context.
Do you think that awareness comes from the school 
or from parental pressure?
It's difficult to say. Certainly from talking to 
them, I got the impression that the school were 
trying to do more, especially after the first lot 
we had. Our comments to them did some good. They 
realised that if employers are going to do this 
then the kids must be geared to what's going on and 
must realise that it's serious.
Do you have a view about preparing pupils for the 
World of Work?
Yes. In their last year at school they should at 
least have some insight into the working world. I 
would hope by then thatthe school between them would 
know which way the lads are looking, whether it be 
management or office work, etc. The school should
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know what his good points are and what hefs going 
to do. I presume they have Careers Masters and 
things like that which we didn*t have the benefit 
of. Itfs their job really to gear them towards the 
job they*re going to take. I would have thought 
itfs important, especially in the last year.
Exams. I know are important, but I would have thought
they ought to prepare them a bit.
Q.4-* How much contact do you have with Teachers?
A. Well, Mr. P—  I contact. My Co-Directorrs children
go to school 33. He*s got to know a few of the 
different Masters and he*s been told we may be dealing 
with a different Master next year. Mr. P—  mentioned 
that too. Personally, I havenft met anyone else.
Q.4-b Do you refer back to him?
A. Not a lot. Only if I want to contact one for a job.
Q.4-C Do you discuss how thevfve fared?
A. We fill in a form which we send back, which they supply
us with which is broken down to what they do in the 
week, e.g. interest, mixing with people, whether they 
„ • listen, that sort of thing.
Q.4.d Is that a City and Guilds form?
A. Yes, it?s part of their Work Experience Course. We
fill in our comments. We*ve never had cause to contact 
them in any other way.
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What type of pupil or ability do you think you1re 
getting?
The first time, pretty low. It struck us at the time 
that they were sending us the ones who couldn*t do 
anything else. We did talk to them afterwards. The 
type of work is specialist. Wefre building Outside 
Broadcast Vehicles. The second time they sent us more 
intelligent lads. We fared a lot better because there 
is a lot of Maths, involved in this trade. The first 
lot couldn*t read a ruse, so we got them to measure 
things and they didn*t have a clue; I would say middle 
ability.
Would you like to improve your contacts?
Well, no, they*re pretty involved. After the first 
episode, Mr. P—  visited, had a look around, now they 
probably do know. It*s pretty good. We want to carry 
on with it. Itfs paying dividends for us. There*s 
so little skill about it*s far easier to use ones who*ve 
already been on Work Experience to us.
What role do you have?
Yes, well, in helping them to get a job, no necessarily 
with us. To give them an insight into differences 
between work and the school. They go to quite a few 
other companies as well. Between us I hope we give 
them enough experience to know what working life is 
about and the importance of doing the things they 
should be doing.
Do you have any contact with the other Companies?
Well, I know who they are, but I*ve never got together 
to discuss it really.
Q.4-i Would it be beneficial to talk to other Companies?
A. I think we all work in different ways. They may
assess different pupils differently to us. Itfs 
better to do it independantly.
Q.5&6 What do you expect from pupils and what do they gain?
A. Well, in a week they all enjoy it. It's very
different from school. Only one didn't enjoy it because 
he wasn't good with his hands. It's too quick to tell 
really. The two we've taken on, they found it hard 
after they'd been here a month. It was tiring, hard 
and a much longer day. A lot write in and say thank- 
you. They don't all write in. They get a lot out 
of it. Whether I can say in a week, that we can give 
them a lot, is difficult. We do put a lot of emphasis 
on safety.
Q.6b Do you do a lot of theoretical work before they start?
A. No. I talk to them for an hour or so. Introduce them
to the others, show them around. We use the same person
all the time to put them with and each day we just walk
around and see if they're all right.
Q.7. „ • Do you maintain the contact to the point of -providing
them with jobs at the end?
A. I think I've answered that already.
Q.8. What about your links with YTS?
A. We've just taken on the second one that we've had on
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YTS - taken him on permanently. As a small Company 
we1re helped financially by YTS. We!ve only been 
established for four years. The two we*re taking on 
now, we!ve been in touch with YTS, but therefs no 
Course in this trade this year, so we!ve had to contact 
the Department of Employment and they*ve pointed us 
towards the Young Workers Scheme.
Q.9. Would you like to make any other comment about the
school?
A. Yes. After the first lot we were a bit doubtful, but
now they send us hand-picked lads and it*s beneficial. 
Mr. P—  said they1re having difficulty finding 
Companies who would do this but the Co-Directors 
children were there and it*s helped. Yes, we do want 
to continue with it.
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Appendix 40
Interview Schedule for Chairman of the Parent Teacher Association - School 33
This schedule was shortened as the interview had to be conducted in front 
of a large class.
1. How well i3 the PTA attended ?
2. What activities are involved ?




Interview with Chairman of the Parent Teacher Association,
I asked to see 6 sets of parents, ideally of 4th and 5th form pupils,
1,How well is the PTA attended?
The Committee attendance is very good, but response to meetings set up is very 
disappointing. We suffer from 1 Countyitus', 50 - 60% say M its your business to 
educate my kids, not mine". Others start enthusiastically and then decide to watch 
' Top of the Bops' or mow the lawn, so we're left with the top end 0 Level 
intellectually, who care, and carry the school,
2, What activities are involved?
Fund-raising and liaison between this school and its feeder schools.
They should be given the /.C. for trying. We've offered various evenings which 
give liaison between parents and the school. Interest flags and dies. The attitude 
of the staff is hardening.
We have Open Days, during the year one at least, usually at the end of the Spring
Term, designed for feeder shools, but about 120 come.
Occasionally we have Department meetings. If someone says that they want to know 
something about the Maths, taught, we arrange an evening. We had advisors and 
HMIs come in to do an evening on developments in Science teaching.
5. What do you think are parental attitudes concerning their roles on the 
Committee?




Preliminary Interview with the Headteacher. Case Study School 33.
After explaining my definitions of School Work Links to include the
whole World of Work and not just Industry, the following questions
were asked.
Q.l. Was the Curriculum a slow, steady evolution or was it
spasmodic, influenced by trends outside?
A. I think it's been steady but it has developed according
to initiatives we've come across in one way or another, 
e.g. Young Enterprise wasn't available in the County 
for a long time. It stems in part back to an interest 
I've had since before I came to this school. I've 
always done work of this sort with pupils in other 
schools. We've built on this since 1966 when I came to 
the school. We began with Citizenship in the fourth 
year which involved visits, speakers from industry, 
and it's grown from there. We began Understanding 
Industry six or seven years ago. The City and Guilds 
Foundation Course has been going for about five years 
but we are putting in a submission for City and Guilds 
365. It depends whether we get the response from the 
pupils.
Q.2. What led you to take this decision?
A. A number of things. Firstly the developments coming
after, e.g. th YTS, CPVE, TVEI and this seemed more 
appropriate and more practical. Secondly, it is assessed 
in a fundamentally more practical way, there are few 
written tests, and thirdly it gives scope to offer it 
to a wider range and ability and a chance to do external 
exams, in up to four other subjects so that they can 
have the best of both worlds. Fourthly, it also leads 
us into profiling, and we need to do this.
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Are you involved to a great extent with Profiling?
Well, we have the Leavers Certificate which is a School 
profile, and there are various County Meetings that staff 
are still going to, meetings about it to hear about what* 
going on, and we*re also probably going to look at the 
First year with a view to introducing assessment there.
How did you arrive at the School Policy concerning 
the World of Work?
These are not my own ideas. We have a Curriculum Group 
meeting at the moment and this came from the Group, 
and also the various documents which the D.E.S. have 
produced, which we have considered and the various 
Red Books.
Has the Government Policy influenced you?
Yes, we always look at what they produce. The County!s 
draft policy has had an influence too. Sometimes it is 
not easy to say it has influenced a, b and c., because 
we digest these things and they re-emerge in a slightly 
different form when we make decisions. We certainly 
take account of all these things. We have Curriculum 
Meetings on a Thursday every fortnight and we have 
Academic Board Meetings, the minutes of which are kept 
in the Staff room. The Academic Board are more 
concerned with immediate matters affecting the academic 
work of the school and the Curriculum Board is trying 
to look ahead essentially.
Could I see a copy of your Log Book?
I don't use the Log Book as a summary of School policy. 
It concerns itself with events a bit out of routine.
One has a general inspection report in it, an evaluation
report is too big to go in. Some Heads don't bother 
with them anymore. I look on them as an historic 
document. We have Logs going back to the 1880's 
because it was, at first, a Girl!s School, then a 
Secondary Modem, and then a Comprehensive 11-16.
After asking these questions of the Head, I then established on tape, 
my method of coming into the school to begin Case Study work. To 
say exactly why I was here, to have an introduction, via the Head, in
Tuesday Morning?s Staff Briefing, when I wouldn't be there. To
establish that I would go in for a day to get to know people so that 
the situation may be eased regarding teacher's action, and how it might 
interfere with research, and to get a broad, overall picture of 
what's going on throughout the school, I said this would be very
useful before I began interviewing.
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123 Victoria Street 
London SW1E 6RB
The Director 
Robert Hyde House 
48 Bryanston Square 
London W1H 7LN
Part-funding of SILOs. (The 
beginning of the school-industry 
movement.) Encourages industry/ 
education activity including 
financial pump priming (eg devel­
opment of SATROs), relevant teaching 
and learning materials and in-service 
teacher training. Sponsors a free 
film service and VIEW magazine.
6 months experience in industry 
for young people who are likely 
to go to University.
To encourage the more able young 
people into industry and commerce, 











Robert Hyde House 
48 Bryanston Square 
London W1H 7LN
The Director 
The Trident Trust 
Robert Hyde House 





London WIN 5FA 
Tel: 01 636 8762
2-day Challenge of Industry Con­
ferences for pupils and teachers.
'Why Industry Matters', 1-day 
conferences.
Established student Industrial 
Societies at Universities. To show 
the importance of wealth creation 
in our society.
A work experience scheme for school 
pupils 14-19 years. Funded by, and 
requested by LEAs. Provides 
administrative help outside the 
school. Also involved with Voluntary 
Service activities and personal 
development.
SCIP co-ordinators, several of 
which are termed SILOs, EILOs,
DISCOs (liaison officers for LEAs). 
Aims to make change permanent in 
schools through affecting teacher 
and pupil attitudes. Encourages 
cross-curriculum development in 






Or gan i s at i on s 
(SATROs)
The Director 
1 Birdcage Walk 
London SW1H 9JJ
Liaison officers provide a resource 
base and encourage in-service 
training and courses for young 
people. Aims to link, enhance, 











UBI Resources Centre 
Sun Alliance House 
New Inn, Hall Street 
Oxford 0X1 2QE
INVESTORS IN INDUSTRY 
CONSULTANTS Ltd.
5 Victoria Street 
Windsor
Berkshire SL4 1EZ 
Tel: 075 35 56633
The Director 
1 Front Door 
Robert Hyde House 
48 Bryanston Square 
London W1H 7LN
Regional Liaison Officers (8). 
Resource centres called Satellite 
Centres.
Publish materials for teachers. 
Organise in-service courses and 
support teacher training.
Industry talking to schools.
A series of 8 x ±.\ hour talks, 
with a booklet (published 1984) 
prepared for pupils (15-17 years 
and undergraduates).
To help schools provide pupils 
with an understanding of industry 
and commerce without significantly 
increasing administration.
To allow pupils 15-19 the experi­
ence of running their own small 

















54 Clarendon Road 
Watford
Herts. WD1 1LB
Aims to integrate, improve and 
extend Careers Education across 
the curriculum, and young people’s 
knowledge of industry and commerce. 
'Insight into Management’ Courses 
for 6th formers and undergraduates. 
Insight courses for teachers. 
Business Education materials 
produced.
To attract young people of the 
right calibre to careers in 
engineering, by publishing materials 









Lower Hatfield Road 
Hertford SG13 8LD 
Tel: 0992 52801
Sponsored by CRAC and Hatfield 
Polytechnic, carries out applied 
research developments. Collaborates 
with LEAs to train specialist 
guidance staff. Produces informal 
guidance sources.
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33-35 Tanner Row 
York Y01 1JP 
Tel: 0904 20801
Mini-Co. Kits - materials to aid 








Science & Society ) Curriculum 
Science at Work ) materials. 
Aims to increase appreciation of 




23 Savile Row 
London W1X 1AB








1 Birdcage Walk 
London SW1H 9JJ
Through the media of fairs, 
speakers and branch activities, 
attempts to foster school-industry 
links, showing the importance of 
the manufacturing industry to the 
British economy.
WISE (Women in Science and 
Engineering Project).
Young Engineer for Britain Scheme. 
With SCSST, 'Scienc & Technology 
for 9-13 years'.
Information sharing system with 
SATR0.
National Engineering Scholarship 
funded by DES.
Supports schools by means of 
resource directories, short 
courses and conferences, films, 
books, guides, B.Ed. in-service 
courses, SATR0 link.
Teacher fellowships, etc.
Developed SATROs (a few preceded 
SCSST).
Aims to encourage the development 
of science and technology in 
schools. By influencing teachers 
through in-service courses, aims 















To draw together links between 
education and commerce and industry, 
for Chemistry teachers, publishing 
regular bulletins.





















Draws together local teachers and 
produces a school-industry liaison 
activities newsletter.
Has advisory and SCIP support.
Provides a focal point for the 
development of technology in 
schools and colleges and for close 
liaison between education, industry 










A committee which stimulates 
participation in local link 
schemes, offering limited financial 





10 Lombard Street 
London EC3V 9AT 
Tel: 01 626 9386/7
Produces resource materials and 
case studies. A trained speaker 














103 New Oxford Street 
London WC1A 1DU
Teachers into Industry Scheme of 
teacher secondments (2 months).
To promote school-industry links. 
The School Link Scheme’s Educa­
tional Service develops and 
disseminates learning materials.
Teachers into Industry Scheme.
3 weeks practical experience in 







Fulmer Industry Education Project, 
Provides short programmes for age 
13-18 pupils and teachers.















PO Box 6 
Bessemer Road 
Welwyn Garden City 











PO Box 23 
Northgate Avenue 
Bury St Edmunds 
Suffolk
Tel: 0284 63277
To provide jobs, information 
concerning ICI, and to support 
worthwhile educational projects, 
Publications, videos, Steam 
magazine for Science teachers.
Provides business games and 
printed materials, eg.
1 Industry - Close up'.
An Industrial Careers Development 
Unit, sponsored by the Department 
of Industry until 1981.
Encourages greater awareness of 
technology.
Provides careers guidance. 
Encourages more chartered 
Mechanical Engineers.






Great Russell Street 
London WC1B 3LS
No school-industry scheme, but 
closely involved with SCIP and 
CBI. Regional briefing workshops 
for trade unionists who wish to 
talk to young people.
Work Experience guidelines published,
LOCAL EDUCATION AUTHORITIES 
( see. AppexviuSi 1^ .5 -)
EXAMPLES OF PROFESSIONAL BODIES
Centre for 












1 Front Door 
Robert Hyde House 
48 Bryanston Square 
London W1H 7LN
A central body, produces printed 
materials/paper of local initiatives 
in the field of school-work links 
and other topical issues.
To develop new initiatives and 
improve co-operation by the study 
and dissemination of good practice.
Industry Committee Newsletter, to 
provide regular communication between 
the Committee and the local LEAs. 
Copies sent to LEAs and industry, 
commerce and central Government. 
Publishes occasional papers - eg.
No.3 - 'Key Issues for Industry & 
Education'. Co-ordinates national 
bodies and projects within LEAs.
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TRAINING BOARDS
Training Boards are listed in the Cooper Report (1981) p.258.
The EITB (Engineering Industry Training Board) is easily the most 
prominent Training Board involved with this work.
EXAMINING BODIES
ORGANISATION CONTACT ACTIVITIES/AIMS





Hants. GU11 1BQ 
Tel: 0252 25551
0 Level GCE
British Industrial Society 
Ref. 162 AEB.
Business Studies A 
Ref. 655 AEB.
Business Studies AO 
Ref. 176 AEB.
Cambridge








17 Harvey Road 
Cambridge CB1 2EU 
Tel: Cambridge 61111
The Director 
76 Portland Place 
London WIN 4-AA 







Business Studies 0 level 
Ref. 7115 Cambridge (1981)
1. Foundation Courses.
2. Pre Voc. Prep. Course 365. 
Provides recognised national 
standards in a wide range of 
technical and other subjects. 
Designed for a variety of jobs.
The most significant examinations 
in this field.
Business Studies CSE Mode 1 (1984-) 
Ref. 8/2/23/BS.
CSE Mode 2
Understanding Industrial Society 
Ref. 5/2/9K/U15 EAEB.
JMB The Joint Matricula­
tion Board 
Manchester Ml5 6EU 
Tel: 061 273 2565
A0 level GCE Industrial Studies 
Ref. N/a.JMB.
Integrated Humanities (0 level) 
(No ref. found).




Oxford 0X2 7BZ 
Tel: Oxford 54-291














10 Trumpington Street 
Cambridge CB2 1QB
RSA Examination Board 
6-8 John Adam Street 
Adelphi
London SC2N 6EZ 
Tel: 01 839 1691
South Universities’ 





French/German for Business Studies 
Ref. 8620 French 
8625 German.
gce o . . le v e \
English and Business Communication 
Ref. E*4l Oxford and Cambridge.
Certificates - Vocational 
Preparation:
Basic Clerical Procedures and 
Basic Receptionist/Telephonist skills. 
Practical Profile Schemes (suitable 
preparation for B/TEC) and 
integration for TVEI and YTS.
Economic and Public Affairs of 
the United Kingdom, GCE A/0.
(Other examinations are related:- Note the development of Life Skills 




Examination to be taken during the week commencing Monday 4th March 1985.
Answer any FIVE of these eleven questions: each question carries the same
possible mark. Time allowed: 1-g- hours (under the supervision of an Adviser.)
NOTE: Although each question is optional, if you choose to answer m e  Director- 
General's Special Question, No. 11 as one of your five, you are then 
eligible for an additional prize of a continental travel place offered 
by SeaLink.
1. What were the key problems that you encountered in your initial meetings
and establishing your Company? What did you learn from these?
2. In what ways did the members of your Company discover the value of
good communications?
3. How was your buying organised? How did you choose your Buyer? What
problems did he/she have to face?
4. What records were maintained in your Company? Were they of value? How 
did you make good use of them?
5. How was production organised in your Company? What proved to be the best 
methods? How was quality control established and maintained?
6. What management positions were established in your Company? Give the 
specific duties of each appointment. Were all the appointments maintained 
throughout the life of the Company? If not, what reasons were there for 
changes being made?
7. What factors did you take into account in deciding on a price for your 
product? Did your original decision prove to be the right one, or did 
it have to be revised?
8. If you were to run a real life business yourself, what differences would 
you expect to encounter compared with Young Enterprise? How might you 
deal with these differences, and to whom would you’go for advice?
9. Were there any personal clashes within your Company? If so, what was 
done to resolve these? What did you learn from this?
10. What discoveries have you made regarding the business and personal needs 
of those you have worked with, and with whom you have come into contact 
during your time with Young Enterprise? How may this have helped your 
personal development?
11*. Selection of the right product is critical to the success of any enterprise. 
No matter how excellent the product, it will fail unless it is something 
that people need and where these needs can be converted into a desire to 
buy. Market research and marketing are key areas of any company's ojferations 
bringing together design, production, quality, presentation/packaging, 
communications, and sensitivity to the attitudes of others, and in 
satisfying the purchasers' needs.
Through your involvement in Young Enterprise, if you were contemplating 
a career in marketing, how might you use this knowledge?
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Appendix 45
LOCAL EDUCATION AUTHORITY INVOLVEMENT WITH 
SCHOOL-WORLD OF WORK LIAISON (1983/4)
This catalogue was compiled as a result of information gained from 
65 Local Education Authorities in England and Wales.
It serves as a snapshot picture in time of major activities (omitting 
TVEI) considered worthy of note by Local Education Authorities for the 
purpose of this research.
ENGLAND
LOCAL'EDUCATION AUTHORITY NATURE OF LIAISON WORK
AND CONTACT
Avon






Tel: 0272 290777 Ext.558
London Borough of Barnet





Tel: 01 368 1255
Twinning;
Teacher Secondment to Industry; 
YE;
Work Experience Schemes:
INSET Courses for Teachers;
UBI; CBI; Chamber of Commerce; 




Educational Development Centre 
Wentworth Castle 
Stainborough 




Implicit ratherAexplicit policy; 
Project Trident;






Tel: 0234 63222 Ext.231
Industry/Education Service Liaison Group; 
In 1980 Board of Studies panel established 
to look at curriculum in this field. 
Document produced, ’Economic & Industrial 
Awareness in the School Curriculum’. 








NATURE OF LIAISON WORK
Berkshire





Tel: 0734 875444 Ext.3560
or
The Technology Consultant 
Birmingham
The Chief Education Officer





Tel: 021 235 2541
Bradford
The Assistant Director for 13+
Provincial House
Bradford
West Yorks. BD1 1NP 
Tel: 0274 729577 Ext.682
London Borough of Brent
The SCIP Co-ordinator









Policy is to promote local initiative; 





Bradford Careers Association; 
Twinning;
CBI placements;




Employer meetings at schools; 
School leavers handbook produced.
SCIP - Encourage experiential learning; 
(Brent Schools & Industry Project). 
Industrialists, TUC and teachers 
involved;
INSET work;
Science Curricula Revision with local 
industrialists;
Conference ’Management of Change’
Course for Heads, sponsored by D0I & ICI; 





NATURE OF LIAISON WORK








Tel: 01 462 8912
Buckinghamshire




Aylesbury HP20 1XA 
Tel: Aylesbury 5000
Calderdale






Tel: 0422 57257 Ext.2537
Coventry





Tel: 0203 666143 Ext.2
Cumbria





Engineering - Third Year pupils Scheme; 
Technological Problem-Solving days for 
primary school pupils;
Schools-Industry Resources Directory; 
Science-Technology Services (SATROs);
1 day visits.
Local Liaison Committees, 3,
with services of a full-time Liaison
Officer;
A County Industrial Liaison Officer on 
the Staff of the Careers Service;
Local Partnerships;
UBI; 2 Resource Centres in County; YE; 
School based groups;
Seminars for teachers (business/industry); 
Youth Clubs and leaders as a medium for 
liaison;
Teacher attachments to industry;
UI; Business Game Compendium;
Insight Courses;
Challenge of Industry Conferences (Ind.Soc.); 
City and Guilds Foundation Courses; 
Understanding Industrial Society Course.
Regional CIEL; Careers Association; 
Chamber of Commerce Education Sub- 
Committee ;
Careers Service; Advisory Committee.
!A policy of development and encouragement 
without specific documentation.*
Topshops;
Work_ Experience - .2 weeks - County .Policy-; 














The Deputy Principal 
Careers Officer 
County Hall 
Exeter EX2 4QG 
Tel: 0392 77977 Ext.2049
Dorset





Tel: 0202 22066 Ext.6130
Visits to industry; Visits to schools; 
Review of syllabuses annually across 
the curriculum;
Computerised directory of resources; 
Two-way exchanges - teachers and 
industrialists; SATR0;
School based work experience;
Teacher secondment;
Local projects encouraged;
Science and Technology fairs;
Teacher Workshops;
Seconded Head as Consultant;
Local Committees for Education/Industry 
Liaison;
Young Engineer for Derby competition; 
Focus on Engineering Conferences (ECIs); 
UBI competitions;
Involvement with the British Association 
for Commercial and Industrial Education.
Work Experience;
YE; SATR0; SCIP; UBI;
Schools- Council Careers Education & 
Guidance Project;




UBI Industrial Secondment of Teachers; 
University of Southampton Research 
Project: ’Linking Schools and Industry', 
summarises current practice (1983); 
Project Trident;
County policy set out in a document 
called ’Preparation for Working Life' 
(1978) which is being revised;
The Provision of Personal, Social and 
Life Skills for Young People - a 




NATURE OF LIAISON WORK
Dudley
The Chief Adviser 
Education Services 
2 St James Road 
Dudley
West Midlands DY1 1JQ 
Tel: Dudley 55433 Ext.4291
Durham




Tel: 0385 62421 Ext.234
Hampshire
Deputy County Careers Officer 
Education Department 
The Castle
Winchester S023 8UG 
Tel: 0962 54411 Ext.396
London Borough of Haringey
The SCIP Co-ordinator 
Education Offices 
48-62 Station Road 
Wood Green N-2 4JY 
Tel: 881 3000 Ext.329
Long-term secondment of teachers to 
industry, resulting in localised liaison 
activities. (The Dudley Project 1981/2);
UBI; Teacher visits to Industry;
Employer visits to Schools;
Materials for the less-able pupils; 
Tape-slide programmes and video tapes 
on Industry;
In-service courses for teachers;
CDT links; SATRO; Work Experience Schemes; 
Careers Education and Guidance Associations; 
YE (1980); Opening Windows;
Schools & Working Life Conference 1978/79.
SATRO;
1983 British School Technology;
Future in Engineering Scheme;
Durham Industry Commerce Association (DICE); 
Schools join as members;
YE; Local Information Centre.
Teacher Industrial Assignment Scheme; 
Directories of resources;
Vacation Courses; Careers Conventions; 
Education and Employment Liaison Council 
for Hampshire;
Employment Education Project; UBI; 
Project Trident; SCIP;
Southern Science and Technology Forum; 
Southampton Education/Industry Link 
Action Group;
Basingstoke Industry and Commerce 
Education Project; Work Experience; 
Directories of Firms.
SCIP;
Use of the local environment as a source 
of material which can be used in the 
learning process;
Involving industrialists and trade 
unionists in discussions with teachers; 
Utilising the expertise of AUTs;
Work experience schemes (non-vocational); 
Cross-curricular development;





NATURE OF LIAISON WORK
Hereford and Worcester




St Maryf s Street
Worcester WR1 1TW
Tel: Worcester 353366 Ext.3496
Hert fordshire
The SCIP Co-ordinator 
Education Department 
County Hall 
Hertford SGI3 8DF 
Tel: Hertford 52567
London Borough of Hillingdon





Tel: 01 841 5472
or




Middlesex UB8 1UW 
Tel: Uxbridge 50457
London Borough of Hounslow
Assistant Education Officer





Tel: 01 570 7728 Ext.3515
Humberside 
The Director
Humberside Forum for Industry, 
Commerce & Education 
Humberside College of Higher 
Education
Aquin House, Inglemire Avenue 
Hull HU6 7LU 
Tel: 0482 447813
SATRO; Education Industry Centre; 
EIL0 Seconded teacher )
SCIP Co-ordinator );
Standing Committee of Employers and 
Educationists;
Local School-Industry Groups.
Committed to encouraging all schools 
to develop links individually and 
collectively;
SCIP; Part-time SATRO Co-ordinator; 
School/Industry Forums.
Full-time SCIP Co-ordinator;
Six teachers on Work Experience; 
Policy - DES Framework.
Project Trident;
Education Industry Working Group; 
Directory of resources;
INSET.




YE; CRAC Insight Courses;
Engineering Summer School;





NATURE OF LIAISON WORK
Inner London




Tel: 01 633 7553 Ext.277c
Isle of Wight
The Chief Education Officer
County Hall
Newport
Isle of Wight P030 1UD 
Tel: 0983 524031 Ext.348
Kent




Tel: 0622 671411 Ext.2396
Kirklees




West-;Yorks. HD1 6QW 
Tel: 0484 3739.9 Ext.233
Divisional Industry School Co-ordinators 
(10) - DISCOs,
3 are SCIP Co-ordinators,
Others funded by ILEA and Inner City 
Partnerships (jointly);
Careers Education & Guidance Working 
Party.
Teachers visits to Industry and other 
educational establishments;
Secondment of Head and Deputy of 1 
High School.
Work experience in fifth form for all 
ability levels, encouraging most able 




Courses for teachers and educationists; 
SCIP County Co-ordinator;
Mathematics & Industry Conference for 
Profiling;
Careers Service involvement.
Twinning (Industry and Education);
Chamber of Commerce/Secondary Heads 
Scheme;
CBI - Introduction to Industry Scheme;
CBI - Introduction to Education for 
Industrialists;
Understanding Industry Project;
Institute of Mechanical Engineering 
Teacher Fellowship Scheme;
Yorkshire & Humberside Education/Industry 
Council CIEL;




NATURE OF LIAISON WORK
Knowsley





Merseyside L36 8HW 
Tel: 051 480 8338
Lancashire





























UBI secondment of teachers; UBI;
DES Regional course;
Project Trident; 2 seconded teachers;
18 training events; INSET:
Over 30 National and Local Organisations 
have contributed to liaison work; 
Resources Centre;
Challenge of Industry Conference;
School/Industry Directory;
Visits to Industry; A0TS; SCIP.
Science Adviser responsible for school- 
work links, + Senior Assistant Education 
Officer, + a member of staff at Edge 
Hill College of Higher Education.
These co-ordinate the work;
SATRO (STEEL - Science, Technology & 
Engineering Education in 
Lancashire);
Individual school initiatives;
Mode 3 CSEs; Conferences;
Booklets produced;
Understanding Industry courses for 
staff and pupils;
CBI secondment for teachers; UBI;
Work experience for 10%;
5 schools in SCIP;
Resource Centre.
Twinning; Project Trident;
Insight Course; B/TEC Courses;
UI; Teacher Secondment; CBI; SATRO; 
EEC Project; Industrial Society;
Young Engineer for Great Britain;
19 Local initiatives; Work Experience; 
Patronage of Industry and Business of 
Arts in Schools.
Industry Liaison Officer; Teacher 
secondments; School based work experience; 
Industrial visits to schools;
Industry in the Classroom Course; YE; 
Resources Directory; Work experience 
policy; Project Trident; SCIP;









Urban Studies Centre 










Newcastle-upon-Tyne NE15 6PP 
Tel: 091 274 3620






Tel: 01 472 9635
Northampton
The County Education Officer 
Northampton House 
Northampton NN1 2HX 
Tel: 0604 34833
Northumberland
The Director of Education
County Hall
Morpeth
Northumberland NEG1 2EF 
Tel: 0670 514343
Economics 14-16 Project; SCIP Education/ 
Industry Liaison Officer since 1980; 
Report of Curriculum Working Party, 1983; 
Career Education Links; UI; YE;
Work Experience in PSE;
Experiential methods and role-play; 
Resource collection encouraged - 
Centre established;
In-service training, materials and 
secondment.
Industrially related practical work in 




Aims to develop careers education by 
promoting links between specific 
schools and Companies and to produce 
a resource directory listing contacts.
Business Education Liaison Committee; 
Work experience schemes; YE;
Teacher secondments into Industry 
scheme; Project Trident; Twinning; 
UI; UBI; Pupil Profiles.
Industrial Resource Directory;
Pupils Staff
Industrial Visits; In-service training; 
Work Experience; Visits; Conferences; 
Careers Education; Working groups; 
Competitions, ’Introduction to





NATURE OF LIAISON WORK
Nottinghamshire
The SCIP Co-ordinator 
The Education Department 
1st Floor
Exchange Buildings South 
Cheapside
Northampton NG1 6FZ 
Tel: 0602 418511 Ext.212
Oxfordshire
The Senior Schools Adviser 
Macclesfield House 
Oxford 0X1 1NA 
Tel: 0865 815896
Rotherham














West Midlands B70 8RG 
Tel: 021 525 7366
Sheffield






SCIP; Teachers into Industry;
Policy - guidance for companies 
- guidance for teachers; 
Schools/Industry Development Officer.
UBI; YE; CRAC - Insight into Industry 
(Individual schools);
Teacher secondment;
The Geography Association Project.
Proj ect Trident;
A SCIP Co-ordinator recently 
appointed (1983/4).
1. All industry links must be within 
a curriculum context.
2. Long term aims.
3. Development at individual school 
level.
4. SCIP (1978 Pilot).




Work experience (95% of 5th years);
YE; 40+ teachers/year spend 1 week 
in Industry; Conference for 4th-6th 
years - Images of Industry;
Business ventures for 14/16 year olds.
EEC Pilot Project ’Transition from 
School to Working Life* 1978-82;
34 Research Papers produced;
Teacher appointed by Iron & Steel 
Industry Training Board as EIL0.
(Specific Schools encouraged to develop - 
eg. General Studies Teaching Guide etc.)
LOCAL EDUCATION AUTHORITY
AND CONTACT






Solihull YOP Centre 
Liaison Officer 
Chelmsley Road 
Chelmsley Wood B37 7RP 
Tel: 021 770 5827
Somerset
Education Officer (Careers) 
Education Department 
County Hall 
Taunton TA1 4DY 
Tel: 0823 73451 Ext.5731
Sunderland
The SCIP Co-ordinator 
The SCIP Centre 
Bede School 














St Helens WA10 1RN
Tel: St Helens 24601 Ext.2444
INSET; Education/Industry Liaison 
Officer; Resource Centre;
Individual innovations;
Teacher Secondment; (An industrial 
group to advise and monitor the work 
of the EIL0 1983); Committee to 
co-ordinate all Vocational Initiatives; 
YE; City and Guilds Foundation Courses.
Little documentation;
In Spring 1977 a County Education/ 
Industry Group was set up and action 
taken on recommendations;
(CBI, TUC, Training Services Agency, 
5 Educators, are involved);
CBI Teachers' Scheme.
SCIP; SATRO;
LIAISE (Linking Industry and School); 
Work Experience; Visits; Talks; 
Conventions.
City and Guilds 365;
Education/Industry Conferences;
Work Experience (log books);
School Case Studies; SCIP; 
Challenge of Industry Conferences; 
School/Industry Liaison Committees; 
Teacher secondments to industry.
Careers Education 11-16 in all schools; 
Job Preparation Courses for the Sixth 
Form; School visits to industry and 
vice-versa; Extra-curricular Careers 
work - regular meeting with Careers 
Service and Local Industry;
Local liaison groups; Authority is a 
member of STEM (Science, Technology 
Education Merseyside); Project Trident; 
CBI Introduction to Industry Scheme; 
Linking of local employers to local 
high school proposed. All schools 




NATURE OF LIAISON WORK
Suffolk
The Senior Assistant Education 
Officer (Youth Training)
Post 16 Division 
Suffolk County Council 
Education Department 
Grimwade Street 
Ipswich IP4 1LJ 
Tel: 04-73 55801 Ext.4258
East Sussex






Tel: 079 165400 Ext.309
West Sussex





Tel: Crawley 33661 Ext.48
Trafford
The Chief Education Officer
Town Hall
Sale"' M3 3 1ZF
Tel: 061 973 2253 Ext.228
North Tyneside
The Assistant Principal 
Careers Officer 
Wallsend Careers Office 
205 Park Road
Wallsend Tyne & Wear NE38 7NN 
Tel: Wallsend 625111
Three Business & Education Liaison 
Groups, 1981; Work Experience Schemes; 
Careers Conventions;
Easter Vacation Courses for Careers;
YE; Funding sought for appointment of 
School/Industry Liaison Officers; 
Teachers into Industry Scheme.
Individual pupil visits to industry; 
Group visits to industry; Twinning; 
City and Guilds Foundation Courses; 
Secondment of teachers - CBI Teachers 
into Industry; SATRO.
SATRO; Liaison groups (Industrialist/ 
Educationists & TUC meet three times 
a year);
Insight into Management Course for 
Sixth Formers; Resource Directory; 
Engineering Exhibition for third 
formers (EPIC - 82);
Profiling - School Leaving Certificate - 
Links with Employers;
Work Experience all schools;
Young Engineers Club.
No specific policy because Schools are 
encouraged to establish links.
A move to appoint a SILO; YE;




NATURE OF LIAISON WORK
South Tyneside
Curriculum Development Leader 
Education Department 
Town Hall 
Jarrow NE32 3LE 
Tel: Jarrow 4891141
Work Experience; 14-19 Working Party; 
Link Courses with FE;
Vocational Preparation Courses; 
In-service Courses in Pre-Vocational 
Education.
Wakefield
The Senior Adviser 
Education Department 
8 Bond Street 
Wakefield WF1 2QL 
Tel: Wakefield 370211 Ext.8006
SCIP; CIEL; UI;
Pupil and Staff work experience schemes; 
Two School Industry Liaison Officers.
Walsall





Tel: Walsall 21244 Ext.2315
Report 1979 - ’School Employer Liaison’; 
Recommendations made in the areas 
of Careers, Vlth Form; Teachers INSET; 
Employers; TUC involvement with 
curriculum development.
Warwickshire
The Senior Assistant 
County Education Officer 
Warwickshire County Council 
22 Northgate Street 
Warwick CV34 4SR 
Tel: Warwick 3431 Ext.2079
Industrialist is SILO;
UBI and BP National Conference, 
November 1983;








Wigan WN1 1XL 
Tel: 051 709 1452
Wiltshire




SCIP; Seconded teachers, eg. one to 
Plessey.
County Policy (1984); Directory of 
Resources and Resources Centre;
An Industry Education Liaison Scheme; 
YE; UI; Challenge of Industry;
CRAC, UBI courses;
Production of materials;






NATURE OF LIAISON WORK
West and North Yorkshire




Huddersfield HD1 3DH 
Tel: 048i+ 22288 Ext.20477 
or
The Senior Adviser for 
Science
College of Ripon & York 
St John 
College Road 
Ripon North Yorkshire 
HG4 2QX
Tel: 0765 2691
One of the roles of the Centre is to 













Tel: 0352 2121 Ext.545
Gwent






Tel: Cwmbran 67711 Ext.426
Powys




Powys LD1 5HA 
Tel: 0597 3711
South Glamorgan
The Schools Industry Liaison 
Officer
The Teachers' Centre 
Mynachdy 
Cardiff CF4 3HS 
Tel: 0222 619528
West Glamorgan
The Advisory Teacher for S/I 
Links
West Glamorgan County Hall 
Swansea SA1 3SW 
Tel: Swansea 471365
NATURE OF LIAISON WORK
Work experience - guidance to schools; 
School-based work appreciation schemes; 
Booklets produced for school leavers - 
'Decision 16';
A director of employers;
School/Industry Liaison Forums;
Resoprce Directories; Competitions; 
Mock Interviews; Conferences.
Nearly all schools in Gwent have work 
experience on the curriculum; 
Individual schools have taken 
initiatives;
In 2 areas schoolshave formed Schools/ 
Industry Consortia.
EEC Project - Transition from School 
to Working Life - Individual Schools 
involved - eg. Rural Enterprise Project; 
School-Industry Association;
Mid Wales Development Board.
1980-3 BP Fellow (seconded teacher);
A County Co-ordinating Committee;
An Industrial Resources Centre; 
GKN/S.Glam. Schools Business Game 
Competition;
Industry Week (1981) at Teachers' Centre; 
The Economics Education 14-16 Project;
The BIM Initiative;
A Guideline for Work Experience Schemes 
for Pupils.
Adviser appointed 1984;
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Appendix 48
STAFF INTERVIEW FEEDBACK
This is a preliminary summary of staff interviews in the case study school.
In reporting^ I have not attempted to impose my own views on the data or to 
analyse the data in any way.
The documentation giving minimum levels of competence for the 16 year old 
suggests a school philosophy loosely connected with the world of work when it states 
that a 16 year old should ' understand the basic workings of society and be socially 
responsible.' ( Nov. 1984 ).
The following questions were asked of 47 staff who agreed to be interviewed 
for appoximately half an hour*
1. HOW DO YOU PERCEIVE THE POLICY OF TOE SCHOOL REGARDING PREPARATION FOR THE 
WORLD OF WORK?
18 staff thought that there was no policy and stressed the autonomy of indiv­
idual departments to* develop their own thinking.
3 thought that there was ' something vague ' but were unable to put it into 
words.
11 considered there to be an interest in f an understanding of^ or an ethos 
concerning preparation for the world of work.
12 interpreted policy to mean the work of individuals^ or work within specific 
curriculum areas. I* '
2 put their understanding of the school policy into words:
- " to smooth the transition between school end work".
- " to give an introduction to the world of work, and as a side-issue,
to see some relevance to what they ( the pupils ) do in school."
2. WHAT DO YOU THINK OF THE SITUATION REGARDING POLICY WHICH EXISTS?
Several problems were highlighted which suggested that the policy was 
difficult.to implement:
'. the policy itself is not strong enough.
. pressure of examinations.
. lack of time for such preparation to be effective.
. teachers'personalities affect the uptake of ideas.
. too few people are involved in this area of the work.
In one case, a school policy was perceived to be unnecessary, since Departmental policy 
was so strong in itself.
'Several deemed communication between Departments to be a major obstacle.
A small element was fully supportive of the policy as it exists at present.
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-2-
3. WHAT ARE YOUR OWN VIEWS?
The number of staff interviewed had many varied views reflecting the thinking 
about issu?£ governing curriculum development in this field!
- work experience for all is required, with 3 or 4 placements, to give a 
broad introduction to the world of work.
. Education should be for Education's sake.
. schools should not become centres for vocational preparation.
. Is there any work? Is leisure equally important?
. unemployment is overplayed.
. preparation for the world of work is politically motivated-
a. by the right wing, to maintain the status quo;
b. by the left, to alter the staus quo.
. the topic lends itself to lower ability pupils.
Active learning was perceived by some to be the most effective means of conveying 
information about the world of work. Such courses as Industry Awareness should^ a 
few thought| be incorporated into the whole curriculum, rather than be regarded as 
a fringe activity,
4. HOW IS YOUR TEACHING INFLUENCED?
Roughly half of the staff saw this work as being of particular relevance 
to certain groups of children, e.g. older classes, academic forms^ less- able pupils.
They felt therefore^ that this policy was not of direct concern to them because
they did not teach these groups.
Several taught about the world of work in an unstructured way; whenever the need 
was seen to arise.
Others organised visits, brought the community into the classroom occasionally and 
provided situational topics for discussion. The extent to which teaching is influenced 
seems to be largely dependent on the subject area and how staff view the teaching 
of their,^ubject. ,
5. IN THE LAST 5 YEARS. HAVE YOU FELT UNDER ANY PRESSURE TO CHANGE?
6 staff said that they had been under no pressure to change,
21 staff affirmed that pressure existed from a number of sources:
. the development of City and Guilds courses and Industry Awareness 
within the school.




. parents, demanding better examination results, in the light of the 
social climate.
. the forthcoming GCSE examinations.
6. WHAT IS YOUR KNOWLEDGE AND OPINION OF :
YOUNG ENTERPRISE?
Knowledge varied from virtually nothing to a basic understanding.
Several staff were shareholders this year and some knew that there was a Presentation 
Evening held, and of past distinctions. A display was mentioned by some as their only 
means of contact with Young Enterprise. Most had little understanding of how it 
functioned. They were aware of the enthusiasm exhibited by the pupils involved, 
but noted that this varied from year to year. Young Enterprise was considered to be
i
limited, elitist, middle-class, right-wing, an exercise in confidence-building, a 
good idea^ impressive, inspiring, and an activity to be dev61oped further in the 
school.
UNDERSTANDING INDUSTRY?
Few had heard of this scheme or knew anything of it. Some had gained an 
impression from pupils that some speakers from industry were unable to communicate 
topics effectively. Staff recognised Understanding Industry as a worthwhile activity 
in principle, but one which had impact on only a few individuals, rather than on the 
whole school.
INDUSTRY AWARENESS?
This was associated or confused with Understanding Industry or Young 
Enterprise. The experiential approach had aroused some interest, a*small number of 
staff intimating that an INSET/CEO day would be appreciated along the lines of 
Industry Awareness/ active learning.
SCHOOLS* CURRICULUM INDUSTRY PROJECT (SCIP ) ?
Most staff had not heard of this project, ( previously Schools' Council 
Industry Project ). Some were vaguely aware of its existance, but knew nothing of As 
functioning.A few confused SCIP with INDEL. One person linked SCIP with INDEL but 
was unable to explain the nature of the link.
A fNDUSTRY-EDUCATION LIAISON IN CooMT^y. )?
There was a certain amount of hostility expressed towards the use of 
acronyms in Education. It was remarked that the ordinary classroom teacher cannot 
deal with these offshoots. Several staff linked with a person but were not
certain of the nature of the work performed. Past involvement with -- j was seen to
be greater than at present. However, persons directly involved with school- world 
of work links in the curriculum acknowledge — —  '.'s influence to a great extent. 
Industry Awareness, City and Guilds ( setting up a small business )




CAREERS RESEARCH ADVISORY CENTRE ( CRAC )?
Knowledge of CRAC was shown in 3 areas of the curriculum, Careers,
English and Industry Awareness. Opinions varied - resourses are often unsuitable for 
age and ability, courses are expensive^ it propagates some good ideas that have been usee 
in the design of syllabuses.
7. DO ANY OF THESE IDEAS ( from agencies mentioned ) PERVADE YOUR TEACHING?
There were several negative answers here, but the idea of experiential learning 
( upheld by SCIP, though by no means new seems to be having an effect, through 
discussion at Curriculum Development Committee meet. ings. Situation ethics and role pie 
gamimg and simulations are used in some classroom teaching.
A  GENERAL COMMENT FROM STAFF ON CURRICULUM DEVELOPMENT IN TOE SCHOOL.
The compartmentalization of the school was seen to be detrimental to the 
development of the whole person. According to many teachers, ideas need to be spread 
out more and to be followed by regular feedback. There jLs curriculum development 
in this area but it is slow, owing to the above constraint. Whilst pockets of great 
activity are observed, the overall view is that development is not systematic and 
does not gel. The examination system was also seen to hinder progress.
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QUESTIONNAIRE FOR 5TH YEAR PUPILS AT CASE STUDY SCHOOL
NAME AGE FORM
PLEASE COMPLETE THE FOLLOWING QUESTIONS AS HONESTLY AS YOU CAN. THERE 
ARE NO RIGHT OR WRONG ANSWERS, WE ONLY WANT TO KNOW WHAT YOU THINK. THE 
INFORMATION YOU GIVE WILL BE CONFIDENTIAL.
* * * * * * * * * * * * * * * * * * *
1. When you leave school, w ill you go to: Please tick
F.E. COLLEGE to do A levels or 0 levels?
F.E. COLLEGE to do a Vocational course? e .g . Engineering 
The SIXTH FORM at another school?
The YOUTH TRAINING Scheme?
Straight into a JOB?
ELSEWHERE?
I f  Elsewhere, please say where you intend to go. _______
2. Whatr'kind of job do you hope to get when you leave school, or at the 
end of your training?
187
3. Which of these courses have you taken w hilst at th is  school?
( i )  UNDERSTANDING INDUSTRY
( i i )  YOUNG ENTERPRISE
( i i i )  CITY AND GUILDS Foundation Course
( i v )  The INDUSTRY AWARENESS COURSE as
part of the Social Education Programme.
(v) OTHER COURSES which deal with the 
World-of-Work
(v i )  NONE of these.
I f  you have ticked (v) OTHER COURSES, please give the NAME of the 
course(s):
4. Which of the courses above taught you a lo t about the World-of-Work?





I f  YES -  in what subject(s) did th is  teaching take place?
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Did you get the chance to meet people from outside school when you 
were being taught about the World-of-Work?
YES
NO
I f  NO, go on to Question 7
I f  YES, did they make you more interested in the World-of-Work?
YES
NO
Have you played any 'games' about industry and commerce in lessons?
YES
NO
I f  NO, go on to Question 8
B rie fly  describe the 'games' you played.
Was i t  a helpful way of learning?
YES
NO
Have you been on work experience?
YES
NO
I f  NO, go on to Question 9
I f  YES,
Was the work experience part of the C ity and Guilds Course?
YES
NO
Where did you do the work experience?
How long were you on work experience?




9. Have you had a part-tim e job outside school?
YES
NO
I f  NO, go on to Question 10,
I f  YES, what did you do?
10. ( i )  I f  you had to describe the World-of-Work to someone,
what would you say?
( i i )  Has your_jmpreSsdon of the World-of-Work changed since coming 
to th is  school? ----------- ——     -  -----    —  -*• - •
YES
NO
I f  NO, go on to Question 11
( i i i )  I f  YES, what do you think has changed your impression?
190




F ami 1y _____
Friends _____
Where did you get MOST of your knowledge from?
Thank you for your help
191
